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2. Wider policy framework supporting teacher education for inclusion 

Wales is one of the constituent countries of the United Kingdom and following devolution has a degree of law making powers. Education and training has been a devolved area for many years and the Welsh Assembly Government has wide ranging powers across the spectrum of education and training in relation to schools, higher and further education developing a distinctive approach tailored to Wales.
The Welsh Assembly Government now has the legal powers to make legislative changes to the statutory framework for Additional Educational Needs (ALN). It intends to use these powers to ensure that there is effective protection of the entitlements and rights of children and young people with ALN and their families. It is moving on with a process of updating the statutory framework for special educational needs (SEN) the SEN and Disability Act 2001 and the SEN Code of Practice for Wales 2002.Developments will be informed by the Welsh Assembly Government’s statutory framework for disability equality. The guidance for schools and post-16 providers on the Disability Equality Duty, underpinned by the Disability Discrimination Act 2005, provides a robust framework for promoting disability equality in education and training.
Parents, carers, voluntary organisations and professionals from all key services have been consulted on the need to strengthen provision and have strongly endorsed the need for improvements to be made to the statutory framework relating to children and young people with ALN. The Welsh Assembly Government is moving forward with piloting programmes that will inform future developments and provision including working closely with those responsible for teacher training and professional development.

Understanding inclusion in Wales and its impact on initial teacher training
Initial training has to respond to Welsh Assembly Government’s strengthening of policies and strategies regarding inclusion. It aims to improve children’s services, education and training provision to secure better outcomes for learners, business, and employers as set out in the strategic document in 2001, ‘The Learning Country’. It’s key objectives include promoting high expectations and performance for all learners and having effective regulation, inspection and support, ensuring that all children and young people have a flying start in life and the best possible basis for their future growth and development, promoting inclusion, reducing disadvantage and tackling poverty of educational opportunity and especially in this training context, ensuring that the education system in Wales has excellent practitioners who are supported and developed to deliver for learners.

Inclusion as a concept is continuing in a developmental stage in Wales but great strides have been taken recently to explain it as a term that covers many diverse groups of children and young people. There is now a gradual increase in understanding of the term additional learning needs. The Welsh Assembly Government states in its non statutory guidance document ‘Inclusion and Pupil Support Circular 47/2006’ that ‘Inclusive education is an ongoing process concerned with ensuring equality of educational opportunity by accounting for and addressing the diversity present in schools. It requires the commitment of schools and LEAs to develop policies and practices that:
· ensure equality of educational opportunity and access; 

· safeguard vulnerable pupils; 

· focus on raising the achievement of all learners and increasing their participation in their schools and local communities.
The principle of the education service is that all children and young people should have access to an appropriate education that affords them the opportunity to achieve their personal potential. It also states that with the right training, strategies and support, nearly all children and young people can be successfully included in mainstream education.
Inclusion is therefore concerned with more than children recognised as having ‘Special Educational Needs’ and although not enshrined in the law of Special Educational Needs the overarching term now adopted is Additional Learning Needs.
The Term ‘Additional Learning Needs’

The Welsh Assembly Government’s document Guide to the Law (2009) Chapter 13, Page 1 provides the following guidance information regarding the term Additional Learning Needs.

a) The term ALN is much wider in scope than the term ‘special educational needs’ in order to recognise the diverse and complex needs of learners and to reflect a more holistic approach to meeting the needs of individual learners. 

b) ALN includes persons who, for whatever reason, require additional learning support because they are struggling to learn in comparison with their peers. 

c) School pupils may therefore require additional learning support if they have difficulty in learning because they for example: 

· have special educational needs; 

· have a disability; 

· have medical needs; 

· have gaps in their knowledge or skills due to prolonged absences from the education system, e.g. school refusers, school phobics or young offenders; 

· have difficult family circumstances e.g. due to bereavement; 

· access education inconsistently e.g. Gypsy and Traveller pupils; or 

· their first language is not English or Welsh e.g. asylum seekers/refugees/children of migrant workers; 

· are looked after by the local authority e.g. a child whose schooling was disrupted before being taken into care or has had frequent changes of school since taken into care; 

· are underachieving due to care responsibilities e.g. young carers; or 

· are pregnant or a young parent; 

· are being bullied by their peers or other persons, due to their sexual orientation e.g. lesbian, gay, bisexual and transgender pupils; or 

· are pupils who perform or who have employment.

Guidance from the Inspectorate Estyn identifies some of the above groups of learners as potentially vulnerable (i.e. ‘at risk’ socially and educationally and needing attention to their social inclusion and well-being) as distinct from learners with additional support needs. The guidance makes it clear that not all learners within vulnerable groups are socially excluded or failing educationally, but that they are more at risk than other learners. 

