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Functions of the Teaching Council in Relation to the 

Continuum of Teacher Education

1. INTRODUCTION 

The Teaching Council was established on a statutory basis in March 2006 to promote, support and regulate the teaching profession. 

The Teaching Council aims to serve the best interests of education by being an authoritative, respected voice for the profession and a guardian of teaching standards, establishing best practice at all stages on the continuum of teacher education.
In everything it does, the Teaching Council works within the framework of the Teaching Council Act, 2001.  The Act confers on the Teaching Council significant powers with regard to teacher education and these are summarised in Appendix 1 to this document.  All of these functions will be implemented by the Teaching Council within the context of its Policy Paper on the Continuum of Teacher Education which is currently at draft stage.  It should be noted, however, that the Teaching Council’s powers relating to Induction, Probation and Continuing Professional Development have not yet been commenced by the Minister.  Consequently, the Teaching Council’s priority at this point is Section 38 of the Act, which relates to initial teacher education and the review and accreditation of same.  This document sets out the Teaching Council’s proposed strategy for the review and professional accreditation of programmes of initial teacher education.

1.1 The consultation process underpinning the drafting of this review and accreditation strategy 
In line with the partnership approach adopted by the Teaching Council in all of its work, this draft strategy for the review and accreditation of programmes of initial teacher education has been developed in consultation with the partners in education.  The first phase of the consultation process took place in February 2008 when three meetings were held at which the plan for the drafting of this strategy was introduced.  The second stage of the consultation process commenced in autumn 2008 when eleven meetings took place and written submissions were invited.  The third phase of the consultation process is now beginning (May 2009).  A fourth phase of consultation will take place in 2010 following the review and accreditation of a number of programmes of teacher education on a pilot basis.

1.2 Research which informed the drafting of this review and accreditation strategy 

In 2007, the Teaching Council decided to undertake a review of relevant research on teacher education in Ireland and internationally, spanning the continuum of initial teacher education, induction and life-long in-career development.  The review was undertaken in two parts the first of which was a background paper prepared by John Coolahan, Emeritus Professor of Education at NUI Maynooth.  This was followed by a detailed study undertaken on the Teaching Council’s behalf by Dr. Paul Conway, Dr. Rosaleen Murphy, Dr. Anne Rath and Professor Kathy Hall from UCC.  This research has informed this draft Review and Accreditation Strategy.  

1.3 The Teaching Council’s role in review and accreditation

The Teaching Council is the statutory body charged with setting the standards for entry to the profession and ensuring that these standards are upheld.  Through its registration function, the Teaching Council provides teachers with their licence to teach, just as, for example, the Medical Council does for doctors or An Bord Altranais does for nurses and midwives.
The Teaching Council’s role in relation to the review and accreditation of programmes of initial teacher education will be distinct from the academic accreditation which programmes already undergo.  Academic accreditation is based on the suitability of a programme for the award of a degree/diploma whereas professional accreditation for any profession is a judgement as to whether a programme prepares one for entry into that profession.  The latter is distinguished by the existence of criteria that are specific to the profession, these having been defined in consultation with members of that profession and other relevant parties. 

The Teaching Council’s review and accreditation of programmes of initial teacher education will provide an opportunity for colleges and universities to demonstrate that they offer high quality programmes of teacher education where graduates achieve programme aims and learning outcomes which are aligned with the values and professional dispositions and the standards of teaching, knowledge, skill and competence which are central to the practice of teaching.  

All teacher education programmes in Ireland that lead to registration must have current accreditation.  Existing programmes in Ireland that are recognised for registration purposes are deemed to have current accreditation, pending their review for the first time by the Teaching Council, and will all be automatically awarded the Council’s professional accreditation mark in accordance with Section 7.1 of this document.

2. THE REVIEW AND ACCREDITATION PROCESS

2.1 General Principles

In carrying out a review of programmes of initial teacher education, the Teaching Council is committed to the following general principles: 

· mutual respect and trust as the basis for positive professional relationships between the Council and the programme providers

· partnership and collaboration through the participation of programme providers in the review process

· evidence-based review and accreditation as a means of ensuring high standards of initial teacher education in Ireland

· consistency and fairness throughout the review and accreditation process

· confidentiality in relation to all information obtained during the course of a review, having due regard to the Council‘s statutory obligations

· clear communication of outcomes to programme providers and the wider public

· the provider’s right to provide feedback in relation to the Review Panel’s draft report.

