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PREAMBLE

The European Agency has set the following objective: explore the theme of the assessment of the learning of pupils and more specifically, examine how such assessment can help promote inclusive education.

In order to do this two approaches will be explored and each one will be the subject of a report. First of all we shall provide a summary, respectively, of what is said in ordinary law and in laws concerning pupils with special educational needs about the assessment of learning and also examine to what extent these laws promote inclusive education.

We use the term “pupils with special educational needs” to designate both pupils with serious educational difficulties and pupils suffering from a deficiency or an illness.  The second report will focus on practices of assessment and specifically on those innovative practices; tools and methods that help promote inclusive education. It is precisely, however, because this work is being conducted within the European Agency, and so that each country can have an idea of the context that it is necessary to provide several preliminary clarifications about the French situation.  We shall therefore specify the terminology used in France in the field of assessment.  Then we shall define the field in which this study takes place.  Lastly, we believe that it is useful to give several general points of reference in terms of laws and practices related to the subject we are discussing and the educational system as a whole.
1. Terms used in learning assessment.

Although some countries in Europe use different terms when speaking of assessment depending on the different existing types of assessment, in France we use only the term “assessment”. In order to specify different forms of assessment however, we always use specific adjectives. Thus, when the assessment consists in identifying the pupil’s progress and difficulties in order to find responses adapted to the pupil’s needs, we use the term “diagnostic XE "diagnostic" \b  assessment”. When the assessment in question is conducted on the basis of a national protocol, we shall use the terms of pedagogical assessment. When the pupils are in the process of learning and the teacher is considering the means of regulation to use to make sure that a notion is acquired, we shall use the term “formative assessment XE "formative assessment" \b ”. In that case one of the procedures used can be a formative assessment, i.e. when the pupil himself adopts the objectives of success and updating of his capacities.  As for summative assessment XE "summative assessment" \b , the usual procedures consist of grades and ratings that can take various forms: tests, normative assessments (the work of the pupil is referred to the work of other pupils), or certifying assessment (an assessment which gives official recognition to quantified assessments).

2. The field in which this study takes place.

In the European Agency the choice was made to work at the primary school level.  It seems useful in the European context to point out that in France the term “primary school” covers both nursery school and elementary school.  Nursery school is attended by children from three to six (as of two years old in certain situations, in priority education zones, for example).  Elementary school is attended by children from six to eleven.  It is possible however, to extend or shorten a child’s period in elementary school by one year if necessary.

3. Facts necessary to understand the functioning of the French educational system, which we shall refer to.

It should be mentioned that this study is being conducted in a legal context that was recently changed by two new laws.  One of these is law n° 2005-102 of February 11, 2005 for equal rights and opportunities, participation and citizenship of disabled persons.  The other one, law n° 2005-380 of April 23, 2005, is a general policy and program law for the future of education in France.  We shall therefore refer to a certain number of new provisions included in the Code de l'éducation.

3.1 Structure of the educational system

.Education is compulsory for pupils from 6 to 16.  Children can however, attend nursery school at the age of three and every pupil is entitled to continue his education after the age of 16. Nursery school is for children from three to six, elementary school from six to 11, “collège” (the first three years of secondary school) for pupils from 11 to 15, “lycée” (the last three years of secondary school) for pupils from 15 to 18. Pupils then have access to higher education which takes place in universities or other institutions of higher learning.  Schooling, from nursery school to the university, is divided up into cycles.  Its teaching is based on programs which include the skills providing the basis for the different assessments carried out.  Very recently, the general policy and program law for the future of education in France of April 24, 2005 established “a common foundation of knowledge and skills” that the pupils must master on completing compulsory schooling, a foundation which however does not replace the educational programs.

3.2 Different types of assessment.

The French system of assessment (Levasseur et Cosnefroy, 2004, p.85)
 is now made up of four major types of assessment.  First of all there is assessment during schooling in the form of regular tests that may result in grades.  At the end of the cycle or a level, depending on the grades obtained during the school year, the decision can be made to continue after a dialogue with the pupil and his parents XE "parents" \b . Such a decision can be made in particular for those pupils who have not attained the objectives of the common foundation of knowledge and skills at the end of their compulsory schooling.

Then there is the certificative assessment, which is the awarding of the diploma on the basis of results achieved.  We can mention two main examples that take the form of a national exam at the end of a cycle of studies covering the student’s entire educational program.  The first is the “brevet”, a certificate obtained after the pupil completes studies in the collège, which validates the education acquired and certifies the mastery of the knowledge and skills indispensable at the end of compulsory schooling.  The second is the baccalaureate which the pupil receives on successful completion of his studies in the lycée.  The lycée may be general, technical, or professional.  On completing the collège some pupils may choose professional training within a school or an apprenticeship program that leads to a CAP or BEP certificate.

Diagnostic assessments and result assessments constitute the two last types of assessment used in the French national education system.  These two types of assessments are distinct and have complementary objectives. 
ASSESSMENT WITHIN THE EDUCATION SYSTEM IN FRANCE

1. Assessment of Learning and Inclusive Education 

“Those national assessments which are called diagnostic XE "diagnostic" \b  assessments make it possible for the pupil to identify the obstacles to the pursuit of his learning and thus to apply remedial measures in the classroom”.  This particular system is made up of on the one hand, protocols when schools re-open after summer holidays.  They are different from one year to the next and take the form of multiple-choice questionnaires and open questions corrected by the teachers XE "teachers" \b  of the classes concerned.  On the other hand, the system includes a bank of tools and assistance to assessment.  Teachers can use this tool and assistance bank throughout the school year. 

The main objective of national result assessments is to make possible a regulation of educational policy and to take decisions about the contents of programs, adaptation XE "adaptation" \b  of pedagogical organisation, assistance structures are systems and organisation of the educational program as a whole. The method consists in gathering information through protocols based on samples representative of pupils and schools.  Identical types of information are used in order to make temporal and spatial comparisons. The protocols are in the form of multiple-choice questions and short open answer questions and are corrected at a national level by experts.  These result assessments are conducted at the school and collège level and also cover adults.  They are co-ordinated by the Assessment and Prospective Division, which also participates in international assessments, the PISA XE "PISA" \b  survey.

“Integrated into a system of assessments of the broadest skills and knowledge acquired by the pupils, the diagnostic XE "diagnostic" \b  assessments and the result assessments help develop the culture of assessment and provide information necessary at the political, social, and pedagogical levels”. (Levasseur and Cosnefroy, 2004).

1.1 Taking into account pupils with special educational needs

As concerns taking into account pupils with special educational needs and in particular elementary school pupils, it is worth mentioning that in France we have on the one hand networks of specialised assistance for pupils in difficulty.  These networks constitute structures that make it possible to help, inside schools, pupils facing great scholastic difficulties.  On the other hand we have care providing services aimed at helping the schooling of disabled pupils in an ordinary environment.  Lastly, some disabled children attend special schools, a type of structure rather highly developed in France.