The term ‘Special Educational Needs’ is a sub category of ALN and continues to be used for those learners who have a learning difficulty which calls for special educational provision to be made for them. Under the Education Act 1996 (section 312) and the SEN Code of Practice for Wales (2002), a child has a learning difficulty if: he/she has a significantly greater difficulty in learning than the majority of children of his/her age; or he/she has a disability which either prevents or hinders him/her from making use of educational facilities of a kind generally provided for children of his/her age in schools within the area of the local authority.
Impact of developments on ITT – understanding and preparation for ‘all children’

Traditionally trainees have received guidance on responding to children with Special Educational Needs. This has been done mainly by separate sessions on the Code of Practice (2002) and legislation and on types of SEN covering some categories such as specific learning difficulties, emotional and behavioural difficulties and Autism. With the adoption of the term ALN and the broader definition of inclusion as responding effectively to all children and young people, trainers must prepare new teachers for responding to all groups of children and young people who might need extra support in learning. Trainers and trainees need to have an agreed understanding of the term Additional Learning Needs and therefore respond more effectively to the increasing use of the words ‘all children’ in guidance documents and standards.

Time Constraints

With the perceived need for greater coverage of knowledge and understanding regarding wider minority groups, some rethinking of approaches to the trainee curriculum is ongoing, delineating those areas on which it is deemed necessary to have separate sessions and those that can be seen as effective training to teach all children, satisfying the learning needs of the whole population from the beginning. 

The development of good practice for all is seen as important therefore to pre-empt many difficulties that arise in the classroom.

With different routes into training, for example a three year primary degree course, one year post graduate course and graduate training in place, what can be provided as a curriculum varies from a few hours of separate sessions on ALN to wider coverage.
Increasing Inclusion in the Mainstream Classroom
Welsh Assembly Government policies bear in mind the UNESCO (1994) Salamanca Statement regarding inclusive education as a guiding principle.
The Welsh Assembly Government (2004) in its document The Learning Country 2 stated a clear intention to empower staff.

‘We will ensure that teachers have the necessary skills and are empowered to work effectively with learners with additional learning needs as a part of initial teacher training and ongoing professional development’ 21

and

‘We will deliver an Inclusion Policy and Performance Framework that ensures that all learners’ needs are met effectively, that teachers and school based support staff have the necessary skills to support a diverse range of needs’ 22

It also reminded providers that the effect of increasing inclusive practices would be that trainees in mainstream classrooms would more often meet children with more complex Additional Learning Needs including those with severe learning difficulties. The Welsh Assembly’s Project Unlocking Potential reported on by the Welsh Schools inspectorate Estyn (2009) shows clearly how special and mainstream schools can work together to include these children.
Working with others

With the increase in inclusive practices in Wales the involvement of agencies and other adults in the classroom have increased. Part and parcel of training to meet the needs of all children has been the need for guidance on working with others including Teaching Assistants and on the role of different agencies and parents in supporting teaching and learning. This is discussed below.
Preparing Trainees for an Inclusive Curriculum

The revised National Curriculum specifically states that requirements upon teachers and schools includes consideration of all learners. (http://wales.gov.uk/topics/educationandskills/curriculumassessment/arevisedcurriculumforwales/?lang=en)
This guides training and delivery of the curriculum in Wales. Trainees must be trained to ensure that they are responding to the equal opportunities legislation which covers age, disability, gender, race, religion and belief and sexual orientation to eliminate discrimination and harassment, to promote positive attitudes and equal opportunities and encourage participation in all areas of school life. Trainees should develop in every learner a sense of personal and cultural identity that is receptive and respectful towards others. Schools should plan across the curriculum to develop the knowledge and understanding, skills, values and attitudes that will enable learners to participate in our multi-ethnic society in Wales. 
The statement on Learner Entitlement states that schools in Wales should ensure that all learners are engaged as full members of their school communities, accessing the wider curriculum and all school activities and working wherever possible alongside their peers. Schools should teach all programmes of study and frameworks in ways appropriate to learners’ developing maturities and abilities and ensure that learners are able to use fully their preferred means of communication to access the curriculum. In order to extend their learning, learners should experience a variety of learning and teaching styles.
This statement is a particular challenge for all providers of ITT requiring them to guide trainees to respond to individual differences in the teaching of subjects thus requiring inclusive practices in all ITT sessions.

