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TEACHER EDUCATION FOR INCLUSION COUNTRY REPORT

SLOVENIA
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Date: 29.03.2010

2. Wider policy framework supporting teacher education

The following issues are key to the understanding of inclusion:

· different terminology about children with special needs is widely used leading to problems with understanding of inclusion;

· different understanding of the term inclusion, integration (problems with definitions);

· some topics are addressed only to children with special needs;

· the framework for schooling/educating marginalized students and the limited understanding of the social and cultural background of marginalized students;

· obstacles of environment and communication in the area of education; 

· the organisation of educational system (Bologna process); 

· giving children an active role in the curriculum ( ensuring his/her participation in the school system).

The tradition of teacher training in Slovenia is dual which means that primary teacher education is separated from the special teacher training.

The first initiative towards creating a general concept of new study programmes in Slovenia was taken by the Faculty of Education at the University of Ljubljana (Tuning project, Bologna process).

Each Faculty of education within the mentioned universities can offer teacher training independently or in co-operation with other faculties. This means that each faculty can be autonomous and can develop different teacher education study programmes.

3. Initial Teacher Education

a. Entry to teacher education

The initial training of teachers is conducted by universities (University of Ljubljana, University of Primorska, University of Maribor). The form of initial education is prescribed by the higher education legislation and education regulations regarding requirements for teachers.

The models which are mentioned in the Eurybase report are still the same although the Bologna process has been carried out.

There are some new requirements relating to the preparation for teaching children with SEN and children from other minority groups. Some new study programmes were developed with the emphasis on the inclusion process. These programmes are mostly on the second level of the Bologna process at different faculties of education. On the first level of initial teacher training there are also a few academic subjects that cover some topics of the inclusion process (for example: Inclusion pedagogy, Special education).

b. Models of initial teacher education

The Tuning documents emphasise the different approaches in teaching and learning. That means that we need to extend the methods and routes of learning and teaching in a way that enables the learning outcomes: lectures, seminars, research seminars, project work, individual assignments, co-operative learning and teaching, active (reflective) teaching, portfolio conferences, laboratory exercises, field work, workshops.

Some of the named methods are used in individual courses or modules (Inclusive education work).

Collaboration takes place only in the field of organising practical exercises, integrated or aggregated practice with some discussions about the specific population of children.

Some subjects (in the Speech and Language Therapy study programme) are based on collaboration with other professionals who work with specific groups of people with communication disorders. There is some collaboration with the professor who planned the common module/course about inclusion.

c. The initial teacher education curriculum

The content of initial education programmes is determined by the lecturers or professors who are responsible for their academic subjects (the syllabus for each subject is written by the professors). This syllabus with the complete study programme stipulates what kind of teacher we wish to create through the academic years. This means that the professors should write the syllabus in order to follow the paradigm of the educational system in Slovenia.

The prepared study programme needs to follow up the accreditation procedure (more in Eurybase 8.1.6).

Some of the new Bologna study programmes, which contain some academic subjects relating to the inclusion process, are:

· At the Faculty of Education, University of Primorska:

· on the first level: Preschool education, Primary Teacher Education, Education Sciences (the academic subjects with some topics of the inclusion process are: The Basic of Didactics, Special Education, Sociology of Education, Inter-culturalism in Education).

· on the second level: Early learning, Inclusion Pedagogy (Children’s Rights, Research on inclusion, Multiculturalism, Interculturalism, Modern Paradigms of Preschool Education, Social Integration and support models).

· on the third level: doctoral study programme for Education Science.

· At the Faculty of Education, University of Maribor:

· on the first level: Preschool education, Primary Teacher Education (the academic subjects with some topics on the inclusion process are: Individualised programmes for children with special needs, A child in his/her peer-group, Education, Sociology of Education, Special Education/Special pedagogy).

· on the second level: Primary Teacher Education (the academic subjects with some topics on the inclusion process are: Didactics of reading and writing skills of young learners with difficulties in the literacy process).

· on the third level: doctoral study programme for Education Sciences.

a. At the Faculty of Education University of Ljubljana: 

· on the first level: Preschool education, Primary Teacher Education, Social Pedagogy, Special Education and Rehabilitation, Speech and Language therapy (the academic subjects with some topics of the inclusion process are: The theory of education with pedagogical practice, Inclusive education, The sociology of education, The theory of education, Teaching and instructing people with SEN, Strategies for inclusion and psychosocial adaptation, Theoretical conceptions of difficulties in social integration, The theory of social inclusion).

