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a. Introduction
This task is performed by Dr. Maria Michaelidou, Representative Board member of the European Agency appointed by the Hellenic Ministry of National Education and Aikaterini Spetsiotou, expert researcher at the University of Athens. It is a collective work and we would like to thank our Adviser Mr. Yiannis Spetsiotis in the Ministry of Education for coordinating the activities of the project and to the Directors of the Educational Directorates Mr. Papaioannou Haralampos from the 1st Educational Direction of Primary Education and Mr. Papakonstantinou Apostolos from the 2nd Educational Directorate of Secondary Education-Eastern Attika. Without their support and collaboration, this research could not be realised. 

Data related to immigrant pupils with special educational needs are either missing in most of the countries or, those existing, are not sufficient or do not provide information from all over the country. Yet one of the project’s objectives is to provide some relevant and reliable information on this topic. The Greek working team in collaboration with the administrative channels of the Ministry of National Education organised a small-scale pilot research for the needs of this project. The previous visits to other countries as well as the visits of the European Agency in Athens 
 to a primary school, a secondary school and a Diagnostic Evaluation and Support Centre, helped us a lot to approach the issue in a more concrete way.
Information was expected to be provided via the questionnaire, prepared by the European working teams in this project, monitored and co-ordinated by the Management of the European Agency. This questionnaire was meant to be used as a ‘tool’ for the analysis of the topic ‘Identifying pupils of immigrant families with SEN’. Initially the questionnaire as well as the accompanying document explaining the details of the project were translated into the Greek national language so as to be sent to State schools. Links and contacts were then established with two Educational Directions who willingly accepted to forward the translated questionnaire to schools, accompanied by an official letter signed by the Director. One hundred questionnaires were sent to schools for the selection of data through the channels of the following Directorates 
: a) the A’ Educational Direction of Primary Education in the central Athens area, where immigrant pupils in the state schools usually reach the 40% of the school population, and b) the Directorate of Secondary Education in Eastern Attica where there is high inflow of immigrant families. In addition, communication with seven Diagnostic Evaluation and Support Centres (KDAY) has been established so as to inquire about the number of immigrant pupils who visited them for some special educational need. As the Centres have different tasks from those of the teachers, the questions to them were focused only a) on the number of immigrant pupils assessed during the last two years (as assessment may take place outside the school year duration), b) on the type of special needs the immigrant pupils have had, and c) on which level those pupils were oriented by their estimation. As search application to schools / Assessments Centres was different, this pilot trial consists of two parts: 
Part A: Information received by 24 mainstream primary schools, 11 mainstream secondary schools and 6 special schools of primary education. 41 completed questionnaires came back to the Educational Directions.
Part B: Seven Diagnostic Evaluation and Support Centres (KDAY) of the central and broader Athens area.
Finally, special annexes with statistics as well as more detailed references (endnotes) were added to the end of this document in order to help the reader of this document to get a more clear representation of this topic. It is the first attempt to approach this undiscovered, yet very important area in education. As a move towards these directions, the Greek team took under consideration the following parameters: 

· the density of the immigrant population in the educational area, 

· the level of education (primary, secondary),

· the type of school (mainstream, inclusive units and special schools),

· the effort to discriminate (if there is any discrimination) the different types of provision offered to Greek origin and immigrant pupils with SEN.  

· the effort to look up for - as concrete as possible - accurate data that the seven Diagnostic Evaluation and Support Centres (KDAY) of the Athens area could provide, taking into consideration that they are the most specialised ‘pool’ where parents may go in order to ask for advice and consultancy 
.  

PART A
Local information received by means of the QUESTIONNAIRE with the guide-line to be completed by all countries involved in the thematic project.
1. Population
Q1. Short description of the population concerned by this analysis. Please use as a reference, globally or partly, the operational definition discussed in Brussels
The immigrant population in Greece consists of :a) co-ethnic returnees from the former Soviet Republics (such as Pontic Greeks), b) immigrants of Greek descent i.e. ethnic Greek Albanian citizen (Vorioepirotes), c) Immigrants coming from other countries than the EU and d) a small number of returning Greek migrants from northern Europe, the US, Canada and Australia 
.  Immigrants reach one million people (9% of the total resident population). It is a high percentage if we take into consideration that only twenty years ago, Greece was a country from where the population was migrating rather than a host country. 
Immigrant pupils coming from another country with their families, with or without learning disabilities may use a different language than the host country (if from first generation) or similar language (in the case of ethnic repatriates
). They usually have a low educational and economic background and their cultural background is different from the host country. The Hellenic Migration Policy Institute (IMEPO) found that the average migrant family has 3.3 members whereas Greek families have on average 2.7 members. There are almost 189,000 immigrant families living in Greece. They make up 4.7 percent of all the families in the country.
2. Data
General data:
Q.2. Data concerning number of immigrant pupils.

According to the above-mentioned classification of the immigrant population in Greece, the following tables present numbers of immigrant children in the state schools:
Figure 1: Number of immigrant children in school year 2003-04
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In order to have an analogy of the total number of all pupils registered in the educational system and the number of pupils with SEN, the following table presents the allocation of all pupils in all levels of education in school year 2003-04. Total of immigrant pupils: 136.799
Figure 2: Allocation of all pupils in all levels of education in school year 2003-04 

No. of pupils
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Total of all pupils in all levels of education in school year 2003-04: 1.449.112

Table 1: Number of immigrant children in school year 2005-06 *
	Levels of Education
	Number of immigrants
	Number of repatriate co-ethnic immigrants
	Number of co-ethnic repatriate & immigrants
	Number of foreign & national identity
	%

	Pre-primary
	9,503
	1580
	11,083
	138304
	8.0

	Primary
	59,334
	8,405
	67,739
	638,550
	8.4

	Low secondary
	29,170
	7,217
	36,387
	333,989
	8.6

	Upper secondary
	15,456
	7,528
	22,984
	338,189
	4.8

	TOTAL
	113,463
	24,730
	138,193
	1,449,032
	7.7

	* Cross-Cultural Education Directorate, Ministry of National Education, data 2006.


For the needs of this pilot trial it would be useful to also present data concerning the number of pupils in a certain degree being registered in special education, either by being fully or partly included into the mainstream system (primary, secondary and Technical Vocational Education (TEE), or by studying in special schools and in Centres of Special Professional Education and Formation (E.E.E.E.K.). 
Table 2: Pupils with Special Educational Needs in all types of schools - School Year 2006

	Type of SEN school
	SEN schools
	SEN Pupils
	Total number of pupils in the Greek school population (pupils with SEN and Immigrant included)

	–
	–
	–
	State schools
	Private schools

	Special kindergartens 
	118
	428
	137,059
	4,595

	Special primary schools 
	170
	3,400
	
	

	Inclusion classes in mainstream  Kindergartens 
	147
	352
	
	

	Inclusion classes in mainstream  primary schools 
	1,325
	12,500
	503,108
	47,134

	Special lower secondary schools 
	10
	270
	309,196
	17,823

	Special upper secondary schools 
	4
	120
	224,734
	18,554

	Special Needs Education TEE 
	9
	95
	103,134
	3,256

	Inclusion classes in mainstream lower secondary schools 
	160
	420
	–
	–

	Inclusion classes in mainstream upper secondary schools 
	13
	65
	
	

	Inclusion classes in Technical Vocational Education (TEE) 
	9
	15
	
	

	Centres of Special Professional Education and Formation (E.E.E.E.K.) 
	72
	920
	
	

	TOTAL 
	2,037
	18,585
	1,277,231
	91,362

	Grand total of Greek pupils at all levels
	   1.368,593

	* Source: Special Needs Education Directorate & Department of National Statistics Ministry of National Education, 2006


Specific data:
Q.3. Data concerning number and % of immigrant pupils with SEN in mainstream schools, compared to number and % of non-immigrant pupils with SEN in mainstream schools
Table 3 presents data concerning number and % of immigrant pupils with SEN in mainstream primary schools, compared to number and % of non-immigrant pupils with SEN in mainstream schools.