Partnership Schools

Welsh Assembly guidance notes the need for partnership schools to be fully involved in training. It can be difficult to have complete consistency in all partners understanding of inclusion issues and as the representation of ALN groups within schools vary, the experiences of staff in those schools will also vary. There is an increasing need for Institutions to train mentors in schools or to have experienced mentors to inform practices in training establishments. This will be noted further under ‘Collaboration’.
Strategic developments that impact on ITT – ITT within a continuum of training

In planning training to meet a wide range of needs in schools the Welsh Assembly Government is currently reviewing structures for the professional development of teachers which will improve the future strategy for training. There is a need to decide what is expected including training for inclusion at different levels of Initial Teacher Training, Induction (first year in teaching as a Newly Qualified Teacher (NQT), Early Professional Development (third and fourth year in Teaching) and Continuing Professional Development (further career development).
Any strategy for training and professional development will need to decide what the basic requirements and training content would be for all teachers; how can a spiral training structure for all teachers build upon past experience, knowledge, understanding and skills, and the needs of staff working in specific environments with individual children; how can the skills, knowledge and understanding of some teachers who work with children with more complex needs be extended?

Such an approach will ensure that a continuum of training will lead practitioners from ITT onwards, towards extending their skills and enhancing their pedagogy.
The Welsh Assembly Government (2008) initiative ‘School Effectiveness Framework’ notes that high quality teaching is the bedrock on which effective educational performance is built, enabling children and young people to acquire the skills, knowledge and understanding needed to reach their full potential. It notes that from their initial training onwards, practitioners must engage in high quality professional development.
ITT Content and standards within a continuum of training

The term Initial teacher training must be thought of therefore as ‘initial training’ within a continuum of provision. Schools have high expectations of trainees, at times expecting them to be fully conversant with all aspects of ALN and inclusion and there is room to believe under present structures that ITT can only do so much. The content of an ITT curriculum cannot stand on its own and it is expected through recent developments in Wales that decisions can be made on the content in terms of skills, attitudes, knowledge and understanding that trainees should cover by the end of their training.This should lead to a smooth transition to further development within the first and subsequent years in teaching.

It is seen as important that schools and local Authorities are aware of and party to agreeing content and expectations on trainees. The professional development of Teachers for ALN must be seen in the context of recent developments involving the General Teaching Council of Wales. In the Council’s document ‘Continuing Professional development – An Entitlement for All’ (2002), advice was provided to WAG regarding the need for a Professional Development Framework which recognised different stages in a teacher’s career and the need to link these to professional standards. In its consultation document ‘Consultation on the Professional Recognition and Accreditation of teachers’ Professional Development’ (2006) it noted milestones in a teacher’s career – Qualified Teacher Status ( QTS), Induction, Chartered Teacher, and Headship and Senior Leader. Standards for each milestone are seen as a continuum, each building on the other. The task is ensuring that a continuum of development for inclusion permeates all milestones. Standards for Qualified Teacher Status (QTS) are discussed below in the light of the impact of the wider definition of inclusion on wording and guidance. Wales has, in a recent update on standards, the need to consider all children.
Inclusion and the Whole Children’s Workforce
The Welsh Assembly Government (2004) adopted the UN convention on the Rights of the Child as the basis for its work. This shows a commitment to ensuring that all those working with children and young people are able to provide services that improve lives. ( www.wlga.gov.uk/download.php?id=1633&l=20) A set of standards have been created namely The Common Core of skills and Understanding for the Children and young People’s Workforce in Wales. This is intended as a baseline tool for the workforce covering the six areas of effective communication and engagement, children and young people’s development, safeguarding and the welfare of the child, supporting transitions, multiagency and partnership working and sharing information. It is hoped that training and standards for ITT will be improved by the Core Skills.
Resources
The Welsh Assembly Government has responded to the need for appropriate resources for training through the creation of a bilingual e-learning course for ALN. This web based course namely E-gateway can be accessed through the National Grid for Learning Wales (www.ngfl-cymru.org.uk) and has been validated by universities and taught through blended learning. This is seen as an effective way of supporting trainers and providing course content, especially where there is a lack of experience in the area amongst tutors and schools. It is open to all schools for use in general training and also provides credits for those who follow the assessment tasks.

Training providers in Wales are aware of their responsibility to respond to the bilingual needs of Wales ensuring that trainees according to their wishes are able to be trained through the medium of Welsh. The above e-learning materials support bilingual policies and the needs of welsh medium education in schools. 
3. Initial Teacher Education

a. Entry to teacher education 

‘Providers will be aware of their statutory responsibilities in relation to age, religion and belief (or no religion or belief), disability, gender, sexual orientation and racial equality, and to Welsh language requirements. They need to ensure that their admission policy promotes equality of opportunity and does not discriminate against any group of potential applicants.’

