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1. Case One

Albert-Schweitzer-Schule in Schleswig-Holstein, Germany; Case Study Secondary school (Hauptschule) Integration class.

An intellectually disabled boy with behaviour problems

The pupil, Timo is observed in the Albert-Schweitzer-Schule in Eckernförde, in the Bundesland Schleswig-Holstein as an example of integration in the secondary school. The Albert-Schweitzer-Schule is a primary and secondary school (Hauptschule) with approximately 680 pupils. In the area of the primary school and in the Hauptschule there are integration-classes, in which pupils with special needs (learning disabilities, intellectual disabilities, speech impairments) are taught together with non-disabled pupils. Furthermore, the Albert-Schweitzer-Schule has a branch with a “temporarily special class” for educational support, in which children with behaviour problems – living in a boarding-home - are taught. The goal is to integrate them into the mainstream-school again. 

Timo visits the Albert-Schweitzer-School since the school year 1998/99. He was taught in an integrative setting 4 years at the neighbouring primary school and changed afterwards into the 5th grade in the secondary level of the Albert-Schweitzer-School. Timo is taught with the curriculum for intellectual disability (support level: mental development). At the beginning of the 5th class he showed extreme behaviour problems and he had difficulties to integrate himself into the class-community. He often appeared very withdrawn, didn't get into contact with other peers on his own, and if he felt pressed physical confrontations occurred also. 

The work in this 5th class began with 19 pupils altogether, 14 regular-children, 3 with learning disabilities and 2 students with intellectual disability. For 18 lessons the class had two teachers, a team consisting of a mainstream teacher and a special teacher. For the particular care and support of the students with intellectual disability, a person from the civil service collaborates with the teachers. Furthermore, two further teacher assistants assist the class. These conditions remained up to the 9th class in which Timo still is at the moment. Since the 8th class, Timo also takes part in the compulsory-subject, in which the students themselves can freely choose subjects from a pre-determined pool. 

At the beginning of the 5th school year, an organizational form is chosen, which is similar to the primary school. A time-schedule is made and the daily routine is organised flexibly to make multidisciplinary work easier. The classroom had a normal size, a work corner could be created and furnished in the hallway area and a neighbouring area was also used for group work. The function of class-leader was divided equally and the two team-partners adopted subjects in own responsibility. 

1.1 Organization of classroom-work 

The organization of Timo’s instruction shall be described by the following examples. 

In the subject German, the special teacher teaches the middle school students and the mainstream teacher adopts the lessons to the needs of the disabled pupils. In the German lessons, mainly open instruction forms are used, offering variations of instruction with the same subject-contents. 

In the mathematics lesson the non-disabled pupils are taught by the mainstream teacher and the special teacher adopts the lessons for the pupils with special needs, partially the students with intellectual disabilities work on separate mathematical contents. In the English lessons the students with intellectual disabilities participate with joy. Their tasks are adapted. In the subjects biology, geography, history, economy and politics the students work approximately 2-3 weeks on a content of one of these subjects. These subjects are taught by the team, which works multidisciplinary and tries to tie in elements of these subjects into the German lessons. In the sports and crafts lessons the SEN students participate without any restrictions. Domestic science and economics lessons were arranged for Timo and other students with intellectual disability. 

Much value is given to open instruction forms, because it facilitates the inner-differentiation, the joint education and the way of learning in such a heterogeneous group. At the end of the week so called "friday-circles" or the classroom-committee takes place. Here the events of the week are reflected, problems discussed, and solutions developed together. Teachers, as well as students, can express criticism, but also their joy and experiences of success during the school week. Afterwards the students have the possibility to introduce something to the class, for example hobbies or music. Particularly Timo participates very actively in these hours, which has led to his behaviour improving strongly. This is due to the positive feedback through his peers. 

The week schedule contains rituals, which help to orientate the disabled children within the day and the week. These rituals include a common conversation-circle on Monday morning, a common breakfast at the end the 2nd lesson, the birthday celebrations for the pupils and the teacher, and the Friday-circles described above. 

However the timetables remain very flexible. If, for example, classroom-projects are carried out to concerning certain topics, the schedule is dissolved completely. 

1.2 Social integration of Timo 

The social integration of students with intellectual disabilities and of Timo had very positive outcomes. According to our opinion this is the result of the way the lessons are organised, which enables reactions to difficulties and differentiated consideration of the individual needs of the disabled children. However, at this point, general statements should not be given, since the development of the pupils with special needs in school is experienced as very different and individual. 

Timo's behaviour problems decreased quickly in the course of the 5th school year. 

He was integrated into the community of the class well and was accepted with all his strengths and weaknesses by the pupils of the class. He established more contact to his classmates, while physical confrontations and aggressive behaviour decreased. 