	Schools of Primary education (Dimotika)  

Mainstream
	Q1. Total Number of pupils
	Q2. Number of immigrant pupils
	3a) Percentage of IMM Pupils

with SEN (%)
	3b) Percentage of pupils with SEN (%) Non IMM

	1) 14th 10/thessio 
	163
	59
	--
	--

	2) 17th 7/thessio
	98
	40
	13.4
	5.22

	3) 71st  
	115
	--
	--
	2

	4) 84th  
	112
	56
	1.84
	3.07

	5) 107th  
	250
	25
	2.4
	3.6

	6) 116th 
	94
	46
	2.13
	3.19

	7) 80th  
	122
	35
	10
	2

	8) 10th  
	146
	52
	15
	5

	9) 32nd  
	140
	90
	70
	30

	10) 9th  
	231
	30
	2.6
	--

	11) 54th  
	222
	124
	8
	16

	12) 18th  
	118
	73
	5
	1

	13) 19th  
	120
	63
	9.5
	5.2

	14) 36th  
	202
	156
	15
	3

	15) 166th  
	114
	12
	10.53
	1.75

	16) 134th  
	129
	15
	0.06
	0.06

	17) 133rd  
	133
	28
	--
	--

	18) 106th  
	216
	73
	3
	5.1

	19) 135th  
	191
	56
	--
	--

	20) 121st  
	200
	43
	--
	--

	21) 102nd  
	199
	46
	--
	--

	22) 105th  
	227
	28
	12
	4.4

	23) 51st  
	120
	63
	1.67
	4.17

	24) 12th  
	161
	48
	1.5
	4

	Total 
	3823
	1261
	–
	–


Table 4 presents data concerning number and % of immigrant pupils with SEN in mainstream secondary schools, compared to number and % of non-immigrant pupils with SEN in mainstream schools.

	Schools of Secondary education (Gymnasia) Mainstream
	Q1. Total Number of pupils
	Q2. Number of immigrant pupils
	3a) Percentage of Immigrant Pupils with SEN (%)
	3b) Percentage of pupils with SEN (%)

Non Immigrant

	1) 4th Aharnwn
	245
	33
	25
	1.5

	2) 1st Geraka
	168
	17
	0
	4.63

	3) 3rd. Aharnwn
	200
	11
	0
	5

	4) 1st Koropiou
	310
	-
	1.7
	3

	5) 1st 1st Glyka Nera
	140
	19
	0
	5.7

	6) 1st Kalyviwn
	207
	49
	6
	4

	7) 3rd Pallinis
	159
	31
	-
	10

	8) 1st Aharnwn
	323
	12
	0
	2.8

	9) 2nd Markopoulou
	218
	50
	0.5
	1.8

	10) 2nd Koriopiou
	278
	28
	0
	2.1

	11) 2nd Glyka Nera 
	141
	13
	1
	3

	Total
	2389
	263
	–
	–


Q.4. Data concerning number and % of immigrant pupils with SEN in special schools, compared to number and % of non-immigrant pupils with SEN in special schools.
Table 5 presents data concerning number and % of immigrant pupils with SEN in special schools, compared to number and % of non-immigrant pupils with SEN in special schools

	Special Schools of primary level
	Q1. Total Number of pupils
	Q2. Number of immigrant pupils
	3a) Percentage of Immigrant Pupils with SEN (%)
	3b) Percentage of pupils with SEN (%)

Non Immigrant

	1)     2nd 4/thessio school      
	29
	5
	17
	83

	2)     6th  5/thessio school  
	28
	10
	36
	64

	3)     12/thessio ELEPAP
	79
	15
	19
	81

	4)     9th School of Athens  
	36
	8
	22.2
	77.8

	5)      6/thessio special  

         Peiramatiko.  
	37
	--
	--
	100

	6)    10/thessio special

        Peiramatiko 
	37
	5
	13.5
	86.5

	Total 
	246
	43
	
	


Q.5. If no data is available, what is the reason for the lack of information?
Teachers of primary schools attribute the lack of information to the following factors:

Very often pupils register without having been assessed by an Assessment Centre (5 teachers).

Pupils coming from the second generation, register as Greek citizens, as the state school does not require other documents from the country of the parents’ origin (14 teachers). Because the school does not offer an inclusive class 
 it is helped by the nearest school that does (one teacher). There is no reception class (3 teachers). There is no research related to the topic.

Teachers of secondary education noted that there is no sufficient data so that they can express a clear opinion on the presence of SEN in the pupils with an immigrant background at their schools.
3. Provisions
Q.6. Which types of educational provisions are offered to immigrant pupils and their families?
Teachers of primary schools noted the following:

The same educational provisions as those available for the Greek pupils exist in their schools (six teachers). There is a class of reception 
 and a unit of inclusion (four). Supplementary teaching support 
 is provided, is stated by five teachers. Remedial teaching 
 is also mentioned. Two of the participating schools are ‘full day’ 
 and provide extra curricula activities from an ‘open’ educational perspective. Materials for Cross-cultural education 
 may help to be more effective in teaching (mentioned by 5 teachers). Programmes from the Ministry of Education 
, as well as from the Ministry of Health seem to satisfy the needs of many teachers (twelve). Others are helped by the School Committee (national funds), by special education personnel (four), by special vocational schools (two), by schools of Cross-cultural education, by the Municipality (three teachers), by the use of ITP (two teachers), by the services of the Assessment Centres (five) and by the school specialists (two).
As far as special schools are concerned, teachers from the five primary special schools appear to be provided with special assistive personnel and specialists; they are connected with vocational schools and are helped by the Ministry of Education and Health, by the local regional and municipality channels. All pupils are obligatorily assessed by the Diagnostic Evaluation and Support Centres (KDAY) and free transfer to school is secured by the Ministry of Education. 
Teachers of secondary schools noted the following:

Most teachers said that funds are coming from the supportive teaching programmes, i.e., special books, papers and editions for non-speaking Greek pupils from the Cross-cultural education Dpt. of the Ministry of Education. It is worth mentioning that ‘no provisions for immigrant pupils exist’ (mentioned by six teachers). Yet it is not clear if they asked for it or that they thought it was not needed. 
Q.7. Which services are responsible for and how do they co-operate? To which extent do these provisions differ from the ones provided to the local population?
According to the primary mainstream teachers’ estimation, priority of responsibility is assigned to the following services: 

The University of Athens which implemented the activities for the Ministry of Education 
 (nine teachers), the Ministry of Education (mentioned by eight), the Municipality and regional Administrative services (by seven), Few teachers referred to ‘the children’s Hospital ‘Agia Sofia’, teaching by specialised educational personnel, variety of teaching ‘tools’, the Ministry of Health, the pedagogical Institute, the Ministry of Exterior Affairs, the Local Educational Directorates of Primary education , the Vocational education in cooperation with a technical school , and the Additional teaching support.
As far as special school teachers from the five primary special schools are concerned, all of them mentioned the Diagnostic Evaluation and Support Centres (KDAY), two of them noted that they use ‘Another school’ (probably meaning collaboration with a mainstream school), that they use the same resources as for the other pupils with SEN (three), that no special allowance is asked by the immigrant pupils, that they use their personnel as well as the services by ELEPAP (a very well known NGO specialising in providing services for SEN children). 
Teachers of secondary schools noted the following:

Some teachers said that ‘National Resources come from the Ministry of Education and funds are satisfactory’ to them but not continual, ‘none’ replied one and three of them said that they are supported by the Municipality. 

Concluding this question we might assume that all teachers use the same services for all pupils immigrant or not (at local level). Furthermore there are also different services from those of the local population e.g. the assistance, guidance and resources developed by the University of Athens for the department of Cross-cultural education of the Ministry. 
Q.8. Describe in which way services provide information to parents and to which extent families are involved 
Teachers of primary schools noted the following:

Most of the teachers said that ‘The school offers info-days with speeches and briefings for parents’ whereas some said that ‘There is a low participation of parents because they do not have time to get involved in the school activities’. ‘Educational Directorates inform parents when it is necessary (mentioned four). A few of them stated that ‘The medico-pedagogical service provides information to parents’, ‘Lessons are organised for parents during afternoon sessions at the University of Athens’ 
 . ‘Parents are closely collaborating with the social worker and psychologist of the school’. ‘All parents-members of the parents’ Association can be informed about the school’s activities’, ’they are informed by the medico-pedagogical centres’, ‘The special teacher, who is responsible for the unit of inclusion, communicates with parents’.
Special education teachers said that parents participate in info-days organised by the Ministry of Education, by the local authorities, the centre of Assessment or the school itself. They think in general that parents get assistance in order to support their children at home, parents are in close collaboration with the social worker and psychologist and all parents are members of the Parents’ Association.