The two new laws mentioned previously have set up new mechanisms for educating pupils with special educational needs and disabled pupils. Thus, pupils attending elementary school or collège who encounter difficulties in acquiring indispensable knowledge and skills may be offered a personalised program for scholastic success. This program is based on the various assessments that have been carried out.   At the end of elementary school some pupils who encounter serious and lasting difficulties will benefit from adapted teaching in collège.  As for the lycée, the circular for the beginning of the 2005-2006 school year especially encourages vocational lycées to strengthen their follow-up mechanisms and personalised support for the most fragile young people.  Lastly, a great majority of young people under the supervision of the Services of Legal Protection of Youth who have not acquired basic knowledge in elementary school can benefit from « Evalire 
 ». « Evalire » is a tool for evaluating reading skills, and it allows a true diagnosis XE "diagnosis" \b  leading to the question of remedial measures.

For the educational program as a whole, for pupils with deficiencies or diseases, a personalised educational plan
 will be prepared.  This plan will be an integral part of the compensation plan, and in order to guarantee the consistency and quality XE "quality" \b  of the support necessary it will be based on a global assessment of the pupil’s needs and situation. Special conditions may be provided for the pupil during exams
, as for example additional time or computer equipment
. 
2. Laws concerning the assessment of skills in elementary school.

2.1 What is said in “common law” and laws concerning pupils with special educational needs about evaluating learning in elementary school?

Common law refers to internal consistency in all the laws and rules concerning the assessment of learning.

2.1.1 Consistency due to precise reference points common to different texts

The national programs
 of the year 2002 for elementary school provide for a systematic enumeration of the skills to be acquired in each subject.  The different types of assessment which take place at the end of each sequence but also on the occasion of the major high points that punctuate education, for example the assessment of skills of cycle 2 (beginning of CE2 – pupils of 8-9 years of age).

In the same spirit the general policy and program law of April 24, 2005
 establishes, as a complement to these different reference points, a common foundation of indispensable skills and knowledge that the pupils must acquire.  At the end of each cycle (cycle 1, 2, 3 for elementary school) an assessment will be made of these skills and knowledge.  This assessment will be taken into account in further schooling.

2.1.2 Consistency linked to explicit objectives and an explicit approach to assessment

The general policy and program law for education provides the framework: “the objective is to establish an obligation of results that benefit all”.  When this law was voted on in the National Assembly, the minister of national education François.Fillon mentioned the objective of 100% of pupils with the necessary qualifications XE "qualifications" \b  and 80% of all pupils receiving the baccalaureate. In the context thus defined the present challenge is more than ever to take into account pupils who “give up” and the approach to assessment is in effect in keeping with this context. 

If laws stress the need to take into account pupils with difficulties, some texts, like those dealing with elementary school programs, specify that “the strengthening of assessments must not lead to categorise these pupils prematurely, to classify rigidly, to stigmatize, or to relegate them to separate structures”.  On the contrary, the objective is to take a positive view, “to highlight successes and find the strategies needed to respond to the difficulties”. 

Thus, all the texts - the general policy and program law for education, the 2005/2006
 circular on the national diagnostic XE "diagnostic" \b  assessment system, or the circular for the beginning of the 2005-2006 school year
 - state that assessment must allow regular follow-up of the pupil’s learning and progress.  Moreover assessments must, as a priority, help identify pupils experiencing difficulties in acquiring indispensable knowledge to whom a personalised program of scholastic success can be proposed. 

The circular on the 2005/2006 national diagnostic XE "diagnostic" \b  assessment system very explicitly reasserts this objective.  In addition to the national reference points made possible by the compulsory CE2 assessments, the first objective of these assessments is to allow the observation of skills and to assess each pupil’s successes and difficulties at a specific moment of schooling.  The analysis of the results obtained by the pupils helps implement the pedagogical responses adapted to the specific needs of these pupils.  The next steps are the adaptation XE "adaptation" \b  of the pupils’ progress, the creation of groups based on needs and/or personalised help. The legislative texts on assessment are injunctive to be sure, but they also mention tools made available to teachers XE "teachers" \b  to help them make diagnoses and use the data of assessments.  A bank of assessment assistance tools has been created for this purpose
. 

2.1.3 Consistency linked to a strong emphasis placed on assessment

The general policy and program law for the future of education mentions the creation of a High Council of Education, an independent consultative body in charge of making a yearly assessment of the results obtained by the educational system, in particular with respect to the objectives of mastery of the common foundation of knowledge and skills.  It is stipulated moreover, that this body can formulate proposals concerning the methods of assessment of pupils’ knowledge.  The tasks of the teachers XE "teachers" \b  are also defined in this law.  Stress is placed on the variety of pupils, the need to evaluate their acquired knowledge and skills, and to guide them on a personalised basis.
The 2005 circular
 on assessment recommends a policy with four different and complementary aspects:

· For the design of tools for help in assessment, voluntary academic teams are to be used.  “National centers of various fields define a list of requirements for multilevel groups in Regional Departments of Education in charge of designing the tools”.  In this way a dynamic process is created concerning the use of assessments, the preparation and use of diagnoses that can be made. 

· In addition to the CE2 (pupils from 8 to 9 years old) and 6ème class (the first year of collège) national compulsory assessments, this circular stresses the preventive aspect that assessments may contain, and more specifically the acquisition of language as of nursery school. In the same spirit it emphasises the link between elementary school and collège and between collège and lycée in all subjects.  Lastly, it mentions the extension of experiments in assessment at the beginning of CE1 (pupils from 7 to 8 years old) for the first quarter of the school year 2005/2006.  Thus, it is clear that the assessment of learning and in particular diagnostic XE "diagnostic" \b  assessment is necessary at every level of schooling in order to identify those points that might constitute obstacles to pupils’ mastering of fundamental skills from nursery school through lycée. 

· This circular stresses the need for encouragement and leadership at the level of the Regional Department of Education (Académie), and more precisely the role that Directors of Regional Departments of Education have to play in implementing assessment practices. 

Lastly, mention is made of a necessary training policy, initial training as well as ongoing training. Thus, a certain number of persons are concerned such as Directors of Regional Departments of Education, educational inspectors at every level (Regional Departments of Education, in each département, electoral districts), but also UFM (teacher training institute) directors who must help the trainers to adopt the assessment approach. 

We can observe that  general “ordinary law” strongly encourages the different persons involved in primary school to pay special attention to pupils who encounter learning difficulties and to implement a personalised program making use of assessment practices.  This type of encouragement is quite favourable to the development of inclusive schools.

2.2 What is said in those laws specifically concerned with pupils with special educational needs about assessment of learning?

2.2.1 Co-ordination between ordinary law and laws concerning pupils with special educational needs: continuity and discontinuity

National programs, laws or recent circulars issued by the Ministry of National Education highlight the necessary link between learning and assessment practices. In addition these different legislative texts mention that the need to manage the heterogeneity inherent in every class.  The approach to pupils with special educational needs, linked to learning difficulties, is dealt with, as we have seen, in ordinary law. This management is naturally in keeping with the recommended assessment practices. Even though the link with the practice of diagnostic XE "diagnostic" \b  assessment is not really explicit in the general policy and program law for the future of education, it is reasonable to believe that the creation of a personalised program for educational success is based on a precise assessment of the pupil’s skills. In this law the same holds true for pupils suffering from specific oral and/or written language problems such as dyslexia, intellectually precocious pupils or pupils who do not speak French, for whom special arrangements and support measures are recommended. There too however, the link with a diagnostic assessment practice is implicit. However that may be, in these cases rather than speak of continuity between the two types of laws, we may speak more precisely about the internal consistency of ordinary law. If however, we refer to circular n° 2002-113 of April 4, 2002 on the systems of educational adaptation XE "adaptation" \b  and integration in primary and secondary school, a circular issued before the general policy and program law for the future of education, we can really speak of continuity in the approach to pupils with special educational needs. Indeed it is on the basis of the class teacher’s assessments that the specialist teacher will seek to understand a pupil’s difficulties, even if he completes these assessments if necessary. However, the diagnostic assessment of the pupil’s needs is mainly the task of the pupil’s classroom teacher. The complementary evaluation XE "evaluation" \b  of the external professionals will help identify what must be done so that the pupil may fully benefit from his schooling in an “ordinary” class.

