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TEACHER EDUCATION FOR INCLUSION COUNTRY REPORT

Introduction
One of the main contributions experts from the participating countries will make to the Agency Teacher Education for Inclusion project is providing country level information on key issues for teacher education for inclusion. Specifically, the Country Reports will provide information relating to the agreed project question: how mainstream teachers are prepared via their initial teacher education to be inclusive.
This document presents a framework of questions we would ask each country team – nominated Project Experts, Representative Board members and National Co-ordinators – to use as guidance for writing their Country Report.

The questions used for the reports are based on information gathered in the two preparatory activities – the initial country survey and the international literature review. In addition, key points raised by the project experts in response to these preparatory activities and discussed at the kick-off meeting in Dublin have also been included. 
It is hoped that by gathering information in a common format, the reports will not only provide relevant information in stand-alone reports for each country, but will also make it easier to compare issues and responses from different countries.

Examples of country reports for past Agency projects can be seen on the Agency website http://www.european-agency.org/agency-projects
In preparing your Country Report, we would ask you to please keep the following points in mind:

1. The Agency project team are aware that a lot of descriptive information relating to teacher education in countries is already available. The most comprehensive source of such information at the European level is EURYDICE Eurybase reports, which provide general information on initial teacher education in each country. 

The EURYDICE Eurybase reports can be found at: 

http://eacea.ec.europa.eu/education/eurydice/index_en.php
Rather than asking you to collect information that is already available in these reports, we would ask you to look at them and then provide us with additional information which specifically focuses on teacher education for inclusion and which further develops the Eurybase information.

The Eurybase reports can be accessed by selecting a country under the Eurybase heading (Education Systems in Europe), then selecting ‘Full country description’ on the right hand side. Section 8.1 of the report contains information on ‘Initial training of teachers’.

Please refer to this section for your country and provide any additional information and information relating specifically to teacher education for inclusion in your answers to the questions below.

Where relevant, the questions below specifically mention sections of the Eurybase reports we would ask you to refer to in preparing your answers.
2. The agreed project focus is on initial teacher education. However, you may provide additional information about further training/professional development where this is relevant. Please make clear in your answers where information applies to further training/in-service professional development.

3. In preparing your Country Report, please bear in mind that, for this project, we use the UNESCO (1994) Salamanca Statement regarding inclusive education as a guiding principle: Regular schools with an inclusive orientation are the most effective means of combating discriminatory attitudes, creating welcoming communities, building an inclusive society and achieving education for all; moreover they provide an effective education to the majority of children and improve the efficiency and ultimately the cost-effectiveness of the entire education system (p. 8).
We recognise that the term ‘inclusion’ is now understood to concern a far wider range of pupils vulnerable to exclusion than those identified as having SEN. The 48th session of the International Conference on Education (ICE) (2008) recommendations include the following: policy makers should acknowledge that: inclusive education is an ongoing process aimed at offering quality education for all while respecting diversity and the different needs and abilities, characteristics and learning expectations of the students and communities, eliminating all forms of discrimination. (UNESCO, 2008)
Past Agency work has highlighted the difficulties in comparing countries that are at different points of their journey. We recognise that, as inclusion is a process, educators will always be looking to move forward in their thinking as well as their practice regarding inclusive education.
Within your Country Report, you may wish to comment on how this thinking aligns with the situation of inclusion generally, or teacher education for inclusion specifically in your country.

4. In addition to collecting your country information in relation to the framework of questions, we wish to gather examples of best practice in teacher education for inclusion. Please follow the guidelines given in Section 7 and provide us with an innovative example of teacher education for inclusion in your country. We are particularly interested to know why you consider the practice described to be innovative and so we ask you to explain the reasons for your choice in as much detail as possible.

5. The following pages should be used as the template for drafting your country report. Please follow the section headings and questions as closely as possible. Please use this file as a template and write or paste your information directly into this file.
If you have any questions regarding the completion of your Country Report, please contact Verity Donnelly: verity@european-agency.org
TEACHER EDUCATION FOR INCLUSION COUNTRY REPORT

LITHUANIA
1. Details about the authors

Report completed by: Lina Milteniene.

Author’s role/job title:

Lina Milteniene: Project expert, Associate Professor, Siauliai University 

Date: 23.04.2010

2. Wider policy framework supporting teacher education

There is no formal definition of ‘inclusion’ or ‘inclusive education’ and no document which defines this concept and process at national level in Lithuania yet. Among researchers and policy makers the European conception of inclusion is usually used. This conception is used broadly when we talk about special educational needs and mainstream education. 