However, by the end of the 6th school year and the beginning of the 7th school year his behaviour changed. He showed increasing mood fluctuations and an increasing dislike of school with onset of puberty. The ability of the children with intellectual disability to recognize own feelings and moods and to express these was stimulated, to counteract this development. The symbols of the sun, cloud and rain were introduced. According to their mood, the students selected one of these signs. The selection of the sign took place in the week during a separate hour, in which the students had the opportunity to talk about their feelings. This procedure was effective. The SEN pupils and especially Timo felt better and their dislike of school was reduced. In the further course of the 7th and 8th grade the changes resulting from puberty were supported. This way, he was successfully included in the class, so that today in the 9th class he loves going to school and is recognized as a full member of the class and school-community.

1.3 Conclusions 

The work in this integration class and with Timo has progressed very positively according to our assessment. Not only Timo, but also all other students with special needs and the regular school peers have had a very positive development in the course of these school years. 

All of them have learned to live with their strengths and weaknesses, to respect each human being, and to live and to learn successfully in a very heterogeneous learning group. 

This success is based on changes in approaches of the teaching staff – such as differentiated and alternative teaching methods, adapted materials, individualised forms of planning, team teaching and co-ordinated co-operation between all involved experts, alternative social approaches inside the classrooms, establishment of special working areas, etc. Today the school is not focused on segregation anymore, but it promotes, supports and demands everyone in a learning group according to his or her individual abilities and capacities. 

2. Case Two

Practical example of the school education of a physically handicapped child (with spinal atrophy of the muscles)

2.1 Backgrounds

Nicole was ready to attend school in 1990. Because of her serious physical handicap it was not possible to start school at the normal age. At this time her muscle disease was not diagnosed. She was kept from school for the following two years.

Nicole was not able to walk or to stand. It was only possible for the girl to sit in narrow armchairs. Her arm muscles were underdeveloped and the ability of her hands was limited. During this time Nicole learned to read, write, and calculate. It was difficult for the girl to hold and to lead the pen, because of a limited ability of motion. Even two years later it was difficult for the regional school authority to find a suitable school for Nicole, due to the great discrepancy between her physical and mental capability.

Finally, in 1992 the girl was sent to a school for mentally handicapped children without any appropriate expert opinion. From the second to the fourth school year she attended the regional primary school with other children. 

In her fifth year she changed into the Secondary School “Heinrich Heine” in Reinsdorf. The administrative district authority of Wittenberg equipped this school for physically handicapped children. Nicole‘s parents wanted an integrative education for their daughter.

2.2 Primary School

Nicole was one of six children of a development programme at the school for mentally handicapped children. A teacher for children with special needs and an educator looked after the children. Nicole built up a sense of belonging to this group – they had their meals together, they played with each other. To satisfy Nicole’s special needs she received two hours individual teaching every day. She was taught according to the teaching plans of the primary school. She practised to hold the pen and to write with it.

The parents were not satisfied with this kind of education and applied for an integrative education. One year later Nicole was allowed to change from the school for mentally handicapped children to the regional primary school. The necessary special equipment for physically handicapped children was installed at that time.

Nicole was a pupil there from the second to the fourth grade. There was no special teacher who looked after the girl. It was a very new and special situation for everybody – teachers and classmates – to integrate a child in a wheel chair. All members of the staff took care of Nicole; they tried to satisfy her special needs. For instance, the art and manual activity lessons were tailored to Nicole’s needs.

2.3 Secondary School

The change from primary to secondary school in 1996 brought problems with the school authority of the country. The placement at the Secondary School “Heinrich Heine” was accepted by the regional school authority but not by the school authority of the country. At the start of the school year 1993/94, four handicapped children were admitted to the secondary school in Reinsdorf / Wittenberg. The parents of these children wanted their children to receive an education in their living area. The school authority complied with their demands for education in their home area. In a short time all necessary structural changes were realised. The regional and the school authority gave the financial funds for the remodelling of the toilet facilities, the furnishing of a therapy room, inclines at the entrance, installation of a stair-lift, laying out fitted carpets, creating a separate rest room and furniture.

There were 19 handicapped children learning at the school in the school year 2002/03. Two teachers of the staff started to take classes for education of physically handicapped children and of integrative teaching. This was further supported by teacher assistants, one of which was a pedagogical worker.
Nicole’s parents heard about the integration of handicapped children in the secondary school in Reinsdorf by chance. First, Nicole should start her fifth school year in a school for physically handicapped children. Her parents rejected that offer. They demanded that their daughter be allowed to continue the integrative education. In spite of resistance of the school authority the parents received the approval. It was not possible to realise an integrative education in Nicole’s hometown. As a result she was brought to school in Reinsdorf every day by the regional federation of handicapped people.

2.4 Organisation of lessons

Nicole started her fifth school year together with 20 other children. In that class two teachers of the secondary school taught the subjects German and Math. Additionally, Nicole was supported and accompanied by the pedagogical employee. Due to the limited action radius of her hands on her writing place, Nicole learned to write with the help of additional devices.