The entry requirements do not specifically refer to qualifications that are specific to inclusive education. The Welsh Assembly government (2009) ‘Becoming a Qualified Teacher: Handbook of Guidance (2009) Guidance Circular No: 017/2009 notes that the aim of the requirements on trainee entry is to ensure that those admitted to ITT courses are suitable to become a teacher and have the potential to meet the QTS Standards.
The guidance also notes that while Individual admission decisions remain a matter for providers’ own judgement, it must be ensured that entry procedures are as effective, consistent and fair as possible. It is important to consider personal qualities as well as academic qualifications, and to consider an applicant’s full range of experience and achievement as evidence of their potential to meet the standards.
All candidates admitted for training take part in a group or individual interview.

The interview provides an opportunity to explore aspects of applicants’ potential that cannot be fully conveyed in a written application – for example, their personal qualities and potential to meet the standards relating to professional values and practice. Points for interview include reference to including all learners, exploring interviewee attitudes and also difficulties that would need attention during training. Interviewers also attend to candidate’s prior expertise and professional and personal experiences including those related to equal opportunities and additional Learning needs.

For all programmes, school partners are involved in interviews. Their professional experience regarding inclusion can be particularly valuable in assessing whether applicants have the full range of qualities needed to be a successful teacher. Staff involved in interviewing sometimes need training to raise their awareness of equality and safeguarding issues.
b. Models of initial teacher education 

Students can gain Qualified Teacher Status through a choice of routes normally through a one year full time Postgraduate Certificate of Education Courses (PGCE) in primary or in one subject area in the secondary school. These trainees will be those that already have an undergraduate degree which must be wholly or primarily in the subject chosen in the secondary sector.

a) Undergraduate Courses. Trainees can follow a three or four year degree course depending on the provider, leading to a BA, BEd or BSc all leading to QTS.

b) Graduate and registered Teacher Programmes. If trainees have a first degree or equivalent they can train for three months to a year in a school following a Graduate Teacher Programme. If they have an equivalent of two years in HE they can apply for a Registered Teacher programme completing a degree and concurrently training to teach taking two years to gain QTS.

The number of days spent teaching on school experience is set out in regulations and it can be clearly seen that there is very little time on the one year courses to deal with aspects such as Additional Learning Needs. It is expected however, that schools should take a full partnership role in training – having trained mentors in schools guiding trainees on teaching pupils within a range of abilities and needs. These mentors with the providers have an assessment role providing evidence that trainees have reached the appropriate standards. HEIs transfer money to schools for trainee school experience days. This is within what HEIs can afford and schools are under no obligation to receive trainees or to do any extra work other than that noted in school partnership contracts with HEIs. 
c. The initial teacher education curriculum

Determining the content of initial teacher education programmes

The content of teacher education courses is not specifically set out by the Welsh Assembly Government, so this gives some freedom for providers. However, provider, in order to be approved as recognised providers and licensed to train, must prove through an inspection process and validation that their courses can deliver on outcomes according to the Welsh Assembly Standards for ITT. Content is guided therefore by standards but providers can include other experiences and curricula which they deem valuable for trainees. These standards guide all courses in Wales. Standards are regularly updated to reflect recent changes and practices in education and have to go through an open wide consultative process including Welsh Assembly departments, schools, universities and relevant agencies.
Training content and inclusion
For many years teacher training has aimed to secure within the time available attention to prepare trainees for responding to children with Special Educational Needs. This has been done mainly by separate sessions on the Code of Practice (2002) and legislation and on types of SEN covering some categories such as specific learning difficulties, emotional and behavioural difficulties and Autism. With the adoption in guidance of the term ALN and defining inclusion as the ability to respond effectively to all children and young people, personalised learning and differentiation must be included across all aspects of the courses ensuring that all trainees have secure knowledge and understanding of how children learn, child development and how to respond flexibly to a wider population with particular needs. Trainers have to develop a positive attitude and philosophy in their trainees towards inclusive practices.
National priorities guidance guiding content 

Trainers have a responsibility to regularly update content according to National guidance documents aimed at schools and all staff involved in the education of children with ALN. One example is the Document ‘Inclusion and Pupil Support’ WAG (2004) which provides guidance for schools and LEAs regarding the support and inclusion of all groups defined as ‘vulnerable’ or as having ALN. It states that in order to develop a whole Wales strategy on inclusion, it is imperative to develop a workforce with good knowledge and understanding and the correct attitudes. 
Section 4.7 notes the requirements for delivering a broad and balanced curriculum that promotes inclusion. Schools are expected to ‘identify common needs, such as the well being of all children and young people, before moving to those needs which are specific to individuals. They should plan relevant learning outcomes and appropriate levels of challenge for students with additional needs and disabilities and ‘differentiate learning through varying lesson formats, pace, groupings, materials, and support’.
Points to support schools to evaluate training and staff development needs include commitment to inclusive education, training on codes, differentiating the curriculum, visits to demonstrate good practice, working collaboratively, application of technology by teachers and teaching assistants, disability training and working with parents and other agencies.