It is on the basis of this diagnosis XE "diagnosis" \b  that a personalised pedagogical project will be designed.  In terms of continuity between ordinary law and laws specific to pupils with special educational needs, aside from help in assessment methods, it is truly a “menu” (program or project) that is to be designed.  It seems moreover, that in dropping the term “personalised” there is at present the desire that the pupil him/herself be concerned by this “menu” and that the pupil be in as much as possible its author, including with respect to the implementation of the methods used in evaluating his learning.

If one can speak of a continuity between what is said in ordinary law on education and what is said in laws on pupils with special educational needs, in particular pupils facing difficulties in learning, we can paradoxically also speak of a break between the two types of laws and between the way the question of assessment of learning is approached. 

Indeed, Article 27 of the general policy and program law for education sets a challenge for us: “in schools, special arrangements and support for pupils experiencing difficulties are provided for in the project (…) when these difficulties are serious and permanent, the pupils receive adapted teaching”. It is as if beyond a certain degree of difficulty we are moving into the domain of “disability” (the word “adapted” replacing the word “specialised”), and therefore into specific laws and partly included, to be sure, in the Code of Education, such as the Law for Equal Rights and Opportunities, the Participation and Citizenship of Disabled Persons. We thus have a clear definition of the term “disability”:  « in the sense of the present law, a disability is constituted by any limitation on activity or restriction on participation in the life of society suffered by a person in his environment due to a substantial, durable, or definitive alteration of one or several physical, sensorial, mental, cognitive or psychic functions, to multiple disability or to an incapacitating health problem ». 

For a pupil suffering from serious and permanent difficulties in a given environment due to an alteration of one or several functions, the aim is to design a personalised educational project. This time the project is explicitly based on an assessment not only of his skills but also of his needs, in the framework of a plan for compensation of the consequences of the disability. In a certain way we can say that there is a break with the idea of promoting inclusive education, as the problem of disabled pupils is the subject of a specific law. We might also speak of such a break in that it is not only the pupil’s skills that are evaluated but also his needs, and that it is not a program that is defined (that would concern only the school and the pupil) but rather a personalised plan aimed at compensating for the consequences of the disability and making education accessible to that pupil.  This break with the idea of inclusive education however, must be qualified.  Indeed certain articles of the law on disabled persons are included in the Code of Education, and moreover the purpose is still to promote inclusive education as the objective is really to design a personalised plan primarily to make education of the disabled pupil possible in an ordinary environment even if some arrangements at different moments are possible. 

2,2,2 Affirmation of the notion of assessment in the Law for Equal Rights and Opportunities, Participation and Citizenship of Disabled Persons.

If we briefly examine the place of assessment in the laws before the Law for Equal Rights and Opportunities, Participation and Citizenship of Disabled Persons we can observe that the term « assessment » is not very frequently used, and other terms are often mentioned such as « assessment of capacities and needs
, thorough clinical review
 ». Moreover, whenever the term « assessment » is used, the idea is either to evaluate « the child’s real possibilities » or to proceed to « a multi-subject assessment of the child’s development
 in order to establish a review
 ».  We can also observe that regardless of the type of assessment used, it was always aimed at deciding on the child’s future education. In other words the purpose was to decide whether the state of the child requires special education. 

The spirit that emerges from the Law for Equal Rights and Opportunities, Participation and Citizenship of Disabled Persons is quite different.  Based on general principles of nondiscrimination, this law is organised around three key principles: guarantee to disabled persons free choice of their plan for life through compensation for the consequences of their disability; allow real participation by disabled persons in the life of society through the principle of overall accessibility; place disabled persons in the center of the structures related to them by replacing an administrative logic by a logic of service. In this context, the point is not to ask whether a disabled child requires specialised education, but rather to solve the problem of the accessibility of education for this child on the basis of his needs arising both from his deficiency but also from the environment in which he will be educated. Whenever possible schooling of the pupil in an ordinary educational environment is to be favoured. The status and the objectives of assessment are thus clearly expressed in this law.  Article L 112-2 illustrates this: « {…] each disabled child is entitled to an assessment of his skills, his needs, and measures implemented in the framework of his education with a frequency adapted to the child’s situation.  This assessment is carried out by a team including members specialised in different fields {…] “On the basis of the results of the assessment an educational program is proposed to each child as well as to that child’s family.  This program is based on a personalised educational plan including necessary adjustments.  Whenever possible the plan favours education in an ordinary school environment.  The personalised educational plan constitutes one element of the compensation plan
.” The specific laws on pupils with special educational needs, more precisely on disabled pupils, somewhat changes the image we have had so far of the assessment of learning and educational skills. Indeed from now on assessment of learning and skills is very closely linked to the assessment of the pupil’s needs and moreover the analysis of the data of the assessment of learning must be correlated to the data of assessments carried out by other professionals with whom we work.  Lastly, it is on the assessment of pupils’ needs that decisions made by the Commission on Rights and Autonomy in the Département Center for Disabled Persons on the providing of compensation depend. 

In this law assessment is clearly intended to serve inclusive education.

3. How are the laws applied? What are the usual assessment practices in elementary school? Do real practices reflect the spirit of the laws?

To illustrate our observations we shall mainly use two reports. One of them, prepared by Jean Ferrier, General Inspector of National Education (July 1998), deals with the improved effectiveness of elementary school.  The other discusses access to education of disabled children and adolescents.  Its two authors are respectively Bernard Gossot and Claude Mollo, General Inspectors of National Education (March 1999).

3.1 Current assessment practices

3.1.1 On practices in the classroom

As Jean Ferrier points out, the French educational system was imbued with a highly normative approach.  As of 1969 however, in the legislative texts assessment procedures replaced control and grading procedures and more attention began to be paid to the progress that a pupil was able to make with regard to himself. 

Today it seems that teachers XE "teachers" \b  generally privilege summative assessments and that they still have trouble including assessment in the process of the pupil’s learning.  Formative assessment, « that makes a concrete link between teaching and learning », « that does not limit itself to an observation, but that must make it possible to take enlightened decisions”, “that links the pupil to his way of doing things and to the adoption of the objectives”, “that makes it possible to build different paths
,” is not yet a common practice in classrooms. Jean Ferrier speaks of an “instrumental drift” following the setting up of the policy of cycles, and observes that “assessment, consubstantial with this policy, has not been really understood”. 

More specifically, as for the use of national assessments, Jean Ferrier observes that this procedure has become common and that it is chosen by a certain number of teachers XE "teachers" \b  for both diagnostic XE "diagnostic" \b  and regulatory purposes. According to Jean Ferrier however, these assessments are not exploited optimally even if they lead us to raise questions about pedagogical practices in the framework of training. The response phase is left to the initiative of teachers and consists in repeating failed exercises.  The source of the difficulty is not known and most often the solution chosen is simply to multiply exercises of the same nature as those that were not successful.  The objectives are rarely dealt with, i.e. the knowledge or know-how that constitute difficulties for the pupils. 
Following different very motivating and explicit circulars however, teachers XE "teachers" \b  have prepared Personalised Programs of Help and Progress at an initial stage for CE2 pupils using the results of national assessments and then gradually for every pupil encountering learning difficulties in elementary school. These educational assistance projects however, often have a formal character and are not strictly speaking carried out in the framework of differentiated educational time. 

