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teacher education for inclusion country report

UK (ENGLAND)
1. Details of authors of report 

Brahm Norwich
Role/job title: Professor of Educational Psychology and Special Educational Needs
Date: 5.4.10

2. Wider policy framework supporting teacher education for inclusion

Inclusion has become a current term of use in education and in society more generally under the title of social inclusion. In education it is associated with the participation of students/children beyond those with SEN/disabilities. There have been recent debates expressed at national policy level about whether inclusion refers to all children being ‘under the same roof’ in a common school or whether it refers to being engaged in a common learning endeavour and therefore compatible with specialist settings, e.g. special schools. These uncertainties reflect differences about the aims and functions of schooling in society.
The renewed interest in initial teacher training/education reflects the Government’s priority to inclusive education. However, this priority has been pursued alongside, and some would argue, dominated by the powerful priority to raise academic standards. The government has, however, strengthened its emphasis on narrowing the gap in achievement between pupils with SEN and their peers in recent years and in 2010 published a booklet for schools specifically addressing this issue (Breaking the link between special educational needs and low attainment ISBN 978-1-84775-691-6)
3. Initial Teacher Education

a. Entry to teacher education 

There are national standards for newly qualified teachers and these include specific references to pupils with SEN. 
The current Qualified Teacher Standards (TDA, 2005 REF) currently contain 2 that relate specifically to students with special educational needs disabilities. They are:

Q19 – Know how to make effective personalised provision for those they teach, including those for whom English is an additional language or who have special educational needs or disabilities, and how to take practical account of diversity and promote equality and inclusion in their teaching.

Q20 – Know and understand the roles of colleagues with specific responsibilities, including those with responsibility for learners with special educational needs and disabilities and other individual learning needs.

However, there are other general standards that bear on learning to teach students with special educational needs insofar as teaching these students depends on and is an extension of general teaching. These are about having high expectations, respectful and supportive teaching relationships (Q1), being committed to collaboration and co-operative working (Q6), committed to personal and professional development (Q7), having a range of teaching, learning and behaviour management strategies, adapting them, personalising learning and provide opportunities for all learners (Q10), having ability to manage individual, groups and whole class learning (Q25), having a range of assessment approaches (Q12) and understanding how children develop and that progress and well-being of learners are affected by a range of developmental, social, religious, ethnic, cultural and linguistic influences (Q18).
However, these standards have been in place for many years and they have not necessarily led to the development of adequate preparation for all teachers to teach pupils with SEN/disabilities. The 2006 House of Commons Select Committee on SEN concluded that teacher training left much to be desired and that all trainees required better preparation. A survey by the Office for Standards in Education (Ofsted) reported variations in practice in this area across teacher training providers and in induction (Ofsted 2008)
.

b. Models of initial teacher education

The national inspection Agency OfSTED survey (2008, see above) identified the variability of training experiences in school placements as the key to the quality of initial training. One year programmes such as the PGCE (now the main route for training) were found to struggle to provide satisfactory initial training given the limited time to cover the various priorities.
In principle, there is supposed to be collaboration between staff responsible for courses on inclusion and those working in subject areas, but it is often not evident in the one year programmes. SEN/inclusion etc. tend to be covered in modules on education issues where teaching knowledge and strategies are often covered by different tutors. Many programme directors talk about permeation of these cross curriculum matters across the programme, but research shows that many trainees do not see much permeation of these issues across their programme experiences.
c. The initial teacher education curriculum 

There are national standards as set out above, determined by a government agency the Training and Development Agency (England) (TDA). The standards apply to primary and secondary phases. However, training providers for each programme whether the 3 year B.Ed or the one year PGCE or the one year school based training programmes are responsible for how they meet these standards. 
The specific content varies depending on the length of the courses i.e. 1 or 3 year programmes. Recently the TDA has produced extensive materials about programmes and approaches to preparing teachers for these programmes. See this website http://www.tda.gov.uk/teachers/sen/training_resources.aspx for full details. There is much that can be used more widely in schools for CPD in these programmes and materials.
This resource also includes information on working in partnership – see:

http://www.tda.gov.uk/teachers/sen/training_resources/pgce_programmes/selfstudy.aspx
More generally schools are increasingly working together in clusters on professional development with support from the TDA and National College for Leadership of Schools and Children’s Services.

