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LOCAL DATA: ASTURIAS (SPAIN)

a.
Introduction

[image: image3.jpg]Background information:

Capital: Oviedo

Official language: Spanish (Castilian), Asturian (special status)

Area: 10,604 Km2 (2.1% of Spain)

Population (2006): 1,076,896 (municipality census)

Population density: 101,56 inhabitants per Km2

Considering the heterogeneous nature of Spain at different levels, such as geographical, climatic, economic, even cultural and linguistic levels, and the fact that educational powers are transferred to the Autonomous Regions, we need to focus the questionnaire on particular geographic areas to obtain reliable information. 

The Principality of Asturias (Spanish: Principado de Asturias) is an autonomous community within the kingdom of Spain, former Kingdom of Asturias in the Middle Ages. It is situated on the north coast facing the Cantabrian Sea (Mar Cantábrico, the Spanish name for the Bay of Biscay).

The most important cities are the provincial capital, Oviedo, the seaport and largest city Gijón and the industrial town of Avilés.

Asturias is bordered on the east by Cantabria, on the south by Castilla y León, on the west by Galicia, and on the north by the Cantabrian Sea.
The key features of Asturian geography are its rugged coastal cliffs and the mountainous interior. Asturias is separated from the rest of the peninsula by a chain of mountains, the Cantabrian mountain range. This blocks out the southern heat, and forms a southern border to the great Maritime Arc of North-West Europe which gives Asturias its special climate, more varied than that of southern parts of the country. Summers are generally humid and warm, with considerable sunshine, but also some rain. Winters are fairly mild but with some very cold days. Snow is present in the mountains from November until May. With an environment similar to that of southern Britain or to Atlantic France, but softer in climate, Asturias is fresh and green.

For many centuries the backbone of the Asturian economy was agriculture, fishing and the production of milk and its derivatives were also traditional. The main regional industry in modern times, however, was coal mining and steel production: for many years, it was the centre of Spain's steel industry. The industry created many jobs which resulted in significant migration from other regions in Spain, mainly Extremadura, Andalusia and Castilla y León.

The steel industry and mining are now in decline and regional economic growth is below the broader Spanish rate, though in recent years growth in service industries has helped reduce Asturias's high rate of unemployment. 

This population is characterised by a low birth rate and the negative balance in immigration between Asturias and the rest of the Spanish regions. In addition immigration level it is at a lower level than in the rest of Spain.
Brief description of Asturias educational system

The central government is responsible for general regulation and co-ordination of the educational system through the Ministry of Education and Science. However, the 17 Autonomous Communities (regional governments) are responsible for education at the local level in Spain. One of these is Asturias

Language of Instruction:

According to the Spanish Constitution, Castellano is the official language of Spain. As a result, all Spanish citizens must know the language and have the right to use it. 

Compulsory education:

Education is compulsory between the ages of 6 and 16. It is divided into two educational levels: primary education (educación primaria), made up of three stages, each lasting two years, and lower secondary education (educación secundaria obligatoria - ESO), made up of four school years. Students transfer automatically from primary to lower secondary level. Certain admissions criteria (family income, catchments area, and siblings at school) apply when a school is over-subscribed. Compulsory education is free of charge both in publicly funded schools and in private establishments financed with public funds (centros concertados).

General education:

· Nursery/pre-primary education (ages: 0 to 6)
· Compulsory primary education (ages 6 to 12)

· Compulsory secondary education (ages 12 to 16)

· Higher secondary education (Bachillerato)

· Middle level vocational training cycles

· Higher level vocational training cycles

· Tertiary education

Specialised education:

· Plastic arts and design studies

· Music and drama studies

· Languages

Adult education:

· Students over 18 years of age
Schools:

Educational institutions may be state, state-subsidised private and non-state-subsidised private institutions.

Private education establishments are classified according to their administrative authority - usually an association, the Catholic Church or other religious group.

· State schools (free education)

· State-funded private schools (free education)

· Private schools (not free)

Special Needs Education:

Legislation establishes a framework of provision for students with specific educational needs, namely for those who require educational compensation due to socio-economic and socio-cultural reasons, for foreign students, for highly gifted students and for students with special educational needs.

Students with special educational needs are identified as those requiring specific support and educational attention due to either physical, psychological or sensory disabilities, or severe behavioural problems. The general tendency is to integrate these students into mainstream schooling. Special schools or units still exist for those whose needs cannot be met in mainstream education.

Type of provision:
· Mainstream provision

Special educational needs may be met either in special or in ordinary, mainstream educational establishments. The general expectation is that students with special needs are enrolled in ordinary mainstream schools and programmes, which may then be adapted to suit individual student capabilities. Consequently, in ordinary mainstream primary and secondary establishments, these students are enrolled as part of the mainstream student body.