2.2 Overview of the Review Process 

Where a review of a programme is to take place, the Teaching Council will establish a Review Panel to carry out that review and make a recommendation to the Teaching Council in relation to accreditation or re-accreditation of that programme.  (See section 4. for more information in relation to the Review Panel.)

Review Panels will seek evidence in relation to the inputs, processes and outcomes associated with the programme under review.  (See section 3 for more information regarding the inputs, process and outcomes model.) 

Such evidence may be presented in documentary format and/or through observation and dialogue as part of a Review Panel visit.  (See sections 5 and 6 for further information in relation to the submission of documentation and the visit by the Review Panel.)  Based on the evidence, the Review Panel will identify areas of particular strength as well as areas for further development. 
Where, in the opinion of the Review Panel, a programme provider has not satisfactorily demonstrated that the programme meets the standards (as set out in section 3 below) the Review Panel may make recommendations and suggestions in relation to areas for development and these will be a specific area of focus in subsequent reviews.  Where the shortfalls are considered to be significant, the Review Panel will recommend to the Council that the provider be required to remedy the shortfalls, and will specify a timeframe within which the provider must do so.  In such circumstances, short-term accreditation may be granted or accreditation may be deferred.  It will be open to providers to appeal such a decision.  (See section 8 for more information in relation to the appeals process.)

2.3 Review and Accreditation Cycle

The first time a programme is accredited is referred to as the initial accreditation and thereafter as re-accreditation.  Accreditation is given for a specified time period after which a further review will be undertaken.  The maximum time between reviews will be agreed following the review of a number of programmes on a pilot basis in 2009/2010.  At this point, it is expected that the timeframe will be in the region of five to seven years. 

If, during the period between reviews, a significant change to a programme is proposed, a college or university must notify the Teaching Council of same.  Where the Teaching Council considers such a change to be material to the programme’s accreditation status, an interim review will be arranged. Interim reviews may involve: 

· the submission of documentation pertinent to the material change to the programme and 

· Review Panel visits which are shorter in duration to that of a full review.

3. INPUTS, PROCESSES, OUTCOMES

In planning for its role in review and accreditation, the Teaching Council has been mindful of the international experience in this area based on the review of research on the continuum of teacher education which was carried out on its behalf.  The research pointed to significant differences in the review and accreditation processes used from country to country.  In some countries, for example, review and accreditation is based primarily on an assessment of the programme having regard to inputs (resources, staff qualifications, hours spent on academic and professional education and on teaching practice).  In others, outcomes (learning outcomes/standards) are taken into account.  In its reviews, the Teaching Council will consider inputs and outcomes since both have an important bearing on the quality of teacher education being provided.  Furthermore, the Council is conscious of the role of initial teacher education as a vital educational and developmental process, quite apart from the inputs to or outcomes of that process.  Therefore, the Teaching Council’s review model will also be informed by the process aspects of initial teacher education. 

3.1 Inputs 

3.1.1 Conceptual Framework

The Teaching Council expects that programmes of initial teacher education are supported by a solid research base identified in a clearly-defined conceptual framework and followed through in its aims.  The framework should include principles, beliefs and values about education; teacher education; and teaching and learning in the particular sector.  It should begin with clearly identified theoretical statements. 

3.1.2 The Programme 

The Teaching Council expects that all programmes of initial teacher education are in compliance with relevant requirements of the Council’s Registration Regulations. 

3.1.2.1 Programme Aims 

The Teaching Council expects that programmes of initial teacher education are underpinned by clearly-defined aims.  These aims should be reflected in specific learning outcomes of the courses and modules within the programme and should include an overview of how the programme as a whole develops the required standards of teaching, knowledge, skill and competence as set out in the Council’s Required Learning Outcomes for Student Teachers (see section 3.3).

3.1.2.2 Programme Design
The models of teaching, learning and assessment set out in the conceptual framework should be evident in the way in which the programme is structured. 

The Council also expects that programmes are designed in an integrated way, with clear linkages between the various components of the programme – that is, foundation studies, teaching methodologies and school placement/teaching practice.  Specifically, foundation studies should be integrated into the programme in a way that is meaningful for student teachers and modules should explicitly focus on connections between methods, courses and the social context of practice in classrooms and schools.