Secondary-level teachers said that school is the only source of information for parents (five teachers). Limited collaboration exists either because of the parents’ ignorance or because of being suspicious of the administrative services (three teachers), and a few mentioned ‘the local educational Directorate’ and that ‘In general, there is sufficient collaboration’. 
Q.9. Can you describe the financial implications regarding provisions available to immigrant pupils with SEN and their families?
In general, all teachers answered that there is no differentiation towards immigrant pupils with SEN as far as available provisions are concerned. Furthermore, teachers are not always informed about the source of funds because funds may derive from: a) the Ministry of Education or Health, b) the Municipality and c) the school committee which is a special source for the funding needs of every school. This has been assumed by the following remarks: ‘The sources and variety of resources cannot be estimated by teachers’ (e.g. if funds are national or regional or others), ‘There are no other resources than those provided by the Municipality’, ‘the yearly provided funds for the operational needs of the school’ (said two), ‘There are educational resources with ITP programmes within the daily school programme parallel to the main class programme attendance’ (two). 
Teachers of special schools said that ‘Financial support is related to the National Economy and to the Social Security system’ (said 4 teachers), ‘the State undertakes the support of all children with SEN’ (said four), and ‘There is no special funding only for Immigrant pupils’. 
Secondary teachers said that resources are the same for all Greek pupils. As for the improvement of the educational level, there are teaching and info-sessions offered to all parents as well. 
We might conclude this question by stating that resources for immigrant pupils are the same as those for pupils with SEN and that teachers often cannot know the origin of funding.
4. Support measures
Q.10. Can you list the main problems faced by schools, teachers, pupils and families
Ten primary school teachers stated that the main problem between all school factors and families is accurate communication. Others (three) charged the different culture as a factor creating problems in communication. ‘Adaptations of the school operation and of programmes should be made so that curricula may be accessible by all immigrant pupils with SEN’ (six teachers). One said that there is a ‘Lack of bilingual books’, a ‘Lack of informative editions in the language of immigrants’ (one), ‘Lack of infrastructure and tools’ (two teachers), ‘Lack of teacher training programmes’, of specialised personnel’ (psychologist, physical activities), of information to parents in immigrant families because of their lack of time (one), and that there are different priorities in the needs. They also noted that generally ‘Parents are often reluctant to communicate with school teachers because they do not like to face the real problem’, ‘That parents are not able to help their children at home’ (three), ‘That they do not know the socio-cultural framework’ (three), Finally, many noted that there is ‘a lack of transferring pupils from their homes to school’.
Secondary school teachers mentioned the following: ‘Language is a main problem for first generation immigrant pupils’ (six teachers), ‘Attitude of discrimination and racism on behalf of some Greek pupils outside the classroom’ (four teachers), ‘Problems for adaptation and inclusion’ (four), ‘The financial and social status of the family’ (three). ‘Co-ordination and adaptation of the educational praxis is needed because immigrant pupils meet difficulties during their learning process and become school leavers of low achievers’ (three). Few mentioned that ‘Low achievement of the immigrant pupils affects also the level of learning of the Greek pupils’, ‘indifference of parents’, ‘Lack of discipline and high level of aggressiveness’.
Q.11. According to the existing local information, do you have results regarding support measures provided to/by the school, to/by the teachers and to the pupils? Please, detail them
The majority of teachers stated that ‘There are special measures 
(educational materials) organised by the Ministry of National Education (Centre for Cross-cultural education) in collaboration with Universities involved in the programme’ (
 ref. also: Annex KEDA). 

‘There are very positive results from the attendance of teaching support in the reception classes with special educational programmes’ (six), ‘Positive results from the attendance of the inclusion classes and supplementary teaching’ (seven), ‘Encouraging results in the reception classes’ (five).  

In addition to the above, teachers who teach in mainstream schools with inclusion units mentioned that they get help from the teacher who is responsible for the unit of inclusion and by the ‘acceptance class’ which is established for immigrant pupils’ in their school (three teachers).

Other teachers stated that they try to collaborate with parents (two), they discuss the positive results in regular meetings with parents (4), there are information days with teacher educationalists, psychologists, counselling for parents (two), that there are ITP applications in language and maths (six). 
Teachers of special units stated that they try to establish a suitable framework that promotes inclusion; socialisation and adaptation (two) and that they cooperate with the mainstream schools of their region and results are very positive and helpful.
Table 6 presents the number of special or support units 

	Units of support in mainstream schools
	Total Number of Units in Athens
	Total number of units in Thessaloniki
	Total number of units in Patras
	Total number of units in Aegean
	Total number of units in Kriti
	Total number of units in Ioannina
	TOTAL

	1. Units of support for language teaching 
	478
	105
	23
	113
	50
	42
	861

	2. Units in pre-primary schools
	141
	34
	10
	6
	3
	0
	194

	3.Units of psycho-social support
	91
	8
	–
	2
	–
	–
	101

	TOTAL
	710
	147
	33
	121
	53
	42
	1156


Teachers of secondary schools stated that they should receive support and understanding but this does not happen (two), that sustainability should be secured by the State so that effective measures can be multiplied (one), that they get good results from applications prepared for multicultural education (i.e. by the University of Thessaloniki in collaboration with the Ministry) stated four teachers. Contrary to this, few said that there are no special measures, they need encouragement for participating in extra-school activities, that support from the Municipality is not always secured.
Q.12. Please describe success factors and obstacles related to an inclusive learning environment in the frame of a multi-cultural class
All teachers of primary schools mentioned the following success factors: ‘Good psychological conditions established by the teacher in the classroom’, ‘Appropriate and positive school environment’, ‘Orientation to human principles and values’, ‘There are no problems with second generation immigrants’, ‘Sufficient knowledge of the Greek language’, ‘There is a bilingual education personnel’, ‘Support from the family background’, ‘Sensitised educational staff’, ‘Positive attitude on behalf of non immigrant people’, ‘Resources from the educational region’. 
Obstacles: Most of the teachers noted that ‘Language and communication’ is a major problem; ‘Racism, prejudice and suspicion’ come next. Some stated  ‘New environment’, ‘Cultural diversities (e.g. religion) and others ‘Different level of education, diversity in knowledge levels in the mainstream class’, ‘No support at home by the family’, ‘Teaching materials are too many and very dense’ (stated by four). Few said that there is ‘Lack of experience’, ‘Same teaching curricula hinders the learning of immigrants’, ‘Lack of teacher training programmes’, ‘Big number of pupils’. Finally, one mentioned that the school environment and infrastructure are not satisfactory. Reference has also been made to ‘Different mentalities’. ‘Difference in the level of knowledge’, ’Lack of time on behalf of teachers for learning’ and ‘Difficulties of adaptation’.
Most of the secondary school teachers estimate the following as success factors: ‘The pupils young age’, ‘Equal attitude and confrontation of immigrant pupils on behalf of teachers’, ‘Multiculturalism is a new reality’, ‘Use of teaching methods and tools for teaching pupils with SEN’, ‘Training of teachers provided by the Ministry so as to work with immigrants with SEN’, ‘Good relationships and good atmosphere for collaboration’.
Q.13. Can you provide references to some conducted or planned evaluation on this issue (if any)?
The following references have been mentioned by primary school teachers: ‘There are papers published by politicians and co-ordination of work performed by the Ministry of Education’  
(Special Secretary of Education PODE), ‘Research in the University of Athens’ (Centre of Cross-cultural education ΚΕDΑ), ‘Diagnostic Evaluation and Support Centres (KDAY)’, ‘Bibliography mainly for Muslim population’, ‘There are publications of research and bibliography Greek and foreign’.
Secondary school teachers made reference to the National Special Programme: ‘Education in front’, developed by the Ministry of Education within the 2nd Community Support Framework’. Recent research programmes in the sector of professional training concerning ‘the inclusion of repatriate and other immigrant pupils (multi-cultural origin) in mainstream schools’ of secondary level education.
Concluding the above we have added some remarks in relation to the evaluation of measures.