· Special schools

Special schools are intended for students who cannot be integrated in ordinary primary, secondary or vocational training schools. However, students are only enrolled in separate special education units or schools where there is sound reason to believe that their needs cannot be suitably met in a mainstream establishment. Such reasons would usually be that the student's needs call for such significant adaptations of the official curriculum that possibilities for adaptation and social integration in a mainstream school would be negligible. 

Most children requiring special provision attend either a mainstream or a special school. However, special education teachers can also teach students in their own homes in cases where they are, for example, suffering from such severe disorders in several developmental areas (sensory, motor, intellectual) that they are unable to attend school.

Students from traveller/itinerant families often enrol in distance education courses. Some children with severe medical disorders also enrol in distance education classes.

Term dates and breaks:

The school year runs from September to the end of June. There are several local or national days with no school activities, and three holiday breaks:

· Christmas (from the last days in December to the beginning of January)

· Easter (in March or April)

· Summer (July and August)

The school day:

· Nursery and Primary Education

Five hours a day.

School day with a lunch break: From 9.30 to16.30 or 17.00 with a two-hours break at midday

Continuous school day: From 9.00 to 14.00

· Secondary Education

Six hours a day, normally from 8.30 to 14.30

Parental involvement in education:

· Tutorials

Every group in the school has a class teacher or tutor who is responsible for that group. They develop a closer relationship both with the pupils and their families, and they have a fixed time during the school week to meet parents. They can offer useful information about resources or actions that can improve the pupil’s performance and their integration in the school.

· School Council

It is the official body of participation in the school life of teachers, parents, and pupils.

· AMPAS (Parents Association)

There is one in each school

Study aids and grants:
They can be applied for in the schools, which will provide the information and the application forms. There are several types:

· General study aids and grants, for students of higher secondary education and middle and high level vocational training cycles

· Aids for the first cycle of nursery education. For pupils younger than three years of age registered at infant schools. The family income is taken into account.

· Aids for purchase of text books and classroom materials. They can be applied for by primary or compulsory secondary education pupils enrolled in state funded schools. The family income is taken into consideration.
· Special Education grants for pupils with special needs.

· School transport aids for students registered in any of the compulsory grades who have to travel to a different town from their home and are unable to use the ordinary school transport.

Student’s rights and duties:
Rights:

· To receive an integral education that contributes to the full development of his or her personality

· Respect for his or her freedom of conscience, religious or moral beliefs according to the Constitution

· Respect for his or her personal integrity and dignity

· Right to be protected against physical or moral violence

· Right to fully participate in the school activities, according to the rules in force

Duties:

· To participate in the educational activities, especially those involved in the development of the curriculum

· To follow the teachers advice regarding their education and learning

· Punctuality regarding school attendance
· To participate and collaborate in the improvement of the school climate and in the achievement of an appropriate study environment in the school, respecting the students right to education

Pupils of compulsory secondary education, higher secondary education, vocational training cycles or social guarantee programs are entitled to an education insurance that covers family misfortune, accidents and certain specialised medical treatment. The fees are paid when the pupil is registered in the school.

Statutory curricula:
The official compulsory national curriculum is defined by the national Ministry of Education and Science (MEC). This accounts for around two-thirds of teaching time. The Autonomous Communities have the autonomy to define the remainder of the curriculum according to local need and to adapt the compulsory national curriculum. The official state curriculum determines minimum goals for students to attain during each level of education, defined as a series of abilities and broad curricular areas.

Compulsory studies at primary level include the natural, social and cultural environment, artistic education, physical education, Spanish language and literature, foreign languages, mathematics and (optionally) religion. Foreign language learning is currently compulsory from age eight (the start of the second primary cycle). The regional language and literature is also taught in some Autonomous Communities. 

The lower secondary core curriculum covers Spanish language and literature, foreign languages, the regional language and literature of the Autonomous Community (in some cases), mathematics, physical education, natural sciences, plastic and visual arts, social studies, geography and history, technology, music and (optionally) religion.

Recent legislation proposes the statutory introduction of a modern foreign language at the start of compulsory education (for children aged six).

1. Population

Q.1. Brief profile on immigration in Asturias

If you had to represent immigration with an average ordinary person, a 34 year old Ecuadorian woman would be the basic pattern of immigration in Asturias. 

In the ranking of countries of origin for foreign people living in Asturias, Ecuador leads, followed by Colombia and Romania.

Another characteristic is the majority of women. They represent 53,46% of the immigrants.

The most common age range is that from 16 to 64, with the average age being 34. There is a significant number of children, around 5000 and also a small percentage of adults who are over 64.

The most representative jobs among immigrant people are those linked with building, cleaning, services and administration.

According to the data of the Spanish Ministry of Labour and Social Welfare (2007), there are 32.500 foreigners in this region, around 3% of the total population. 29.656 of them are registered in the municipal registries. 