In Lithuania four models of pupils’ having different educational needs education exist: 

· full integration; 

· partial integration;

· special education (in special schools);

· education at home.
It seems that full integration out of all of the models ought to reflect and realise ideas of inclusive education in Lithuania. Unfortunately the definition and understanding of full integration as education of special need persons in mainstream school
 is rather limited and does not reflect the main idea of inclusive education. In this definition only one aspect of inclusive educational reality is emphasised – physical environment. 
Regardless of the absence of the term ‘inclusion’ in the legislation of education and the restricted understanding of full integration, the main ideas of inclusive education and the inclusion conception are stated in different national level documents (Law on Education; The National Education Strategy 2003–2012; Profile of the Competence of the Teaching Profession; Teacher Training Standards). 

Equal opportunity is one of the principles upon which the educational system is based
. The educational system is fair, it ensures equality for individuals irrespective of gender, race, nationality, language, origin, social position, religion, beliefs or convictions; it assures each individual access to education, opportunity for attainment of a general education level and a primary qualification and creates conditions for in-service education or gaining a new qualification. The other important principles are effectiveness and continuity. The educational system pursues high-quality results by rationally and economically using available resources; by continuously evaluating, analysing and planning its activity; and by relying on effective management, i.e. proper and timely decisions. The educational system is flexible, open, based on interaction of various forms and institutions; it creates conditions for each individual to engage in life-long learning.
In The National Education Strategy 2003–2012
 it clearly states that it is a priority to create opportunities for efficient education of children with different abilities and needs and learning and studying conditions for children of ethnic minorities shall be ensured; opportunities to learn and acquire education shall be created for children of migrant families; the system of support for children and youth of exceptional abilities shall be developed and expanded. 
In the same document new developments in the training and work of teachers are outlined: an integral teacher training and qualification upgrading system shall be developed; it should be oriented towards the changing role of a teacher in a knowledge society, and the new competences and values that are necessary for a contemporary teacher. The knowledge society will change the role of a teacher: the holder of knowledge will be replaced by the organiser of the learning process, creator of learning opportunities, learning adviser, partner, mediator between the learner and different modern sources of information. At the same time a teacher in the present day society should remain an educator, a witness of the facts of life, a conveyor and creative developer of traditions.
In the National Education Strategy 2003–2012
 the goals for the development of education, the means for achieving these goals, as well as establishment of the key quantitative and qualitative outcomes to be used as the basis for the development of the Lithuanian education and evaluation thereof in 2003–2012 are defined. It is clearly stated that seeking to ensure socially fair conditions for learning and studies, it is important: 

· to create opportunities for the efficient education of children with different abilities and needs;
· to ensure learning and studying conditions for children of ethnic minorities; additional attention shall be given to the educational needs of small ethnic communities;
· to create opportunities to learn and acquire education for children of migrant families;
· to develop and expand the system of support for children and youth of exceptional abilities;

· to develop a flexible and efficient system for supporting students: study credits, differentiated social scholarships, differentiated hostel charges; loans for studies shall be accessible to all students.

In the same document new developments in the training and work of teachers are defined: 
· efficiency of teacher training and qualification upgrading systems shall be assessed and international expertise of the study programmes shall be carried out continuously; 

· an integral teacher training and qualification upgrading system shall be developed; it should be oriented towards the changing role of a teacher in a knowledge society, and the new competences and values that are necessary for a contemporary teacher;
· teacher training standards and requirements for study plans shall be developed. Common teacher training study and qualification upgraded modules, as well as a common accreditation and qualification recognition system shall be introduced;
· adequate financing of teacher training, qualification upgrading and new qualification acquisition programmes that are in line with the needs of the education reform shall be ensured. All teachers shall have the same opportunities to upgrade their qualification or to acquire new qualifications.
One of the essential impacts on teacher education for inclusion was in 2000–2004, when the North and Baltic countries project ‘School for All’ was carried out. One of the project themes was ‘Teacher Training to Educate Special Needs Children in Mainstream Classes’. The student teachers were aware of the main ideas of School for All and had the opportunity to collaborate with colleagues from foreign universities preparing the ‘Guidelines for Teacher Training to Educate Special Needs Children in Mainstream Classes’ (2003), as the result of the project.
3. Initial Teacher Education

a. Entry to teacher education

This year is the first year when students have to take a motivational test applying to educational programmes
.
b. Models of initial teacher education

Please see the formal information given in the EURYDICE Eurybase reports.