The variety in the immigrant groups in Greece is a rather complicated situation. They all share some common characteristics i.e. they do not use Greek as a family language and they have a low socio-economic background. On the contrary groups of immigrants in Greece present many differences as explained in Q1. Hence it is not easy to evaluate the effectiveness of measures applied to the immigrant population in general. Every group of immigrant population has its own particularity: e.g. Repatriate pupils with Greek origins have no serious problems in attending a Greek school. Immigrant pupils from the former Soviet Union countries can more easily be integrated in school and society (their parents being, almost totally, professionally and socially integrated all over Greece). Contrary to this, pupils from the Near and Far Eastern countries meet more obstacles with learning the Greek language. Therefore it would be oversimplified if we agreed that measures are in general positive when we evaluate the effectiveness of measures, counting them to the same climax. On the other hand, we could not ignore that up until 2000 it was not possible to get concrete data for the total number of immigrant pupils. This has been feasible only with the establishment of the Institute for Intercultural Education, which now states that immigrant pupils in general (all categories included) reach the number of 140.000 pupils (according to 2006 data) equal currently to 9.5% of the total number of Pupils
.
Nevertheless, for the needs of this research we present below some official data about measures taken generally for immigrant pupils.
Table 7 presents number of all pupils benefiting from special programmes (including pupils with SEN)

	Pupils benefited by the programmes
	Total number of pupils Athens
	Total number of pupils Thessaloniki
	Total number of pupils Patras
	Total number of pupils Aegean
	Total number of pupils Kriti
	Total number of pupils Ioannina
	TOTAL

	1. Primary schools
	27186
	6860
	3255
	6446
	3920
	5823
	53490

	2. Pre-primary schools
	2809
	783
	247
	131
	90
	0
	4060

	TOTAL
	29995
	7643
	3502
	6577
	4010
	5823
	57550


Table 8 presents number of immigrant pupils benefiting from special programmes 

	Immigrant pupils
	Total number of pupils Athens
	Total number of pupils Thessaloniki
	Total number of pupils Patras
	Total number of pupils

Aegean
	Total number of pupils

Kriti
	Total number of pupils Ioannina
	TOTAL

	1. Primary schools
	7175
	1361
	498
	1291
	677
	627
	11629

	2. Pre-primary schools
	795
	197
	90
	41
	25
	0
	1148

	TOTAL
	7970
	1558
	588
	1332
	702
	627
	12777


Table 9 presents number of didactic materials provided to all immigrant pupils 

	Number of books provided to immigrant pupils
	Total number of pupils by University of Athens
	Total number of pupils by University of Thessaloniki
	Total number of pupils by University of Patras
	Total number of pupils by University of Aegean
	Total number of pupils by University of Kriti
	Total number of pupils by University of Ioannina
	TOTAL

	1. Primary schools
	2738
	1208
	–
	1156
	298
	1254
	5664

	2. Pre-primary schools
	2751
	476
	–
	184
	822
	618
	4953

	TOTAL
	5489
	1686
	–
	1350
	1220
	1872
	11617


Table 10 presents the number of schools involved in these special programmes 

	Schools involved in intervention programmes 
	Total number of schools Athens
	Total number of schools by Thessaloniki
	Total number of schools Patras
	Total number of schools Aegean
	Total number of schools Kriti
	Total number of schools Ioannina
	TOTAL

	1. Primary schools
	190
	57
	31
	42
	47
	40
	407

	2. Pre-primary
	150
	23
	9
	8
	12
	0
	202

	TOTAL
	340
	80
	40
	50
	52
	54
	602


5. Assessment
Q.14. Can you describe the assessment tools used in order to identify the needs and abilities of immigrant pupils with SEN?
Primary school teachers almost generally stated that they prefer not to assess immigrant pupils with SEN at school; they would rather send them to the responsible Assessment Centres 
 (ΚDΑΥ), others to medico-pedagogical Centres. For assessing immigrant pupils, almost all teachers from all mainstream schools and units of inclusion use simple language tests, they perform initial and continual evaluation and diagnostic tests (e.g. the Raven test, the Athena test and lists of improvement) with specific criteria. They use special questionnaires and also just use learning methods. ‘Non-formal tests of assessment based on the teaching curricula’, ‘Individualised diagnosis and intervention’, ‘Individualised teaching’, ‘Need of special training’, the Book ‘I learn Greek’, ‘The same booked as used by all pupils, although adapted to the individual needs of the pupil both in language and mathematics’, ‘Psychometric tests for psychological evaluation’,  ‘Formal and non-formal assessment at school’.
Secondary school teachers said that the same tests and methods are used for all pupils, Greek or not, by making adaptations according to the individual level of language skills and the learning ability of the pupils. They use ‘Tests for understanding oral/written communication’, ‘exercises of structure and vocabulary’, ‘Establishing dialogues’, ‘No special method is used ‘. They generally mentioned oral communication and the establishment of dialogue during teaching.
Concluding the above we could say that the role of the assessment service is very important. In addition to the pedagogical character of the assessment procedure, the Diagnostic Evaluation and Support Centre (KDAY) also operates as a multidisciplinary team and consultant unit: on one hand by co-operating with the school where the child is taught and on the other, by encouraging parents to closely follow the educational inclusion and improvement of the child in the mainstream class. Yet this is not always evident because in many cases (mostly for children being born in the host country), parents are not actively involved in school activities, either because they do not wish to show that their child comes from an immigrant family, or because they are working and do not have the time to spare. On the other hand they may prefer (and this is widely known at secondary level shools) to register their children with Greek names so as to avoid any discrimination or special treatment.
Q.15. Can you describe how barriers such as the linguistic one are taken into consideration?
Almost all teachers of primary level schools stated that they try to overcome the language problem of the immigrant pupils by using the Raven test. ‘Cultural diversity’ is seen by seven teachers as a barrier (culture, customs, religion), ‘Ability of communication and socialisation’ by others.
Aggressiveness has also been mentioned and weaknesses in the family environment either due to the lack of interest from parents to speak the Greek language or to help their children. Other barriers may be ‘Absence from school', ‘Differences in the educational and social level between parents and pupils’, ‘the socio-economic status’, the existence of special needs and of the specific individual problems of every pupil.
Secondary school teachers said that ‘Attention is given to language and to the years of residence in Greece’. ‘During their first years of studying, immigrant pupils are not examined and assessed in Ancient and Modern Greek. In the second school year pupils are assessed only orally with special degree 8 as a base (and not 10 as all pupils)’ explained many teachers, ‘There are no serious language problems because most children are from families who have lived in the country for several years’.
Concluding the above we can see that ‘Language is the main barrier in the cases of recent arrivals when pupils are not used to the Greek language and also if they have not attended pre-primary education’. Parents participate in the assessment testing process in order to facilitate communication between the child and the evaluator.    

The testing procedure leads to decisions for the children’s learning accessibility. These decisions have two directions: 

a) the school that the child is expected to attend and 

b) parents who may or may not accept the suggestions of the Assessment Centre. 

If both recipients (teachers and parents) do not take the results of the assessment results seriously or if the school resources do not meet the needs of the child then the consultancy role of the Assessment Centre is not an advantage for the child.
Q.16. How does assessment take place when immigrant pupils with SEN enter the educational system. What kind of documents (if any) are immigrant parents expected to bring from one country to another?
Primary school teachers note that ‘Administration in the assessment centres ask parents of immigrant pupils with SEN if they have documents of assessment from their country of origin’. If so, they ask for translation and validation. Most of them ask for ‘Proof of transcription from the country of origin’, ‘Certificate of birth translated into Greek’ ‘Passport’, ‘Documents stating age and educational level of the child’, ‘Any document providing information’. Some said ‘Documents similar to those of by Greek children’, ‘Children are accepted even without documents’, ‘Written and oral assessment’, ‘Report of evaluation from the class teacher’, ‘Completion of diagnostic form’, ‘Individual pedagogical assessment from the Greek Diagnostic Evaluation and Support Centres (KDAY)’, ‘Diagnosis by the medico-pedagogical centres when needed’, Assessment from the non-profit Institution (ELEPAP)’, ‘The Spastics’ Association’, ‘Adaptation of ‘tools’ to the level of the linguistic skills of the child’.
Teachers of secondary education generally stated that no special documents are expected for assessing immigrant pupils with SEN before entering the educational system. Parents sometimes (being established in the country for 10-15 years and having legal papers) tend to introduce their children as being Greek. There is no discrimination from the non-immigrant pupils. There is always collaboration between the head-teacher of the mainstream school and the local Educational Direction (primary or secondary) so that the school gets advice about the legal framework and documents that might be needed. Thus teachers are not always aware about the family background of the pupil. ‘Their own responsibility is centred mainly to the educational approach’ said four teachers.
From the teachers’ information on this issue, we may generally assume that the legal status in the Greek educational system is open and flexible, allowing all pupils to be integrated into the national education system and society and does not presuppose many official documents. 
Q.17. Can you describe who is involved in the assessment procedure (role of schools, assessment services, etc)?
The majority of primary school teachers referred to the ‘Teachers Committee’ (or Council) which is - by law - authorised to assess the pupils continually, as well as to ‘The teacher of the inclusion unit’. Others mentioned ‘The Head teacher’, ‘The teachers of the reception class’, ‘The school advisors of general and special education’, ‘The Diagnostic Evaluation and Support Centres’. Few mentioned ‘The parents’, ‘The Medico-pedagogical Laboratory at the Children’s’ Hospital ‘Agia Sofia’, ‘The University of Athens through their respective special programs’. One proposed that ‘Reception classes should exist in all schools’ and some mentioned ‘The social worker, the psychologist, the physiotherapist, the ergo therapist and the speech therapist.
All the secondary school teachers noted that ‘The school itself is responsible for assessing all pupils equally’’, ‘The same Assessment system is applied to all pupils’. It is worth noticing here that teachers assign formative (on-going) testing weekly and summative tests (called examinations) every three months. The grades of these tests show the pupils’ progress. In addition, the Teachers’ Committee (or Council) plays a very significant role in school and the first assessment is done by them. This council of teachers meet regularly with the Head-teacher and the educational personnel (support assistants, psychologists, physiotherapists, social workers) and make a joint evaluation of the children’s improvement. Results are delivered and discussed with parents every three months so that they can support their children at home. 
With reference to full inclusion in the learning process, this may occur at a different pace from pupil to pupil. For newcomers, during their first year in the country and after a baseline assessment, immigrant pupils may attend special language courses in supportive units, either parallel to the general curricula of all pupils, or in schools of cross-cultural education. In the second year, the immigrant pupil may be fully included in the mainstream system (two teachers). 

