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1. Introduction

This case study describes the successful attempt of the integration of three blind students in Secondary Education. The three students were fully integrated in the mainstream setting of the music school of Alimou.

Some information is given below to clarify how integration of blind students takes place in secondary education in Greece.

2. Tracing the integration system for blind students in Greece.

Much effort was invested in the last 15 years to make integration of students with visual impairments in Greece possible. However, the results are not the same at all levels of education. The official start of integration was in September 1989 in an elementary school in Athens. A committee was formed consisting of teachers from a special elementary school in Athens. After ascertaining what a successful integration would require, they sent a detailed report and programme to the Ministry of Education. The Ministry gave permission to implement the submitted programme and since then the integration has successfully been implemented. 

In this school the mainstream lessons took place in the mornings so that blind students could have additional lessons in the afternoon, e.g. music, mobility, psychological support or physiotherapy. The model, which the mainstream school followed, required two teachers in the class; i.e. a form of team-teaching. One of the two teachers was qualified in Braille and had experience in teaching blind students in the special school. This practice has spread to other elementary schools in Athens.

Unfortunately, there was no similar process in secondary education. When the students completed their studies in elementary school, they were registered in high schools, which offer no support for students with visual impairment. Therefore, in secondary education there was no genuine integration programme comparable with the integration in elementary schools. 

The Ministry of Education was well aware of the drawbacks of this situation. Based on the new law about integration in Greece, an attempt to successfully integrate three blind students took place in the high school of Alimou.

The students and the mainstream setting:

· Input

The three students were 12-year-old girls and they had severe visual impairments. The focus of the studies of this school was music (history of music, music notes, learning to play 2 musical instruments), but other courses from other fields were given as well, such as math, PE, or science. These courses corresponded to the National Curriculum of the country.

The model, which was adopted for the integration of these children, was team-teaching. One of the two teachers was qualified in Braille and had experience in teaching blind students, while the other teacher was the class teacher.

Many meetings took place with the parents of the students and with SNE specialists as well (psychologists, social workers).

· Output

One difficulty for the support teachers was the need to constantly move around the classroom in order to help the blind students, for example providing them with material relevant to the lesson, Braille’s or geometrical instruments. This possibly distracted the sighted students. 

The co-operation between the support teacher and the class teacher improved gradually over time. Both realised that the process was pedagogical and therefore focused on changing the practice to fit it with the pedagogical aim. 

The interaction between the class and the support teachers had a great influence on the students’ psychology. Blind students felt more secure, could follow the lesson and could ask and answer questions; i.e. they began to behave as active agents. Expressions such as “At last, there is somebody that looks after us”, “Things are different now. We can participate in the lesson. We keep notes and have fun participating”, verify the previous statement. 

The attitudes of the sighted children changed as well. They were interested in the way in which blind students used, for instance, their geometrical instruments and made sense of what they could not see. They asked to use the braille instruments as well and when the blind students raised their hands to answer a question they asked the teacher to reply to them. 

The dynamic within the class had changed sufficiently and the class had responded positively. The class teacher was not alone and an exchange and the reflection of thoughts and the used methods helped to modify and conceptualise strategies with respect to the students’ needs. 

Now it is necessary to summarise all the obtained experience and knowledge in a methodological framework to support the development of this type of integration in the most beneficial way.
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