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TEACHER EDUCATION FOR INCLUSION COUNTRY REPORT

LUXEMBOURG

1. Details about the authors

Report completed by: Alain Adams
Author’s role/job title:

Alain Adams: coordinator for the ‘régime préparatoire’ in public schools at the ministry of education. Teacher with inclusive practice

Date: 19.01.2011

2. Wider policy framework supporting teacher education
Inclusion is a part of the government program:

 ‘The government promotes the schooling of students with special needs in regular schools.’

Parents of children with special needs can decide if they want their child to integrate a regular class or if they want it to integrate a special school. Government wants to enable a lot of these children to have access to professional qualification by making a list of accessory means and compensatory or dispensatory measures.

Luxemburg is still preparing the ratification of the Uno-Convention on the rights of persons with disabilities. The ratification is planned for 2011 and under the lead of the family ministry. It is unlikely that the Luxemburgish version of the ratification will talk of initial teacher education.

A ‘commission d’inclusion scolaire’ (commission for scholar inclusion) has been installed with the reform of the elementary school (2009) (children from 4–12 years). An objective of this commission is to find ways of keeping pupils with special needs in their environment. The need for special teacher education treating inclusion appears now obviously and a lot of continuing learning is offered to them. 
(http://www.formation-continue.lu).
Link: Règlement grand-ducal du 12 mai 2009 fixant le fonctionnement des commissions d’inclusion scolaire régionales:

(http://www.men.public.lu/legislation/lois_rgd_recents/090518_rgd_cis.pdf)
Special schools

In Luxembourg children with special needs frequent special institutions on demand of the parents, after having passed some tests with the agreement of a special commission called commission médico-psycho-pédagogique (éducation différenciée = differentiate education).
Nearby one per cent of the children of Luxemburg visit these schools.

http://www.ediff.lu

A few secondary schools host now classes of students with special needs (Ediff-classes) Teachers and teacher educators from ‘both sides’ are supposed to collaborate and the students visit the same courses as regular students if only possible. 

Government now plans to force every secondary school in Luxemburg to host a class of the ‘differentiate education’. The philosophy is the belief that inclusion is only possible when everyone lives and works in the same place.

Two experimental schools (www.neielycee.lu / www.eisschoul.lu) are working on the concept of inclusion.
3. Initial Teacher Education
a. Entry to teacher education
No special admission requirements in relation to inclusive practice

b. Models of initial teacher education

Luxemburg’s university that forms a good part of the Luxemburgish teachers for kindergarten, elementary and secondary school begins to realise that training of inclusive practice is an important part of teacher education.

From this year on students have to pilot inclusive study situations. 
There is an opportunity for Kindergarten, elementary and lower secondary teachers for collaboration during the student’s field work (min. 4 weeks max. 9 weeks in inclusive settings or special institution). The students will work on a written assessment (mini research project – up to 15000 words). This work is supervised by a university tutor and field teacher.

c. The initial teacher education curriculum
The Ministry of Education (Ministère de l’Education nationale et de la Formation professionelle – www.men.public.lu) determines the course content and the professional profile for both elementary and secondary teachers.
The basic document for Kindergarten, elementary and lower secondary teachers is:

MENFP (2005). Les orientations pour la formation des instituteurs et institutrices. Luxembourg : Courrier de l’éducation nationale. Retrieved April 19, from http://www.men.public.lu/publications/periodiques/cen_numeros_speciaux/orientation_instituteurs/orientations_instit.pdf
This document contents one important phrase in the interest of inclusion:

‘The teacher identifies special needs and reacts taking appropriate measures.’
The basic document for secondary teachers is:

MENFP (2006). Le profil professionnel des enseignants de l’enseignement secondaire et secondaire technique au Grand-Duché de Luxembourg.
This document doesn’t refer especially to inclusion. There is one citation one could refer to:

‘The teacher adapts his pedagogical action to the heterogeneity of the students.’
Initial teacher education programmes must follow the professional profile from the Ministry.
Students may have the opportunity to do some field work (up to 9 weeks SNE – 32 weeks during the complete 4 years training) in ‘inclusive settings’ during their studies (Kindergarten elementary and lower secondary teachers). It is not possible for students preparing for a career as a secondary teacher to work on the concept of inclusion during their initial training.
d. Attitudes and values in initial teacher education
e. Teaching practice

It is possible for all teachers to follow courses at the ‘Institut de formation continue’ (http://www.formation-continue.lu).

4. Competences, assessment and accreditation

There are no competences specifically related to inclusive practice.
5. Teacher educators

Currently there are no regulations about how teacher educators should qualify for the areas of SEN and disability, challenging behavior, diverse ethnic, cultural, linguistic and religious groups, more able learners or other minority groups/learners vulnerable to underachievement (e.g. gay, lesbian, transgender learners, children in care).

The university decides following its own criteria whether the candidate for teacher educator will get the job.
6. Quality assurance and follow up of new teachers

There is no systematic follow up. New Teachers can ask for supervision to be organised by the ‘Institut de formation continue’.
7. Policy into practice examples

There are a few examples of innovating practice (for Luxemburg), but for the moment no published scientific follow-ups exist.
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