Every teacher educator is usually responsible for their own module/course. Every course/module aims and objectives ought to correspond to the aims and objectives of the study programme. The requirements for teacher education study programmes are stated in Act of Science and Study
, Regulation for Initial Teacher Training, Teacher Training Standards. If there are some modules relating to inclusive and/or special needs education, equality and diversity in study programme, the main responsibility for the teacher competencies in this area fall on lecturers of these modules. When higher education institutions have more resources (for example more specialists who work in the area of inclusive and/or special needs education, equality and diversity) these specialists are invited, as having the best expertise, to work in study programmes for teacher education and to have specific courses in inclusive and/or special needs education, equality and diversity.

For example, in Siauliai University there are two faculties preparing teachers. One of them – the Faculty of Social Welfare and Disability Studies – is responsible for programmes of special education, social education and health education. The other one – The Faculty of Education is co-ordinating the programmes for primary education, physical education etc.. As the staff of the Faculty of Social Welfare and Disability Studies are more experienced in the area of inclusive and special needs education, the teacher educators from this faculty have some courses/modules for general teachers. The development of staff responsible for teaching subject based modules/courses related to inclusive and/or special needs education, equality and diversity is more individual and based on personal aims, responsibilities and research interests. Collaboration with staff concerned with specialist content relating to inclusive and/or special needs education, equality and diversity is more informal than formal, based on informal individual contacts.
c. The initial teacher education curriculum

Study programmes are composed according to the requirements stated in the Regulation for Initial Teacher Training
, under the Profile of the Competence of the Teacher’s Profession
 and Teacher Training Standards
 (standards for teachers working in primary and secondary level and in different subject areas).

The pedagogical studies in initial teacher training consist of 60 ECTS: 30 ECTS for theoretical studies (the priority subjects: philosophy of education; psychology; pedagogy; subject methodology; professional foreign language) and 30 ECTS for pedagogical practice. In 2008 there were 200 study programmes for teacher education in Lithuania: 39 in higher non-university studies and 161 in higher university studies. 

Special needs education teachers have only a university education. General teachers and special needs education teachers graduate from different programmes. As, for many years, special needs education teachers’ training was orientated to special schools, there was a need to renew the content of the programme seeking to meet new challenges related to inclusive education and special needs teachers’ preparation to work in inclusive settings. Inclusion is a challenge not only for mainstream teachers, but also for special needs education teachers in Lithuania. The programme for the preparation of special needs education teachers is now more balanced and teachers’ competences for inclusive education are one of the priorities. 

The main fields and courses of the Special Education programme
 are: 1) general training – professional foreign language; management of information; system of values in society; basics of philosophy; hygiene education; 2) general basics of study field: psycho pedagogical assessment of children; IT in special education; neurology and psychopathology of children; psychology (general, developmental and pedagogical, etc.); general and special pedagogy; special needs children: disorders of the sensory system; mental development disorders, specific learning disabilities, emotional and behavioural disorders; physical and movement disorders; early childhood intervention; methodology of social research; team working; alternative courses: critical thinking; autism; collaboration with family, etc.; 3) special training in study field: speech therapy, didactics of different subjects; practice. 

When the integration and inclusion process began, Lithuanian mainstream teachers’ opinions were: ‘we are not prepared to teach disabled pupils’, ‘we have no knowledge’. The initiative from policy makers was a compulsory course in initial teacher training programmes. From 1995, according to the requirements of the Ministry of Education and Science every student who attempts to become a primary grade or subject teacher ought to study a compulsory course in special needs education. Real practice shows that not all higher education institutions respond to this requirement. Lithuanian experts of the project ‘Teacher Education for Inclusion’ did a mini research seeking to evaluate the content of initial teacher training programmes and how this content relates to teacher education for inclusion. The content of 70 higher universities and 11 higher non-university study programmes of initial teacher training using The Open System of Conveyance, Consulting and Counselling (AIKOS)
 were studied. It was found that in 25 programmes (31 % of all analysed teacher training programmes) there was at least one course in special needs education or a course related to inclusive education. Usually these courses were found in programmes for primary grade teachers and in social pedagogue training. The titles of the courses related to inclusive education are provided in table 1.