Part and parcel of higher education is the practice of asking trainees to reflect on their experiences. The personal ability to reflect and to think critically is an important aspect of the learning outcomes for degree level or post graduate academic level. This can be recorded in the form of a personal profile in which trainees note their strengths and weaknesses including what they have learned during their course. They will use comments by tutors on their course work in their reflection. This can include, where appropriate, their reflection on sessions related to inclusion and ALN. This profile is discussed with a personal tutor and targets decided upon for the next semester or year or for inclusion in the career entry profile which will be discussed at the beginning of their first post.

Trainees also reflect after lessons, or at the end of a week, or following school practice. This reflection will be in the form of written points on strengths and weaknesses including targets for improvement. Trainees are expected to reflect upon the effectiveness of their planning, teaching and assessment of children with varying individual needs. Written assessment and records of lessons observed by school mentors assist in reflection plus oral questions from tutors and mentors in meetings. Where there are meetings/seminars held with other staff or professionals, trainees are asked to record and reflect on their experiences. Trainees are conversant with the requirements of the Standards relating to professional values and can reflect on their progress in reaching these.
Developing Collaborative Practice-working with others

To gain Qualified Teacher Status (QTS) trainees must demonstrate that they recognise and understand the contribution of support staff and other professionals in the learning process. This is included as one of the Standards that is described in WAG guidance (Standard 1.6).
The care and education of learners are the collective responsibility of a network of professionals and other support staff. Teachers need, therefore, to understand how other adults, both within the classroom and beyond, can contribute to teaching and learning and how teachers can use this contribution as a resource. This understanding assumes awareness of other colleagues’ roles and how a teacher’s responsibilities relate to and complement those. ‘Support staff and other professionals’ can include, for example, those with responsibility for aspects of learners’ education or welfare and colleagues who specialise in assisting learners with special educational needs.
Evidence related to the standard is collated to ascertain whether the trainee can establish collaborative working relationships and how the teacher’s role relates to that of other team members. These sources can also indicate the trainee’s understanding of the distinct roles and responsibilities of other professionals including, for example, social workers, educational psychologists, education welfare officers, youth justice workers, early years staff, school nurses or other health professionals. Some providers involve other professionals in their programmes, and the trainee’s work in relation to this involvement will be especially relevant. In practice however this can be difficult and depends on the classrooms they are based in and the nature of the children. Some institutions provide seminar discussions with relevant personnel in schools to discuss partnership working and in many instances trainees will have meetings with the Special Educational Needs Co-ordinator to discuss practices of working with other agencies and parents. Providers within the training programme include guidance as to their responsibility in working with parents as partners and the need to work with parents within the statutory guidance. ALN.Trainees will also have opportunities to meet parents and to report to parents during their school experience.
Following the publication of the DES research report The Deployment and Impact of Support Staff in Schools in 2006 there was a consensus amongst WAG and the DFES and LEA employers regarding action to tackle teacher workload by developing support staff roles, and raising standards in schools. It noted a great increase in the numbers of support staff in schools. This reflected the number of children with statements included in mainstream schools. It noted also that the majority of teachers have had no training to help them work with extra adults in classrooms. Trainees develop good working relationships with Teaching Assistants but there is room for further guidance and training regarding supporting, in partnership, different groups of children who are in danger of underachieving.

d. Attitudes and values in initial teacher education

The development of professional values and practice is an important aspect of training and the Standards note the attitudes and commitment to be expected of anyone qualifying to be a teacher. These attitudes are explored within university based sessions and in discussions with school mentors and staff. Feedback is given to trainees regarding attitudes following invigilated lessons by school staff and college tutors. Feedback is also given on prepared feedback forms and trainees are expected to respond to these points in future lessons, activities and practice.

Within college based sessions, trainees attitudes will be challenged in discussions and they are able to explore with others their own preconceptions to groups of children with ALN.

e. Teaching practice 

All providers must ensure that trainee teachers spend at least the following amounts of time being trained in schools, recognising that a trainee teacher’s former experience of working with pupils may, at the discretion of the ITT provider, count towards these totals:

· 32 weeks for all four year undergraduate programmes;
· 24 weeks for all two and three year undergraduate programmes;
· 24 weeks for all secondary and Key Stage 2/3 postgraduate programmes;
· 18 weeks for all primary postgraduate programmes.