Programme design should allow for key concepts and topics to be revisited over the course of programmes.

3.1.2.3 Areas of Study

Recognising that teacher education continues over the entire career of a teacher, the focus of initial teacher education must be on providing student teachers with a set of high-level beginning competences to be built on throughout the continuum of teacher education. Furthermore, each component of the programme should adopt a dual focus on preparation for life in the classroom as well as for active engagement in teaching within a professional learning community, In doing this, programme components should draw upon the Teaching Council’s Codes of Professional Conduct for Teachers. 

3.1.2.4 Teaching and Learning and Assessment Strategies 

The models of teaching, learning and assessment set out in the conceptual framework should be evident in the teaching, learning and assessment modes used.  Time devoted to lectures, tutorials and independent learning should be apportioned so as to facilitate and promote reflective practice, research and independent study as important components of student teachers’ developing professional skills. 
Although the use of assessment strategies for accountability purposes is important, the Council expects providers to also have regard to the important role of assessment in promoting the professional development of student teachers.  Attention must be paid to ensuring that there is a realistic relationship between the learning opportunities and the assessment criteria which student teachers are expected to meet. 

It is a requirement of accreditation that staff responsible for assessment in any part of the programme should have a qualification which is higher than that which the student is expected to attain. 

It is also expected that a student teacher be required to have passed the teaching practice element of his/her teacher education programme independently of other subject areas, to achieve the qualification being awarded.

3.1.2.5 School Placement/Teaching Practice

It is expected that the school placement take place only in schools that are recognised in accordance with Section 10 of the Education Act, 1998.  The duration of the placement must, at a minimum, be in compliance with the Teaching Council’s Registration Regulations.  It must be sufficient for student teachers to get to know the children and the learning environment.  It must also allow time for the student teacher to plan, teach, assess pupil learning, evaluate programmes, review planning and reflect on practice.  The experience should include opportunities for systematic observation in the school, for collaborative work with school staff and for structured participation in school life. 

3.1.3 Student Intake

The Teaching Council expects minimum entry requirements, which are set down in consultation with the Minister, to be adhered to so as to maintain high standards of entry to the profession. Selection procedures should be devised and implemented so as to assess, insofar as practicable, the broad range of factors which may impact on the applicant’s suitability for entry to the profession. 

3.1.4 Staffing 

The Teaching Council expects lecturers and other staff responsible for the student teachers’ learning to be suitably qualified and experienced. At a minimum, it is expected that all such staff have a qualification which is higher than that which the student is expected to attain. Furthermore, it is expected that such staff will normally have significant experience of teaching in the relevant sector (primary, post-primary, etc.) and that staff development policies are in place to ensure opportunities are made available for staff to update their qualifications and enhance/expand their experience as appropriate.
3.1.5 Facilities

It is expected that facilities appropriate to the programme concerned are available to support research, teaching and learning. 

3.1.6 Student Support and Guidance Systems

The Teaching Council expects that adequate provision is made for the personal and social development and pastoral care of student teachers. In particular, it is expected that systems, procedures and resources are in place to ensure that those in need of special help are identified and supported.

3.1.7 Communication and decision-making structures 

The Teaching Council expects that appropriate structures are in place so as to facilitate the participation of staff and students in relevant deliberation and decision-making processes. 

3.1.8 Financial Resources

The Teaching Council expects that the programme is adequately resourced so as to ensure the programme aims can be met. 

3.1.9 Other Reviews

The Teaching Council expects that the programme has, at a minimum, received academic accreditation. In addition, it is expected that the programme is the subject of ongoing internal review. 

3.2 Processes 

The journey which student teachers undergo during programmes of initial teacher education plays a vital and formative role in their development as teachers.  The inputs and learning outcomes, respectively, can be compared with the starting point and end point of the journey, but it is the actual process of the journey which will ultimately define student teachers’ experience of the programme and determine the teachers they become.

3.2.1 Teaching, Learning and Assessment Approaches

Teaching, learning and assessment approaches should be consistent with the conceptual framework for the programme as well as the beliefs and values as expressed in the Codes of Professional Conduct for Teachers.  There should be a focus on understanding as opposed to reproduction with provision made for revisiting key concepts and topics over the course of the programme. 