PART B
Table 11: Country of Origin of Pupils
	Country of Origin
	Girls
	Boys
	TOTAL

	1. Sierra Leone
	1
	
	1

	2. India
	1
	1
	2

	3. Italy
	1
	
	1

	4. Irak
	3
	2
	5

	5. Pakistan
	2
	2
	4

	6. Argentina
	1
	
	1

	7. Lebanon
	
	1
	1

	8. F. Soviet Union
	5
	10
	15

	9. Kazakhstan
	2
	3
	5

	10. Iran
	
	2
	2

	11. South Africa
	1
	2
	3

	12. Turkey
	
	1
	1

	13. France
	1
	1
	2

	14. Serbia
	
	1
	1

	15. Holland
	
	1
	1

	16. Nigeria
	2
	1
	3

	17. Armenia
	1
	
	1

	18. Bulgaria
	1
	1
	2

	19. Ukraine
	1
	1
	2

	20. Saudi Arabia
	1
	1
	2

	21. Albania
	46
	56
	102

	22. Morocco
	
	1
	1

	23. Poland
	2
	2
	4

	24. Romania
	1
	1
	2

	25. Egypt
	–
	1
	1

	26. Syria
	
	2
	2

	27. Chile
	1
	
	1

	28. Georgia
	4
	2
	6

	TOTAL
	78
	96
	174


This table presents the country of origin of pupils assessed during the period 2004-06. 

As mentioned in the paragraph Methodology (p.1), Part B has been included because it has been estimated that we might not have sufficient valid information concerning immigrant pupils with SEN from the schools’ questionnaires. It was thought instead, that receiving information from seven Diagnostic Evaluation and Support Centres of the central and broader Athens area might provide us with specific data concerning immigrant pupils with SEN. This initiative has also been encouraged due to the fact that when in March 2007 a team of European experts of the European Agency had visited the A’ Diagnostic Evaluation and Support Centres of Athens, we were provided with very useful information for our project.

Therefore, this part may not appear as being closely related to the questionnaire’s procedure to the level of comparing data as planned through the questionnaire for the needs of the schools. Hence this data should be approached as independent, although part of this is most likely to be inserted to the findings received by the selected schools.

The following questions were sent to the seven Centres. a) Number of immigrant pupils assessed during the last two years (as assessment may take place outside the school year duration), b) the type of special needs the immigrant pupils have had and c) to which level of education were those pupils oriented according to their estimation. 
Table 12: Level of Education to which the above pupils have been forwarded.

	Pupils
	Pre-primary
	Primary
	Lower secondary
	Upper secondary
	Special schools
	Vocational Education
	No level

	Girls
	5
	27
	20
	19
	7
	2
	3

	Boys
	4
	37
	22
	18
	6
	1
	3

	Total 
	9
	64
	42
	37
	13
	3
	6

	GRAND TOTAL: 174 pupils 


Table 13: Impairments
	Type of Impairment
	Girls
	Boys
	TOTAL

	Behavioural disorders
	1
	4
	5

	Learning difficulties
	21
	33
	54

	Mental retardation
	11
	14
	25

	Physical disability/Sensory impairments
	12
	4
	16

	Epilepsy
	
	1
	1

	Dyslexia 
	23
	20
	43

	Autism
	2
	7
	9

	Health problems
	
	2
	2

	Visual impairments
	1
	
	1

	Cerebral Palsy
	1
	
	1

	Hearing impairments
	4
	2
	6

	Multi-sensory impairments
	4
	10
	14

	Turner Syndrome
	1
	
	1

	ADHD, Attention Deficit/ Hyperactivity  disorder
	1
	1
	2

	Language impairments
	1
	1
	2

	Visual disabilities
	
	1
	1

	Unidentified
	
	1
	1

	GRAND TOTAL
	182


This table presents the type of impairment estimated by the team of the Diagnostic Evaluation and Support Centres in 182 immigrant pupils assessed during 2004-06. We should not connect or cross-check these numbers with the questionnaire-trial because we ignore: a) if parents followed the advice of the Centre concerning their child’s registration to school, b) if these pupils have been the ones localised to the selected schools for our research, and c) there is always the possibility that pupils registering in secondary education may have registered directly to school without being assessed, either because parents did not wish to visit a centre of assessment or because they may have been assessed in their country of origin.

Issues emerging from this application

This pilot trial, though it has been based on a small sample of schools (41), we might suppose that a bigger number of completed questionnaires would not have changed considerably the quantitative and qualitative information, taking for granted that in tables 3,4, and 8,12, we included data concerning information at national level. In addition Part B of this research includes valid data about immigrant pupils with SEN from seven Diagnostic Evaluation and Support Centres of the central and broader Athens area during a two-year period of time. These facts may lead us to the assumption that a broader application would not, by all means, reverse the results as presented in this application. Therefore we might refer to an initial estimation of indicators that seem to emerge from all the work.
The issue of immigrants in all countries is very crucial. This is a comparatively recent reality in Greece than in other countries where experiences with immigrants started some years ago. According to Eurostat, Greece’s population increased by 43,900 in 2007 bringing Greece’s population to 11,169,100 on January 1 of this year. This increase is chiefly attributed to immigration. The average migrant family in Greece is now larger than the average Greek family, according to figures released by immigration researchers who suggested that up to 1.2 million immigrants currently live in the country (Newspaper Kathimerini, English Edition 26.4.2007). This new reality prioritises – in itself - the role of the parents’ and family environment of the immigrant pupils, not only as a factor of the low socio-economic background existing in Greek society but also as an agent for the pupil’s evolution. Therefore the parents’ role must be looked upon as an indicator of quality in the education of immigrant pupils with SEN as being as important as that of the state.
A second indicator that might emerge is the motivation and awareness of teachers who must be prepared, in order to include and integrate not only pupils with SEN in the mainstream system, but in addition, immigrant pupils with SEN. This brings us to a more specific training than the former existing for pupils with SEN of Greek nationality. Taking for granted that the training systems in all countries can not be characterised as successful, and considering the current situation of other countries in the E.U. - we may realise how important it is for all countries to look at ‘training’ from a new perspective for the new generation of teachers.
A third indicator emerging from this trial is the importance of language communication (it has been mentioned by the majority of teachers) because it very often hinders the accessibility of the pupils to learning. Finally support measures and provision could be re-evaluated though we must admit that the Ministry of Education, these last five years, has invested more than sufficient funds (according to the respective tables 8-12) to help immigrant groups to be included in the mainstream educational system. Yet the construction of new materials seems not to have lead necessarily to knowledge and the improvement of pupils in all categories of immigrants. 
Conclusions-Proposals
1. Disabilities and impairments of immigrant pupils demand a lot more effort than those usually made by the national systems even in primary education where all countries are mainly targeting. 
2. Changes in working life are evident in the Society within a new situation in the demography and migration. Equal opportunities versus social exclusion need a more concrete approach in several sectors of Education. According to the Report from Education Council on the objectives of Education and Training systems, the objectives must focus on:

· Increasing the quality and effectiveness of education and training systems in the European Union,

· Facilitating the access of all to the education and training systems

· Opening up education and training systems to the wider world 
.
3. Teaching pupils with an immigrant background who have special educational needs is a rather complex reality for teachers of today since, 

‘The teaching profession has also to face up to demographic change.  

