Country Report

Greece

Case I: Nea Erythraia, Athens

Name: 
A

Special educational need: 
Behavioural and Developmental Disorder - Autism

Age: 
14 years old

Gender: 
boy

Educational Level: 
Primary school

Year: 
4th 

Length of the Inclusion Programme:
6 years (2 years nursery and 4 years primary school)

Characteristics of the Programme

a.
The syllabus

The inclusion programme follows the syllabus addressed to the ordinary 4th year pupils. The class teacher in co-operation with the pupil’s support teacher prepare differentiation work in cases where the taught issues seem difficult to be perceived by the pupil. 

b.
Resources

In addition to the normal range of resources, both teachers provide the pupil with educational material such as books, games, and constructions, available by the pupil’s parents. His support teacher then spends time with him under the guidance of the SEN advisor and the Head Teacher of the school in order to support his learning. In many cases the support teacher is provided by experimental work designed, prepared by other teachers of the school.

c.
Funds

There is not any State financial support for this programme, since the parents themselves decided the boy’s inclusion and they only asked the professional support of the SEN advisor and the Head Teacher of the school. Therefore, the parents pay the Support teacher, as well as the extra educational material used for their son. Nevertheless, a small extra fund is allocated to the school due to an initiative of the Local Authority.

Input

a.
Teacher skills 

The class teacher is an ordinary primary school teacher without any specialisation in special needs education. The support teacher, after his secondary education, has completed a two years course on special needs in an Institute of Professional Education (Post Secondary Level). Both show great interest for the success of the inclusion programme, are motivated towards supporting pupils with learning difficulties and developmental disorders. Although we could say that the Support teacher never had gone through a teacher training course, his attitude and sensitivity have amazingly helped the young boy to introduce himself to social life.

b.
Classroom

The classroom has a teacher-centred layout, where at the back of the room A. with his support teacher sit together. The total number of the pupils is twenty, who could be distributed more or less to the whole range of learning ability. Three of them are under average, but not with learning difficulties, while two pupils seem to be talented. 

c.
School Team 

The School Team shows full acceptance of the inclusion programme and often assists the Support teacher in implementing it. Due to the long length of the programme all teachers have been aware of A.’s progress within the last six years and often go through some sort of work-shop with the SEN Advisor, where they get informed on the planning, and work out the attainment targets as well as the future of the pupil in the educational framework. 

d.
Support services

As far as state support is concerned, we could say that this is limited to the SEN advisor’s interference and the occasional visits of a school psychologist. Both largely contribute to smooth inclusion of A. The school itself focuses attention on the boy’s everyday activities within the school time (learning activities, communication skills). A. gets additional support arranged by the parents at home and is also treated by a specialised centre in U.S.A.

e.
Policy

The SEN pupils’ inclusion is amongst the school policy issues. Therefore, the teachers of the school as well as the pupils and their parents embraced the programme. Of course, from time to time questions rise about A.’s progress and its impact on the rest of the pupils, but the people involved are always prepared to answer, explain and encourage the efforts for the boy’s inclusion. Since such programmes are still at an embryonic stage in Greece, the school has not contacted yet other schools for exchanging experiences and practices. 

Teachers’ Intervention

1. Differentiation of work is always there for A. to help him overcome difficulties in Language and Mathematics. The teacher gives chances to the pupil to participate in the lesson whenever he feels that A. will manage well.

2. The class-teacher often uses audio-visual means in order to stimulate the boy’s interest.

3. Although, the class teacher does not give chances for group work, he skilfully promotes pupil-talk for the taught concepts.

4. The class teacher leads pupils to use an understandable language for A.’s vocabulary, so that communication can be promoted. The intervention of the support teacher is important throughout teaching of subjects such as History, Religious Education etc, where he whispers to A. a simple summary of the class teacher’s introduction.

5. The Support teacher often goes with A. out of the school for shopping, lunch, short visits to various places, walks, as part of the activities promoting his communication skills.

Output

a.
Effects

- On A.
A. shows a full response to the programme. His social school life has amazingly improved within the last six years. It is well accepted by all people involved that this is due to the long length of the programme, where he always had his support teacher: on the one hand to push him to a wide range of activities, and on the other hand to inspire him with security and confidence. Apart from the total acceptance by the peer group, A. has made friends and participates in school activities such as games and theatre plays. Nevertheless, he still faces learning difficulties.