3.2.2 Engagement of student teachers with the programme

It is expected that student teachers actively engage with the programme and that, in order to facilitate the process of engagement and support understanding, providers:

· integrate the foundation disciplines in a way that is meaningful for student teachers 

· achieve consistency between the college-based programme and the school placements 

· strike an appropriate balance between lectures, tutorials and independent learning time 

and 

· promote reflection, discussion, simulation and analyses of cases and situations.

3.2.3 Engagement of student teachers with staff and with other student teachers

The culture of the college or university should promote and facilitate a process of engagement between student teacher and staff and with students on other teacher education programmes.

3.2.4 Progression within the programme

It is expected that appropriate progression stages are built into programmes. 

3.2.5 Personal and Social Development

The Council expects that processes and systems for identifying and responding to the personal and social development needs of aspiring teachers are in place.

3.2.6 Value Development

The Council expects that processes and systems are in place to facilitate the development of the core values which are set out in the Codes of Professional Conduct for Teachers. 

3.2.7 Life-long learning

In the context of the Council’s policy paper on the continuum of teacher education, the Council expects programmes of initial teacher education to provide a sound basis for a process of life-long learning.  In particular, it is expected that they introduce student teachers to research and include opportunities for them to engage in research.

3.2.8 Reflective Processes

The Council expects that student teachers are encouraged to reflect critically on their suitability for teaching as a career, on their practical experience and their development during the teacher education programme.  The use of tools such as student portfolios may facilitate the reflective process.

3.3 Required Learning Outcomes for Student Teachers 

The learning outcomes from a programme of initial teacher education are evident and assessable through 

· formal structures which accommodate dialogue between the student and college personnel

· the supervisor’s/tutor’s observation and evaluation of the student teacher during school placements/teaching practice

· the student teacher’s presentation of projects and portfolios and 

· ongoing assessment of and for learning 

By these means, evidence of the following should be available

3.3.1 Values

The student teacher knows and subscribes to the core values as set out in the Codes of Professional Conduct for Teachers.

3.3.2 Professional Conduct: 

The student teacher is committed to the standards of professional conduct which are expected of the teaching profession, as set out in the Teaching Council’s Code of Professional Conduct for Teachers.  S/he will have had opportunities to discuss and reflect on these standards and the implications for his/her practice.
3.3.3 Communication and Relationships 

The student teacher will have developed a knowledge and understanding of strategies for communicating effectively and developing positive relationships with pupils, parents, school management, the school principal, co-professionals and the wider community.
3.3.3.1 Pupils

The student teacher understands that good teacher-pupil relationships are fundamental to engagement in the teaching/learning process and s/he develops this through communication which is built on mutual respect and trust. 

S/he understands differences in pupils’ backgrounds and identities and the way in which these differences can shape experience and impact on learning. 

S/he understands the concepts of equality and diversity, respects values and accommodates diversity when encountered. 

3.3.3.2 Parents, school management and the community

The student teacher appreciates that parents are the primary educators of their children and understands the need to build trust with them, actively communicating and collaborating with them in the education of their children. 

S/he will have had opportunities to consider the role of teachers as active partners with school management and parents in the development of a school ethos and culture conducive to a positive environment for teaching and learning. 

S/he understands that effective teaching requires the support and positive collaboration of the wider community. 

3.3.3.3 Colleagues

The student teacher has an understanding of the roles of all staff within the school.  

S/he understands the importance of cooperation and collaboration and acts in a spirit of collegiality with colleagues. 

3.3.4 Teaching, Learning and Assessment

The student teacher:

3.3.4.1 has an understanding of the role of teachers as educational leaders who contribute to creating and sustaining learning communities in their classrooms, in their schools and through their professional networks 

3.3.4.2 has an understanding of the way in which teaching is shaped by knowledge of human development and learning

3.3.4.3 has an integrated approach to planning which includes teaching strategies, learning activities, assessment modes and resources 

3.3.4.4 recognises the individual potential of pupils and makes preparation for those with special/exceptional needs and potential as guided by the class teacher

3.3.4.5 has knowledge and understanding of the factors that promote and hinder effective learning, and will be aware of the need to provide for the holistic development of the child