23.962 are extra communitarian foreigners, which represent 2% of the population in Asturias 

Table 1 No of Immigrants from different continents

	NATIONALITY
	MALE
	FEMALE
	TOTAL

	EUROPEAN (non community)
	1.477
	1.827
	3.304

	AFRICA
	1.875
	934
	2.809

	AMERICA
	6.466
	10.348
	16.814

	ASIA
	533
	463
	996

	OCEANIA
	19
	18
	37

	UNKOWN
	2
	0
	2

	TOTAL 
	10.372
	13.590
	23.962


The foreign population in Asturias comes mainly from America:

Table 2 No of immigrants from different parts of America

	NATIONALITY
	MALE
	FEMALE
	TOTAL

	NORTH AMERICA
	371
	430
	801

	CENTRAL AMERICA
	824
	1.553
	2.377

	SOUTH AMERICA
	5.271
	8.365
	13.636

	TOTAL
	6.466
	10.348
	16.814


* Source: Spanish INE (National Statistics Institute)
Table 3 Foreign population in Asturias (from EU countries)– gender and nationality, Municipalities Registers 2007

	Country - Nationality
	Total No.
	 Total %
	Male No.
	Male %
	Female No.
	Female %

	TOTAL
	32.586
	100,00
	15.166
	46,54
	17.420
	53,46

	EUROPE
	11.451
	35,14
	6.105
	53,31
	5.346
	46,69

	Europe (EU-27)
	10.283
	31,56
	5.649
	54,94
	4.634
	45,06

	Germany
	501
	1,54
	291
	58,08
	210
	41,92

	Austria
	31
	0,10
	13
	41,94
	18
	58,06

	Belgium
	196
	0,60
	98
	50,00
	98
	50,00

	Bulgaria
	334
	1,02
	169
	50,60
	165
	49,40

	Cyprus
	0
	0,00
	0
	-
	0
	-

	Czech Republic
	168
	0,52
	132
	78,57
	36
	21,43

	Denmark
	17
	0,05
	13
	76,47
	4
	23,53

	Estonia
	4
	0,01
	1
	25,00
	3
	75,00

	Finland
	18
	0,06
	5
	27,78
	13
	72,22

	France
	574
	1,76
	271
	47,21
	303
	52,79

	Greece
	41
	0,13
	30
	73,17
	11
	26,83

	Holland
	153
	0,47
	87
	56,86
	66
	43,14

	Hungary
	97
	0,30
	37
	38,14
	60
	61,86

	Ireland
	73
	0,22
	48
	65,75
	25
	34,25

	Italy
	863
	2,65
	531
	61,53
	332
	38,47

	Latvia
	25
	0,08
	8
	32,00
	17
	68,00

	Lithuania
	43
	0,13
	20
	46,51
	23
	53,49

	Luxemburg
	2
	0,01
	2
	100,00
	0
	0,00

	Malta
	0
	0,00
	0
	-
	0
	-

	Poland
	1.073
	3,29
	703
	65,52
	370
	34,48

	Portugal
	2.503
	7,68
	1.434
	57,29
	1.069
	42,71

	Romania
	2.728
	8,37
	1.262
	46,26
	1.466
	53,74

	Slovakia
	100
	0,31
	67
	67,00
	33
	33,00

	Slovenia
	5
	0,02
	4
	80,00
	1
	20,00

	Sweden
	51
	0,16
	29
	56,86
	22
	43,14

	United Kingdom
	683
	2,10
	394
	57,69
	289
	42,31


Table 4 Foreign population in Asturias (from the rest of Europe)– gender and nationality, Municipalities Registers 2007

	Country - Nationality
	Total No.
	 Total %
	Male No.
	Male %
	Female No.
	Female %

	Rest of Europe
	1.168
	3,58
	456
	39,04
	712
	60,96

	Moldova
	128
	0,39
	39
	30,47
	89
	69,53

	Russia
	244
	0,75
	103
	42,21
	141
	57,79

	Switzerland
	75
	0,23
	35
	46,67
	40
	53,33

	Ukraine
	519
	1,59
	173
	33,33
	346
	66,67

	Other countries
	202
	0,62
	106
	52,48
	96
	47,52


Table 5 Foreign population in Asturias (from the rest of the world)– gender and nationality, Municipalities Registers 2007

	Country - Nationality
	Total No.
	 Total %
	Male No.
	Male %
	Female No.
	Female %

