Country Report

Portugal

1. Escola EB1 Nº 6 De Castelo Branco

The school belongs to a cluster of schools (2 Schools of the 1st Cycle, Total: 542 students). EB1 Nº 6 has 302 students, of those 18 with Special Educational Needs.

Location
The school is located in the city centre. It is an old school, nearby the High School for Primary Teachers. The school is “always open and innovative”.

Educational Staff/ Team

The team is very strong. The staff know each other rather well; they share ideas for 3 years already. There is a good relationship between all agents of the education process, namely:

· School, 

· Local Authorities, 

· Special School, 

· Parents Association.

The staff has a strong leader, a good team spirit and mutual help. They like to “investigate”, systematically organise their work, and have “their own project”.

The Educational Project of the school involves a number of different parties and actions: 
· 3 education support teachers and one psychologist 

· Process: Identification of SEN: class teacher, School Board, psychologist and the education support teachers, student, parents-report-individualised strategies, classroom “arrangements within the class curriculum” and other contexts of learning;

· Educational Intervention Plan – strategies for education support – revaluation;

· Work of education support teachers: educational support always takes place in the classroom (planning and sharing activities, class curriculum and differentiated work with the pupil with SEN and peers, individualised work and group work) “When we go out or do something, we do it all and together”, with some adjustments.

School Policy
The policy of the school is: ”open to receive, care and educate”. In practical terms, it means:

· “Communicate to the pupils what we are and how we feel, so that they can learn securely”; involving local environment and actors, starting from all class, everybody will accept the differences well. Parents are important actors in the school. Regular attention is ensured to transition of classes/cycles, and connection to pre-school – the 1st Cycle School, preparing to receive each one as they are.

· Financing - only the needed funding to support technology and specific materials – the indispensable issues.

· Competencies, knowledge, attitudes, motivations are necessary from the Education Support Teachers and the Class Teacher 

· The teachers need to know the programme, the class and the SEN pupil, in order to adapt, use flexibility within the curriculum, manage the curricula strategies well and be able to differentiate. 

· There is a need for a more in-depth approach, as well as a permanent update of the developments and “knowledge”/competencies regarding this work, that is, the network of resources and support is necessary.

· Never reject the class and/or SEN pupil; instead, always give a positive image to achieve reciprocity of attitude and behaviour.

· Include SEN pupil in class work; the education support teacher in the class is seen and accepted by all pupils as a “resource”, as well as a class teacher. Planning, organising, building, negotiating all the different roles and responsibilities of the work are to be done.

· “It was not like this before”.

Synthesis of Intervention with the SEN Pupil

· The SEN pupil is 10 years old (of which 3 years were spent in the 1st Cycle and the pre-school with support). The SEN pupil started later than others, i.e. at the age of 7.

· The SEN pupil suffers from hyperactivity, and some combinations of cerebral palsy, neuralgic, neuro-motor and behavioural disorder.

· Changes were necessary in the education process, context, situations and instruments of/for learning. These changes were achieved.

· The target group is the class; the global planning and individualised planning; same objective. The contents of studies for the SEN pupil is different, sometimes – reduced, compared to the mainstream pupils, and work is sometimes different from others (strategies, materials); more curricular flexibility is exercised.

· The project began 3 months before the 1st Cycle, and the meetings between educational staff (school/pre-school) and parents, support team, and other specialists took place.

· Problems, faced in the beginning: 1st year was too experimental, mutual knowledge was missing; the need for adaptation was essential.

· The plan was not accomplished, since the SEN pupil destroys the material; has bad reactions with adults, not with peers.

· Continuous evaluation, as well as more adjusted intervention, is necessary. The school does not use typical/ specific programmes; the work is conducted in heterogeneous groups.

· Auxiliary education support was involved several times in and outside the classroom, as well as for developing of the curriculum. Difficulty in co-ordination of all actors was observed, but the 2nd year proved to be more stable and successful. 

Effects
Nowadays:

· Everybody wants to go to the blackboard; so does the SEN pupil, together with the others. “Our teacher sends each of us to the blackboard: those who do not know - to learn better, and others - to show and explain”

· The SEN pupil – colleges: the child made others understand what is partnership, and learned how to tolerate and respect the difference. The SEN pupil’s friends invite her to parties and other amusement activities.

· The SEN pupil in school: when she came to school, we opened it to the community: “enter output is low, but output – big”. It made us think how to work with this group of pupils; now there is self-compensation and personal, professional satisfaction. The expectations were transformed positively.

There is teamwork between the professionals and the parents. The strategies for intervention have great efficacy and are recognised in the school organisation and global way of “life”, either in the classroom. The approaches underline the relevance of co-operative teaching, individual planning, collaborative problem solving and heterogeneous grouping.

2. Escola EB1 – Sobral – Cervães

Background Information

School for all is based on practices that are clearly structured, but are sufficiently flexible, which in turn allows for redefinition.

The school is located in Cervães, 15 Km from Braga, the nearest city. The place is in quite a rural environment, and the building is rather old.
In the 1st Cycle there are 56 pupils studying the first four years of school. The pupils are of six to 10 years of age, some of them have learning difficulties; three of them have special educational needs (SEN). 
In the school, there are 3 class teachers, 1 support teacher who follows all the steps of SEN pupil inclusion (school, classroom, home, other contexts of learning/support). Specialised support (i.e. psychology, speech therapist, etc) is ensured by the community. The school accepts all the proposals for inclusion of pupils with SEN; both the teachers and the Parent Association are very collaborative; their motto is “together we solve the problems”.
The school participated with its Educational Project in a contest for the new space of the school library, and won it, including all the equipment to facilitate it. Now it functions as a resource for other schools nearby.
Case Study

N is a pupil with a moderate level of Down Syndrome. N belongs to a primary 2nd and 3rd year class. N successfully interacts in pairs and with adults, he likes to get attention.

In first period of the school year N was transferred from another school, and it was difficult for N to easily accept new classroom rules. Consequently, the whole class participated in elaboration of a program for N, modelling inadequate behaviours. 

Both class teacher and support teacher work collaboratively full time in the class. They also create individual curriculum activity planning for every child, including N. In case of need, all educational staff participates in finding the best way to solve a problem, at times other actors can be involved. N receives great support from his colleagues. Some of the work done with N is collaborative, and progress can already be seen. 
N has his individualised programme, but planning is integrated in the class group and presents a mixture of 

· Changing inadequate behaviours (social, classroom, interactive/ communicational) 
· Learning some functional competencies/aptitudes, needed for his project of life. 
The rest is similar to other pupils (multi-level groups) with adequate adaptations in methods and strategies to ensure better results of the learning process.
The inclusive classroom practices have been pertinent and show great efficacy. Pair/co-operative teaching, collaborative strategies, tutorial teaching, leading to levels of effective participation. Autonomy, independence and creativity, are reinforced trough all students. Quick urgent problem resolution is seen as highly effective in managing classroom groups with different levels of potentials, school competences, and performances.
Involvement of educative community is largely understood and accepted, and promotes participation and security. Common and multi-participated projects are key to change and to the new culture of advocacy, where the difference is “leitmotif” for structural changes on the micro and macro levels.
The awareness and perception of a new space of complementarity, where all are equal, and where the diversity marks the way to redefinition of aims, objectives and ways, the solution is:

“It is not only in the output, and/ or in the input, but in the process. We know that we can reach it, because we too like to learn!”
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