- On the peer group
None of the pupils expresses negative feelings about A.’s presence in the class. They involve him in all school activities and according to the class teacher, A. never destructs them. On the contrary, they seem challenged towards activities and teaching strategies implemented to help A. and become sensitive to other people’s difficulties. Their achievement records do not decline from the school level and the national level of achievements.

b.
Unintended effects

- Pupils’ great contribution to A’s learning progress

- Pupils’ sensitisation towards special needs issues

- Remarkable cooperation of all schoolteachers with the Support teacher

- Support teacher’s tiredness since he has taken over full responsibility for A., without an educational framework scientifically approved and adjusted to the specific case

c.
Problems and solutions

Although Al. seems perfectly included in the school social life, his learning achievements are quite lower than what is expected. The evaluation of the programme by the experts points out that things could be better, if:

- the support teacher was a specialised SEN co-ordinator,

- there were certain classroom practices, either in form of model teaching approaches available to the teacher,  or designed by the class-teacher to fit to the particular case. 

It is under consideration whether A. will be provided with teaching support in order to improve his knowledge level, or he will move to the next educational stage where he will be able to acquire some professional skills. Since he is already 14 years old, the school staff proposes his shift to an educational environment where he will be achieving and will acquire skills necessary to enter the professional world. What is certain is the fact that he will keep on having his support teacher, his parents will carry on trying, by all means, to include him in community life and the people voluntarily involved in the programme up till now will keep an eye on his progress.

Case II: Nea Pendeli, Athens

Name: 
 N.

Special educational need:
 Behavioural Problems 

Age:
 11 years old

Gender:
 boy

Educational Level:
 Primary school

Year:
 3rd 

Length of the Inclusion Programme:
 2 years 

Characteristics of the Programme

a.
The syllabus

The inclusion programme follows the syllabus addressed to the ordinary 3rd year pupils.  Although N. is registered in the 5th year, the school teachers suggested to the educational authorities as well as to the parents, that his cognitive level suits better to the 3rd year. In fact, N. feels more comfortable in this class in terms of teacher requirements as well as the general setting of the classroom. The Support teacher prepares differentiation work especially for maths and language, when the taught issues seem difficult to be perceived by the pupil, and his withdrawal time gets gradually minimised. 

b.
Resources

Because N. gets easily destructed, the support teacher needs to provide a wide range of learning recourses in order to keep up his interest. In addition to the normal range of resources, the support teacher provides the pupil with educational material such as video watching, games and constructions, available in the school. The support teacher receives guidance of the SEN advisor and the Head Teacher on how to design his teaching strategies and both indicate to him routes of involving the pupil to school life. The School Advisor, in particular, explains the frame within which the support teacher is called to face N.’s unexpected reactions.

c.
Funds

The Ministry of Education appoints the Support teacher whose contract has to be renewed every year, if the Ministry allocates the money for his salary. The school allocates the educational material and often the Support teacher brings bits and pieces, if he wants to try some experimental work with N. In addition, the Local Authority provides a little financial support to the school in order to help the promotion of the inclusion programme.

Input

a.
Teacher skills 

The class teacher is an ordinary primary school teacher without any specialisation in special needs education. The Support teacher has also completed a primary teachers’ course, a teachers’ training course, a teachers certificate-upgrading course, and has also attended seminars on dyslexia. Both teachers show great interest for the success of the inclusion programme and are motivated towards supporting SEN pupils.

b.
Classroom

The classroom has a teacher-centred layout, where at the back of the room N. with his support teacher sit together. The total number of the pupils is twenty-nine, distributed more or less across the whole range of learning ability. Occasionally the class teacher and the Support teacher set some group work where N. has a chance to conform, under the Support teacher’s control, to his peer group.

c.
School Team 

The School Team shows full acceptance of the inclusion programme and often assists the support teacher to implement it. Due to the short length of the programme teachers feel that the school needs to be in constant co-operation with the SEN Advisor, so that the school team will receive instructions on school practices that are effective for the boy. 