· on the second level: Preschool education, Primary Teacher Education, Subject teacher education, Social Pedagogy, Special Education and Rehabilitation, Speech and Language therapy (Inclusive education work – not accredited yet) (the academic subjects with some topics on the inclusion process are: Aspects of the inclusion of marginalised groups, Institutional aspects of difference, The culture and mental health of the deaf, Social policy and legal protection concerning children with SEN, Learning and teaching people with SEN.

· on the third level: doctoral study with some scientific areas on Teacher Education and on Educational science (including rehabilitation).

There is study programme called Inclusive education work, which hasn’t been accredited yet. It is a co-operative study programme where professors who work at the faculty in different departments contribute in the programme. It is for the first time that some active professors, organised and planned the study programme together. It is a new programme, designed on topics relating to the inclusion process.

With the bologna reform we have also developed a new study programme for Speech and Language Therapy. This is an interdisciplinary study programme in which pedagogical and medical aspects are combined, bringing together professors from different faculties (The Faculty of Arts, Faculty of Computer Sciences, Faculty of Medicine) to participate in the programme. There is also a Project (running from 2008–2011): called ‘Training of professional workers (teachers, preschool teachers) for effective inclusion of children, persons with special needs’.

There is also organised in-service training for teachers in our country (Implementation of support to children with learning difficulties and psychosocial problems – not accredited yet). Some of the projects and in-service training programmes are compulsory or recommended; some of them are the teacher’s choice.

In different study programmes, students have the opportunity to engage in collaboration, reflection and discussion with professionals and teachers who work with children with SEN or with other minority groups. It depends on the study programmes and how many hours and ECTS of practice are set and how the practice is organised. The most common way of practice is so called integrated and aggregated. Integrated practice is included in the course of study or within the academic subjects. It may take one day per week or just a few hours per day. Aggregated practice is organised for some weeks in a specific institution and under the guidance of an assistant, lecturers or the co-ordinators of practical work.

Student practice is under the mentorship of experienced professionals and teachers.
b. Attitudes and values in initial teacher education

Basics about teachers’ attitudes and values to support inclusive practice are set within academic subjects. Some suggestions and basic information on how to act, teach and behave, are designed for some groups of children. There is not any prescribed document or guidelines at national/local/institutional level.

c. Teaching practice

The co-ordinator of practice in the specific study programme defines the practice for a specific group of students. At the beginning of a study year the agreement between the schools, other institutions and Faculty of Education has to be carried out. In this agreement we have to define all of the practical exercises and practice for students. In each institution mentors are defined who will be responsible for students. The co-ordinator of practice from the faculty is also present in integrated practice and sometimes in aggregated practice. This depends on how many students are in the same institution. Students can be in practice at different schools and institutions in Slovenia.

In some study programmes (primary teacher education) schools are selected to be mentor schools (students at these schools can gain necessary experiences). In other programmes it depends on the agreement with different professionals. A lot has to be done but we hope that with the Bologna process we will manage. This means that we have to organise relevant and appropriate institutions, organise schools and kindergartens that will participate in the teaching practice and in offering specific knowledge. Bi-lateral agreements between faculties and institutions have to be established.

4. Competences, assessment and accreditation

Competencies for teachers were developed within different projects (Tuning approach, Tuning project, 2000–2004 and the project partnership between faculties and schools), some of them were just created on the basis of important documents (UNESCO), only some were translated. Each study programme has created the competences relevant to the profession.

Some of the competences are related to inclusive practice (within specific academic subjects and some study programmes for example: Speech and Language Therapy, Special Education and Rehabilitation, Inclusive Education Work).

Some generic competences were created for the whole faculty of education at the University of Ljubljana and others for the specific study programme – so called specific subject competences which lead to a specific profession.

Interesting and important websites and references are:

· http://www.pef.uni-lj.si/index.php?id=118&no_cache=1&sword_list[]=-
· http://usposabljanje.pef.uni-lj.si/
· http://www.pef.uni-lj.si/Bologna/ 
· http://partnerstvo.pef.uni-lj.si/

· http://www.tuning.unideusto.org 
· http://www.see-educoop.net/portal/id_slo.htm 
· http://www.pef.uni-lj.si/index.php?id=323 
5. Teacher educators

Teacher educators usually have PhD and/or specialisation in a specific field (the law demands the general qualification requirements for all teachers). Regarding experience, some teacher educators have experience of learners with specific or different needs but some do not (depending on the area they have been working on).
At present, there is good collaboration with some teacher trainers preparing a master’s study programme on inclusion (at the Faculty of Education, University of Ljubljana.
6. Quality assurance and follow up of new teachers

With Bologna, we hoped to create good inclusive programmes for teachers, but we were limited with different factors which have influenced the development of new study programmes (structure of study, mission of the faculty). Probably with some new programmes, not yet accredited, we can implement some good inclusive practice. And then we will evaluate and assess the quality.

