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TEACHER EDUCATION FOR INCLUSION COUNTRY REPORT

Introduction
One of the main contributions experts from the participating countries will make to the Agency Teacher Education for Inclusion project is providing country level information on key issues for teacher education for inclusion. Specifically, the Country Reports will provide information relating to the agreed project question: how mainstream teachers are prepared via their initial teacher education to be inclusive.
This document presents a framework of questions we would ask each country team – nominated Project Experts, Representative Board members and National Co-ordinators – to use as guidance for writing their Country Report.

The questions used for the reports are based on information gathered in the two preparatory activities – the initial country survey and the international literature review. In addition, key points raised by the project experts in response to these preparatory activities and discussed at the kick-off meeting in Dublin have also been included. 
It is hoped that by gathering information in a common format, the reports will not only provide relevant information in stand-alone reports for each country, but will also make it easier to compare issues and responses from different countries.

Examples of country reports for past Agency projects can be seen on the Agency website http://www.european-agency.org/agency-projects
In preparing your Country Report, we would ask you to please keep the following points in mind:

1. The Agency project team are aware that a lot of descriptive information relating to teacher education in countries is already available. The most comprehensive source of such information at the European level is EURYDICE Eurybase reports, which provide general information on initial teacher education in each country. 

The EURYDICE Eurybase reports can be found at: 

http://eacea.ec.europa.eu/education/eurydice/index_en.php
Rather than asking you to collect information that is already available in these reports, we would ask you to look at them and then provide us with additional information which specifically focuses on teacher education for inclusion and which further develops the Eurybase information.

The Eurybase reports can be accessed by selecting a country under the Eurybase heading (Education Systems in Europe), then selecting ‘Full country description’ on the right hand side. Section 8.1 of the report contains information on ‘Initial training of teachers’.

Please refer to this section for your country and provide any additional information and information relating specifically to teacher education for inclusion in your answers to the questions below.

Where relevant, the questions below specifically mention sections of the Eurybase reports we would ask you to refer to in preparing your answers.
2. The agreed project focus is on initial teacher education. However, you may provide additional information about further training/ professional development where this is relevant. Please make clear in your answers where information applies to further training/in-service professional development.

3. In preparing your Country Report, please bear in mind that, for this project, we use the UNESCO (1994) Salamanca Statement regarding inclusive education as a guiding principle: Regular schools with an inclusive orientation are the most effective means of combating discriminatory attitudes, creating welcoming communities, building an inclusive society and achieving education for all; moreover they provide an effective education to the majority of children and improve the efficiency and ultimately the cost-effectiveness of the entire education system (p. 8).
We recognise that the term ‘inclusion’ is now understood to concern a far wider range of pupils vulnerable to exclusion than those identified as having SEN. The 48th session of the International Conference on Education (ICE) (2008) recommendations include the following: policy makers should acknowledge that: inclusive education is an ongoing process aimed at offering quality education for all while respecting diversity and the different needs and abilities, characteristics and learning expectations of the students and communities, eliminating all forms of discrimination. (UNESCO, 2008);

Past Agency work has highlighted the difficulties in comparing countries that are at different points of their journey. We recognise that, as inclusion is a process, educators will always be looking to move forward in their thinking as well as their practice regarding inclusive education.
Within your Country Report, you may wish to comment on how this thinking aligns with the situation of inclusion generally, or teacher education for inclusion specifically in your country.

4. In addition to collecting your country information in relation to the framework of questions, we wish to gather examples of best practice in teacher education for inclusion. Please follow the guidelines given in Section 7 and provide us with an innovative example of teacher education for inclusion in your country. We are particularly interested to know why you consider the practice described to be innovative and so we ask you to explain the reasons for your choice in as much detail as possible.

5. The following pages should be used as the template for drafting your country report. Please follow the section headings and questions as closely as possible. Please use this file as a template and write or paste your information directly into this file.
If you have any questions regarding the completion of your Country Report, please contact Verity Donnelly: verity@european-agency.org
TEACHER EDUCATION FOR INCLUSION COUNTRY REPORT
LATVIA

1. Details about the authors

Report completed by: Guntra Kaufmane and Sarmite Tubele
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Guntra Kaufmane: Country expert on Teacher Education for Inclusion, National Centre for Education
Sarmite Tubele: Country expert on Teacher Education for Inclusion, University of Latvia

Date: 30.03.2010

2. Wider policy framework supporting teacher education

There is no official definition of ‘inclusion’ in country legislation, but social inclusion is mentioned in the range of documents prepared by the Ministry of Welfare, e.g. ‘National Strategy on Social Protection and Social Inclusion 2008–1010’, where one of the sections is: Improvement of access for children and young people subjected to the risk of poverty and social exclusion to education and labour market services.