Additionally, migration flows are more varied. This confronts the education and training systems with the reality of a diversified and multilingual public to serve, The migration streams to the EU should also be seen in the perspective of sustainable development ‘ 
.
4. Communication with immigrant pupils in general and specifically immigrant pupils with SEN is based on language which must be decoded under the new perspectives in our multicultural societies. Several questions arise: 

· Is the national language to be enforced and encouraged so as to facilitate the immigrant pupil in learning? 

· Should the family language be used as a channel for teaching the national language? 

· Could new models of linguistics be used for using the native language as a facilitating factor for the second language learning - contrary to the existing impression that the native language has a negative interference to more language learning? 

There is a lot of literature and research on this issue (recently only in Greece
) from countries that have much more experience in this issue. It remains for every country to carefully survey its own particular identity and conditions and to apply the ‘bottom-up’ strategy, i.e. to start from the real needs of the learner and not to impose models, taken from other similar applications or descending from scientific, but only theoretical models. 
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� Today the following different categories of foreigners (excluding EU citizens) are residing and working in Greece: 


‘Ethnic Greeks’ are those of Greek descent without Greek citizenship through ‘ius sanguinis’  are not given rights within Greece under the Greek Constitution, but are treated preferentially on the basis of political decisions, according to the Treaties of Lausanne and Ankara). They partly belong to the category ‘Immigrant’ since they are of Greek origin. One of these groups of ethnic immigrants are the Vorioepirotes who are Albanian citizens mainly from Southern Albania (North Epirus) but consider themselves (and are recognized by the Greek state) as ethnically and culturally Greek. By 2003 the 130.000 foreign children in state schools (of which 32.000 were ethnic Greek) constituted the 11% of primary schools and the 8% of the registered students in secondary education.


Immigrants: Citizens of non-EU countries who have entered Greece legally or illegally with the aim of settling and getting temporary or stable jobs.


Returnees: Citizens of non-EU countries who are of Greek origin in that they derive from regions beyond the Greek borders of Greek culture. These groups feel they return to their homeland i.e. emigrants from Pontos and Southern cost of the Black Sea (ex-Soviet Republics). Pontic Greeks acquire Greek citizenship upon arrival in Greece.


Repatriates: Greek emigrants who return to Greece on their free will after permanent residence abroad. They may be Greek citizens or have acquired the citizenship of the host country.


Refugees: Foreigners who obtain the status of political refugee either by the Greek state or by the UNHCR delegation in Greece. 


Asylum seekers: Citizens of non-EU countries who enter Greece legally or illegally and apply for obtaining the refugee status because they (claim to) fear prosecution in their country of origin for reasons related to their political beliefs, religion, race or creed.
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� SEN education is provided free of charge by the State in public mainstream pre-primary, primary, secondary general and technical-vocational education and in special schools. The type of school is determined by the form and degree of difficulty encountered by pupils and their age (4-22+). According to the L. 2817/2000 and the MD G6 102357/2002 pupils with special educational needs in Greece receive education mainly in mainstream schools. Hence, the inclusion for those pupils operates in the following ways: 


In inclusive classes within the public mainstream schools at ordinary kindergartens, primary schools, lower and upper secondary schools, in SEN technical vocational education institutes, and Special Vocational Education and Training Workshops (EEEEK).  In these educational environments pupils with disabilities may use special education books under the title ‘Learning Readiness Activities’ for supporting pupils demonstrating insufficiency in oral speech, psychic and motor functions, mental abilities, emotional organisation (Presidential Decree 301/1996).-  Teaching of a set of courses in the inclusion class is performed by a special education teacher


� HYPERLINK "http://194.78.211.243/Eurybase/Application/frameset.asp?country=GR&language=EN" ��http://194.78.211.243/Eurybase/Application/frameset.asp?country=GR&language=EN� , (� HYPERLINK "http://www.european-agency.org/nat_ovs/greece/4.html" ��http://www.european-agency.org/nat_ovs/greece/4.html�). In parallel adaptations of the mainstream curricula are expected to be undertaken by teachers according to the pupil’s IEP (Individual Teaching Program in the secondary mainstream general and technical schools.


In special classes within the hospitals/institutions, 


In house. (� HYPERLINK "http://www.adapt-europe.org/greece/education.htm" ��http://www.adapt-europe.org/greece/education.htm�) 


Pupils with SEN have to be evaluated, before their entrance to any educational environment by a specialists’ team (consisting of elementary school teacher, secondary school teacher, psychologist, medical doctor) at a Diagnostic, Evaluation and Support Centre KDAY). The Centre suggests an individualised educational programme in the framework of remedial teaching schemes. 


This IE programme addresses the needs of the every child by means of a parallel support from a special needs education teacher serving in an inclusion class. 


(� HYPERLINK "http://www.european-agency.org/nat_ovs/greece/4.html" ��http://www.european-agency.org/nat_ovs/greece/4.html�)


� Reception Classes I and II; The Reception Class scheme is completed in two cycles integrated into the ordinary school curriculum. 


Reception Class I, where pupils who are to enter the Greek education system take an intensive course in learning Greek as a second language, studies last one teaching year. 


Reception Class II, where a short internal and external linguistic and learning support course for pupils in those classes is implemented and which takes place in ordinary classes with parallel language teaching support, studies last up to two teaching years after having finished Reception Class I.


In secondary education, pupils attend 18-22 teaching hours parallel to the ordinary school programme. Because of the particularity of the teaching curricula, the teachers’ council decides the connection of the reception class to the ordinary one, because when a reception class is established, this class must operate jointly with the relevant ordinary class.  � HYPERLINK "http://www.fa3.gr/nomothesia_2/nomoth_education/19-diapolitismika-sxoleia.htm" ��http://www.fa3.gr/nomothesia_2/nomoth_education/19-diapolitismika-sxoleia.htm� 


� Supplementary Teaching was enacted to support students in primary education who, according to the Presidential Decree of 1991, 


needed "additional learning assistance",


are "by priority" students of grades A' and B' and 


"did not master the basic mechanisms of reading, writing and doing mathematical calculations".


A circular from the Ministry of Education mentioned above (1995) attempts to interpret the Presidential Decree. This circular refers to students who a) face "learning difficulties", b) are in need of individualized supplementary teaching, c) have particular "knowledge needs", d) possibly have limited capabilities and e) are expected to be placed in their class again.


Supplementary Teaching Support is also offered to pupils at unified upper secondary schools and Technical Vocational Education (TEE). It is covered by the provisions of Article 1(10) of Law 2525/97 on the unified upper secondary school, graduate access to tertiary education, evaluation of teaching work and other provisions and the Joint Ministerial Decision No. 2/46052/0022/22-9-2005. � HYPERLINK "http://www.inrp.fr/Acces/Innova/Savoirs_nouveaux/Etudes_de_cas/Egalite_chances/Grece_1_11_page_totale.htm" ��http://www.inrp.fr/Acces/Innova/Savoirs_nouveaux/Etudes_de_cas/Egalite_chances/Grece_1_11_page_totale.htm�


� Remedial Teaching Support


This group includes mainstream primary and secondary education pupils with difficulties in understanding and assimilating the course materials who need educational and psychological support or pupils who simply want to improve their performance levels at school.


The legislation on remedial teaching is contained in the provisions of Article 4 of Law 1824/1988 on regulation of educational issues and other provisions, Article 4 of Presidential Decree 429.91, Article 13(41) of Law 3149/2003 (Government Gazette 141/A/10.6.2003 on the National Library of Greece, Public Libraries and other provisions, and Ministerial Decision No. 96734/Γ7/11.9.2003 (Government Gazette 1301/B/12-9-2003). � HYPERLINK "http://194.78.211.243/Eurybase/Application/frameset.asp?country=GR&language=EN" ��http://194.78.211.243/Eurybase/Application/frameset.asp?country=GR&language=EN� 


� ‘ALL DAY’ Schools of primary education


It is a pilot implementation of an educational program funded by National and European funds within the 3rd European Community Support Framework. It has been implemented at 28 Experimental ‘All-day Schools’ from 01-09-2003 until 31-08-2005. The programme continues and comprises more and more schools. The programme is planned in collaboration with teachers, parents and pupils in every region according to the particularities of the geopolitical situation of the selected schools all over Greece. The Pedagogical Institute of the Ministry of National Education, is responsible for monitoring and implementing the activities of this application focusing to open school to the local society by means of five main topics, selected jointly by the special interest groups:


Use and promotion of Information and Communication technologies


Foreign language teaching in the 3rd primary grade.