	AFRICA
	2.811
	8,63
	1.896
	67,45
	915
	32,55

	Algeria
	245
	0,75
	150
	61,22
	95
	38,78

	Cape Verde
	27
	0,08
	9
	33,33
	18
	66,67

	Equatorial Guinea
	205
	0,63
	54
	26,34
	151
	73,66

	Morocco
	1.357
	4,16
	902
	66,47
	455
	33,53

	Nigeria
	171
	0,52
	73
	42,69
	98
	57,31

	Senegal
	589
	1,81
	562
	95,42
	27
	4,58

	Other Countries
	217
	0,67
	146
	67,28
	71
	32,72

	AMÉRICA
	17.159
	52,66
	6.540
	38,11
	10.619
	61,89

	North America
	719
	2,21
	322
	44,78
	397
	55,22

	Canada
	18
	0,06
	5
	27,78
	13
	72,22

	USA
	351
	1,08
	173
	49,29
	178
	50,71

	Central America - Caribbean
	2.480
	7,61
	899
	36,25
	1.581
	63,75

	Cuba
	877
	2,69
	398
	45,38
	479
	54,62

	Dominican Republic
	1.387
	4,26
	417
	30,06
	970
	69,94

	Other Countries
	216
	0,66
	84
	38,89
	132
	61,11

	South America
	13.960
	42,84
	5.319
	38,10
	8.641
	61,90

	Argentina
	1.474
	4,52
	669
	45,39
	805
	54,61

	Bolivia
	431
	1,32
	173
	40,14
	258
	59,86

	Brazil
	2.232
	6,85
	586
	26,25
	1.646
	73,75

	Chile
	372
	1,14
	170
	45,70
	202
	54,30

	Colombia
	2.740
	8,41
	963
	35,15
	1.777
	64,85

	Ecuador
	3.992
	12,25
	1.753
	43,91
	2.239
	56,09

	Mexico
	350
	1,07
	144
	41,14
	206
	58,86

	Peru
	449
	1,38
	217
	48,33
	232
	51,67

	Uruguay
	422
	1,30
	215
	50,95
	207
	49,05

	Venezuela
	910
	2,79
	330
	36,26
	580
	63,74

	ASIA
	1.134
	3,48
	608
	53,62
	526
	46,38

	China
	851
	2,61
	445
	52,29
	406
	47,71

	Philippine
	49
	0,15
	14
	28,57
	35
	71,43

	Pakistan
	65
	0,20
	58
	89,23
	7
	10,77

	Other Countries
	169
	0,52
	91
	53,85
	78
	46,15

	Oceania
	29
	0,09
	15
	51,72
	14
	48,28


Source: SADEI (Asturias Statistics Institute) 
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Figure 1 Majority countries
Source: SADEI (Asturias Statistics Institute)
2. Data

General data:

Q.2. Immigrant Pupils in the Asturian Educational System

The situation of immigrant people coming to Asturias is also reflected in the schools that cannot avoid the migratory flows that influence society and education. 

During school years 2006-2007, 5,643 foreign students were enrolled in schools in Asturias, both in public and state funded schools, which represents 4.76% of all the students. 

This data includes pupils who arrive in the ordinary phases of enrolment (from June to September) and also pupils who enter the educational system at any time during the school year. For this reason, it is higher than the official data from the Ministry of Education in Spain that is collected at the beginning of the school year. 

The educational law states that all children between the ages of six and sixteen are entitled to free and compulsory education. Pupils coming from foreign systems of education that enrol in any of the grades of nursery, primary or compulsory secondary education, do not need to carry out any process for the validation of their previous schooling, and the grade they join is decided according to their age. After an initial assessment is carried out the school can decide to place the child in a lower grade if special difficulties are detected in following the curriculum.
Asturias has experienced an increase in the number of foreign students, especially since 2000-2001. As we can see in the following table, the number of foreign students in schools in the region increased from 1770 in 2000-2001 to 5643 in 2006-2007, representing 4.76% of the total number of students in Asturias.
Table 6: 2001- 2007 Period: Evolution in the enrolment of immigrant pupils in Asturias schools

	School year
	Immigrant Pupils in State Schools
	Immigrant Pupils in State funded Schools
	Total
	% 

	2001 - 2002
	1457
	313
	1770
	1.60%

	2002 - 2003
	1595
	295
	1890
	1.41%

	2003 - 2004
	2187
	562
	2749
	2.73%

	2004 - 2005
	2856
	750
	3606
	3.26%

	2005 - 2006
	3661
	1021
	4682
	4.11%

	2006 - 2007
	4455
	2288
	5643
	4.76%


Source: Asturias Consejería de Educación y Ciencia

Main geographical areas of origin (2007)

The next charts show the nationalities of our immigrant students:

Table 7 No and % of immigrant students from different parts of the world

	EU
	Non EU
	North America
	Central

South

America
	Northern 
Africa
Magreb
	Rest of Africa
	Asia
Oceania
	Unknown
	Total

	457
	558
	47
	3674
	295
	82
	199
	331
	5643

	8.1%
	9.9%
	0.8%
	65.1%
	5.2%
	1.5%
	3.5%
	5.9%
	100%


Source: Asturias Consejería de Educación y Ciencia
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Figure 3 No of immigrant students from different parts of the world
Source: Asturias Consejería de Educación y Ciencia