3.3.4.6 applies his or her knowledge of pupils’ holistic development to his/her teaching and to the promotion of social responsibilities, as far as is practicable during a school placement

3.3.4.7 is able to apply his or her knowledge of pupils’ backgrounds, identities, experiences and learning modes to his/her teaching, insofar as s/he is aware of these 

3.3.4.8 knows how to set clear, challenging and achievable expectations for pupils, is able to plan and communicate accordingly and motivates and assists pupils to become agents in their learning

3.3.4.9 knows how to motivate and inspire by sharing his/her vision, expertise and reflections, and will acknowledge and celebrate effort and success

3.3.4.10 knows how to engage with pupils in order to develop effective, creative and imaginative teaching strategies that are appropriate to the needs of the pupils and promote learning, e.g., facilitating interaction among pupils to enable shared learning as well as individual learning outcomes

3.3.4.11 uses a range of strategies to support, monitor and assess pupils’ learning, their approach to learning and their progress

3.3.4.12 assesses the achievement of curriculum objectives and adapts his/her teaching accordingly

3.3.4.13 accesses, develops and uses a variety of available curriculum resources, to enhance and enrich the learning environment

3.3.4.14 is able to use technology, including multi-media resources, effectively to aid pupil learning

3.3.4.15 understands how teachers, through their schools, may utilise the community as a learning resource and appreciates that the community, in turn, is enriched by its interaction with schools, pupils and teachers who have a tradition of contributing to a range of community activities.

3.3.5 Subject Knowledge and Curriculum Process and Content

The student teacher:

3.3.5.1 has an understanding of curriculum concepts. [At primary level, s/he knows that “The term curriculum encompasses the content, structure and process of teaching and learning which the school provides in accordance with its educational objectives and values...” (Charting our Education Future, 1995, p. 18) At post-primary level, s/he knows that “Breadth, balance and coherence will underpin curricular development …  Breadth involves the provision of a wide range of different experiences which nurture holistic development.  Balance establishes appropriate relationships among the diverse aspects of the curriculum.  Coherence provides students with broad and balanced programmes at the appropriate depth, while also encouraging students to make connections between the varying facets of their educational experiences.” (Charting our Education Future, 1995, p. 46) ]
3.3.5.2 has developed a knowledge and understanding of curriculum development processes, including planning, implementation and evaluation

3.3.5.3 has developed the knowledge to plan coherent and progressive teaching programmes which match his/her pupils’ needs and abilities

3.3.5.4 has knowledge and understanding of the subject matter and related methodology of the relevant curriculum/syllabus, how it is linked to other subjects and related to life experiences

3.3.5.5 is aware of curriculum requirements in preceding and subsequent stages of learning

3.3.5.6 has developed the linguistic and pedagogical knowledge and skills to teach the curriculum

3.3.5.7 has the knowledge and understanding to fulfil his/her responsibilities in respect of cross-curricular themes including citizenship, creativity, inclusion and diversity, initiative, literacy and numeracy; personal, social and health education; and ICT, as appropriate to the sector and stage of education.

3.3.6 Classroom Management and Organisation

The student teacher:

3.3.6.1 knows how to establish classroom management strategies that support differentiated learning in a way that respects the dignity of all pupils

3.3.6.2 acquires the necessary class management and class organisation skills to cater for a range of classroom situations e.g. single class, double class, multiple class, mixed ability teaching and group work within these classroom situations

3.3.6.3 knows how to create and maintain a safe, interactive and challenging environment

3.3.6.4 has knowledge and understanding of a range of strategies to promote and maintain positive behaviour, in accordance with school policy, thereby establishing an environment conducive to learning

3.3.6.5 has a professional commitment to meeting deadlines and the skills necessary to manage his/her time and workload effectively and efficiently and maintain a healthy work/life balance.

3.3.7 The Teacher as Lifelong Learner


The student teacher:

3.3.7.1 values him/herself as a developing professional and is aware that professional development is a lifelong process upon which s/he has embarked
3.3.7.2 is able to plan for teaching and learning and improve the effectiveness of his or her own practice through continuous reflection on that practice.  By reflecting on his or her practice, s/he is able to contribute to the processes of curriculum development and school development planning

3.3.7.3 demonstrates a professional commitment to seeking, accepting and acting upon constructive advice on progress and a willingness to contribute and respond to changes in education policies and practices

3.3.7.4 appreciates the interdependence of student teacher learning and pupil learning.