Each trainee teacher must have experience in at least two schools. The aim of the Requirement on time in school is to ensure that trainees have sufficient high-quality experience to enable them to demonstrate that they meet the QTS Standards. In particular, Standard 3.3.11 makes clear that those gaining QTS ‘can take responsibility for teaching a class or classes over a sustained and substantial period of time’, and ‘are able to teach across the age and ability range for which they are trained’. The Requirement is also linked to R2.4 on training to teach at least two consecutive Key Stages and R2.3 on taking account of individual training needs.
All schools are selected on the basis that they can provide the experiences required by trainees. It is difficult at times, especially in small rural schools, to provide all experiences but over time on courses and experiences in different placements, providers can ensure an appropriate balance of experiences. Providers also study the Welsh School Inspectorate Estyn reports on schools and use this as part of their quality assurance of placements.

All trainees will be allocated a college tutor who will take part in their preparation for school experience and establish contact with the placement school. The tutor will work in collaboration with school mentors ensuring that trainees receive appropriate experience – including experience within classrooms and other school activities that will contribute to evidence of understanding on inclusion. This can include discussions with other relevant staff or visits to other classes or particular units for children with ALN. Trainees are also expected to take responsibility for their own development, contacting required staff and arranging for specific experiences or meetings.
4. Competences, assessment and accreditation 

Standards (Competences) 

The Welsh Assembly Government (2009) guidance on Standards focuses particularly on assessment, because the Standards are the outcome statements that indicate what students and others on ITT courses or programmes must know, understand and be able to do in order to achieve QTS. The Standards are generic in nature and do not specify course content. They are organised in three inter-related sections which describe the criteria for the award of QTS:
· S1: Professional values and practice: these Standards outline the attitudes and commitment to be expected of anyone qualifying to be a teacher.

· S2: Knowledge and understanding: these Standards require newly qualified teachers to be confident and authoritative in the subjects they teach and to have a clear understanding of how all pupils should progress and what teachers should expect them to achieve. 

· S3: Teaching: these Standards relate to skills of planning, monitoring and assessment, and teaching and class management. They are underpinned by the values and knowledge covered in the first two sections. 

Examples of particular Standards relating to ALN 
The guidance sets out the scope of the Standards.
a)
S1.1 Understanding everyone’s learning needs, maximising potential and demonstrating commitment

To gain QTS, trainees must demonstrate that they understand the diverse learning needs of learners and endeavour to provide the best possible education for them to maximise their potential, whatever their individual aspirations, personal circumstances or cultural, linguistic, religious and ethnic backgrounds.
Teachers are expected to have a professional commitment to raising the educational achievement of all learners and enabling them to participate actively, whatever their background or current level of attainment. Teachers need to know how to draw on their awareness and understanding of their learners’ social, cultural, linguistic, religious and ethnic backgrounds to support learning and to teach in ways that engage and challenge learners. Teachers who are aware of the experiences and interests that learners bring to their learning are better able to address their learning needs. However, they should avoid making assumptions about their learners’ abilities or potential based on their backgrounds. This Standard is about the attitudes of trainees and their professional relationships with their learners. It does not imply the need for comprehensive knowledge of the backgrounds of the learners they teach, but trainees should seek to find out about their learners and use that knowledge positively.
b)
S2.6 Special Educational Needs (SEN)

To gain QTS, trainees must demonstrate that they understand their responsibilities under the SEN Code of Practice for Wales and know how to seek advice from specialists on less common types of special educational needs.

Teachers’ classes are likely to consist of learners with a range of abilities, including those who have special educational needs (additional learning needs – ALN) and disabilities. For some learners, special arrangements may be made to enable them to overcome barriers to learning, have full access to the curriculum, and remain full members of the class. This Standard requires trainees to be aware of their responsibilities, the legislative requirements relating to SEN (ALN) and disability, and the rationale for the inclusion of those with special educational needs and disabilities in mainstream education. This will involve an understanding of the graduated framework of identification, assessment and intervention set out in the SEN Code of Practice for Wales, understanding the role of the Special Education Needs Co-ordinator (SENCO), and how an Individual Education Plan (IEP) is used as a planning and teaching tool. Trainees should know how to access the advice they need to support the learning needs of learners with SEN and disabilities, and be aware of the sources of advice likely to be available to them outside the school – for example, via the internet, from LEA SEN support services, special schools, health professionals and voluntary organisations. Trainees will not be expected to have the same level of expertise as experienced teachers or the SENCO, or to draw up an IEP independently. Children must not be regarded as having a learning difficulty solely because the language or form of language of their home is different from the language in which they will be taught.
c)
S3.2.4 Meeting learners’ needs
To gain QTS, trainees must demonstrate that they can identify and support more able and talented learners, those who are working below age-related expectations, those who are failing to achieve their potential in learning, and those who experience behavioural, emotional and social difficulties. 
The trainee needs to demonstrate in their teaching that they can, with support, employ appropriate teaching strategies and devise tasks and activities to support the learning of both the more able and talented and those working below age-related expectations Trainees should be aware that some schools have a Designated Person for Looked After Children (i.e. children in the care of the local authority – this role will become statutory on commencement of section 20 of the Children and Young Persons Act 2008); and that looked-after children may also receive additional support via a learning coach and that teachers may need to liaise with the learning coach to maximise learning or point out gaps that need to be covered to reduce regression in learning following a transfer to a new school or new community.
To gain QTS, trainees must demonstrate that they differentiate their teaching to meet the needs of learners, including the more able and talented, and those with special educational needs. They should differentiate the content, pace and approach of teaching to meet the needs of different groups of learners. This Standard acknowledges that trainees may need help and guidance from an experienced teacher to be able to do this effectively.
d)
Trainees and diversity