From the Joint Memorandum on Social inclusion of Latvia 18.12.2003 
Most immediate priorities:
(a) To establish a co-ordinated educational development programme so as to increase the accessibility of vocational lifelong education for socially excluded groups and to use the EU Structural Funds to support such a development; (b) Integration of children with special needs in schools of general and vocational education; (e) Improving teacher training and curriculum development, particularly in vocational training, to meet the labour market’s needs;

Medium-term and long-term actions:
c) To provide training for teachers which will enable them to gain the social skills and knowledge required for understanding the daily life of students from disadvantaged backgrounds;

In initial teacher training all students have an introductory course in special education, where they acquire overall knowledge about different kinds of special needs, how to recognise and assess them, where to seek assistance and how to manage work in the classroom.
The Education Development Guidelines 2007–2013 stipulate the necessity for every person to acquire quality education according to individual interests, abilities and the needs of the economic development of the country. One of the primary objectives is to ensure the inclusion of learners with special educational needs and disadvantaged backgrounds, ethnic minorities, as well as gifted learners into the education system. 
Amendments to the Cabinet of Ministers Regulations have been introduced and new Cabinet of Ministers Regulations has been developed to meet the needs of the above mentioned groups of learners – for example: Amendments in the National Standards for Basic Education, new Regulations about the accommodations in state (centralised) exams and state tests, new Regulations on Competences of Pedagogical Medical Commissions, Regulations on Procedures for Providing Education for minor children of asylum seekers.

3. Initial Teacher Education

a. Entry to teacher education

See information in the Eurybase report.
See: http://eacea.ec.europa.eu/education/eurydice/index_en.php
b. Models of initial teacher education

See information in the Eurybase report.
c. The initial teacher education curriculum

The initial teacher education programmes are developed in compliance with the Law on Higher Education Institutions and Standards of Academic Education or Second Level Higher Education. The content of the programmes is defined by the Standard of Teacher Profession and the Quality Guidelines of Higher Education Quality Evaluation Centre.
In initial teacher training all students have an introductory course in special education, where they acquire overall knowledge about different kinds of special needs, how to recognise and assess them, where to seek assistance and how to manage work in the classroom. There are courses that include themes about multiculturalism, inclusive education, giftedness and others needs of learners.
In different study courses of pedagogy and psychology the basic knowledge and skills in co-operation with parents, other specialists and different services are integrated.
Every year, all the universities carry out the survey to establish what future teachers think about different issues of education including inclusive education and how it is reflected in their study programme. Their comments and suggestions are taken into account for further development of the study programmes. 

Scientific conferences and workshops for students are organised every year in the majority of universities. These conferences and workshops present students’ papers on a variety of themes. One of the most discussed themes is inclusive education and how it can be implemented in schools and other educational institutions.
d. Attitudes and values in initial teacher education

The Education Development Guidelines 2007–2013 establish tasks for improvement of initial teacher education and in-service training with a focus on the development of positive attitudes and tolerance to diversity. The great variety of different needs of pupils in mainstream classes is the real situation in schools nowadays. The teachers need to be prepared to handle children from different social backgrounds, ethnic origins and with different needs. To do their job they have to be prepared and the universities have to develop their study programmes so that the teachers are ready to meet the needs of their pupils.
e. Teaching practice

Teaching practice is organised on several levels: 

· observation practice when the students get acquainted with the work of a teacher starting with relevant legislation, organisation of the educational process, observation of teacher’s work in the classroom etc and analyse the documentation, the classroom practice and curriculum;

· teaching practice:

· assessment of children’s academic abilities, social skills, sociometry;

· organisation of out-of-class activities;

· teacher’s work and lesson observation, analysing teaching methods;

· involvement in teaching.
Legislation does not identify any requirements for how schools are chosen for teaching practice. In the present situation, due to the shortage of funding, universities do not select schools for teaching practice, schools are mainly selected by students themselves.
4. Competences, assessment and accreditation

The Standards of Teaching Profession defines the competences for teachers. This version is being revised because the existing one is based on what knowledge and skills are being acquired. The new one will be based on competences.
The existing standard can be accessed: http://visc.gov.lv/saturs/profizgl/standarti (File PS 0238.pdf)
At present the country is revising the competences of teachers. Nothing specific can be mentioned yet.
5. Teacher educators

The teacher educator should have at least a master’s degree relevant to the field.