None of the different practices now used, formative or summative assessments, or even national assessments, really favour the active role of the pupil or his sense of responsibility. Those practices based on criteria of assessment elucidated with the pupils on the explanation of mistakes and enabling pupils to acquire greater power over their work and to free themselves from an attitude of anxiety or even guilt are not yet very highly developed. 

Lastly, as concerns the role of parents XE "parents" \b  Jean Ferrier mentions the use of the livret scolaire, a log in which the pupil’s progress is recorded. Pupils receive a livret scolaire for each cycle of studies.  The function of the livret scolaire is twofold: it provides a follow-up of pupils’ work and keeps the pupils’ parents informed.  The use of these livrets scolaires is not very encouraging: the poor content of the livrets reveals the infrequency or even absence of assessments in various subjects, the normative character of assessments and the absence of a response to the problems observed.  Sometimes, but this is rare, the tools produced by schools are on the contrary characterised by finely tuned practices of assessment even if the information related to the different responses most often remains limited. 

3.1.2 On the practices of specialist teachers XE "teachers" \b 
.

Specialist teachers XE "teachers" \b  work with pupils with special educational needs linked to serious learning difficulties or to different types of deficiencies. Certain reports
 of the General Inspection department report practices and initiatives disconnected from the daily work of teachers in their classes.  More specifically, as concerns assessment practices, they are based on assessments conducted in the classroom, but are completed by other types of standardised XE "standardised" \b  or non-standardised assessments, sometimes formative or summative diagnoses.  The difficulty lies in the fact that “the teachers and the families are informed but rarely participate in the complex strategies that should provide a role for them, each one with his own function” 
.  This analysis should be seen in a relative light in particular for the problem of educating disabled pupils and depending on the type of deficiency to be dealt with.

3.1.3 On disabled pupils. 

The assessment of learning for disabled pupils must be placed in the general context described previously of the present learning assessment practices in elementary school.  As for the specific character of the deficiency, teachers XE "teachers" \b  can generally seek the help of professionals in care-providing services. There remains the question on the one hand of the adaptation XE "adaptation" \b  of assessments situations themselves, and on the other hand the analysis of the results obtained and the adjustments to make. Even if practices develop favourably, we can still observe at present two dangers of a certain drift: an excessively normative approach, and a trend toward medicalization.  In France, the national programs constitute the reference valid for all pupils, including disabled pupils, for learning. This reference sometimes leads to decisions to have a pupil repeat a school year, decisions that are debatable in view of the specific character of certain deficiencies.  As for the question of medicalization, the designing of an individualised educational plan by a team of teachers and medical and paramedical professionals is in itself a rich and interesting initiative.  It does not however, necessarily help teachers to conceive of assessment as the search for the pupil’s needs instead of approaching the pupil and his scholastic results from a negative point of view.
3.2 Assessment practices and initial and ongoing teacher training.

3.2.1 Initial teacher training.

After examining the practices of teachers XE "teachers" \b  it seems necessary to raise questions about their training, in particular about the attention given to the assessment of learning for pupils with special educational needs. Two types of comments should be noted, one from the Ferrier report, the other from the Gossot-Mollo report. The Ferrier report stresses the fact that initial teacher training has included work on mistakes and their analysis for several years and that pedagogical contributions contain concerns about assessment. It is pointed out however, that the older teachers did not benefit from such an approach.  The same report moreover, deplores that initial teacher training does not pay particular attention to pedagogical approaches such as: the organisation of a class in groups, methods of simultaneously managing different activities, forms of interaction between children favourable to mutual help, pedagogical systems allowing support and strengthening.  These comments taken from the Ferrier report should probably be qualified.  Today initial teacher training continues during the first two years of professional practice of school teachers.  This training is particularly oriented toward the analysis of practices during which the question of learning assessment is again discussed.

The second report indicates a certain insufficiency in teacher training in terms of the education of disabled pupils.  Other than the knowledge of different types of deficiency, teachers XE "teachers" \b  are offered few or no ideas about questions of compensation for the disability and access to education.  

3.2.1 Ongoing teacher training.

In the field of learning assessment we can observe a certain impetus in trading focused on the exploitation of the results of national assessments.  This exploitation can also make use of seminars in each département (geographical administrative unit) combining the district team and trainers from the UFMs (teacher training institutes). Training programs are organised in the framework of pedagogical activities under the responsibility of Inspectors from the Ministry of National Education and in the framework of the training plan of the Regional Department of Education. There again, the Gossot-Mollo report states that the problem of disabilities is not dealt with very much.  Some initiatives are proposed but sometimes cancelled as too few persons apply to participate in them.

3.2.3 Training of specialist teachers XE "teachers" \b . 

The recent conception of new types of specialised training is totally consistent with laws on learning assessment practices for pupils with special educational needs. The set of skills characteristic of a specialist teacher in elementary and secondary school as well as the content of the training programs proves this. One of the skills required to teach pupils with disabilities is explicitly linked to assessment practices: “the specialist teacher analyses the educational needs of pupils and their impact on learning: he knows and takes into account in his assessment the possible effects in terms of pedagogy of the difficulties, impairments, sensory or motor deficiencies, diseases or problems of a physical, cognitive, emotional and relational type.  For options A, B, C, the teacher knows how to make assessments in order to contribute to the development of the sensory compensations and compensation strategies implemented by the pupils”
. As for the content of training programs one of the three training units focused on specific teaching practices adapted to the special educational needs of pupils deals with, there again, in a very explicit way the methodology of observation and assessment. 
4. Assessment practices and inclusive schools.

Despite laws clearly oriented toward diagnostic XE "diagnostic" \b  and formative assessment XE "formative assessment" \b  practices aimed at developing a differentiated pedagogical approach, everyday assessment practices in the classroom are not really consistent with the laws described above. Moreover, the question of learning assessment in initial and ongoing teacher training seems to be covered insufficiently even if progress can now be observed. The approach to the schooling of disabled pupils, in particular from the viewpoint of learning, is not systematic or sufficiently covered.  Specialised training on the other hand, is now consistent with the laws and in fact many children with special educational needs attend elementary school. We cannot say however, that the assessment practices themselves favour inclusion.  It is apparently rather the assistance provided by specialist teachers XE "teachers" \b  working in the Network of Specialised Assistance for Children in Difficulty (RASED) or placed at the disposal of care-providing services as well as the help offered by medical or paramedical professionals and educational auxiliaries that facilitate the schooling of pupils with special educational needs. 

5. Contemporary trends and challenges in laws on learning assessment.

5. 1 Assessment practices and the management of heterogeneity.