Aesthetics in Pedagogy 


Music


Local tradition and history


25,196 teachers have been trained in order to apply the activities of the project (Only 9,172 teachers in the Athens area, the rest all over the Greek Region).


It is hoped that alternative knowledge and innovative methodology in an ‘open school to the society’ may attract the interest of all school factors and prevent pupils from leaving school. 


Feed-back from this application already helps to improve the programme and to expand it to more and more schools. � HYPERLINK "http://www.pi-schools.gr/programs/oloimero/oloimero_03_05/pages/sxoleia.htm" ��http://www.pi-schools.gr/programs/oloimero/oloimero_03_05/pages/sxoleia.htm� 


�  Cross-cultural Education


The legislative framework for cross-cultural education was laid down in Law 2413/1996 while reception and establishment measures for repatriated Greeks are contained in Law 2790/2000; Law 2910/2001 describes the reception and establishment framework for migrants from countries outside the EU, whereas Ministerial Decision No. Φ2/378/Γ1/1124/8.12.94. defines the establishment and operation of reception classes and tuition support departments for cross-cultural education purposes. Ministerial Decision Φ4/155/Γ1/1257/11.9.6 defines issues related to the attendance card for traveling Roma pupils. Circulars of the Ministry of Education (Γ1/694/1.9.99) regulate issues related to gypsy children and foreign pupils as well as attendance of older pupils in primary schools. A Joint Ministerial Decree by the Ministers of Economy and Finance, National Education and Labour and Social Security (Α.Π. 2/37645/0020/8.7.2002) establishes a financial assistance to low income families that enrol their children in compulsory education. Ministerial Decrees (Φ10/221/Γ1/1236/1996 and Φ10/35Γ1/1058/98) transforms certain public schools into cross cultural education schools. Special qualifications are required for the teachers to be transferred to these schools (Circular Φ361.23/114/130034/Δ1/16.11.04). � HYPERLINK "http://www.fa3.gr/nomothesia_2/nomoth_education/19-diapolitismika-sxoleia.htm" ��http://www.fa3.gr/nomothesia_2/nomoth_education/19-diapolitismika-sxoleia.htm� &


Circular Φ.6/82/ Γ1/647 and  Low 2413/17-6-96, Fek 124A, Registration of immigrant pupils, Schools of Intercultural education, Law  2790/16-2-00, ΦΕΚ 24Α Inclusion of repatriate pupils from the Former Soviet Union Countries, Law  2817/14-3-00, ΦΕΚ 78Α Issues concerning education in intercultural schools, Ministerial Decision Φ.361.23/159/Δ1/5271 and ΦΕΚ 1789Β/28.09.1999 :Procedure and conditions of assigning teachers in the Intercultural schools of primary and secondary education at schools of Intercultural education. Abstract Intercultural Education- Establishment of classes of reception Classes and Support Units. Content Type Ministerial Decision Φ10/221/Γ1/1236 (ΦΕΚ 874Β/17.09.1996): Modification of public schools to schools of intercultural education, � HYPERLINK "http://isocrates.gr/content_by_cat.asp?catid=38" ��http://isocrates.gr/content_by_cat.asp?catid=38�


� Special programmes


The Ministry of Education applies special programmes of cross-cultural education addressed to:


Immigrant and repatriate Greek pupils provided in 12 primary schools of Cross-cultural education. In addition special programmes operate in a considerable number of mainstream primary schools where immigrant pupils are studying. During 2005 seven hundred (700) Supplementary Classes and five hundred (500) Reception Classes operated in Greece. 257 teachers have been appointed (permanent positions) and many others placed (provisionally) according to the needs of the schools.


Pupils of gipsy families with specially designed educational programmes. One hundred (100) teachers have been specially trained so as to undertake the management of schools in certain areas where gipsy travellers are residing all over Greece. As gipsy families tend to change their residence, special measures have been adopted by the Ministry so as to facilitate those teachers who wish to teach in schools where gipsy pupils are integrated. Administrative channels are suggested to facilitate this process. � HYPERLINK "http://www.e-yliko.gr/htmls/amea.aspx" ��http://www.e-yliko.gr/htmls/amea.aspx�    


� The Centre of Intercultural Education (KEDA) is a special Department of the School of Philosophy-Pedagogy-Psychology of the National University of Athens which operates as a research centre for studying issues of cross-cultural education at national and international level. The main concern is to maintain connection with schools programmes and activities related to the ‘Inclusion of repatriate and other immigrant pupils to all levels of education’ in a mainstream school by adjusting the existing programmes and developing new ones that may offer non-local pupils with equal opportunities and access to education. � HYPERLINK "http://www.keda.gr/quant_el" ��http://www.keda.gr/quant_el�


� The Laboratory of Experimental Pedagogy of the School of Philosophy, Psychology and Pedagogy organises every year seminars for parents, future parents, specialists (psychologists, sociologists, social workers, juveniles), with the following topics: 


Family as a system, the role of the parent


Communication in the family: relationships between the members of the family 


Child and punishment


The family in children’s paintings 


Family and child with special needs


Fears and phobias of children


Family and divorce


Child and school


School adaptation/school phobia


Parents’ involvement in children’s progress 


Children’s and parents’ choice of profession, professional orientation


Anti-social, declining behaviour of children and adolescents


� HYPERLINK "http://www.ergastirio.ppp.uoa.gr/seminaria/seminaria_goneis.html" ��http://www.ergastirio.ppp.uoa.gr/seminaria/seminaria_goneis.html�


� Special Measures for Children/Pupils of Immigrants: At the level of institutions, cross-cultural policy implementation is based on Law 2413/1996 which regulates issues of cross-cultural education and at school level the implementation of programmes seeking to identify and develop suitable conditions for ensuring equality of opportunities in education for all pupils and implementation of educational measures which assist pupils with SEN. 


Against this background one gets the "Education for Repatriated and Foreign Pupils", "Education for Muslim Children", and "Education for Gypsy Children" schemes, the second phase of which was completed in December 2004. In this context printed and electronic teaching materials were produced follow the principles of teaching Greek as a second or foreign language.


Today the third phase of these programmes is being launched (2006-2008). As in the previous phases the actions focus on producing teaching material for teacher-training and the awareness of the education community and society on remedial teaching.  


� ANNEX The following table provides data concerning measures and resources allocated for the education of immigrant and repatriate immigrant pupils in primary education. Application of these programmes are monitored by the Universities in the respective areas in collaboration with the Ministry of National Education (Source KEDA June 2007)


Units of support in mainstream schools�
Total Number of Units in Athens�
Total number of units in Thessaloniki�
Total number of units in Patras�
Total number


of units in Aegean�
Total number of units in


Kriti�
Total number of units in Ioannina�
TOTAL�
�
1. Units of support for language teaching �



478�



105�



23�



113�



50�



42�
861�
�
2. Units in pre-primary schools�



141�



34�



10�



6�



3�



0�
194�
�
3.Units of psycho-social support�
91�
8�
�
2�
�
�
101�
�
TOTAL�
710�
147�
33�
121�
53�
42�
1156�
�



Pupils in intervention programmes�
Total number of pupils Athens�
Total number of pupils Thessaloniki�
Total number of pupils Patras�
Total number of pupils


Aegean�
Total number of pupils


Kriti�
Total number of pupils Ioannina�
TOTAL�
�
1. Primary schools�
1784�
635�
190�
577�
813�
258�
4284�
�
2. Pre-primary schools�
2354�
211�
68�
46�
29�
0�
2704�
�
TOTAL�
4138�
846�
258�
623�
842�
285�
6988�
�



Number of books provided to pupils�
Total number of pupils by University of Athens�
Total number of pupils by University of Thessaloniki�
Total number of pupils by University of Patras�
Total number of pupils by University of Aegean�
Total number of pupils by University of Kriti�
Total number of pupils by University of Ioannina�
TOTAL�
�
1. Primary schools�
2738�
1208�
–�
1156�
298�
1254�
5664�
�
2. Pre-primary schools�
2751�
476�
–�
184�
822�
618�
4953�
�
TOTAL�
5489�
1686�
–�
1350�
1220�
1872�
11617�
�



� The Special Secretary of Education for Intercultural Education of the Ministry of National Education (PODE) collaborates with the co-ordinating Greek, European and International Educational Directorates, Universities and relevant Institutions, in order to exchange experiences concerning topics of their responsibilities, organises seminars, conferences and symposia in Greece and abroad promoting co-operation of immigrant pupils with Greek migrants and immigrants. 


� Presentation of Triantafyllidou Anna, University of Thrace, in the Project ANTIGONE Symposium, 13-12-06, by the title ‘Immigrants and Intercultural Education in Greece’.