If we consider the country of origin of foreign students in Asturias, most of them come from Latin America; mainly from Ecuador, Colombia and the Dominican Republic but also from European Union countries; especially Romania, and a considerable number from Morocco and China. Most of them are enrolled in primary and secondary education and they attend state owned schools (around 80%).
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Table 8 Most Common Countries of Origin (state schools)

	Country of origin
	No of pupils

	Ecuador
	643

	Colombia
	394

	Dom Republic
	265

	Brazil
	246

	Romania
	223

	Argentina
	216

	Morocco
	165

	Venezuela
	120

	China
	95


Figure 4 Most Common Countries of Origin (state schools)
Specific data:

Q.3. Immigrant Pupils with SEN in Mainstream Schools (State schools)

SEN in Spanish Education includes:

· Specific educational needs: pupils who require educational compensation due to socio-economic and socio-cultural reasons, for foreign students and highly gifted students. They are not given a statement

· Special educational needs: pupils requiring specific support and educational attention due to either physical, psychological or sensory disabilities, or severe behavioural problems, who are given a statement

DATA 2006/2007 (Mainstream) State Schools*: Age range 3-18

* No data is now available concerning immigrant students with SEN in State Funded Private Schools
Table 9 No and % of SEN students, Immigrant students and Immigrant students with SEN compared to the total No of students
	Total number of students
	SEN
	Immigrant Students
	Immigrant Students with SEN

	83,112
	2,645
	4,455
	241*

	100%
	3.2%
	5.4%
	0,3%


Table 10 No and % of Immigrant students with SEN compared to the total No of Immigrant students

	Immigrant Students
	Immigrant Students with SEN

	4,455
	241*

	100%
	5.4%


Table 11 No and % of Immigrant students with SEN compared to the total No of students with SEN

	SEN Students
	Immigrant Students with SEN

	2,645
	241

	100%
	9.1%


* Of these students, 161 have a statement for physical, psychological or sensory disabilities, representing 3.6% of the total number of immigrant students

Q.4. Immigrant Pupils with SEN in Special Schools (State schools)

Table 12 DATA 2006/2007 State Schools: Age range 3 - 21

	Total number of students
	SEN
	Immigrant Students

	284
	284
	15

	100%
	100%
	5.3%


3. Provisions

Q.6. Provisions Offered to Immigrant Pupils and their Families

Educational policies regarding Immigrant Students

In 2002, the Basic Law of the Quality of Education (LOCE: la Ley Orgánica de la Calidad de la Educación) emphasised compulsory education and equality of conditions, mentioning immigrant students and acknowledging their right to choose a school. Moreover, article 42 of the LOCE mentions the inclusion of immigrants in the Spanish educational system. Yet, the replacement of this Law by the present Basic Law of Education (Ley Orgánica de la Educación –2006 LOE -) places it in a framework regarding immigrant education rights. 

Rights to Education and Support Measures

The Immigration Act, Title I, art. 9 stipulate that all foreigners under the age of 18 have the right to education on the same terms as Spanish citizens and also the duty to accept education. The right to education includes access to basic free and compulsory education, as well as to the corresponding academic qualifications.

The educational law in Spain also states that in order to facilitate the integration of students into the school level corresponding to their age, education administrations are to develop specific learning programmes for those who are not familiar with the Spanish language or culture or those who show serious deficiencies in the basic skills.

Validity of studies. Enrolment criteria

Students coming from foreign education systems that join any of the grades of infant, primary or compulsory secondary education do not need to carry out any process for the validation of their previous studies. These are only necessary when they intend to access educational levels where a Secondary Education Certificate is required. 

Thus, foreign pupils are enrolled in the grade corresponding to their age. However, quantitative and qualitative data will be collected on the initial situation of students when they enter the school system. Based on the outcome of this data, when certain deficiencies in the previous schooling or a poor competence in numeracy or literacy is observed, they can be enrolled in a lower grade.

The enrolment process for immigrant students is carried out based on the same principles that rule the normal registration for public and state funded private schools in Asturias.

Curriculum and Organisational Measures

Curricular measures

· Educational Support: as an ordinary measure to deal with diversity regarding non prescriptive elements of the curriculum, that is to say, the sequence of the contents, evaluation, the organisation of the classroom, forming student groups, and everything included in the sphere of methodology.

· Curricular Adjustments: understood as the modification of one or more prescriptive elements of the curriculum, such as the objectives, contents and evaluation criteria to meet the educational needs of the students that are due either to certain difficulties or to exceptional capacities.

· A flexible approach to age: students with special educational needs can be targeted under measures to adapt their schooling in the different phases of non university education. These measures can be carried out after verifying the application of other measures of curricular or organisational adjustment, which are foreseen to meet the specific needs of each student. In any case, basic education will not be extended beyond the year in which they reach twenty years of age. 