One of the present challenges of the French National Education system is to manage the heterogeneity that characterizes the profile of classes, and in particular to decrease the percentage of pupils in great educational difficulty.  The setting up of learning cycles is an answer supplied by the General Policy Law 1989. The General Policy and Program Law for the Future of Education of 2005 continues the policy of cycles and stresses a personalised approach for pupils who encounter learning difficulties. In this context assessment practices play an increasingly important role.  Thus, the circular Assessment 2005
, as we have seen, confirms the diagnostic XE "diagnostic" \b  assessment of the beginning of the CE2 school year and announces widespread use of a new software package that will facilitate the identification of successes and the analysis of possible difficulties encountered by the pupils.

5.2 How can we create a link between the assessment of the pupil’s needs and a traditional “medical-psychometric” approach?

The interministerial circular
  on care for persons suffering from autism and invasive development difficulties perfectly illustrates this problem.  Indeed on the one hand it must be noted that this circular is co-signed by the Minister of National Education, the Minister of Solidarities, Health and the Family, and the State Secretary for disabled persons. This plural approach facilitates the link between two types of assessment.  In addition this circular discusses the question of the diagnosis XE "diagnosis" \b  of invasive problems made by a doctor.  At the same time however, it is specified that the diagnosis calls for two types of investigation:

-- complementary examinations and reviews

-- a thorough assessment aimed at exploring children’s skills and deficits, indispensable for preparing a personalised educational plan in response to needs evaluated.

The link is immediately created between medical diagnosis XE "diagnosis" \b , assessment of needs, and adapted response.

5.3 How are the results provided by national assessments used to inform lawmakers?

See p.9 paragraph c.

The national assessments are undeniable resources which make it possible to evaluate the pupils’ level of knowledge.  The results are useful at the national level, in particular to the Higher Council of Education (Haut Conseil de l’Education), which has taken on the task of analysing the results at the level of each region and département for educational co-ordination.  At these two levels the persons in charge (the rector or the Inspector of the Regional Educational Division, l’Inspecteur d’Académie) compare and analyse the results obtained by the different schools.  The assessments constitute a sum of indicators which make possible a certain degree of co-ordination. The schools however, do not have all the results.  Thus they can compare their results only to a global result of a group of schools.  This state of affairs does therefore not lead to pressure from parents XE "parents" \b  who might wish to compare different schools individually.  In France moreover, the results obtained are in no way related to the resources that might be allocated by towns.
6. Innovations and developments in laws on assessment practices and the promotion of inclusive schools.

Observations can be made in particular on two sources:  the 2005 /2006 laws on the national diagnostic XE "diagnostic" \b  assessment system on the one hand, and the Law on equal rights and opportunities, participation and citizenship of disabled persons of February 11, 2005 on the other.

The different annual circulars dealing with the national assessment protocols have always been resolutely focused on diagnostic XE "diagnostic" \b  assessment practices in order to provide responses to learning difficulties encountered by pupils.  The 2005/2006 circular strengthens the innovation present in the previous circular and states the need for prevention and identification of difficulties as soon as possible.  Thus in addition to the assessment protocols of the 6ème class and CE2, experimentation with a protocol in CE1 is considerably expanded.  Moreover this circular more than ever, and also the Law for the future of education, encourages teachers XE "teachers" \b  to prepare personalised assistance plans based on the analysis of the results of the assessment. Lastly, a strong impetus is provided to develop the bank of assessment assistance tools by calling upon Directors of Regional Departments of Education on the occasion of the beginning of the 2005/2006 school year. 

The Law on equal rights and opportunities, participation and citizenship of disabled persons provides for, in the framework of Centers for disabled persons in each département, an assessment team including persons specialised in different subjects in charge of assessing the compensation needs of the disabled child and posting to that child a personalised compensation plan, made up of, among other elements, a personalised education plan. Innovation lies in the fact that instead of a personalised integration plan, from the very start that the question of giving priority to educating the pupil in an ordinary school is raised.  Moreover, the concept of specialist teaching is replaced by adapted teaching, i.e. the notions of “specialist” and “separate treatment” are replaced by the idea that we must seek to adapt ordinary teaching to the disabled pupil.
These two examples are revealing, they show the present determination to develop inclusive schools. 

7. Conclusion

In conclusion, we cannot speak of a radical change in legislative policy on learning assessment in France but rather of continuity in the determination to succeed in better managing the heterogeneity that characterizes present classes in elementary school. The challenge is to make sure that assessment practices are not considered as techniques but that they are based on an ethical principle: understand in order to encourage progress.
ASSESSMENT PRACTICE IN FRANCE

1. Learning assessment in inclusive classes

In inclusive classes we make a distinction on the one hand between the problem of pupils encountering major learning difficulties, and the problem of disabled pupils on the other.

1.1 Procedures used for pupils encountering major learning difficulties.

1.1.1 Co-ordination of assessment practices between the class teacher and the specialist teacher

The teacher of pupils encountering major learning difficulties can usually call on specialist teachers XE "teachers" \b  and school psychologists who work within the framework of a RASED
. Good practices thus consist in first of all making assessments in the classroom and then completing these assessments by complementary ones carried out by the specialist teacher.  The comparison of the results and their analysis may or may not lead to a personalised assistance plan for which the objectives and methods of assessment will be set.

An example of good co-operation between the class teacher and the specialist teacher is described in a book called Listen to the Child, Help the Pupil 
. This grid, called Profil des compétences 125, includes the educational, cognitive, relational, familial, and social factors that play a role in the relationship of every child with his environment. On the basis of the teacher’s observations and assessments during a detailed dialogue with a specialist, this grid makes it possible to establish a profile of the pupil that avoids focusing on his difficulties and shortcomings. This profile allows us to gather much Inter-correlated data on the basis of which a joint discussion of the pupil can begin. It thus avoids answering in an impulsive manner by referring to the sum of failures observed and prescribing immediate compensatory assistance.  The purpose of this discussion between the class teacher and the specialist is to help the observer identify the facts, to finely tune his analyses, to extend his vision of the pupil into the dimensions of the child's multiple skills. Perhaps even in some cases it is possible to prepare jointly, before any specialist help is provided, a pedagogical strategy for personalised support in the classroom and thus to favour prevention. This initial phase of discussion opens the way to a partnership between the specialist and the class teacher in order to favour the transfer into the classroom of the child's acquired skills during and especially at the end of a possible specialised assistance initiative. 

1.1.2 Flexibility in the assessment process.

The good practices with an innovative character that are identified are those that seeks to bypass serious learning difficulties when they are faced with them in order to enable the pupil to have access to the same activities as the other pupils.  We shall take as an example the pedagogical adaptations that can be used in assessment practices for pupils with specific written language learning difficulties.  For this example we shall refer to the practice of Frédérique Vernay, a specialist teacher.  She describes her method in the article entitled “Pedagogy for pupils with severe cases of dyslexia", published in the book Specific problems of language
. $$$

In general, when Frédérique Vernay evaluates the knowledge of a dyslexic pupil, she first of all focuses on the instructions given to the pupil.  These instructions can be given to the pupil in a personal way, with short sentences and simple words.  Care must be taken that the pupil has understood the instructions and that he has grasped the series of steps. It is possible to use visual support for this purpose.  As for the task itself, in order to reassure the pupil F. Vernay strives to map out the requirements in a precise manner during the assessment. Other teachers XE "teachers" \b  conclude a short term work contract with the pupil with objectives to attain (marks, number of mistakes, number of exercises to do) so that the pupil does not feel from the very start that he is lagging behind the pace and production of the other pupils. F. Vernay stresses the importance of oral work as a means of assessment as it enables the pupil to concentrate more on what is required of him.  To evaluate skills and knowledge in the sciences, history and geography, she recommends oral or written multiple choice tests. 
 In her article she particularly develops her method for dictations and written expression activities.  She shows the importance of giving criteria of assessment of the dictation, and she describes the assessment procedure used.  This procedure consists in counting the number of correct words in the entire dictation and comparing this number with the total number of words. We can thus evaluate the pupil’s progress with the pupil by observing the fraction of correct words.  Such a practice avoids focusing on the pupil’s mistakes and makes it possible to place the pupil in a process of progress. For written expression, F. Vernay recommends privileging substance. 