Collaboration has improved now with the TDA programmes and materials and the national dissemination of these in a two year roll out programme in which providers cluster to support each other in improving their initial training provision. 
One of the programmes introduced by the TDA is a SEN personalised task in which all PGCE trainees are expected to work/teach a pupil with identified SEN/disability in their subject area (for secondary trainees) and any subject for primary ones. This is to be supervised on placement by initial training tutor/and the school’s SEN co-ordinator, a SEN specialist. See TDA web pages above for details of this kind of planned school based teaching task. 
d. Attitudes and values in initial teacher education

Attitudes and values are included in the national standards. How well such attitudes are modelled depends not only on what goes on in the university campus but in practice schools.

e. Teaching practice

Schools providing school based elements of initial teacher education programmes are not selected according to the quality of their SEN/inclusive provision. Schools are paid for providing placements and tutors to support trainees. Providers organise partnerships with schools and the scale of these vary. In Exeter University, for example, there are about 150 primary and secondary schools in a PGCE partnership; in which they take one or more trainees for their two placements. 
4. Competences, assessment and accreditation 

See this web page for details of professional standards:
http://www.tda.gov.uk/teachers/professionalstandards.aspx
These do not relate solely or specifically to inclusive practice.
5. Teacher educators 

Programmes organise staff development activities for campus staff but also for school-based tutors who are an important part of initial training. Formal qualifications in the teaching of pupils with SEN/pupils from minority groups are not expected for those involved in these aspects of training/education. However, many would have relevant experience and knowledge.

6. Quality assurance and follow up of new teachers 

The assessment of a trainee’s teaching knowledge, understanding and skills would be assessed at the end of each school placement – this would involve criteria about providing differentiated teaching etc. Whether this covers enough of what would be called inclusive practice is questionable. This is an area identified by Ofsted as one for further development. Take up, use and impact of the TDA materials mentioned above are being evaluated by the University of Warwick and their report in 2011 will provide some information about whether this is an improving area.

After initial training all teachers who get a teaching post then undergo an induction year where they are supported and have further training etc. Newly qualified teachers have to meet a set of professional standards at induction in order to become teachers (known as Core standards); these standards build on those for Qualified Teacher Status and are cast in the same format (i.e.: they describe the knowledge and understanding, skills and attributes required across a number of key areas). There is also a national survey of newly qualified teachers’ perceptions and evaluations of their initial training – see TDA website for details of these annual survey reports.
7. Representation from minority groups

There is some representation of diverse groups among teachers, teacher trainers and student teachers but it depends on the groups, e.g. there are more from ethnic minorities than people with disabilities. This is an ongoing issue.

8. Policy into practice examples
Best practice is represented by the kind of programmes and approaches shown in materials, videos etc on TDA website. I will use the specific example of the SEN personalised learning task shown on the website.

Background/why this example shows innovative practice: 

This is a task which expects all teachers to work intensively over 6–8 hours with a single pupil with an identified learning difficulty/disability. In the past this may have been done incidentally by those trainees interested in SEN though an option module, but not by all trainee teachers.

Setting/situation of the example:

Task involves observation, reading records on pupil, planning teaching and carrying out plan under supervision. Teaching may be in classroom or withdrawal setting. See video on website for example of setting and practices.

Partners involved: 

SEN co-ordinator in school, initial training co-ordinator representing programme in placement school.
Competences that are being developed:

These relate to personalised teaching and learning, developing positive attitudes and building relationships with pupils with SEN/disability, practical teaching knowledge and skills.
Impact/benefits for student teachers/learners/others:

Benefits perceived by trainees, trainers and even pupils involved have been shown to benefit. The task was trialled nationally before dissemination to all initial training programmes in England.
Identification of what can be learned from the study about teacher education for inclusion:

Importance of school based planned and supervised activity – other kinds are also found e.g. a pupil study has been used in some programmes too.

Plans for further development/extension of this practice:

There is further research into this kind of training task which I am conducting. 
Contact details for further information:
Brahm Norwich at b.norwich@ex.ac.uk
� Ofsted (2008) How well new teachers are prepared to teach pupils with learning difficulties and/or disabilities. Reference no: 070223 London: Ofsted
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