Organisational Measures

· Groups to learn languages: through individual assistance, creation of flexible groups, with the objective of promoting an initial specific training in the languages in which education is conducted. 

· Groups to adjust curricular competences: characterised by flexibility, these groups would aim at making progress in curricular competences, through individual assistance in such a way that pupils can fully join learning activities during their school year. 

In the same way, the following main objectives are established as priorities:

· To assume the design and implementation of educational actions to meet the students’ needs as a responsibility of the school, in a global way, 

· To favour the progressive integration of pupils in schools. 

· To inform families and pupils about how the school functions and its organisation. 

· To promote respectful and tolerant attitudes towards diversity and facilitate integration processes.

Socio-linguistic Integration and Reception Programme

The educational authority in Asturias, through the Department of Pupils, Participation and Educational Guidance, launched this programme in 2001, applicable to all immigrant students attending public or state funded private schools. 

The general objective of this programme is to integrate the entire immigrant student population into the school environment.

Basic principles 

· Integration: keeping with the right to equal education and contributing to the objective of social cohesion. The most coherent way of applying this principle and working toward this objective is through multicultural education, i.e. equal opportunity built on diversity.

· Inclusion: The teaching and learning processes for immigrant children take place in mainstream classes, with the only exception of support classes during the immersion period for Spanish as a second language or basic skills.

· Intercultural education: It is the school curriculum that provides the basis for intercultural education, through the use of cross-curricular issues at all levels and in all subjects. In many schools, the intercultural approach has a role in the overall school educational plan, being the main aim of such actions the integration of immigrant pupils into the school and society, and to encourage all the students to see in the diversity of cultures a source of richness rather than conflict. 

Specific objectives

· Acquire a good oral and written command of Spanish.

· Access to the same curriculum as the rest of the student population.

· Gradually attain personal autonomy in the school environment and society.

4. Support measures

Specific programmes are provided, in accordance with the education authorities’ planning, in mainstream education specific classrooms. The development of these programmes is simultaneous with the schooling of pupils in ordinary groups, depending on their level and evolution.
1. School Reception Plans

One of the aims of educational policy toward immigrants is to establish a good relationship between the families and the school. 

The responsibility for drawing up the immigrant pupil reception and integration plan falls primarily on each school and its staff. Therefore, each school is encouraged to:

· Elaborate an immigrant reception and integration plan which guarantees standardised monitoring of the student's academic progress.

· Detect students' education needs and provide appropriate individual responses.

· Inform recently arrived students and their families about the school's educational project, and the educational system.

To this end, the Department of Education has provided the schools with a model immigrant reception plan designed to serve as a guide for each school to elaborate its own Immigrant Reception Plan: Guide for the socio-linguistic welcoming of Immigrant Students in Schools (Orientaciones para la acogida de alumnado inmigrante) which can be downloaded from the following web address:

http://www.educastur.es/index.php?option=com_content&task=view&id=134&Itemid=54
Also, the Department of Education has published an Access Guide to the Asturian Educational System in Arabic, Romanian, Polish, Chinese, Portuguese, French, English and Spanish in order to inform recently arrived families of the basics of our School System. It can be downloaded from the following  web address:

http://www.educastur.es/index.php?option=com_content&task=view&id=145&Itemid=54
2. Welcoming / Newcomers Teachers

Public or state funded private schools that enrol a certain number of foreign students in the compulsory stages of primary and secondary education can appoint a teacher from the school staff as the Welcoming / Newcomers Teacher. This teacher reserves time in his or her timetable (around 3 hours a week) for the following tasks:

· Planning and dynaminising the School Reception Plan together with the school directive board and co-ordinating all the actions aimed at the intercultural education for all the students

· Gathering all the necessary information about the newly arrived pupil and collaborate with the school counsellor on the initial assessment tasks that are carried out in order to define the individual plans that may respond to their specific needs

· Being in contact with the families in order to make the school integration easier, disseminating information about our educational system and school organisation

· Informing the class teachers about the newly arrived child, giving them all the information that has been collected through the initial interviews with him/her or family

· They can also teach these students Spanish, either as a Second language teacher or as a basic skills teacher, for those students who have difficulties in adapting to the Statutory curricula
These teachers receive specific initial training on intercultural education, classroom management and the teaching of Spanish as a second language through the In Service Teachers Training Net.
3. Newcomers / Welcoming and Curriculum Access Classes

They are organised in public and state funded schools with high rates of immigrant students in the compulsory stages of education, especially for students from 8 years of age onwards with low levels of Spanish who need intensive Spanish tuition for both general and specialist purposes. In primary schools, early phase students are likely to be in the mainstream for most of the time.
They are new organising structures aimed at implementing new methodological, didactic, curricular and grouping measures which guarantee both the intensive learning of Spanish for pupils with other mother tongues and the access to basic competences in numeracy and literacy for Latin American pupils who may have difficulties in accessing the statutory curricula.