1.2 Procedures used for disabled children.

Most disabled children who attend ordinary classes receive help from a specialised care service or from professionals working in a special institution.  In order to illustrate a good assessment practice used for these pupils we shall take the situation of Manuel, a young six year old pupil, blind, attending an ordinary section of a nursery school. Manuel attends school full-time and receives support from an educational auxiliary. Other persons and services also play a role in his schooling: an SAAAIS
, which gives the pupil access to different specialised professionals such as a locomotion therapist, a psychologist, and a specialist teacher. In the framework of a personalised integration plan, these professionals, along with Manuel’s teacher and school principal, meet at least three times during the school year to regulate the educational plan. As of the end of the previous school year, on the basis of assessments carried out by the different professionals objectives have been defined in common for the school year in the ordinary classes.  These are learning objectives but also objectives in terms of autonomy.  The different professionals have co-ordinated their own objectives toward the aim of Manuel’s entering CP, the first year of elementary school. The results achieved at the end of Manuel’s year in nursery school, based on assessments of scholastic skills, mastery of braille, autonomy, but also on characteristics of the environment of his future elementary school class (CP1) have made it possible to conclude that Manuel can enter that class at the beginning of the following school year.  The help provided by the SAAIS is continued, but not the support of the educational auxiliary. This case illustrates a good practice of the finely tuned joint assessment of a blind child’s skills and needs attending an ordinary school and preparing to learn how to read. 

2. Common procedures for every pupil with special educational needs.

The analysis of good assessment practices enables us to highlight three main points such as:

2.1 The importance of the choice of assessment tools.

In a communication
 about the UDN II test
 Françoise Duquesne, mathematics teacher and trainer at the National Center (CNEFEI), draws our attention to the importance to be given to the choice of assessment tools used.  She takes as an example a pupil with specific problems with mathematics, more particularly problems inherent in a neurological pathology, and gives us the characteristics of good practice in this field. “Although it is important”, she says, “during an initial stage to give traditional tests without changing them and in accordance with the usual conditions of passing from one school year to the next in order to be able to compare the child’s successes and failures to a standard, it is fundamental at the second stage, if we want to act effectively, to seek to understand what the various performances observed reveal”. More than trying to place a pupil with  respect to a standard, she stresses the utility of identifying in a failure what results from difficulties due to the child’s pathology  and likely to interfere in the completion of the task.  Moreover, once the diagnosis XE "diagnosis" \b  has been made concerning instrumental difficulties, she believes that it is indispensable to examine the content of mathematical knowledge by varying the complexity of the problems. A diagnosis is thus established on the basis of the comparison of all the performances in different contexts which will make it possible to better adapt pedagogical and re-educational programs. 

2.2 Validity of assessments

We shall refer to the works of M. Fayol
 on the questions of the validity of assessments.  A good practice requires raising questions about what one is evaluating.  Indeed, it happens that the tasks proposed are not what we believe them to be. M. Fayol takes the example of children with an instrumental or language disability.  These children, who from the very start run up against problems of acquiring information, cannot therefore carry out the required conceptual activity in the type of exercise chosen. 

2.3 The role of the teacher with respect to different specialised professionals

Good assessment practices of the skills and needs of a pupil with special educational needs are those which reveal the specific character of the teacher’s function. Providing education to a disabled pupil requires teamwork between teachers XE "teachers" \b  and specialists. So one might be tempted to believe that on one side there are practitioners and on the other side specialists.  In fact, we see that when a fruitful dialogue is created it is because the teachers (class teachers or specialist teachers) were able to use their didactic and pedagogical skills when confronted with medical, psychological, or neuropsychological approaches. 

3. Role of different persons participating in the assessment of skills of pupils with special educational needs.

3.1 Role of pupils.

Those assessment practices that make the child the active agent of the process, that enhance the child’s commitment in his real practice of activities, that include a citizenship dimension can be called good assessment practices.
Let us take, for example, a practice
 described by Thierry Bourgoin, a sports and physical education teacher and trainer at the National Center (CNEFEI).  His experiment, which took place in a specialised environment but which can certainly be transposed to an ordinary class, was with children suffering from mental problems.  T. Bourgoin sought to design an assessment that would be significant for his pupils in a physical education class. The assessment takes place in two stages - halfway through the class and at the end of the class. Physical activities are stopped for a few minutes so that each pupil can assign a color to each one of the members of the group.  The criteria matching each color are explained beforehand.  Then a time for interactive dialogue is proposed.  A tendency emerges during the discussion and is expressed by the color chosen collectively.  A written record is kept on paper in colored form.  The changes between the middle and the end of the class are expressed orally by the teacher and this makes it possible to initiate the next class. 

This assessment practice in an ordinary class enables a pupil with mental problems to become aware of his behaviour through the eyes of others.  The regulation carried out by the teacher leads the other children of the class to qualify their judgments.  Lastly, this assessment includes a preventive aspect.

3.2 Role of parents XE "parents" \b 
In general when a personalised plan is prepared for a child either in connection with major scholastic difficulties or because of a deficiency that generates a situation of disability, the parents XE "parents" \b  are requested to express their opinions at meetings organised with all the persons involved. We shall relate here an example of good practice that shows how you can enable parents to be truly active participants in the process of evaluating their child’s skills and needs. We shall refer to the article by Nicolas Favez and Eric Métral
. The purpose is for specialised professionals to take, with parents, a decision concerning the scholastic orientation of four year old children who have been diagnosed as having neurological and sometimes psychiatric problems.  The practice described seeks to establish an egalitarian relationship between teachers XE "teachers" \b  and specialised professionals.  To this end an instrument of assessment is placed at their disposal. Afterwards the results obtained by the various participants are compared so that a joint decision may be taken.  This practice, explained to the participants, helps the parents bring their children closer to them psychically by strengthening their feeling of competence. 

3.3 Team work

3.3.1 Co-elaboration between specialist teachers XE "teachers" \b  and other specialised professionals.

Here we shall comment on the work
 accomplished between the psychologist, the doctor and specialist teachers XE "teachers" \b  to create a tool to evaluate learning difficulties.  The purpose was to make a concrete link between the data on the child’s neuropsychology related to learning difficulties and the pedagogical initiatives conducted in the classroom in order to improve the identification of these problems and the way of dealing with them in school. The objective of the grid of observation co-elaborated is twofold, to enable the teacher to identify the nature and degree of his pupil’s difficulties on the one hand and to serve as a basis for work between the teacher and the different specialists who work with the child (school doctor and psychologist, RASED, re-educators, specialised consultation).  The point is neither to lead the teacher to make a diagnosis XE "diagnosis" \b  nor to replace a specific assessment, but rather to update alarms signals, the first step toward a targeted multi-subject initiative. 