In the second cycle the new teacher will have the opportunity to access a study programme where different kinds of learners needs will be presented. At the moment initial teacher education does not follow up on the knowledge necessary for inclusion. Only in one module can the students gain some information about the different needs of all the learners that they may encounter in the class.

The Centre for In-service teacher training of educational professionals provides different kinds of programmes and is supported by the Ministry of Education and Sport. The in-service teacher training (ITT) is a form of lifelong learning for educational professionals that offers possibilities to refresh, expand and deepen their knowledge as well as to become acquainted with new initiatives in the profession or even to gain accreditation for some specific knowledge (some of them are close connected with the inclusion process).

The new rules on in-service training of educational professionals were established in 2004. ITT is carried out according to the type of the following programmes:

· advanced training programmes-ATP (programmes that upgrade, deepen and expand knowledge achieved through initial teacher education);
· professional training programmes-PTP (programmes that allow the continued professional development, training for the implementation of new education programmes, achievement of the objectives of new curricula, learning about efficient education and training practices);
· published programmes (ATP and PTP can be published in a given school year);
· other programmes (programmes not included in the set of published programmes, comprise different thematic conferences and courses).
Each year different programmes can be accepted and published.

At the Faculty of Education there are some new training programmes in inclusion for teachers and preschool teachers. These programmes are not accredited yet. These are: Implementation of support for children with learning difficulties and psychosocial problems, special education training/dokvalifikacija (specific for some groups of children with SEN), Programme for social training of children with emotional and behavioural problems for preschool teachers, teachers and counsellors.

7. Representation from minority groups

There are no clear statistics on minority groups represented among students, teachers or teacher educators.
8. Policy into practice example

Background/why this example shows innovative practice:

The project is still ongoing. It is about the problem of inclusion of pupils with behavioural disorders and socially/culturally deprived pupils. This example shows innovative practice as 2085 teachers and other educational professionals in Slovenia participated in the project. Some characteristics of pupils with different problems and the role of family, school and school environment are described. 

Setting/situation of the example:

The project is divided into three parts (introduction, theoretical background, empirical part). To begin with, the position of youngsters in the social context is outlined. They are trying to answer and show how the understanding of this position has changed historically. The theoretical part continues with the presentation of discourse and paradigm analysis in the field of understanding initial teacher training and pupils. Medical and social paradigms are described. Different understandings of behavioural, emotional and social reactions and problems are shown.
Partners involved:

· 2085 teachers and educational professionals from different schools in Slovenia;
· 30 members of the Guidance Commission of children with SEN and counsellor workers in schools;
· Pupils.
Description of activity/approach being taken:

There was quantitative and qualitative analysis of the research. The purpose of the research was to assess the opinions of Slovenian teachers and other educational professionals (experience of atmosphere in schools where they work, frequency of disturbing behaviour among pupils, the rate of disturbances, the differences in the behaviour among girls and boys or between regular pupils and pupils with special needs, key reasons for such actions, defining outstanding behaviour in the school context,...). The second part was interested in teachers’ attitudes towards children with SEN. The third part was trying to get information about teachers’ work with different pupils – positive and negative experiences.

Competences that are being developed:

Impact/benefits for student teachers/learners/others: 

· changing current thinking about inclusion – understanding the inclusion process; 
· learning to be subtle and sensitive with socially deprived pupils and with pupils with behavioural problems; 
· trying to reflect on the knowledge of inclusion of responsible educational professionals; 
· opportunities to develop the inclusive climate/atmosphere. 
Identification of what can be learned from the study about teacher education for inclusion:

The research shows that teachers’ attitudes toward children with SEN are mostly positive; they also indicate that they are not well educated about children with SEN; they don’t know how to recognise the problems and meet the children’s needs. Teachers do not know how to adapt the class and their work; teachers are overwhelmed; teachers see the children with SEN as less ambitious pupils, as less flexible in their social context; children with SEN have lower self-esteem and self-image. Teachers assessed that individual work is a good strategy for children with SEN; teachers would like to co-operate with other professional educators who work with SEN (but they need more information).

Plans for further development/extension of this practice:

Changes in Slovenian educational legislation are planned. (Education and training of children, youth and junior adults with special needs, a special Act on the Placement of Children With Special Needs).
The way teachers are trained/educated needs to be reviewed to look at what has to be changed and, in particular, what knowledge does the teacher need.
Contact details for further information:

http://www.pef.uni-lj.si
http://www.arrs.gov.si/sl/progproj/crp/akti/sklep-CRP-konkur-06.asp
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