Table 1: Titles of the courses related to inclusive education
	Special education
	Special psychology and pedagogy

	International children’s law and multicultural mediation
	Emotional and behavioural disorders 

	Multicultural education
	Psychology of at-risk children and children having special educational needs 

	Special needs children
	Social work with children having special needs

	Socio-educational work with disabled people
	Education of children from at-risk groups

	Theory of socialisation and practice of disabled people
	Artistic education of gifted children 

	Disability studies
	Systems of education and special pedagogy

	Cultural and social diversity in society
	Special and family pedagogy

	Socio-educational work with migrants and refugees
	Individualisation and differentiation of education

	Socio-educational work with families with a disabled child
	Social educational work with disabled people


Concerning continuous professional development and In-Service teacher training, in 2007 according to requirements by Ministry of Education and Science
, all teachers seeking higher professional qualifications ought to have 60 hours courses in special needs education and psychology. These courses include such themes as ‘Regulation of special needs education at national and international level’; ‘Attitudes of pedagogues’ and administrators’ towards the integration of special needs children’; ‘Groups of children having special educational needs’; ‘Identification of special educational needs’; ‘Cognition and assessment of children having special educational needs’; ‘Education meeting child’s special educational needs’; ‘Teaching strategies and methods’; ‘Learning material and compensatory equipment for special needs children’; ‘Teamwork at school’; ‘Collaboration with the family of the child with special educational needs’; ‘Relationships of children with special educational needs with peers and adults’; ‘School and class climate’ etc. This training was also recommended for school managers.
In their analysis of teacher training programmes, the Lithuanian experts’ of the project ‘Teacher Education for Inclusion’ mini research noticed that only 14 (17 %) of the programmes out of a possible 81 have courses directly forming teachers’ collaborative competences. Sometimes such content is integrated in such courses as ‘Pedagogy’, ‘Psychology’ etc. Content mostly concerned collaboration with the family or family pedagogy (‘Interaction of school and family’; ‘Psychology and pedagogy of family’; ‘Pedagogical communication and collaboration’. In the Special Education study programme a course was found concerning teamwork (‘Teamwork in meeting special educational needs’) (see table 2).

Table 2. Information about course content that develops teachers’ collaborative practice
	Collaboration with family (Special education study programme)

	From medical to social model. Ecological approach

	Involvement of family: political regulation

	Psychosocial aspects of collaboration with family

	Psychosocial resilience and vulnerability of family

	Empowerment of family

	Concepts of collaboration: from consultation to partnership

	Collaboration with family: process and stages

	Theoretical backgrounds for creating models of collaboration

	Theoretical model of collaboration: criterion and evidence

	Model of reflective practice

	Teamwork (Special education study programme)

	Understanding of team working

	Group and team peculiarities 

	Team development and stages

	Roles in a team

	Effective team working

	Team working peculiarities in meeting special educational needs

	Models of team working in the field of special needs education

	Special education commission: structure and type of team 

	Aims, objectives and functions of special needs education team

	Child and family roles in a team

	Conflicts in a team and their solutions

	Co-ordination of team working

	Pedagogy and psychology of family (Education study programme)

	Family concept

	Development of family

	Types of family 

	Family functions and values

	Role of parents

	Dynamics of family in different stages of development

	Lithuanian family traditions 

	Child education in family. Different styles of education and their impact on child development.

	Coherence of family and its’ affection

	Conflicts in family and their solution

	Family crisis and types of psychological support 


In some teacher education programmes (for example Social education, Special needs education) students have reflective observational practice at the beginning of the studies. They spend a few weeks in different practical placements (mainstream, special schools, etc.) and have the opportunity to observe, reflect and discuss different practical situations. In most Lithuanian schools and classes there are children having special educational needs or other diverse needs.

Innovative methods (such as the Co-operative studies method) are used to create areas for discussion, reflection and collaboration, not only with teacher educators or among students, but also with practitioners. As research shows, the most important skill for the practical application of co-operative studies (adapted Service learning method) is critical and reflective thinking. Another important skill was co-operation among the students, communities, NGOs and the teachers. Development of critical thinking and problem-solving skills is a third important ability of the teachers that helps to solve practical problems
.
When students have modules/courses in special needs education they are involved in discussions and reflections that relate to teacher education for inclusion.

