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1. Introduction

The school is situated in the periphery of the city of Lisbon.

It’s a secondary (2nd and 3rd Cycle) school with 754 pupils (10 to 16), the great majority belonging to surrounding neighbourhoods with many severe social problems.

The Executive Council of the school executes a strong authority. All the internal rules for the development of school’s work are settled in the pedagogic council of the school and belong to an internal regulation act that is strictly applied.

The composition of the school classes is of great concern, so the school must ask for information from the local primary schools (1st Cycle) in advance. They request information about the pupils they are going to receive, before ending the school year. This information is given in a form with personal, social and pedagogical information and helps to better prepare and organise the composition for the classes and the support needed for the “new ones”.

The majority of the classes have 20 pupils and from those at least 2 or more (2 to 5 pupils) have some kind of SEN, the majority have problematic behaviour (in the 2nd Cycle, 120/350 are described as SEN pupils).

There is a good co-operation between Class Directors and their Co-ordinator, Specialised Education Support Services and Executive Council. Teachers are required to have flexible, affective personal characteristics, work motivation, professional experience and scientific competences. Several persons are appointed the responsibility to control the presence and behaviour of pupils (if they go to school and when they are in the school) acting according to the internal regulation of the school.

The Specialised Education Support Services are composed of specialised support teachers, of the Psychology and Guidance Services and by Social Education Support Services (34% of the population benefit from social support) and there is a good co-operation between all the professionals (e.g. preparing transition from students’ primary-secondary school, characterisation, and discussion of cases, elaboration of IEP and evaluation.

Depending on the individual characteristics of the pupil and the guidelines of the IEP, pupils can have support sessions inside or outside the classroom in small groups. The support given in the classroom is aimed at improving learning competences – literacy and numeracy –, social competences and regulation of behaviour. The professionals involved are support teachers and psychologists.

The school has established that pupils must all pass the school year, following their IEP and ensuring its efficacy. Special concern is given to some contents of the curricula: first language, calculation and behaviour. These transversal competences are included in the Curricular Project for the class, in which everyone participates.

There is a good professional relationship between the local services of the community and the school. Special attention is given to the Resource Centre: organisation of areas or activities such as library, computer room and leisure room. The school is careful with the choice of Class directors for the more complex classes. The problems of misbehaviour are perceived as less problematic with progression of school years.

2. Cases

Cerebral Palsy and epilepsy

· Entered school late with 12 years

· Has a functional curricula “directed” at transition for adult life 

· IEP and adapted program permitted progress in school according to his needs and capacities 

· Collaboration of parents is important

· Strategies: IEP is a very important factor for success of intervention and co-operative learning (discussion of cases and construction of educational instruments)

Behaviour problems 

· Importance of mediation role of Class Director, Co-operative teaching, good work partnership of specialised support services.

· Psychologist supports the whole class and the support teacher supports the pupil in a small group on reading and writing and in the regulation of behaviour.

3. Summary

	Strengths: efficacy
	Leadership

Definition of clear and precise rules shared by everyone

Definition of goals for the school/identity of school project

Classroom arrangements and composition 

Co-operation between professionals (executive Council, Specialised support services, teachers, etc.) 

Problem solving strategy

Clear definition of roles and responsibilities of all the actors in the education process

Existence of IEP

Co-operation with institutions and/or services of the community

Organisation of other areas in school (not only classrooms) and/or activities for leisure time, library, computer room, playroom and leisure room



	Weaknesses: barriers
	Dimension of the school

Mobility of teachers

Some insufficiency of specialised support

Lower academic grades – difficulty in organising differentiated educational and professional solutions

Some (few) of the teachers still resist to “apply” this culture of school, interfering in the results of classroom practices.
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