Country Report


Flemish Community of Belgium





Example of a Child with Behaviour Problems





This example is about a boy (J) in the first year of primary education





Input


The school is situated in two buildings, one for pre-primary education (children from 2,5 – 6 years old) and one for primary education (6 – 12 years old). 





The school had 239 pupils in total in the school year 2000-2001 (87 children in pre-primary education – 4 groups and 152 children in primary education – 6 groups).





The school has a teaching staff of 15 teachers (full- and part-time) and one head teacher. For the support of pupils with SEN the school has a remedial teacher (4 hours a week within the own resources of the school), a support teacher in the framework of a specific policy of the Flemish minister of education to "extend the care" for pupils with SEN in regular primary schools (16 hours a week additional funding) and a support teacher from a special school for pupils with serious behaviour and/or emotional problems (2 hours a week within the additional funding for "extending care"). This support teacher helps all the school teachers in dealing with pupils with socio-emotional problems and behavioural problems in general and especially with the inclusion of J (the boy with behavioural problems).





The school is situated in a village in the neighbourhood of a town (Leuven). The population is from average to high socio-economic class. A relevant context-variable is the presence of a home for children placed there by juvenile court. 





Other school characteristics in favour for the inclusion of children with SEN are: 


great openness to the external community (parents, local community, other mainstream and special schools, external support, new concepts in education);


a school culture that tries to let everybody concerned with the school, feel at home;


the use of a pupil-assessment instrument throughout the whole school career.





Besides the persons inside the school to deal with the needs of pupils with SEN, the school can also receive support from:


The pupil guidance centre (CLB, Centra voor leerlingenbegeleiding) for at least half a day per week, 


Support teachers from special schools (4 hours a week for a blind pupil) and support teachers from special schools for pupils with serious learning disabilities (for helping the school to support pupils in the transition phase from pre-primary to primary education).


Therapists on a weekly basis in agreement with parents, the CLB, the home for children placed by juvenile court, and so on.





The school has a very explicit policy concerning pupils with SEN (one of the six principles of the pedagogical project of the school states that "our education is focused on a special preference for the vulnerable pupils").





Concerning the inclusion project (as part of the "extending care" project of the school), the starting principle is the development of a consultative approach of help and support aiming at a preventive, coaching and remedial process in which:


the teacher is the first responsible person for the learning and well-being of the child. The teacher is the first expert;


solutions are first given within the classroom;


support is child and teacher oriented;


the problems of the teacher and the support he needs are the most important issues;


teacher and support teacher are searching together for possible and attainable interventions.





This project of co-operation between mainstream and special education within the framework of the extending care project runs for the first year in this school.





As already mentioned, the project fits into a general policy of the Flemish Minister of Education for broadening of the care for pupils with SEN in mainstream primary schools (programme that runs since the school year 1993-1994). Within this general project, mainstream primary schools can get additional resources on the condition of having enough SEN children and the development and implementation of a specific action plan. Within this framework regular schools that participate have the opportunity to co-operate with a special school. To do so they can transfer some of their additional project resources to the special school in order to get support on a weekly basis. In case of this school it is 2 hours per week.





The project is also an answer to the specific situation of the school (the proximity of home) and the local school policy on strengthening the care for pupils with SEN and the use of co-operation with special education in this approach.





From the school’s point of view the additional resources are essential for being successful. The most important issues concerning knowledge, attitudes, motivation of the teaching staff are:


Believing that children with behavioural problems can learn from and with other children in a positive manner;


Having an open attitude to children with SEN, to like and love them;


Having a strong belief, believing that you can play an essential role;


Willing to have additional training (knowledge and skills).





Process


The target group of the project consists of children with socio-emotional problems. The aim is to give them a better chance to integrate. More specifically:


To facilitate the transfer from special education to mainstream and from mainstream to special, if needed;


To reduce the number of pupils who have to repeat a year


To accept the school-external support





The parties concerned with the project are: a class teacher, a school assistant (CLB), parents, a head teacher, a remedial teacher, staff from the child care institution, external support persons. Special attention for parents in the project can be found in the open communication with parents, the specific organisation of contacts with parents, participation of parents in working groups, etc.


 


As far as effective interventions (as mentioned in the first report of the Classroom Practice Project) are concerned, the situation in this school and project is as follows:





Team-teaching


The class teacher is supported by his colleagues in the first place (where there are two part-time teachers for a class group). This occurs during specific periods of work (working in small groups or individual in corners, remedial hours, and so on) and in the classroom itself. If needed the class teacher can make an appeal to the remedial teacher. Sometimes additional therapy and support from the special schoolteacher is given in the classroom.





Co-operative learning


The way the classroom is divided in 8 corners, gives children the possibility to work in small, heterogeneous groups. The pupils help each other. During playtime all children play together and learn to take each other into account. The other children need to be especially tolerant to J. On the other hand, the other children are in some way a good example for J (not existing in the same way in special school for children with behavioural problems). J participates in the plays of other children.


