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2. Wider policy framework supporting teacher education for inclusion

After the 2010 parliamentary elections and the subsequent change of government in Hungary a number of changes have been initiated in teacher training as well as in other fields of education as a whole. Since these changes are recent ones and the process is going on, final, fully-fledged results are not yet available. We would like to point out the main trends and themes of the education policy background, of the organisational and conceptual changes in public and higher education and those related directly with the National Curriculum. 
As a matter of course, some trends started earlier (like for example the Bologna based teacher training system) have resulted not only in formal but also in a number of modern, conceptual modifications: 

Hungary has reached the stage in recent years that inclusion became a current term of use in education and in society more generally under the title of social inclusion. In education inclusion is associated with the participation of students or children beyond those with special educational needs or disabilities. There have been recent debates in Hungary at national policy level about whether inclusion refers to all children being ‘under the same roof’ in a common school or it refers to being engaged in a common learning endeavour and therefore compatible with specialist settings like, for example, special schools. These sometimes hesitant approaches reflect differences about the aims and functions of schooling in society as a whole.
Preparation for inclusion in teacher training has obtained an ever more important role in Hungary. The most comprehensive changes are taking place in the further training programmes for teachers where, in the course of the last four or five years, almost two-thirds of nursery school, kindergarten and school teachers have taken place in further training courses which, beyond up-to-date and modern contents and methods, at the same time were aimed at preparing them for inclusive education as well. In the Hungarian traditional system of teacher training general teacher training and SNI-teacher training are carried out even today parallel with each other although both regard as one of its main tasks to prepare teachers for inclusion in general. Integrated education in the frameworks of mainstream schools, just as SNI-teaching activity in segregated teaching institutions, and a certain form of cooperation between these two types of teaching institutions, has already started.

The quality, the adjustment to public educational needs, the proliferation and enhanced efficiency of inclusive practice in mainstream schooling frameworks, of teacher training is expected to rise as a result of the recently introduced practice semester system which, according to the latest government guidelines will probably be extended to a full school year soon.

The working out and the implementation of the induction period for teachers at the beginning of their careers, and that of the conceptual and methodological frameworks is yet to be initiated. This activity is in the conceptual phase for the moment but the introduction of the teacher life-career is expected to bring about positive changes in this field too.

3. Initial Teacher Education

a. Entry to teacher education
The initial training of teachers is characterised, on the basis of common European guidelines, by multidisciplinarity because it contains knowledge of the specialised subject, knowledge of pedagogical subjects, competencies necessary for supporting teaching and it takes into consideration the social and cultural dimensions of teaching as well.
Based on the above the main expectations from teacher training are as follows:

· The teaching profession should meet the requirements of life-long learning;
· Professional mobility should become an integral part of teacher training;
· Teacher training institutions should closely cooperate with the different actors in public education, with maintainers, municipalities, etc.
Teacher standards:

1. Thorough knowledge of the subject;
2. Knowledge of human development and learning;

3. Adaptation of education to individual requirements;

4. Application of several teaching and educational strategies;

5. Motivational and learning organisational skills;

6. Communication skills;

7. Planning skills;

8. Proper appreciation of knowledge;

9. Professional devotion and responsibility;

10. Cooperation.

Key teacher competencies to be aquired:

1. Development of pupil/student personality;

2. Assisting and development of the establishment of learning groups and communities;

3. Ability to plan the pedagogical process;

4. Development of the culture, intelligence and skills of pupils/students;

5. Development of the competencies laying the foundations for life-long learning;

6. Organisation and direction of the learning process;

7. Application of the numerous tools of pedagogical evaluation;

8. Cooperation and communication among professionals;

9. Self-instruction and teaching, dedication to further professional development.

b. Models of initial teacher education
Characteristics of teacher training in the cyclical system

Demand and ‘ordering’ from public education, ‘stronger’ teacher module, main teaching course + second teaching course, diploma for specialised teachers – master teachers, accreditation, horizontal transferability.

The new system of teacher training

First of all the introduction of the Bologna-system has been started in teacher training (the teaching system of nursery school and kindergarten teachers as well as those in elementary school until year 4), the training of teachers has remained a one-cycle system while the teacher training system aimed at higher years has become, in the frameworks of colleges and universities, a two-cycle one (Bachelor, Master).

The contents and requirements of teacher training are more and more determined by the requirements of public education. These requirements have put, as a consequence of the so-called ‘PISA-shock’, the new, skill-based, inclusive teaching practice very forcefully in the limelight, favouring life-long learning, initiating a new pedagogical culture developing key competencies, instead of the earlier pedagogical practice concentrating mainly on merely transferring knowledge and information to the pupils/students.

Basic principles: unified teacher training, one master course for teachers, two vocational subjects to be acquired
Role of basic training – master training:
· first and second special teacher course in general subjects;
· professional and art teaching courses for teachers.
Training variations: day course, supplementary course, partial training course 
Response of higher education to the development of teacher training, to the preparation to a modern teacher role:

Establishment and development of a research and service network supporting teacher training and teacher further training both at regional and national levels;

Establishment of a network of practising institutions, in cooperation with public and higher educational institutions.

Target:

· creation of a nationwide database containing partner schools and ‘receiving’ institutions (sites of practice);
· planning and establishment of a nationwide electronic system of information (www.htgyk.hu);

· collection of date referring to regional institutions and mentors, establishment of sites of practice.

Forms of practice of master teacher training:

· Educational and teaching practice
‘General teaching competencies’ (3 credits);
· School-level professional and teaching practice
‘Special subject related teaching competencies’ (3 credits);
· Comprehensive external teaching practice (in a partner school)
‘Complex teacher competencies’ (30 credits).
Aims of practice:

· getting to know the social and legal environment of the school; 

· getting to know the tasks of educational service and support systems;

· getting to know the complex educational, teaching system of tasks of the school;

· teaching special subjects, development of teacher competencies;

· Place of the comprehensive practice: partner school.
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