3.3.8 Knowledge and Understanding of Education and the Education System
The student teacher:

3.3.8.1 has developed a knowledge and understanding of contemporary debates about the nature and purposes of education and the social and policy contexts in which the aims of education are defined and implemented.  S/he knows how to construct and sustain reasoned and coherent arguments about educational matters and professional practices

3.3.8.2 has an understanding of research and its contribution to education and is able to draw on relevant principles and theories of education, using well-developed skills of inquiry, to inform his or her professional practice and values
3.3.8.3 has a good working knowledge of the sector in which s/he will be teaching and his/her professional responsibilities within it.  S/he also has a reasonable understanding of other education sectors and of factors which may impact on pupils’ transition from one sector to another

3.3.8.4 has a knowledge and understanding of the statutory framework pertaining to education and of his/her specific responsibilities emanating from that.  S/he is committed to working with that statutory framework.
4. THE REVIEW PANEL

Where a review of a programme is to take place, the Teaching Council will establish a Review Panel to carry out that review and to make a recommendation to the Teaching Council in relation to accreditation or re-accreditation of that programme. 

4.1 Composition of the Review Panel

A Review Panel will normally consist of no more than five people and will be supported in its work by a member of the Teaching Council staff.  The composition of the panel will normally be as follows: 

· An independent Review Panel Chair with expertise in teacher education

· One external expert from equivalent teacher education programmes, where possible in another jurisdiction

· A member of the Teaching Council

· The Director of the Teaching Council or his/her nominee

· A person with expertise in the support and/or evaluation of teaching and learning at school level in the sector/subject in question. 

· A representative of a professional body, with experience of accreditation processes in another system 

and

· A registered teacher

The composition of Review Panels will be subject to ongoing review.

4.2 Role of the Review Panel Chair

The Review Panel Chair will:

· Visit the programme provider to outline the role of the Teaching Council and set out the review and accreditation process

· Brief the Review Panel

· Chair the Review Panel meetings

· Verbally report the Review Panel’s findings to the programme provider

· Prepare a draft of the Review Panel report in consultation with the Teaching Council’s Director and forward it to Review Panel members for comment and agreement

· Forward a copy of the draft Review Panel report to the programme provider for feedback and confirmation of matters of fact and accuracy

· Forward feedback from the provider to the Review Panel members for their comments

· Following consideration of all feedback, prepare the final draft report in consultation with the Council’s Director

· Submit the report to the Teaching Council

· Following the Council’s decision, prepare a summary of the report in consultation with the Council’s Director, for publication on the Council’s website.

4.3 Responsibilities of Review Panel Members 

The responsibilities of Review Panel members will include:

· Analysing documentation provided by the programme provider

· Participating in the Review Panel meetings and programme visit

· Contributing to the Review Panel recommendation and report

· Agreeing the final Review Panel report.

4.4 Reporting structure between the Review Panel and the Council 

A member of the Council and the Director of Council (or his or her nominee) will represent the Teaching Council on each Review Panel.  The Review Panel’s final draft report will be made available to the Council for adoption once the Review Panel has agreed it. 

5. PROGRAMME PROVIDER DOCUMENTATION 
It is the responsibility of the programme provider to provide the Teaching Council with the pro forma and such other documentation about the programme being reviewed as it considers necessary to demonstrate that the programme is appropriate for accreditation.  It should be noted that all documentation must be received by the Teaching Council not less than eight weeks prior to the Review Panel’s visit to the college or university.
Guidelines for programme providers submitting documentation are included in the pro forma. 

6. VISITS TO COLLEGES/UNIVERSITIES

A key element in the review process will be the visit to colleges and universities by the appointed Review Panel.  Subject to agreement between the programme provider and the Teaching Council, supplementary visits may be arranged.  These will be conducted by at least two people from the Review Panel referred to in 4.1 above.  In the case of a new programme receiving accreditation, a Review Panel may visit the provider annually until the first cohort of students has completed the course. 