Reading takes place with several pupil groups together (first, second and third year). This makes co-operative learning possible. 





Individual planning


In the classroom there are moments that J needs to be on his own. His progress, results and behaviour are very frequently discussed.  If necessary, the school takes contact with the staff of the child care institution. Rules are the same for everybody, but some types of behaviour that would not be accepted from the other pupils, are accepted in case of J (screaming, putting off the clothes, making reproaches, using insulting words, and so on). During some of the additional teacher hours of extended care, the class teacher works alone with J or in a small group together with other children on problems in some subjects.





Collaborative problem solving


On the children’s level, problems are discussed using a story, a group discussion in order to find a solution for something that happened in the classroom, on the playground, etc.





On the teacher level, a very good briefing of everything that has occurred is essential. Also the evaluation meetings with the staff of the child care institution are very important and create a good understanding and co-operation. It is felt that working in the same way in the different situations (home, school, etc) is very needed. Therefore a clear structure and clear agreements on what has to be done are important.





Heterogeneous grouping


Class groups are deliberately heterogeneous. The school team don't want homogeneous group, nor on cognitive, psychomotor, neither on affective level. One takes into account friendships, expectations on the way the character of the child will fit with the style of the next teacher. 





The additional teacher hours for extending care are used to help the child in the classroom, sometimes together with other children with difficulties. 





The external support (1 hour of therapy per week) takes mostly place in the classroom, sometimes in another room. Another hour of psychotherapy the child per week is devoted to the therapist practice.





The Curriculum


The child can always benefit from additional hours of extended care. The expectations are different in comparison with the other children (e.g. a reward when he makes 10 exercises, while another child has to finish them all).





There is also differentiation in the homework. Every week the children can take a book home, specifically chosen according to their reading level together with a list of questions on the content. 





Punishing J is not very successful. Rewarding and encouraging is more effective. There are also moments where J has the opportunity to do nothing but than he gets the task later on. During these moments he has to take place in the back of the classroom. Because no attention is given to him during this time, teachers feel that this works because it never takes long before he asks to participate again.





Negative behaviour is neglected when possible. 





Rewards follow much faster, for the other pupils the goals are set much higher.





In critical moments an extra teacher is needed in the classroom for the other children so that the classroom teacher can make time available for J. 





To differentiate, teachers make use of ICT, specific materials and play-materials to practice some difficult subjects in a pleasant way. In the general teaching practice teachers also make use of different working methods, short periods of the same activity, working in corners every day, periods of group work, and so on. Especially for reading and mathematics specific materials are used. The teachers also make use of a pupil-guidance instrument and make use of tests to follow the progress of the pupils.





The extending care project started in school in the school year 1996-1997. The school year 2000-2001 was the first school year in which cooperation with a special school was set up (J started in the first year of primary school). He was already present in the pre-primary school and his behavioural problems were known. The transfer to the primary school was well prepared. The whole school team is involved. The project was discussed on meetings.





In the beginning the school team was somewhat hesitating to apply for additional resources because it meant the development and implementation of a new way of working.  But the existing need in the school was calling for this decision. The project was implemented through additional training, meetings of teachers in the school, contacts with school external services, development of own materials, support from and exchange of materials with special education.





Problems that occurred were:


Problems concerning organisation (planning of teaching hours, available rooms, time for discussion)


Changing in the general policy options 


The need to change the ways of implementing (this process never comes to an end)


Resistance to change.





The project can be continued if the necessary additional resources are made available, when teachers are willing to do the needed efforts, their capacity to deal with problems is strong enough and the co-operation with all those involved can be kept.





Output


On the level of learning of the child:


It is clear that the child can learn. When the circumstances are positive, when he gets positive attention he can become strongly motivated and willing to learn.





He has a strong relation with his teacher. The teacher is very important to him because this relation gives him a positive self-esteem. 





For his social relations, he needs moments of individual attention ("time-out") in order to be able to work in a group again. Working in small groups is easier (the teacher takes care of whom he works together with). When there is a crisis, nothing helps. One has to neglect if possible. Although these problems occur, J has friends and can play together with other pupils.





Also other children with SEN benefit from the way the teacher works with J (more structure, more concrete instructions, clear rules) and from the specific materials that are developed. The other children without SEN learn to deal with differences, taking care for each other, being tolerant.





The effects for the school team lie in more discussion between teachers about the general approach in the school, the need for additional training (especially for socio-emotional problems).


Nevertheless, the integration/inclusion of this child with SEN is very heavy for the teacher. The learning process often gets disturbed. It needs a lot from the teacher and support to keep the needs of the other children in balance.





There is also more understanding from the parents of the others pupils in the classroom.
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