A special pedagogical diagnosis was made for the first time and the special needs of Nicole were formulated in correspondence. Nicole took part in all subjects of the secondary school. There were limitations only in the subjects Physical Education and Home Economics (cooking, baking). Instead of physical education Nicole got physical therapy at school. In the lessons of Home Economics she needed the help of classmates or the pedagogical employee for the practical activities.

In the following years one of the teacher assistants always accompanied Nicole. They brought the girl to the different science rooms and helped her with practical things during the lessons. Also her classmates helped her regularly. For them it was self-evident to get or prepare Nicole’s books so that she was able to learn. The teachers regularly conferred with each other about the girl. Special teachers gave instructions and advice on how to deal with Nicole’s special needs. They worked out an individual education plan for the girl.

The teachers prepared special work sheets to limit the amount of writing for Nicole. Although the writing became more and more difficult for Nicole she refused to let classmates write for her until the end of the tenth grade. It was the only independent activity she was able to practise without any help. She also refused the use of a computer. Writing on a computer was not easy for Nicole and took too much time. Because of her loss of strength, it became more and more difficult to operate her electrical wheel chair.

The teacher always kept in touch with Nicole’s parents to talk about measures and to be informed about her state of health. During the last two school years Nicole often had to stay at home because of her disease. Teachers and classmates collected all materials of the lessons and sent them to her. Teachers and the teacher assistants at school supported Nicole during longer stays in the hospital. They brought her exercise material and took care of Nicole and her special needs. Nicole’s great ambition and great intension of learning helped her to catch up on all school subjects.

2.5 Learning Behaviour and Social Contacts

Nicole’s cognitive development was improved greatly. She has good comprehension and a good memory. She has a high general knowledge and always learned and worked quietly and fully concentrated. Nicole has a very good articulation and a large vocabulary. She was never afraid of talking to adults or classmates.

Nicole developed a high self-confidence because of her good results at school. She knows what she is able to do and draws new energy to manage her special living situation. She has a great urge for knowledge and high ambition. She was always grateful to be mentally challenged regarding subject matters (i.e. interesting literature, taking part in the Olympics of English of the country – she achieved the first place!).

Nicole said: “School is my life because there is always something going on here.” After a long stay in the hospital she was always looking forward to go to school. Nicole was always aware of her serious physical handicap. Already during her eighth school year she had a high knowledge about medical matters and talked about interventions, which were important for her. She set her hopes on an operation at the spinal column to improve the posture – but they were not fulfilled. Because of a reduced volume of her lungs Nicole gets a breath therapy to reduce the danger of infectious diseases. With the growing dependence on help, support, and nursing by parents, teachers, and pedagogical employees, very strong social relationships give her an emotional stability. She was always accepted and popular with her classmates. Two of them took care of Nicole.

In the summer 2002 Nicole passed the oral and written tenth-grade-examinations. A pedagogical employee supported her during the exams. Nicole dictated the essay to her because she was not able to write on her own. In the Math exam she had more time to solve the exercises than the other pupils. Instead of constructional exercises she had to solve a number of additional exercises. Nicole achieved very good results. She achieved a very good school diploma, which allows her to enter the next higher school level – the “Gymnasium”.

Very early on, the parents asked the counsellor of the regional employment exchange for possible educational institutions where Nicole could achieve the “Abitur” (A-Levels). Again and again they were confronted with transport problems or they could not find a boarding school appropriate for Nicole. Finally, Nicole got accepted into the next higher school level – the “Gymnasium” in her region. The building has the necessary equipment for wheel chairs. 

Now Nicole is learning in the eleventh grade. She has four lessons every day. A pedagogical employee supports her during the lessons. At this time the school is trying to get the permission for domestic lessons.

2.6 Results

The passion and the strong will of the parents are the reason for getting an integrative education for Nicole. If she stayed at the school for mentally handicapped children, she would have been challenged totally under her ability, which would have had subsequent cognitive consequences.

Integrational work can only be effective if contacts with the family are constantly maintained. Nicole’s parents were supportive of many school activities, which benefited all handicapped children. We organised parents’ meetings with the federation of handicapped people in Wittenberg and the regional mental support centre. Together we were able to offer help for solving problems or arranging contacts.

The visits of support teachers of the special school for physically handicapped children were very important for Nicole. These teachers gave her and her parents special advice and she felt accepted. Up to the end, the school authority had a very sceptical view on Nicole’s integrative education. That is the reason why the girl was allowed to get only three hours of special pedagogical care.

Our teachers and pedagogical employee were very glad and proud to hear that Nicole continues her education at the “Gymnasium”. She is the first of our pupils with special needs that wants to pass the higher school level after the tenth grade.
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