To gain QTS, trainees must demonstrate that they take into account the varying interests, experiences and achievements of all children.

Trainees are required to avoid cultural stereotyping and reinforce positive messages about minority ethnic groups and cultures and value the experiences learners bring from their lives outside the classroom, including linguistic, ethnic and cultural differences. The Standards also note what is required for effective teaching and learning for a whole range of abilities including strategies for behaviour and differentiation.
It is difficult to have complete consistency of training for differentiation, social inclusion and particularly for behaviour as there are variations in the challenges that trainees face in classrooms and support provided by mentors where pupils have more complex problems. 

In order to have Qualified Teacher Status trainees must reach the academic standards with an exit Level 6 assessed through course work including assignments and personal study. Providers decide whether Standards are reached through course work or from practical experience in schools. The assessment of trainees is therefore closely connected with evidence from trainees and the Welsh assembly Government (2009) guidance notes how evidence for can be gathered.

Evidence for responding to those with ALN states that trainees’ knowledge of learners with ALN will come mainly from their work in schools, although other training activities could be used to supplement this. School-based evidence could include how trainees’ plans take account of any learners in the class with IEPs or their teaching of specific learners with special educational needs, with or without the support of specialist staff. Trainees may also demonstrate their knowledge through discussion with tutors or a school’s SENCO, contributing to school-based in-service training, or through responding to a case study of a child with special educational needs, showing that they are aware of the need to do this in confidence and with tact.

Mentors in schools continuously assess trainees and collate evidence related to Standards and also formally provide written and oral feedback to trainees following particular lessons covering planning, teaching and learning and assessment and attitudes. In all circumstances the trainee’s planning for, and response to children with ALN, are recorded and feedback, including points for improvement, noted. Differentiation is seen as important as an integral part of all planning, teaching, classroom organisation and assessment. Trainees are expected to show also that they can record the progress of individual pupils and groups and respond in planning to their needs.

5. Teacher educators – Qualifications/experience of trainers
All providers agreed that ALN/SEN was an important area and a majority noted their wish to develop staff in this area. Not all those lecturing on ALN have the expertise or have followed a course in ALN. All staff are however qualified teachers and will have experience of children with ALN within their classrooms. The situation is gradually improving with HEI’s recruiting more staff with expertise and experience and where there is a need, external personnel with experience are brought in for specific sessions. This can be seen as both a strength and a weakness. It is a strength because LEA advisers can bring up to date practical information and advice to trainees but a weakness as a number of these sessions could be seen as ‘one off’ lectures without relation to other aspects of courses.
6. Quality assurance and follow up of new teachers 

All university courses follow rigid structures for quality assurance which are inspected regularly by outside experts including the Welsh Inspectorate Estyn on ITT. All ITT courses are required to show that they can deliver learning outcomes according to the Standards for QTS and Internal university academic standards. All activity including course work and school experience are externally examined and reported to Examining Boards. External examiners will report on trainee strengths and weaknesses, for instance in relation to their differentiation with learners in their classroom and their attitudes towards children. External Examiners will also report on the quality of mentoring from tutors and school mentors.

There is also regular inspection by Estyn covering all Standards required including viewing sessions in universities. Response to the particular needs of diverse learners in the classroom is an important part of inspection. Providers receive official reports on the quality of their work and are expected to develop an action plan in response to recommendations. Providers licenced to train by the Welsh Assembly Government through the Higher Education Funding Council Wales are dependent on their effective structures to quality assure academic standards and show their ability to provide appropriate experiences for trainees.
Following up initial training through Induction
The Career Entry Profile

Providers in Wales are responsible for providing each trainee teacher with a Career Entry Profile (CEP).The purpose of the CEP is to support the transition from ITT to Induction. NQTs are responsible for sharing their CEP with their induction tutor who is a teacher nominated to support them when they start their first teaching post.
The Career Entry Profile (CEP) in Wales provides a summary of Initial teacher training (ITT) and helps prepare for the Induction period. It does this by helping NQTs to focus on their achievements and goals in the early stages of their teaching career; helping them to engage in collaborative discussions when planning how to meet professional development needs, and providing a link between ITT and the schools where they will serve their Induction period.