3.3.2 Personalised integration plan: co-operation between the child psychiatrist, teacher, and educational auxiliary.

We shall take the example of a child attending an ordinary CE2 class, suffering from Asperger syndrome. During meetings held in the framework of the personalised plan the different participants, the child psychiatrist, the teacher and the parents XE "parents" \b  provided a written guide to specify the role of the educational auxiliary with regard to the pupil.  This guide included the observations of the doctor, the teacher and the parents, and included a column reserved for descriptions of possible initiatives on the part of the educational auxiliary. It constituted moreover, an assessment tool which was to be used at future regulation meetings.

4. Learning and teaching.

4.1 Training in assessment and classroom practices.

Pedagogical initiatives conducted by National Education inspectors and their colleagues on ongoing training initiatives enable us to examine the question of learning assessment with teachers XE "teachers" \b . These initiatives may be focused on the exploitation of the results of national CE2 assessments.  In this case an example of good practice consists in bringing together a group of teachers from the same school.  These teachers, provided with pupil assessment records, will learn to analyse mistakes and/or to design appropriate remedial exercises and to master the methodology of personalised plans.  These same training initiatives may be devoted to exploiting the websites of the Ministry of National Education which offer remedial exercises.  These initiatives may also focus on the specific problems of disabled children and the pedagogical adaptations to use in evaluating their learning.

4.2 Preparation of specialist teachers XE "teachers" \b .

We shall present an example taken from the current training of specialist teachers XE "teachers" \b  preparing a Capa Sh
 at the National Center (CNEFEI). At the beginning the trainees are requested to conduct a theoretical discussion on the problem of the assessment of learning of pupils with special educational needs. 

Then, during sessions devoted to the analysis of practice, guided by two trainers, they present pedagogical or didactic situations that may be linked to the problem of assessment and that raise problems for them. By exploring the various facets of the situation, collective elaboration of the situation makes it possible to consider solutions.  Moreover, courses on different subjects focus on the methodology of observation and assessment. In physical education, for example, the trainees organised a session for pupils who moved around in wheelchairs.  They were thereby led to elaborate an adapted assessment model. Another module provided the opportunity to discover an example of a diagnostic XE "diagnostic" \b  tool to observe the beginning of the cycle focused on circus arts in a class made up of some pupils who were standing up and others who were paraplegic, hemiplegic, or tetraplegic. Sessions were also devoted to designing and setting up, in a cycle devoted to expression activities, a session adapted to the needs of all the pupils, able-bodied and/or suffering from motor limitations, including methods for evaluating the objectives aimed at. Lastly, some trainees chose to study the question of learning assessment further in the framework of a paper that they prepared. 

5. Innovative assessment tools and methods.

5.1 Adaptation of the national CE2 assessment protocols.

We have chosen to mention the national assessment protocols adapted by Jack Sagot, a teacher at CNEFEI. These are first of all protocols aimed at pupils with a visual deficiency.  At the beginning of the 2005/2006 school year, these pupils will have documents on which the layout has been revised, the font has been modified, and the drawings changed. The pupils will have texts on paper that can be printed on A4 or A3 pages depending on the degree of visual deficiency. Then there are protocols designed for pupils with motor deficiency.  These pupils will be given tests on a computer on which there will be blocked forms, text fields and squares to tick. Geometry exercises will be grouped together and carried out with the help of a TGT
 kit.  Both types of protocols can now be downloaded on the CNEFEI site.  In order to avoid changing the nature of national assessments, this adaptation XE "adaptation" \b  in fact affected surface elements. 

Certain disabled pupils however, will not be able to benefit from these adaptations because of the degree of their language or praxis deficits. For such cases the National Center has developed open computer tools making it possible to build all sorts of exercises related to the mastery of language and mathematics. They are the Pictop
 and Généx
 multimedia activities generators that enable the teacher to design more personalised batteries of assessment in the framework of formative assessment XE "formative assessment" \b .  These tools
 help to educate and evaluate heavily motor disabled pupils, unable for example, to write and/or to speak. 

5.2 Assessment of social skills.

We would like to mention the works of Jean-Marc Dutrénit 
 on this question.  In his view, social skills can be defined as “carrying on relationships of reciprocity most of which are positive in areas implicit in everyday life”. Starting with this definition and using various research material, J-M Dutrénit believes that social skills have a positive impact on learning and that it is therefore useful to train the social skills of a child by organising the mediations that favour the life experience of the child concerned.  For this purpose J-M Dutrénit designed a social skills assessment tool
 for children on the basis of an extremely precise model. He takes as an example the case of an eight year old child with behavioural difficulties. The multiple specialty team guiding this child used a refined assessment of the child’s social skills in the framework of a personalised plan in order to define in common the objectives to be achieved.  The designer of this tool stresses the need to conduct a quality XE "quality" \b  assessment precisely, if we want to succeed in evaluating quality.

6. Conclusion.

Good practices for the assessment of pupils with special educational needs are practices that are not limited to placing a pupil in relation to a standard, but rather play a formative role for the pupil, make the pupil an active participant, and put the pupil in a situation of progress.  Good practices require raising the question of the appropriateness of the tools used, the methods of implementation, and the tasks proposed after a fine analysis of the pupil's procedures and mistakes.  Lastly, good practices integrate the contributions of other professionals and include the child’s parents XE "parents" \b .

In France laws are very motivated towards the field of assessment, to succeed in managing the heterogeneity inherent in every class and at the same time develop inclusive schools.  We welcome the development observed in the field of educating disabled pupils in an ordinary environment. We can even speak of a reversal in the trend as in 2001 a total of 96 000 disabled pupils attended classes in an ordinary environment, whereas in 2004 the total was 133 800.  In terms of assessment practices however, assessment is still marked by a normative approach even if we can find innovative practices here and there. It seems that if we want these practices to help develop inclusive schools, this problem would have to be approached in a much deeper way in the framework of initial teacher training. 

Proposals and wishes: It would be interesting to define a “European” typology of innovative assessment practices, to identify certain ones that can be filmed, to produce a CD ROM which would be used as a training tool for teachers XE "teachers" \b .

THE FEATURES OF ASSESSMENT BEST PRACTICE AND POLICY THAT SUPPORTS BEST ASSESSMENT PRACTICE

Best practice

In a general way good practices seem to be those that are not exclusively aimed at making a selection, meeting a norm, but rather are those that help the pupil to learn and the teacher to teach.

How can good practices help the pupil to learn? First of all effective practices are those that are adapted to the characteristics inherent in the pupil’s type of deficiency. All methods of adapting assessments, based on a fair approach, make these assessments accessible to the pupil, who can therefore really show the skills he has learned. Then, an assessment is effective if it does not require a superfluous cognitive overload. In other words, the assessment proposed to the pupil must be very specifically targeted, and must make it possible to evaluate only the skill or skills aimed at. Lastly, it is by creating a relationship of trust between the pupil and the teacher that the teacher can gradually lead the pupil to a reflexive and metacognitive practice which will become formative for him/her.

How can good assessment practices lead the teacher to teach?

We have seen that good assessment practices are those which, based on the observation of the pupil, inform the teacher about the pupil’s difficulties and enable the teacher to identify the pupil’s needs. In order to identify the pupil’s needs, the teacher examines in turn, or simultaneously, questions of didactics, pedagogy, cognitive psychology, or even psychological and emotional elements that might help to understand the pupil’s performance. It is only on the basis of this fine observation of the pupil in the classroom that the teacher can then propose learning situations really accessible to the pupil.