6.1 Advance notification

· Normally, at a time not less than six months in advance of the visit, the Director of the Council will write to the Programme Provider advising that a review is being initiated and that the Review Panel Chair will be in contact to arrange a preliminary visit.

· The Chair of the Review Panel will then write to the programme provider to arrange a preliminary meeting and agree the participants at that meeting.

· The preliminary meeting will take place at which the Chair and the Teaching Council Director outline the role of the Teaching Council and set out the review and accreditation process.  

· At that meeting, or shortly after it, the Review Panel Chair, in consultation with the Director of the Teaching Council, will agree with the programme provider the dates of the visit.  This will, where possible, take into account the timing of the teaching practice element of the programme. The Director will then write to the President of the college or university concerned to confirm the visit and the dates,

· enclosing a copy of this document and the pro forma and outlining the purpose of the visit

· requesting the submission of the required documentation by a date not less than eight weeks before the date of the proposed visit

· setting out any documentation to be made available during the visit

· describing the facilities the college or university is expected to make available during the review process

· outlining the categories of persons the college or university is expected to make available for interview.

This letter will be copied to the Dean of the School, Head of Faculty/Department, and the Programme Director, as appropriate.

The letter will also be copied to the Review Panel Chair and members confirming:

· the date for the Review Panel’s preliminary meeting

· the dates for the visit.

6.2 Visit Activities

Normally, not less than three weeks before the visit, the Teaching Council will write to the programme providers setting out the detailed timetable for the visit.  Typically, a visit will last three days.  An indicative list of visit activities is set out below.

· Brief meeting with President of the college or university

· Meeting with the Dean of Faculty/Head of School/Head of Department/Programme Director

· Meeting with academic and administrative coordinators of Teaching Practice

· Meeting with programme staff and introduction to work in progress

· Inspection of course facilities 

· Meeting with a sample of student teachers in all years

· Meetings with/surveys of recently qualified teachers( (qualified from the programme in the previous five years)

· Meetings with/surveys of employers of newly qualified teachers from the programme *

· Meetings with external examiners* and/or review of their reports

· Observation of a sample of lectures, seminars or tutorials which may be taking place

· Assessment of documentation including portfolios, written assessments, dissertations and examination scripts

· Visits to schools to view teaching practice in progress 

· Meeting with programme staff to discuss preliminary findings.

6.3 Facilities required by Review Panel during a visit

In order to facilitate the visit by the Review Panel, programme providers are asked to make the following facilities available for the duration of the visit:

· A private meeting room for use of the Review Panel with telephone and e-mail access and facilities for viewing student work presented in electronic format

· Refreshments for the Review Panel members in the meeting room 

· A member of staff nominated as facilitator/guide for the Review Panel for the duration of the visit.

7. REPORTING

7.1 Reporting Process

· The Review Panel Chair will prepare a draft report in consultation with the Teaching Council’s Director and forward it to Review Panel members for comment and agreement.  Where more than one programme is being reviewed in the course of the visit, separate reports will be prepared in relation to each. 

· The Review Panel Chair will send a copy of the draft report, as agreed by the Review Panel, to the president of the college or university, with a request to respond within one month with feedback and confirmation of matters of fact and accuracy. This will be copied to the Dean of the School, Head of Faculty/Department, and the Programme Director, as appropriate.

· The Review Panel Chair will forward feedback from the provider to the Review Panel members for their comments.

· Following consideration of feedback, the Review Panel Chair will prepare the final draft report in consultation with the Council’s Director.

· The final draft report will be presented to the Teaching Council for adoption.

· The Director will send a copy of the adopted report to the programme provider and the members of the Review Panel, for their information.

· The programme provider will be awarded the Council’s professional accreditation mark, where appropriate, and the Minister for Education and Science will be advised of this.

· A summary of the report will be prepared by the Review Panel Chair in consultation with the Council’s Director and published on the Council’s website. (Note: The publication of the summary will not take place until such time as an appeal has been adjudicated upon or, the period allowed for notification of intention to appeal has expired and no such notification has been received by the Council).

· A list of all accredited programmes will be published on the Council’s website.

