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2.
Wider policy framework supporting teacher education for inclusion

The following issues that impact on teacher education for inclusion need consideration: 

· Strengthening the self esteem of teachers, their competences and responsibility to teach all children in a class successfully;
· Breaking the belief of mainstream teachers that including children with special needs into a mainstream class will distract the other students;
· Changing the pattern of treating inclusive education as integrative education. Teachers do have the knowledge for diverse teaching approaches and methods however they are rather reluctant to use them in practice;
· Lack of a clear policy for the professional development of teachers and a lack of systematic in-service training for teaching pupils with special and diverse needs. 
In addition to the information provided in the Eurybase report, the main principles and priorities are: social cohesion, life skills, multicultural diversity, school for all, curricula adaptation and mainstream education of Roma pupils. The National Action Plan of Inclusive Education was approved by the Czech government in March 2010.

3. Initial Teacher Education

a. Entry to initial teacher education

Faculties of education in the Czech Republic are to some extent autonomous bodies where each department forms its own entry requirements. Therefore, it is not possible to generalise different faculties’ admission requirements.

b. Models of initial teacher education 

The essential part of the methodological training for inclusive education of future teachers should include raising awareness about effective teaching methods. According to the meta-analysis of Kavale and Forness (2000), the most effective practices when working with SEN students are applied behaviour analysis, direct instruction and mnemonic strategies. According to a survey carried out in the Czech Republic (Květoňová, Strnadová, Hájková 2009), there was no significant statistical differences between teachers in mainstream schools and teachers in special schools or special classes within mainstream schools regarding the frequency of using the effective or moderately effective practices. Czech teachers tend to use direct instruction and applied behaviour analysis most frequently. This seems to be a promising sign for implementing inclusive education in the Czech Republic educational system.

Teaching methods that could be used within pre-service and in-service teachers’ training, which are effective in terms of inclusion, are projects with peer-coaching, tutorials, projects and round tables.
Staff responsible for subject based courses and those working on specialist content related to inclusive education may collaborate but this tends to be in individual cases only.

c. The initial teacher education curriculum

As stated before, universities in the Czech Republic and their faculties are autonomous bodies adopting the Bologna principles. Each department develops its own education programme, which must adhere to the university/faculty guidelines and fit the predetermined teacher´s qualification profile set by the law. After the education programme is agreed at the faculty level, it must be accepted by the respective university and then by the Ministry of Education, within the process of accreditation.

Standard courses included in the programmes within the Czech Republic that may impact on educating teachers in inclusion are: educational and special educational assessment and counseling, pedagogy, courses on education and approaches to different groups of students with SEN, courses on minority groups (especially the Roma community), educational psychology, law protection of disadvantaged groups, inclusive education and internationally accepted documents on human rights etc.

Regarding collaborative practice, we can provide the following example: 

One of the courses taught at the Faculty of Education (Charles University in Prague) is ‘Special educational assessment and counselling’, where student teachers learn how to work with parents of students with and without SEN, students from minority groups, support services and professionals from other disciplines (especially psychologists and practitioners). The respective issues are an internal part of programmes/courses of guidance, counselling and assessment of special needs

The European bachelor of inclusive studies program content was developed by a team of experts from 7 European Countries. The main principles are equal access to education, quality education for all and prevention of social exclusion. The programme started at the Masaryk University in Brno.

Student teachers in the initial education programmes can engage in collaboration, reflection and discussion within their practical experience courses. This allows them not only to gain a ‘hands-on’ experience in different types of schools and with children of different ages and abilities, but also to reflect on their experiences within the discussion with their tutor. Some universities also offer courses that focus mainly on reflection of their gained knowledge – for example Department of Special Education at Charles University in Prague, Faculty of Education, offers a course called ‘Program of guided reflection for special educators’, which has three stages (one per semester) for the students’ Bachelor level studies.
d. Attitudes and values in initial teacher education

The Ministry of Education, Youth and Sports in co-operation with other partners is developing a document provisionally called ‘Standards of the teaching profession’, which will also include the question of teaching competences, attitudes and values. It is currently in the discussion stage on the ministries websites (www.msmt.cz), which allows the general public to be involved.

e. Teaching practice

Different faculties of education in the Czech Republic have various ways of organising, supervising and following up the teaching practical experiences.

There is a network of so called ‘faculty schools’, which co-operate closely with the respective faculties of education and provide the background for teaching practical experiences. These schools are selected according to different values, location, structure of pupils, diversity of approaches and willingness to co-operation, etc.

