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1 Case F 

A fourteen-year-old boy attending the 8th grade at Københavns kristne friskole (a private independent Christian school in Copenhagen) is observed in this case. The private school is located at Nørrebro in the heart of Copenhagen, in a densely populated area with a high percentage of immigrants and many social problems. 
107 pupils attend the school, from pre-school class to the 9th form. The pupils reflect the structure of the neighbourhood.
The school's curricula are the same as in the Folkeskole - only here pupils have one extra lesson of Christian studies per week. 
From the mission statements it can be read that the school aims at: being an inclusive school founded on Christian values such as equality, tolerance and cultural appreciation, respect for the individual, and appropriate support to people with special needs. 

Description of the pupil F 
	Diagnosis
	Asperger's syndrome and reduced hearing 

	Strengths
	Intelligent, good linguistic skills and good general knowledge

	Weaknesses
	Lack of empathy and social skills. As a result of this, F shows violent oral and physical behaviour. He is often absent from school - either he does not show up at all, or he leaves if he is involved in a conflict. He finds it difficult to accept and follow general rules set by the school


1.1 Input

Private schools in Denmark must apply directly to the Ministry of Education for extra pupil lessons. The school has been allocated 12 lessons for F. Furthermore, F has been granted a laptop with Internet access. 

The school wants to be an inclusive organisation that learns and encourages learning. Flexibility is a key word and focus is set upon each pupil's strengths. The teachers are very positive towards inclusion and they have been working on the basis of action plans elaborated in collaboration between teachers, parents, the special education co-ordinator and the school psychologist. All adults work closely together during planning and exchange general information about the daily school life. 

F has a male support teacher, who is also one of the teachers in class. The support teacher is the main contact person for issues concerning the school and F's home. In this case, there is a very close and extensive co-operation between school and home.

1.2 The action plan and programme
The action plan is composed of three levels, each one with an overall aim:

· At society level the overall aim is that F completes compulsory education with a diploma and continues in youth (and perhaps higher) education.

· At the human level the overall aim is that F gains more empathy and understanding of general social behaviour, that he finds friends in his class and learns to understand, accept and tackle strengths as well as weaknesses

· At the individual level the overall aim is for F to be able to better handle difficult situations when they arise and to behave properly in the company of other children. Furthermore, to obtain social competencies and to learn and be able to transfer knowledge. 

The programme:

Wake up calls: The support teacher called F in the morning to agree to meet with him, partly to teach him to keep an agreement, partly to facilitate the transition between his home environment and school. 

Morning meetings: The support teacher has met with F each morning for 10-15 minutes to discuss the programme of the day (the schedule, changes, supply teachers etc.).

Organisation of lessons: The support teacher spends most of his time in the classroom, where F follows the normal curriculum. Teaching is differentiated and adapted to the level of performance for F. The teachers strive to motivate F and work to create good pupil relations. The pedagogical work consists in making him concentrate during lessons, e.g. to help him begin a given assignment and explain to him why it needs to be done. The support teacher also helps F to plan the daily schedule, structure and organise the day, handle quarrels, develop more empathy and develop strategies to handle his social relationships with the other pupils. The support teacher works in close co-operation with the other teachers. 

Additional lessons: F has a few additional support lessons to prepare his homework, which is a rather extensive and challenging task for him - not that he finds the subject areas difficult, but he does not care much about his homework, when he is not at school. He also learns how to implement software and use his laptop for schoolwork. 

Guidelines for conflict situations: The support lessons include the elaboration of guidelines to help F clarify how he is expected to handle a conflict situation. It could include quite common things, such as breaks, sports lessons or how to handle the situation of getting a supply teacher for one of the lessons in the classroom. The guidelines will help F so that he does not need to try to understand what is happening, but just act in a given situation.  

Breaks: 
The course of a break is of course unpredictable and F might find this difficult to handle. The support teacher is available to a certain extent, but he prefers to stay in the background to support F and help him understand what is happening if a conflict occurs.

Special events: The support teacher attends courses such as specific project weeks, visits outside the school or during practical training weeks and stays close to the group where F is placed. 

1.3 Output
The programme has worked for almost 1½ years and has been regularly adapted to F's needs, e.g. the wake-up-calls are no longer necessary, as he now arrives in school on time and on his own initiative. Other positive changes are, amongst others, that F has developed more empathy towards his classmates and that he is more willing to solve conflicts. He can still seek an adult to help him focus on issues of importance, create peace and order and develop strategies for solving conflicts. This means a lot to him. 

F is now accepted by the classmates, who were before rather affected by the frequent conflicts, e.g. if an individual pupil had a direct conflict with F, or if all pupils were involved in solving a conflict initiated by F. Several teachers have mentioned that a lot of efforts have been put into creating an organised learning environment in the classroom. The pedagogical work has also lead to improved communication between F and his teachers, and conflicts during breaks have been solved with success. 