Lastly, the analysis of good practices in assessment has highlighted on the one hand the importance of the co-operation of the parents XE "parents" \b  who, if their skills are recognised, can be very relevant.  On the other hand, partnership practices appear to help facilitate inclusion, provided that the action of the different professionals is closely co-ordinated with the practice of the teacher in the classroom.

Policy that supports best practice

French laws now clearly express priority for the education of pupils with special educational needs, if possible in an ordinary environment.  The ordinary pupil should no longer have to prove that he can be integrated into a mainstream school.  On the contrary, it is now up to schools to show that they can educate all pupils.

To reach this objective, different laws develop a specific conception of assessment:

· The aim is no longer to make an assessment in order to guide the pupil in a specialised environment, but rather to make an assessment in order to meet the needs of pupils in an ordinary environment, in a context of a shared right to education.

· The assessment is no longer perceived as a stigma, but as a diagnosis XE "diagnosis" \b , and it must lead to a personalised approach for the pupil.  The purpose is to identify the pupil’s needs in order to have an effect on compensation and/or accessibility. Moreover the importance of the participation of the pupil and his parents XE "parents" \b  in the assessment process is clearly stated.  At every moment of the procedure they must give their opinion.

Certain laws are prepared on the basis of co-operation between different ministries.  Thus, the purpose of the medical diagnosis XE "diagnosis" \b  is no longer to highlight the pupil’s deficiencies but rather to understand the pupil’s needs and to help the teacher make learning situations as accessible as possible to the pupil.

Lastly, even if laws refer to national assessment protocols, and even if results are used as indicators for co-ordination for inspectors of the Regional Educational Divisions and the Rectors, these results do not encourage parents XE "parents" \b  to make comparisons between schools and do not lead to pressure from parents. Moreover, these results are not related to the allocation of resources.  Only those assessments made when a pupil shows a deficiency can give rise to the allocation of additional resources as compensation for a disability.  In that case it is the parents who take the appropriate steps.
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PISA, 5
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quality, 6, 22
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summative assessment, 3
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�,N.Bottani, P.Vrignaud., La France et les évaluations internationales, Report n°16 January 2005, publication of the Haut Conseil de l’évaluation de l’école.


� Evalire, outil élaboré à l’instigation de la direction de la protection judiciaire de la jeunesse dans le cadre d’une mission de lutte contre l’illettrisme, a tool prepared on the initiative of the Division of the Legal Protection of Youth as part of a mission to fight illiteracy.


� Cf. Michèle Collat, Elèves déficients visuels. Un outil pour la réalisation de conventions, de projets de classes et de projets individualisés, Cnefei, 2005.


� Circular n°2003-100 of June 25, 2003, BO n°27 of July 3, 2003.


� Circular n°2001-061 of April 5, 2001, BO n°15 of April 12, 2001 on the funding of educational materials adapted to pupils with sensory or motor deficiencies. 


� Bulletin officiel de l’éducation nationale hors série Official bulletin of the Ministry of National Education, special issue n°1 February 14, 2002.


� Law n°2005-380 of April 23, 2005, JO of April 24, 2005.


�.Circular n°2005-096 of June 24, 2005, BO n° 25 of June 30, 2005. 


� Circular n°2005-067 of April 15, 2005, BO n°18 of May 5, 2005.


� http : // www.banqoutils.education.gouv.fr


� Circular n°2005-096 of June 24, 2005, BO n° 25 of June 30, 2005


� Circulars n°82/2 and n°82-048 of January 29, 1982.


� Appendices XXIV to the decree of March 9, 1956 modified by the decrees of April 22, 1988 and October 27, 1989. 


� Circulars n°82/2 and n°82-048 of January 29, 1982.


� Appendices XXIV to the decree of March 9, 1956 modified by the decrees of April 22, 1988 and October 27, 1989.


� Law n°2005-102 of February 11, 2005 for equal rights and opportunities, participation and citizenship of disabled persons. 


� J.Ferrier, Améliorer l’efficacité de l’école primaire, Ministry of National Education, 1998.


� There are two types of specialised teachers� XE "teachers" \b �, teachers assigned to pupil support networks. The two specializations are expressed in two options of the CAPA/SH certificate (certificate of professional aptitude for specialised types of help, adapted teaching, and the education of pupils in a situation of disability). The specialised teacher with option E teaches and provides pedagogical assistance to children who encounter difficulties in elementary school.  The specialised teacher with option G provides reeducation.  There are also teachers placed at the disposal of medical care centers and day hospitals.  In this category there are different specializations divided into four options: option A for auditory deficiencies; option B for visual deficiencies; option C for motor deficiencies; option D for serious cognitive function problems. Specialised teachers with these options help favour the education of disabled pupils in ordinary schools. 


� Les réseaux d'aides spécialisées aux élèves en difficultés, coll. reports of the General Inspection Department of the Ministry of National Education, C. N. D. P. 1997.


�J. Ferrier, Améliorer l’efficacité de l’école primaire, Ministry of National Education, 1998.





� BO n°4 February 26 2004, p.30, complementary certificates for teaching adapted to the education of pupils with a disability.  


�  Circular 05-096 of June 24, 2005, BO n°25 of June 30, 2005.


�  Interministerial circular 2005-124 of March 8, 2005, BO n°15 of April 14, 2005.


� Network of specialised assistance to pupils in difficulty


� Guillarmé J.J, Eriksen F, Ecouter l’enfant, aider l’élève, les métamorphoses de l’échec, Enfance Plurielle,EAP, 2004.


� Couteret P, coordinator, Les troubles spécifiques du langage, published by the Centre national d’études et de formation pour l’enfance inadaptée (CNEFEI).


� Service of assistance in acquiring autonomy and educational integration.


� Sixth European Congress of Psychology, 1999, Rome, Italy.


�  Use of the number.


� Fayol.M. L’enfant et le nombre Delachaux and Niestlé, 1990.


� Review EPS, July August 2004, n° 308.


�« Le partenariat entre parents� XE "parents" \b � et professionnels dans l’évaluation du développement de l’enfant porteur de déficience»,. Review Pédagogie spécialisée 4/2002 November 2002 published by the Swiss Secretariat of curative and specialised pedagogy.


�« Pourquoi c’est pas juste ?Outil d’observation des aptitudes et difficultés scolaires de l’élève du cycle 2 » Bilan neurologique et démarche pédagogique, Lyon,2002.


� Certificate of professional aptitude for specialised assistance, adapted teaching and education of pupils.  in a situation of disability. 


� The “Trousse Géo Tracés” geometry kit downloadable on the � HYPERLINK "http://www.cnefei.fr" ��www.cnefei.fr� site.


� Pictop is a software package to help learn reading and writing.  It is very user-friendly.  It allows the user to move textual labels (letter, word, sentence) and vocalize them.  


� Génex is a very powerful software package that enables the user to construct complex multimedia activities combined a text, fixed or video images, sounds.  It can manage the pupils’ answers. 


� Design and production by J. Sagot and M. Durand, trainers at CNEFEI.


� J-M. Dutrénit, La compétence sociale, Harmattan, 1997. Internet site: reseauqualitesociale through  Google.


� Software package  « Accompagnement plus-maîtrise de la qualité 2003 », dutrenit@clubinternet.fr
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