d.
Support services

Apart from the support teacher appointed by the Ministry of Education, the SEN advisor’s interference and the Head teacher’s sensitisation largely contribute to smooth inclusion of N. The case has proven quite difficult, since the boy has moved to this school from a Special School 18 months ago, and has therefore been in the inclusion programme for this limited period of time. The school staff focuses attention and often gets involved in the boy’s everyday activities within the school time (learning activities, communication skills).

e.
Policy

Inclusion of SEN pupils is one of the school policies. Before the beginning of the programme the school staff spent a long time with the SEN advisor discussing the issues concerned with the implementation of the particular pupil’s inclusion and the effects on the rest of the pupils’ progress and attitude. Many parents also had doubts about “whether the classroom practices for N. could also be effective for the rest of the class”. The school itself having already adopted the idea of Inclusion, explained to, and convinced all interested parties for the positive results of such school practices.

Teacher Intervention

1. Differentiation of work is usually being designed, as a rule, for maths and language, so that the pupil’s frustration is kept minimised. The pupil feels free to decide his/her participation in the lesson. Gradually he is encouraged by the class teacher and the support teacher to become more active (e.g. to encourage the pupil to talk more during the lesson). 

2. The school has a wide range of teaching means, so that N. rarely becomes bored. He only spends time out of the classroom with his support teacher involving himself into enjoyable activities such as gardening, when for some reason gets frustrated.

3. Although N. was getting easily disturbed at the first stage of the programme provoking various problems in the class, he now looks quite happy within the usual setting of the classroom. He still reacts strongly against music lessons, but currently after the SEN advisor’s suggestion the support teacher tries to discover the type of music attractive to him, so that gradually he will follow his peer group to the music room.

4. The support teacher often walked with N. out of the school for short visits to various places, as part of the activities promoting his communication skills and self-control. Organising outings for the whole class has gradually minimised the withdrawal time from the class schedule.

Output

a.
Effects

-On N.
N. shows a good response to the programme. His social school life has quite improved within the last two years. It is well accepted by all people involved, that the programme could have achieved better results, if:

· It had started at an earlier stage,

· There was a continuity of the inclusion programme. In other words, the policy of the Ministry of Education to employ the support teacher only for the school period, means that there could be a different person next year, which disturbs the boy’s progress and devaluates the efforts made by all people involved. 

He is still closed to himself and shows limited participation in the class learning activities.

Nevertheless, as far as N.’s learning achievement is concerned, it has to be said that despite his formally diagnosed learning difficulties, he managed to do very well. The support teacher’s perseverance to keep N. within the class frame, where he unavoidably gets included to the class-teacher’s teaching-learning practices, seems to benefit him. It has to be said that the support teacher keeps strictly the class teacher’s learning objectives, even when he teaches N. privately (he needs extra help in language and maths), or provides differentiated teaching material.

-On the peer group
None of the pupils express negative feelings about N.’s presence in the class. They try to involve him in all school activities and according to the support teacher, although N. sometimes destructs the lesson, they keep a positive attitude towards him. They seem challenged towards activities and teaching strategies implemented to help N., and become sensitive to other people difficulties within the class. Their achievement records do not decline from the school level and the national level of achievements.

b.
Unintended effects

-The support teacher’s assistance to other pupils of the class 

-Pupils’ occasional fear concerned with situations that might disturb N.

-Pupils’ sensitisation towards special needs issues

-Remarkable co-operation of all school teachers with the support teacher

-Support teacher’s tiredness since he is not provided with an educational framework scientifically approved and adjusted to the specific case.

c.
Problems and solutions

Up till now N. has been partially included into the school environment. He has no close friends and still hesitates to mingle with other children. Nevertheless, his learning achievements are higher than what was expected; he has largely balanced his emotional reactions. The evaluation of the programme by the experts points out that things could be better, if:

- The support teacher was a specialised SEN co-ordinator,

- There was a certain classroom practice designed or modified to meet the specific pupil’s needs

- There was continuity in the programme. 

The school worries about the progress of the programme since the summer break is very close and nobody knows whether and when N.’s support teacher will be available again. Nevertheless, the school team is not prepared to give up. On the contrary, they advocate that they will all put an effort into maintaining N.’s inclusion programme.
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