Example questions for discussion are provided in the guidance on aspect(s) of teaching that new teachers find most interesting and rewarding, their strengths and weaknesses and which areas they wish to have more experience and professional development.How they meet the learning needs of pupils is an important aspect and many state their interest in Additional Learning Needs wishing to gain further experience in inclusion. Supported by their Induction tutor and an officer with specific responsiblity for NQTs and through funding from the Welsh Assembly government, training is provided by other professionals from the local education authority including the educational psychology service. This can take the form of formal training presentations and visits to other schools including special schools.
End of induction Standards
At the end of the first year in teaching, the NQTs will need to show through their practice that they have reached the required standards in order to register as a qualified teacher and move on to a further period of two years, namely Early Professional Development.
Some of the standards specified in the document Induction and Early Professional Development , Welsh Assembly Government (2008) require more in depth knowledge and skills regarding ALN but much can depend on the individual school and classroom circumstances and the interest of induction tutors and LEA officers.
The following are aspects of the Standards that are both generic to all situations and related to ALN. NQTs are required to show that they work collaboratively and co-operatively with those who contribute to the work of the school and demonstrate commitment to equal opportunities, social justice and inclusion. (Standards 1.3 1nd 1.4)

Standard 2.3 notes the need to match the level of the curriculum area and subject(s) to be taught to the needs of pupils including adapting materials.

Standard 3.1 is specific to ALN. Teachers must :
‘plan effectively to meet the learning needs of all pupils including, where applicable, those with identified Special Educational Needs, gifted and talented pupils and those with English or Welsh as an additional language’.
7.
Representation from Minority Groups
The Annual Statistics Digest 2009 from the General Teaching Council for Wales (GTCW) the statutory, self-regulating professional body for teachers in Wales, details teachers, newly qualified teachers and head teachers willing to be identified as from minority groups, and those who have made a declaration under the Disability Discrimination Act 2005 as being disabled. Specific statistics for teacher training staff in higher education are not recorded and the figures reflect all staff.

	Population
	From Minority Ethnic groups
	Registered as Disabled

	Teachers
	0.5%
	0.2%

	Newly Qualified Teachers
	1.7%
	0.3%

	Teachers Teaching in Wales and reached Induction Standards at the end of their first year in teaching
	0.6%
	0.2%

	Headteachers 
	0.3%
	0.2%

	Staff in Higher Education
	2.12%
	2.2%


Geographically minority ethnic groups are more highly represented in the bigger cities and towns and the figures above reflect Wales as a whole. There has recently been an increasing number of Europeans moving into more rural areas but in some areas this is still seen as transient. Considering the needs of groups under-represented in higher education is fundamental to contributing to social justice, a strategy for which is outlined in the Welsh Assembly Government’s (2009) For Our Future – strategy document for higher education.
8.
Best practice: showing innovation
Showing innovation in working with others to access expert advice.

The provider notes, in course documents, the responsibility of a Secondary PGCE trainee to follow up on sessions on SEN in school with the SENC0. This follows a session on the statutory background to ALN. Guidance regarding points for discussion as well as expected learning outcomes is given. Trainees are expected to record the meeting and reflect on what is learnt and where it fits in to responding to the standards set by the Welsh Assembly Government. This work also guides the partnership schools on their responsibilities to develop trainee skills in dealing with pupils with ALN. Due to the time constraints within one year courses this adds depth and quality to the course and provides expert input. 

One provider has a close working relationship with LEA personnel responsible for EAL. Trainees meet with these advisers and with the person responsible for this area of work in school to discuss targets for pupils and methods of recording progress. This provides in depth expertise for trainees as well as understanding the roles of others.

Course Work

Providers on primary ITT course set a task requiring trainees to record their teaching of one pupil with ALN, noting their differentiation and support, the creation of resources and work with others and then recording the progress and setting new learning targets. Trainees are introduced to the needs and rights of children at the beginning of their course as well as sessions on child development. Trainees are required to note how their knowledge and understanding and their own background informs practice. This provides evidence regarding child development and differentiation on school experience.

Providers on both primary and PGCE courses provide the opportunity for trainees to submit a dissertation on their choice of subject to gain a Masters module. Many trainees are choosing to study an area related to Inclusion.
Visits

One provider arranges visits to special schools and units for all students. This provides first hand and practical experiences of the teaching and learning of pupils with more complex difficulties which will help them in the future regarding including children with ALN.
Seminars

One provider in primary school settings require trainees to have a seminar with the person responsible for ensuring the rights of children on how working with other agencies supports the school. This will include the support given by LEA personnel to raise the achievements of minority groups, support for child protection and work with social services and services for emotional and behavioural difficulties.
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