Some teacher educators give different tasks that are concerned with inclusive or/and special needs education in subject course/modules. 

The other opportunity to engage in collaboration, reflection and discussion that relates to teacher education for inclusion, is practice and students’ participation in real educational situations. Practice provides the opportunity to discuss, collaborate with teachers, parents, pupils and to explore real inclusive practice.
d. Attitudes and values in initial teacher education

There is no specific reference made to the development of teachers’ attitudes and values to support inclusive practice within national/local level guidelines for teacher education in Lithuania. The main guidelines are the The National Education Strategy 2003–2012, Regulation for Initial Teacher Training (2010), Profile of the Competence of the Teaching Profession (2007). (See section 3e) . There is no research about how attitudes and values to support inclusive practice are modelled by teacher educators within initial teacher education programmes. Teachers’ attitudes and values to support inclusive practice are more often modelled within special and social education programmes (University undergraduate and master study levels in Siauliai, master study levels in Vilnius University). 

In recent years the Special Education study programme was renewed to meet challenges for special needs teachers in inclusive education. The renewal covered such areas as: 1) special needs educator’s ability to work not only in special schools but also in inclusive environments. The methodology of inclusive education is realised during many modules/courses; students have practice in inclusive schools; 2) special needs educators are prepared to work with children having different developmental disorders and special educational needs; they study such modules/courses as ‘Specific learning disabilities’, ‘Emotional and behavioral disorders’, ‘Sensory disorders’, ‘Intellectual disorders’ etc; 3) Emphasis is not only on the preparation for educating children having special educational needs, but also to work collaboratively and engage in teamwork with other participants of the educational process and other institutions. Such modules/courses are included in the study programme as ‘Collaboration with family’, ‘Teamworking’, ‘Management of special education’.
e. Teaching practice

Teaching practice is organised according to the requirements stated in Regulation on Teacher Training
. The purpose of teaching/pedagogical practice is to help the student to gain professional competences and experiences for practical work and accordingly, to create opportunities for some time for practical pedagogical work as a teacher (or do several pedagogical functions) with the supervision of a mentor or teacher trainer. The teaching/pedagogical practice is based on collaboration among higher institutions and practical experience institutions. Aims, objectives and tasks of the practice are created ensuring the participation of a trainee, mentor and teacher trainer. The trainee participates in all pedagogical activities. The role of trainee is interchangeable: observer – assistant teacher – working with supervision of mentor or teacher trainer – independent worker under observation by a mentor or teacher trainer. The quality of tasks and the activities of the trainee are discussed individually with the trainee during the process of pedagogical practice. The final discussion on the teaching practice is organised at the end of the practice in the presence of school administration, teachers, trainees, mentors and teacher trainers. 

In the same document there are requirements regarding the selection of schools offering teaching practice. It is recommended that pedagogical practice takes place in schools which:

· have experience and are able to supervise practice mentors;

· meet the requirements for practical placement;

· use innovative technologies of education and didactics; actively participate in project activities;

· have a good material base and give an opportunity for integration of practical training and studies;

· create a good environment for developing the culture of a student’s professional activity.

4. Competences, assessment and accreditation

Essential competences for teachers are determined in Profile of the Competence of the Teaching Profession
 and Teacher Training Standards
 (standards for teachers working in primary and secondary level in different subject areas):

Teacher Training Standard for Primary Teacher. The Commandment of the Minister of the The Ministry of Education and Science. 2008-06-26 No. ISAK- 1872/A1-209 http://www.kpmpc.lt/Skelbimai/31%20standartas/Pradinio%20ugdymo%20mokytojo.pdf
Standard for Basic school Lithuanian Language Teacher Training. The Commandment of the Minister of the The Ministry of Education and Science. 2008-06-26 No. ISAK- 1872/A1-209 http://www.kpmpc.lt/Skelbimai/31%20standartas/Pagrindines%20mokyklos%20lietuviu%20kalbos%20mokytojo.pdf
Standard for Social Science Teacher Training, 2008. The Commandment of the Minister of the The Ministry of Education and Science 2008-06-26. No. ISAK- 1872/A1-209 http://www.kpmpc.lt/Skelbimai/31%20standartas/Socialiniu%20mokslu%20mokytojo.pdf
Standard for Social Pedagogue Training, 2008. The Commandment of the Minister of the The Ministry of Education and Science 2008-06-26. No. ISAK- 1872/A1-209 http://www.kpmpc.lt/Skelbimai/31%20standartas/Socialinio%20pedagogo.pdf
etc.