The general objectives of these classes are:

· Providing the newly arrived students with the basic communicative linguistic competences in Spanish 

· Initiating the acquisition  of a basic curricular vocabulary in the different subjects 

· Introducing knowledge of the natural and social environment, emphasizing the social and cultural aspects of Asturias and Spain

· Reinforcing the basic numeracy and literacy competences

· Granting attainment of the strategies and abilities that will help them in their school integration

Pupils attend these classes for a weekly period that varies from 6/7 hours to 15, depending on the specific needs they may have. In all cases, they attend about half their weekly timetable with their classmates from their original classroom (subjects like PE, Technology, Foreign languages, Art, Music and Religion) in which the language and curricular requirements are not so intense.

They can be organised in three levels:

LEVEL 1. Pupils who speak no Spanish. It is a short-term, intensive programme aimed at learning oral Spanish and literacy (maximum three months)

LEVEL 2. Pupils who have passed Level 1 and who have acquired a basic communicative level in Spanish, but need more support (around six months) with a programme that includes Spanish for survival and Spanish for the curriculum areas. Learners should be given this provision for the length of time that is sufficient to enable them to follow basic classroom instructions and to take advantage of modified materials and tasks in the mainstream classroom.

LEVEL 3. Pupils with other mother tongues, who have gone through levels 1 and 2 and pupils of Latin American origin that need support to access the statutory curricula (maximum one school year). A general programme including a component of cultural knowledge or modified content, such as Maths or Science, which focuses on the language for the subject area in their programme or in basic competences

4. Spanish as a Second Language Support Measures

Spanish is the key to both social and educational integration, and it is one of the main obstacles to achievement that immigrant pupils encounter. With the aim of accelerating the process of acquiring a basic level of competence in the host language, special support measures are organised in the schools in order to meet the needs of late arrivals.

The teaching and support of Spanish as a second language varies depending on the context of the school. In the majority of primary schools the work is mainstream. In others there is a combination of in-class and withdrawal support (the latter might be induction provision for late arriving pupils) Some schools focus support on individuals or small groups at key points, but in general, the recommendation is that teaching should be firmly placed within the context of the curriculum rather than consisting of de-contextualised language activities. Time limits for withdrawal work are also set, and the outcomes reviewed regularly.

It is important to point out that inclusion is an essential principle in our educational policy, and in this way we generally prefer, especially for very young learners, not to separate them from their class mates. 

In certain cases, in older students with a very low level of Spanish, separate provision for not more than 2 or 3 hours a week has proved to be a success. 

Linguistic Immersion Units

These are developed as an exceptional measure for pupils who have no Spanish at all, which may include no familiarity with the Roman alphabet, or who have received no formal education in their country of origin. In these circumstances, a short-term, intensive programme aimed at oral Spanish and literacy, may be appropriate. 

Units have been organised in three secondary schools. One in Gijón, another one in Avilés and another one in Oviedo, these being the bigger cities in Asturias, and also those that host the majority of immigrant population. They take in pupils from different schools in the area as a part-time provision during school hours and the limit of attendance is a maximum of 60 school days. From two to four teachers are in charge of each unit, all of them specialised teachers in Spanish as a second language, and their work is co-ordinated with the students’ schools of origin.

5. Portuguese Language and Culture Programme

It is carried out with the collaboration of the Portuguese Embassy in Spain. It is organised in eight infant and primary schools in Asturias and there are four Portuguese teachers working in the programme.

Every child in the school can participate in the programme, regardless of their origin, and the instructions that rule it establish clearly that the main objective is intercultural education.

The programme consists of two complimentary areas:

· Educational activities designed for all the students.

· Specific actions directed to Portuguese speaking pupils in order to maintain their language and culture 

The programme, in pre-primary and primary educational levels, is developed by native Portuguese teachers belonging to the Red de Enseñanza del Portugués en el Extranjero (Network for the Teaching of Portuguese Abroad) joining the Spanish schools (public or subsidised private schools). In these, Portuguese learning activities are part of the overall teaching activities by means of the intervention modalities in integrated classrooms (in which Spanish and Portuguese teachers develop their didactic activities with the whole group of pupils in the classroom), or in simultaneous classrooms (in which Portuguese teachers teach those pupils who have chosen to participate in the programme). Besides this, in these schools there are complementary activities such as pupil exchanges and study visits to both countries, Portuguese cultural weeks and Portuguese Clubs. 
6. Teacher Training

There are no teachers of Spanish as a second language in our basic school system, and it is usually Spanish language or foreign language teachers who are in charge of the support classes. However, great efforts are being made in order to supply a specialised teacher training programme, especially at the Teachers’ Resource and Training Centres. 