� Greek Institutions specialising in migration issues


1. The Mediterranean Migration Observatory (MMO) was created in 1998 as a research unit of the Research Institute of Urban Environment and Human Resources (Panteion University of Athens.  � HYPERLINK "http://www.mmo.gr/index.htm" ��http://www.mmo.gr/index.htm� 


2.  ELIAMEP is an independent, non-profit and policy-oriented research and training institute. ELIAMEP neither expresses, nor represents, any specific political party view. It is only devoted to the right of free and well-documented discourse � HYPERLINK "http://www.eliamep.gr/eliamep/content/home/about_eliamep/en/" ��http://www.eliamep.gr/eliamep/content/home/about_eliamep/en/�


Projects of ELIAMEP:


� HYPERLINK "http://www.eliamep.gr/eliamep/content/home/research/research_projects/clandestino/en/" �CLANDESTINO - Undocumented Migration: Counting the Uncountable Data and Trends Across Europe�: 


The project aims to provide data and estimates on undocumented migration (stocks and flows) in selected EU countries and also look at transit migration in countries/regions used as key 'stepping stones' by undocumented migrants en route to the EU, notably Turkey, Ukraine and one Maghreb country.


� HYPERLINK "http://www.eliamep.gr/eliamep/content/home/research/research_projects/idea/en/" �IDEA - Mediterranean and Eastern European Countries as new immigration destinations in the European Union�: 


IDEA aims to analyse the causes, characteristics and impact of migratory flows in the new European immigration destinations - Southern and Eastern Europe, and with reference to the "established" European immigration countries.


� HYPERLINK "http://www.eliamep.gr/eliamep/content/home/research/research_projects/higher_education/en/" �Higher education in Greece in the New European and International environment�


ELIAMEP completed an empirical research on higher education in Greece in order to contribute to the public debate currently taking place in Greece on university reform.


MULTICULTURAL EUROPE - Policy, school dynamics and youth identities in Germany, England and Greece


This two-year project aims to contribute to a deeper understanding of (a) the ways in which EU policy-makers and politicians combine multicultural and European agendas and address the presence of Muslim communities in Europe; (b) the ways in which national educators perceive European and multicultural agendas; and, (c) the ways in which school curricula address notions of multiculturalism and Europe.


� HYPERLINK "http://www.eliamep.gr/eliamep/content/home/research/research_projects/emilie/en/" �EMILIE - A European approach to multicultural citizenship: Legal, political and educational challenges�: 


This interdisciplinary project is a response to the current "crisis of multiculturalism" and the lack of a common EU intellectual framework to discuss the relevant challenges.


� HYPERLINK "http://www.eliamep.gr/eliamep/content/home/research/research_projects/eu_developments/en/" �Developments in the European Union�


This initiative aims to keep up with the developments in the EU that is currently enlarging and deepening. � HYPERLINK "http://www.eliamep.gr/eliamep/content/home/research/research_projects/migsys/en/" �MIGSYS - Immigrants, policies and migration systems: An ethnographic comparative approach�.


� HYPERLINK "http://www.eliamep.gr/eliamep/content/home/research/research_projects/political_culture_europe/en/" �The Political Culture(s) of Europe�


The objective of this project is to examine the European political cultures(s) in a long-term historical perspective with the aim of clarifying the commonalties in the 21st century.


� HYPERLINK "http://www.eliamep.gr/eliamep/content/home/research/research_projects/christian_muslim_relations/en/" �Study of Christian-Muslim Relations�


ELIAMEP decided to conduct a long-term project with the dual purpose of generating a comprehensive picture of the state of Christian-Muslim relations in 21st century Europe, whilst providing insight into the particularities of these relations in the three domains: Europe, the EU, and the national level.


� HYPERLINK "http://www.eliamep.gr/eliamep/content/home/research/research_projects/migsys/en/" �MIGSYS - Immigrants, policies and migration systems: An ethnographic comparative approach�


This project studies the links between the migration plans of individual subjects and the migration policies of sending and receiving states.


� HYPERLINK "http://www.eliamep.gr/eliamep/content/home/research/research_projects/politis/en/" �POLITIS - Building Europe with new citizens� 


An inquiry into the civic participation of naturalized citizens and foreign residents in 25 countries.


This project seeks to improve our understanding of different factors that promote or inhibit active civic participation of immigrants.


� HYPERLINK "http://www.eliamep.gr/eliamep/content/home/research/research_projects/emediate/en/" �EMEDIATE - Media and ethics of a European public sphere�


The Project explores the Media and Ethics of a European Public Sphere from the Treaty of Rome to the "War on Terror" in an attempt to follow the evolution in visual media of European narratives that transcend language barriers and explore the actual and potential use of the Internet as a means to constitute the EPS and to increase citizen participation in it.


� HYPERLINK "http://www.eliamep.gr/eliamep/content/home/research/research_projects/euroreg/en/" �EUROREG - Changing interests and identities in European border regions: EU policies, ethnic minorities and socio-political transformation in member states and accession countries�.


EUROREG studies the links between European economic integration and ethnic minority mobilization. It explores the effects of European integration on territorially concentrated ethnic minorities and their politics, as well as on their relations with national majorities and the state.


� HYPERLINK "http://www.eliamep.gr/eliamep/content/home/research/research_projects/together_in_europe/en/" �Together in Europe�


"Together in Europe" aims to assist the countries of South-eastern Europe aspiring to membership of the European Union.


� HYPERLINK "http://www.eliamep.gr/eliamep/content/home/research/research_projects/eu_developments/en/" �Developments in the European Union�


This initiative aims to keep up with the developments in the EU that is currently enlarging and deepening.


� HYPERLINK "http://www.eliamep.gr/eliamep/content/home/research/research_projects/political_culture_europe/en/" �The Political Culture(s) of Europe�


The objective of this project is to examine the European political cultures(s) in a long-term historical perspective with the aim of clarifying the commonalties in the 21st century.


� HYPERLINK "http://www.eliamep.gr/eliamep/content/home/research/research_projects/christian_muslim_relations/en/" �Study of Christian-Muslim Relations�


ELIAMEP decided to conduct a long-term project with the dual purpose of generating a comprehensive picture of the state of Christian-Muslim relations in 21st century Europe, whilst providing insight into the particularities of these relations in the three domains: Europe, the EU, and the national level.


Useful links:


� HYPERLINK "http://isocrates.gr/defaultISOKRATES.asp" ��http://isocrates.gr/defaultISOKRATES.asp� 


� HYPERLINK "http://www.ypepth.gr/el_ec_page783.htm" ��http://www.ypepth.gr/el_ec_page783.htm�  


� HYPERLINK "http://6dim-diap-elefth.thess.sch.gr/main.htm" ��http://6dim-diap-elefth.thess.sch.gr/main.htm�


� HYPERLINK "http://diavatirio.net/diavat/news.php" ��http://diavatirio.net/diavat/news.php�


� HYPERLINK "http://www.antigone.gr/" ��http://www.antigone.gr/�


� HYPERLINK "http://www.eliamep.gr/eliamep/content/Folder.aspx?d=11&rd=5565300&f=1402&rf=-2005398582&m=-1&rm=0&l=1" ��http://www.eliamep.gr/eliamep/content/Folder.aspx?d=11&rd=5565300&f=1402&rf=-2005398582&m=-1&rm=0&l=1�


� HYPERLINK "http://www.eliamep.gr/eliamep/content/Folder.aspx?d=11&rd=5565300&f=1372&rf=1499779308&m=-1&rm=0&l=1" ��http://www.eliamep.gr/eliamep/content/Folder.aspx?d=11&rd=5565300&f=1372&rf=1499779308&m=-1&rm=0&l=1�


� Report from Education Council to the European Council on the concrete Future Objectives, EDUC 23, LIMITE, 5980/01 Brussels 2001


� (as in ref. 19) Within the Union, about half of teachers are aged 40 or more and 20% will have retired within 10 years. The implication of this for teacher education is very serious.


� In Scourtou E., (2006) Research performed in the Greek Islands by the Pedagogical Departments of Universities gave useful results about training courses: Teachers that participated had a significantly wide experience in bilingual and intercultural education. These teachers expressed their fears about the linguistic multi-formity and its repercussions in the society. Though they admitted the benefits of multilingual diversity and positive results from teaching more than one language in a classroom, they do not ‘see’ positive results for the child. They do not consider that the family’s first language of the immigrant facilitates learning Greek and science at school. Answers are to be found in the training system. 
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