All competences are organised within four broad areas in the Profile of the Competence of the Teacher’s Profession (2007): 

Common-cultural competences – knowledge, abilities, skills, attitudes and other personal features needed to work successfully in a particular culture.

Professional competences – knowledge, abilities, skills, attitudes and other personal features needed to work successfully in an educational environment (not specifying according to subject area).

General competences – knowledge, abilities, skills, attitudes and other personal features needed to work successfully as a professional. These competences can be transfered to various kinds of teacher activities.

Special competences – knowledge, abilities, skills, attitudes and other personal features needed to work successfully in different subject areas.

Competences which specifically relate to inclusive practice:

· to have regard to the social, cultural, ethnic and linguistic identity of students’;
· to acknowledge the importance of the home environment for child education and diversities in families’ values;
· to teach pupils in accordance with humanistic values;
· to create an environment based on tolerance and collaboration;
· to participate in composing and implementing individualised programmes for special needs pupils;
· to identify pupils’ special educational needs and to meet them;
· to acknowledge pupil’s individuality seeking to assure progress in learning;

· to communicate and collaborate with persons from different cultural and social environments and to solve the conflicts;

· etc.

There are no specific requirements for assessment of specific competences for inclusion. 
5. Teacher educators

The experience of teacher educators in this area depends on the field of their research and scientific interests. More experienced are those who work and do researches in the field of special needs education (SEN and disability, challenging behaviour), behavioural sciences, in the field of sociology (diverse ethnic, cultural, linguistic and religious groups, other minority groups) or use the trans-disciplinary approaches in their research.

Training/career development opportunities available for trainers are announced in the Conception of teacher training
. In order to develop future teachers’ practical pedagogical skills, it is important to prepare teachers for the role of mentor and trainer. In 2008, the Centre of Teacher Competences carried out the project ‘Development of Teacher Training’. During this project, guidelines were created for the organisation of pedagogical traineeship and the methodology and programme for mentors and tutors training through which 166 mentors, 237 tutors were prepared
.
6. Quality assurance and follow up of new teachers

The quality of study programmes is periodically assessed. The assessment is carried out by the Centre for Quality Assessment in Higher Education in the manner prescribed by the Government. Each institution publicly announces the conclusions. The Centre for Quality Assessment in Higher Education (hereinafter, the Centre) determines how the study programme content, its structure and realisation correspond to the regulations of a particular study field, the requirements of sequential study programmes, graduate study programme general regulations. Special Vocational and Consecutive study programme regulations, affirmed by the Ministry of Education and Science (hereinafter, the Ministry), and other legal acts regulating higher education, are used to evaluate the programmes in terms of programme accreditation criteria and provide suggestions for the Ministry with regard to its accreditation. The Ministry shall take into consideration these conclusions in the manner prescribed by the Government.

From 1995 according to requirements by the Ministry of Education and Science, every student who attempts to become a primary grade or subject teacher ought to study the compulsory course in special needs education. (See section 3c). There are some courses forming the competences needed in inclusive environments in study programmes ( International children’s law and multicultural mediation; Multicultural education etc. See section 3c). Sometimes (but it is not a formal requirement) students get tasks for practice, which are concerned with special needs education or other pupils with diverse needs.
7. Representation from minority groups

No data is available
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� HYPERLINK "http://www.smm.lt/teisine_baze/docs/isakymai/2007-01-15-ISAK-54(2).doc" ��http://www.smm.lt/teisine_baze/docs/isakymai/2007-01-15-ISAK-54(2).doc�


� Teacher Training Standards � HYPERLINK "http://www.kpmpc.lt/Standartai/iteisinti.html" ��http://www.kpmpc.lt/Standartai/iteisinti.html�


� Conception of teacher training. The Commandment of the Minister of the The Ministry of Education and Science. 2004-09-16 No ISAK-1441


� � HYPERLINK "http://www.mkc.lt/dokuments/atestacija/Pranesimai/K_Stankevicienes%20pranesimas.ppt#14" ��http://www.mkc.lt/dokuments/atestacija/Pranesimai/K_Stankevicienes%20pranesimas.ppt#14�
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