Teachers need to be trained in the following areas to meet the educational needs of the immigrant student population:

· Diversity

· Intercultural education

· The teaching of Spanish as a second Language

There is now a specific teacher training programme for the Socio-linguistic Reception and Welcome Plans and Intercultural Education being developed in our community, and there are also several teachers’ workshops and seminars working in this field and elaborating specific teaching materials relating to Spanish as a Second Language and intercultural issues.
7. Teaching Resources

A web page with teaching resources for the integration of immigrant children in schools has been published. It is called “Acogida, Diversidad Cultural” (Welcome, Cultural Diversity)

The objective is to provide a response to the new challenges that cultural diversity is raising in schools, offering classroom resources, bilingual vocabularies, bibliographic references and examples of good practice.

http://web.educastur.princast.es/proyectos/acogida/index.htm
Guidance and counselling teams, primary schools and secondary schools that enrol immigrant students with language needs are regularly provided with basic resources kits specially designed to implement these programmes.

8. Collaboration with NGOs  and Cultural Societies

Every year, several subventions for NGOs and Societies are announced for the development of diverse compensatory educational and social issues aimed at favouring the integration of immigrant students to our society and educational system.

9. Peer Support Systems

Peer support systems or co-operative arrangements operate where the school employs a buddy system that teams the student with a Spanish competent peer. This buddy is usually assigned to the new learner and works to provide not only in-class support but also social support outside the classroom.

5. Assessment
The tools used for the assessment of immigrant pupils are the same as we use for national pupils. 

In the case of pupils whose mother tongue is different from Spanish, we use tests to assess their competence in:

· Spanish as a second language and knowledge of the Latin alphabet

· Mother tongue competence in oral and written language

· Competence in mathematics

(For the remaining pupils, we have developed a test in the following languages, adapted from the tests used in Catalonia: 

· Arabic

· Armenian

· Bulgarian

· Chinese

· Dutch

· English

· French

· German

· Italian

· Lithuanian

· Polish

· Portuguese

· Romanian

· Russian

· Tagalong

· Ukrainian

· Urdu

· Wolof

We also use a tool adapted from 'Bilingual pupils and special educational needs: A Teacher's Guide to Appropriate Support and Referral', by Susan Shaw that we have translated into Spanish. It is a set of questions for teachers to help them decide if the problems observed in the student are due to his/her poor competence in Spanish or may have other problems/disabilities. It may also help to decide which the most appropriate assessment for pupils who have difficulties with Spanish is. The set of questions range from:

· Lack of response

· Problem with listening

· Lack of oral expression

· Progression difficulties in other curricular areas

· Slow or little progress with reading

· Writing difficulties

· Difficulties with handwriting

· Behavioural, emotional or social difficulties

We have no special assessment teams for immigrant students with SEN. The assessment of these pupils is carried out by the same professionals as with national pupils. 

Spanish educational law states that in the case of pupils with special educational needs, the identification and evaluation of their needs will be carried out by teams of professionals with different qualifications. These professionals will establish individual plans with regard to each pupil’s educational needs, taking into account both parents’ and teachers’ opinions. At the end of each year, the evaluation team will assess the extent to which the objectives set out in the plan have been achieved. This will facilitate the introduction of the necessary adaptations, including the most suitable type of schooling according to pupil’s educational needs. If necessary, this decision can be made during the school year.

These services are regulated and organised through the Sector Educational and Psycho-pedagogical Interdisciplinary Guidance teams and through the guidance departments of secondary education schools.

Apart from the guidance teams working for the schools in a district or area (zone or sector teams), specialised specific teams and Early Intervention teams, with a different geographical sphere, are established. Guidance teams have among their functions the detection, assessment and diagnosis of special educational needs as well as counselling, collaborating and participating in the educational process of pupils with special educational needs. 

When an immigrant pupil with SEN enters the educational system, immigrant parents are encouraged to provide any report that can be useful for the assessment of the child. In cases where these reports are in another language, they are translated into Spanish.
b.
Challenges of Educating Immigrant Pupils with SEN

· Classrooms in Asturias are becoming increasingly diverse. This diversity comes with the great challenges of integration. Some pupils cannot speak Spanish and this prevents them from being properly assessed and consequently, they cannot get the special resources they need.

· We also find that teachers of Spanish as a second language are not trained to deal with pupils with disabilities and there are not special programs to help them acquire a good command of Spanish.

· Sometimes, language difficulties are confused with learning difficulties and immigrant students who do not speak the language of instruction tend to be overrepresented in the SEN lists. (See Q3 and Q4)

· The great disparity found between the educational systems of countries from South America and Spain is frequently a barrier for those students entering our schools. This produces great rates of failure among these students. Big efforts are being made in order to compensate for this poor previous schooling but sometimes these pupils tend to be categorised as students with learning difficulties just because they lack the competences in basic skills that national students have already achieved through classroom practice.

· Further programs in teacher training are needed, both in initial education for teachers entering the system and for in-service training
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