7.2 The Report

A Review Panel report will cover, inter alia, and in the following sequence:

· the statement that the report is confidential, with specific reference to Section 26 of the Freedom of Information Acts

· purpose of the visit, its date, and Review Panel membership

· a description of the visit 

· a review of the programme in terms of its conceptual framework, programme aims, entry requirements, programme content, structure and design, research and teaching practice elements, assessment policies and procedures, staffing, college facilities and student support and guidance systems

· requirements, recommendations and suggestions 

· a clear recommendation as to whether Teaching Council accreditation of the course should be granted/renewed and, if so, the number of years for which this accreditation will apply. Maximum = five to seven years.
· any conditions, such as appointment of an advisor, requirement for submission of annual reports, re-visits, etc

· provisional date (academic year) for the next review

8. APPEALS

A programme provider may appeal a decision to defer or withdraw Teaching Council accreditation in accordance with the procedures set out in 8.2 below.  Providers wishing to make such an appeal must notify the Council of its intention to do so within 30 working days (excluding July/August) of the date of issue of the final report.  Appeals will be considered where they are made within three months of the date of issue of the final report (excluding July and August).  For the purposes of the appeals procedure, the relevant date is that on which the report is despatched from the Teaching Council.

8.1 Appeals Panel

· The appeal will be adjudicated upon by an Accreditation Appeals Panel, appointed by Council. No person who is a member of the Review Panel whose recommendation is the subject of the appeal may be a member of an Appeals Panel. The Appeal panel shall include:

· one member of the Teaching Council,

· one member of a Teaching Council in another jurisdiction

and

· one external expert from an equivalent teacher education programme.

· At least one member of the Appeals Panel must be a person with experience of accreditation processes in another jurisdiction.

8.2 Procedure

· The programme provider should submit in writing the grounds for the appeal, providing documentary evidence where relevant.  Appeals should be addressed to the Teaching Council Director and marked “Appeals”.

· The Appeals Panel will consider the appeal and seek clarification, as appropriate with the members of the Review Panel.  Representatives of the college or university which is the subject of the appeal have the right to present their case to the Appeals Panel in person.

· In light of the material presented, the Appeals Panel will undertake a review of the original recommendation and present its findings to the Teaching Council for adoption. The decision of the Appeals Panel is final.

· The programme provider will be notified of the outcome of the appeal.

9. ACCREDITATION FEES

A schedule of fees payable by educational institutions participating in the accreditation process will be available on the Teaching Council’s website.

10. ONGOING REVIEW OF THIS STRATEGY

This strategy will be reviewed following the Council’s review and accreditation of a number of teacher education programmes on a pilot basis in late 2009/early 2010. Thereafter, the strategy will be reviewed on an ongoing basis and updated or amended as appropriate.

APPENDIX 1

FUNCTIONS OF THE TEACHING COUNCIL IN RELATION TO THE 

CONTINUUM OF TEACHER EDUCATION

	Section 

of the Act
	Function of the Council

	7 (2) (f)*
	· Establish procedures in relation to the induction of teachers into the teaching profession.

	7(2)(g)*
	· Establish procedures and criteria for probation of teachers including periods of probation.

	7 (2) (h)
	Advise the Minister in relation to:

· the minimum standards of educational qualifications required for entry into programmes of teacher education and training 

· the professional development of teachers



	7(2) (m)
	· Review and accredit programmes of teacher education and training for the purposes of registration.

	38 (1)
	· Review and accredit the programmes of teacher education and training provided by institutions of higher education and training in the State

· Review the standards of education and training appropriate to a person entering a programme of teacher education and training, and

· Review the standards of knowledge, skill and competence required for the practice of teaching, and shall advise the Minister and, as it considers appropriate, the institutions concerned.
· consult with the Minister and with such institutions of higher education and training in the State as it considers appropriate for the purpose of the performance of its functions [under this section].



	39†
	· Promote the continuing education and training and professional development of teachers 

· Conduct research into the continuing education and training and professional development of teachers and … publish the findings arising out of such research in such form and manner as [it] thinks fit.

· Promote awareness among the teaching profession and the public of the benefits of continuing education and training and professional development

· Review and accredit programmes relating to the continuing education and training of teachers

· Perform such other functions in relation to the continuing education and training and continuing professional development of teachers as may be assigned to the Council by the Minister.


( Programme providers should supply lists of external examiners, recent graduates and employers of recent graduates, from which a random selection will be made by the Review Panel


† These sections of the Act have not yet been commenced.
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