4.
Competences, assessment and accreditation

The competences for teachers are not specified on a legislative level however the requirements for a teaching profession on different levels are specified by the Act on Pedagogical Staff. Competences for teachers are discussed on a professional educational level and there is an intention to describe the required competences of teachers and to develop a document ‘Standards for the teaching profession’.

National educational programmes give the basis for teaching children with specific needs.

All competences are the subject of standard examinations designed by the respective faculties.

5.
Teacher educators
It is hard to generalise about teacher educators’ qualifications and experience as they were taught at different universities according to various study programmes. It depends on the individual teacher educators and their willingness to obtain experience in this area – more common is the experience with SEN/disabilities rather than the other mentioned categories (e.g., challenging behaviour or more able learners) as these groups of learners only recently officially became the centre of attention. At present, at all faculties of education, all teacher programmes include a module for educating pupils with diverse needs (SEN).

A lot of in-service training programmes in the respective area are also offered.

6. Quality assurance and follow up of new teachers

The process of assuring the quality of content and processes to develop inclusive practices within teacher education are described in the ‘National Action Plan of Inclusive Education’ and will be the subject of implementation in the near future. Students’ knowledge and skills are subject to evaluation.
Unfortunately there is a deficit in following up new teachers regarding the effectiveness of their preparation for meeting the needs of all learners in the classroom. This deficit needs to be urgently addressed by initial teacher education programmes.

7. Representation from minority groups

The Czech Republic became more open towards diversity after the so called ‘Velvet Revolution’ and minority groups are currently represented among teachers, teacher trainers and student teachers. However there is no statistical data available regarding the actual number of members of different minority groups in the above mentioned groups.

8. Policy into practice examples

The example of best practice in preparing mainstream teachers to be inclusive is the course ‘Special education of disadvantaged people who have physical disabilities’, which is offered by the Department of Special Education (Charles University in Prague, Faculty of Education) to students majoring in special education combined with other subjects. The graduates will be teachers in mainstream schools. Student teachers within their assignment co-operate on the project ‘We are living one day through your eyes’ (‘Jedeme v tom s vámi’).

Students paticipate in the LLP Erasmus programmes.
Background/why this example shows innovative practice: 

It allows the students to gain hands-on experience when working with diversity.
Setting/situation of the example:

Travelling by public transport while experiencing the circumstances of (a) person using a wheelchair, and (b) assistant to the person.
Partners involved: 

NGO´s. Municipalities, professionals, people with a disability.

Description of activity/approach being taken:

Groups of students (usually 2–3) spend a day in Prague experiencing a typical day in the life of a person in a wheelchair and his/her assistant.

The experiences of the students are then presented at the final session of the course. The students’ presentation at the faculty in 2009 was attended by the former Minister of Education, Mgr. Ondřej Liška.

Competences that are being developed:

· Problem-solving;

· Communication competence;

· Self-reflective competence;

· Adaptive competence;

· Self-regulation competence;

· Working in teams;

· Animated learning situation;

· Flexibility;

· Tolerance for ambiguity;

· Social competences;

· Understanding the challenges;

· Recognising unethical and otherwise inappropriate attitudes and behaviours in society.
Impact/benefits for student teachers/learners/others:

· Student teachers become acquainted with the physical and social barriers that people with a disability have to face in everyday life.

· Student teachers become advocates for the rights of people with disabilities based on the written reflections of their experience.

· Student teachers can use this ‘hands-on’ approach when creating an inclusive environment in their future classroom/school. This will benefit not only future students but it will also enrich the school culture.

Identification of what can be learned from the study about teacher education for inclusion:

· Teacher’s education for inclusion when based on practical experience and self-reflection can develop broader understanding and meet the different needs of pupils in a classroom. Teacher’s education for inclusion is more effective when using concrete, tangible demonstrations rather than verbal and abstract presentations.

· Teacher’s education for inclusion includes the ability to work in teams; it also has to challenge the student teachers skills and abilities.

Plans for further development/extension of this practice:

-
The Department of Special Education (Charles University in Prague, Faculty of Education) will continue the co-operation with NGO Assistance in order to provide the student teachers with the opportunity to experience the life situations of people with physical disabilities. The whole project is supported by many Czech personalities (politicians, actors, singers, etc) who thus contribute to the stability of the project.
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