The problems made the classmates focus even more on F as the source of problems, but the programme and the pedagogical work has helped them to accept him. They know that he receives support but they are also aware that they might be able to benefit from this cooperative teaching too. F has been very proud to have a support teacher. Other boys in the class also had disturbing behaviour, which made F look and feel more "normal". He no longer receives the same extent of negative attention and his self-esteem has grown. Besides this, his computer is a kind of "social tool" that is used a lot during breaks for games and surfing on the Internet. This has created new relationships and shared interests among the pupils.

The support has worked well within the classroom and F was not separated from his classmates in the course of the programme. This is a great advantage, as the main objective is to make him function at the social level in the classroom. 

2 Case T

The twelve-year-old girl observed in this case study attends the Folkeskole's 6th grade
 at Blistrup school.
The school is located in the municipality of Græsted-Gilleleje in Sealand, Denmark. 430 pupils attend the school, from pre-school class to the 9th form.

The school's mission statement reads that a good school should:

· uphold a safe and caring environment that promotes the well-being of each individual

· focus on high academic standards

· uphold good traditions

· be progress-orientated and creative

· promote a spirit of teamwork and collaboration between teachers and pupils

Description of the pupil T:

	Diagnosis
	Emotional damage acquired in the early years

	Strengths
	Very keen on doing "what is correct"

	Weaknesses
	Lack of social skills, very aggressive behaviour. It is difficult for her to create an on-going relationship with classmates and to learn even simple things.


2.1 Input:
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The municipality has adopted a development programme on inclusion and children's development and well-being. The main objective is to keep as many children and young people as possible in ordinary day-care centres and in the mainstream education system, and to create the necessary framework for their development and well-being there.

The project is called "Children of Concern" and aims at providing teachers with professional support staff to take care of the children's individual needs within a common framework. The special education system should be developed to support the mainstream system in general, instead of focusing on individual cases, as it is today. The black arrow in the drawing above illustrates the process: Schools should educate specialists within key areas of knowledge and municipalities should form interdisciplinary counselling teams. Teams and specialists should attend courses to update and expand their knowledge and work in close co-operation with staff from the special education system. New methods and materials should be developed and disseminated and workshops should be organised to promote the sharing of knowledge between participants from the whole municipality. All this should be jointly co-ordinated by the municipality and take place on the basis of common framework with focus on the children. 

In this case teachers have received supervision and educational support from staff working within the special education system. Action plans have been elaborated and revised every six months in co-operation with psychologists, and progress/status meetings have been held at least every three months. Teachers have worked closely together and organised conferences on a frequent basis. The action plan has been the main work theme at both meetings and conferences. All activities have taken place in close co-operation with the child's home (the child lives in a foster family - she was removed from her biological mother at a very early stage in life). A traumatic death occurred in the foster family, and since then the team of specialists have provided direct support to the family as well. 

Apart from the school's own resources the municipality has allocated ten support lessons per week to T. Most of these are given in the classroom. 

2.1 The action plan and Programme
The overall aim of the action plan is to:

· Strengthen T's self-confidence

· Teach T how to establish good and lasting relationships and find good friends

Programme content:

Small teams in the classroom: The support teacher has put together some small teams and tried to adapt their composition to T's personality. Activities were made attractive, so that the other children really wanted to participate. 

Consultations with an adult: In case T meets difficulties she can discuss the situation with an adult. The support teacher has been replaced, and T often seeks the old support teacher when in need. The old support teacher is no longer paid for her work, but she still wishes to support T and meets with her when required. 

Appreciation: T is very keen on doing what is correct and she needs recognition. The teachers are aware of this and remember to give her positive feedback even for small efforts. 

Differentiated teaching: Teaching is differentiated in all subjects. Children with special needs are looked after, and the teachers put forward very individual demands to each child. T follows the normal curriculum in all subjects, except for the English lessons where she has some specific materials at her disposal.

An open attitude: There is an atmosphere of openness in the classroom, not only in relation to T. There is an open "class culture" and social problems, conflicts etc. are openly discussed. 

2.2 Output

T is well underway, she has more self-confidence and she has also found a good friend. She now seeks the company of other children and expresses herself verbally instead of physically attacking others or running away. However, she still prefers to talk to an adult if she finds herself in a difficult situation.

T is now fully accepted by her classmates. They know that each child is met with individual requirements and that it is perfectly OK to deviate from the norm. There has been no bullying or other negative reactions. The teachers have realized one very important thing - to change focus from the content and demands of the curriculum into what is important for the child in his or her present situation. In the case of T, the overall aim of the action plan is more important than the concrete demands of the curriculum.

Development of the special education system





The


"Children of concern"-project





Joint municipal co-ordination and information





Children and youth policy


A common framework with children in focus








� The Danish Folkeskole form levels are divided into:


A one-year pre-school class, a nine-year basic school (1st - 6th form: primary education, 7th - 9th form: lower secondary education) plus a one-year voluntary 10th form
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