Teacher educators can have further training in another master’s programme, join additional courses to acquire qualifications in teacher training, or join doctoral study programmes, participate in teacher educator exchange study programmes, study visits and professional in-service courses.
6. Quality assurance and follow up of new teachers
There are quality assurance systems in all universities which are monitored by the Quality Management Department of the respective university. The Higher Education Quality Evaluation Centre is responsible for licensing and accreditation of all higher education institutions and study programmes.
The universities carry out surveys of graduates and employers (directors of schools, Ministry of Education and Science, other specialists from the educational institutions) once in an accreditation period (once in 6 years) related to the competences and qualifications acquired during the study period. Recommendations are requested on how to improve the content and organisation of study programmes. These recommendations help to improve the quality of the study programmes as well as to make these programmes more appropriate to real life situations for teachers working with the diversity of pupils in their classrooms.
7. Representation from minority groups
There is no data available in the country about specific minority groups represented among students, teachers or teacher educators.

8. Policy into practice examples

Background/why this example shows innovative practice:

A significant focus during the study process is put on teaching practice, its organisation and content. In real school practice, complicated and unusual situations where students could apply the acquired knowledge do not happen very often. Therefore they cannot try out the skills of evaluating the situation, making decisions and responding to the given situation.
During the study process students develop and improve their skills in how to handle specific situations by using previously acquired knowledge. Methods such as role-play, analyses of case studies, summarising and analysing existing experiences are used.
Setting/situation of the example:
Students do not only express their reaction and attitudes to the facts but they also try to analyse the situation from different points of view by searching for arguments and underpinning actions of all the sides involved. Everybody has the opportunity to express their opinions and discuss them substantiating and justifying the position they represent.

Partners involved:

Although it is only a role-play, sometimes students themselves decide what partners could and should be involved taking into account how situations in the school develop and are solved, if there is a necessity to involve other specialists, services, institutions, etc. 

Description of activity/approach being taken:

For example, the situation where a mother of an 8 year old boy who is in a wheelchair and using a hearing aid arrives in the mainstream school in April. The family have moved and the boy has not attended school yet. The parents would like their son to start the first school year in autumn. The students decide what people (teachers, parents, headmaster, social workers, other professionals) should be involved in this situation. The students will decide what questions are asked and why in order to meet the educational needs of the child. The students have the opportunity to create and develop the situation on condition that the child is accepted into the school in the most favourable way. They need to consider how to reach this goal, what possible difficulties the child, the parents, the school and the classmates could encounter? What is the educational environment of the school? Is it accessible for a child in a wheelchair and what can be done to improve this situation immediately and what could be done in the long term? 

Competences that are being developed:

By analysing such situations and developing action programmes, students revise their acquired knowledge about different developmental disabilities and diverse educational needs of the students as well as improve the skills of conflict resolution. The students think about the issues related to school environment and suitable curriculum, etc. Skills are updated in the critical and analytical evaluation of the situation, decision making, substantiating their point of view and teamwork, as well as how to be creative and how to involve other professionals.

Besides the wish to work in their chosen profession, improving professional competences is promoted in order to prepare students for the labour market. 
Impact/benefits for student teachers/learners/others:

The more diverse situations are played out and discussed by students the wider is their perception of different possible situations and cases. This also promotes the development of higher-level skills, when students are able to use their previously acquired knowledge and apply it creatively in new, extraordinary situations.

Identification of what can be learned from the study about teacher education for inclusion:

One of the main things to understand is that the teacher alone cannot solve all the problems and do everything; he/she must know where to ask for help and not be ashamed to do so.
Plans for further development/extension of this practice:
At present such practice is an initiative of teacher trainers that is carried out on a regular basis and students find it important and useful (according to the survey results). It would be helpful to develop and publish a collection of case studies and descriptions of various situations with defined tasks for solving the depicted problems and probable solutions still leaving enough possibilities for the creativity of students and variety of different answers. 
If it were possible to organise teaching practice in a more flexible way, it might be possible for students to work more in schools and other educational institutions and get involved in solving real life situations.
Contact details for further information:

Sarmite Tubele: sarmite.tubele@lu.lv; tubele@gmail.com
Guntra Kaufmane: guntra.kaufmane@visc.gov.lv
Mudite Reigase: mudite.reigase@visc.gov.lv
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