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LUXEMBOURG / ECHTERNACH

Questionnaire- Local information

1. Population

Q1. Short description of the population concerned by this analysis. Please use as a reference, globally or partly, the operational definition as discussed in Brussels.

In this part of the questionnaire the local school situation of the city of Echternach, a town of about some 5000 inhabitants, will be described. 

For the local population the town has pre-primary (3 to 6 years) and primary (6 to 12 years) schools. Within the regular local school system the town also has 3 special classes that accept children on the regional level.

As the town has some regional importance, there are other schools accepting pupils from the regional area, such as post-primary schools for compulsory education (12 to 15 years) and post compulsory education (15 to 19 years). On the other hand, we have to consider that not all levels of post-primary compulsory education are offered in Echternach as the basic (and poorest) level of post-primary compulsory education (12 to 15 years) is offered in a nearby town. These schools are run by the Ministry of National Education. 

The Ministry of National Education is also responsible for a regional school for special education.

The town of Echternach is a good example for our study as there are 5346 inhabitants (2006) with more than half of the population having the nationality of Luxembourg. The composition of the nationalities is given as follows:

· Luxembourg: 

53,87%

· Portugal: 

29,57%

· Germany: 

4,38%

· France: 

2,86%

· Belgium: 

1,76%

· Yu (ex): 

1,30%

· Italy: 


1,25%

· Netherlands: 

0,82%

In pre-primary and primary education, all the pupils should follow the regular curriculum; there is a local offer of support in special courses and classes for immigrant pupils. Immigrant pupils generally have problems following the curriculum at school as all subjects are taught either in the Luxemburgish, French or German language. The oral communication at school is normally in Luxemburgish. Reading and writing (first year in primary school) is taught exclusively in German. French is taught from the beginning of the second part of the second year in primary school. So, a lot of children have problems in reading and writing, as the curriculum is based on the concept that all children should speak and understand the language of Luxembourg.

2. Data 

(related to pupils in compulsory education, school year 2005/2006)
General data:

Q.2. Data concerning number of immigrant pupils.

It is not easy to give the total number of immigrant pupils for the entire spectrum of compulsory education (3 to 15) as:

1. The local authorities are only responsible for local pre-primary and primary education (3 to 12 years)

2. The post-primary offer in Echternach does not include ALL levels of compulsory education. This offer is a regional one

3. The regional special school accepts pupils from the entire region from 3 to 15 years.

Therefore we find the following situation in the school year 2005/2006, under the responsibility of the local authorities in pre-primary and primary education (3 to 12) as follows:

· Portugal: 
43,22% 

(236)

· Luxembourg: 
41,39% 

(226)

· France: 

3,66% 

(20)

· Germany: 
2,20% 

(12)

· Yu (ex): 
2,02% 

(11)

· Italy: 

1,47% 

(8)

· Belgium: 
1,10% 

(6)

· Netherlands: 
0,37% 

(2)

Specific data:

Q.3. Data concerning number and % of immigrant pupils with SEN in mainstream schools, compared to number and % of non-immigrant pupils with SEN in mainstream schools.

The national authorities have taken measures to facilitate the participation of immigrant pupils in the national curriculum on different levels as follows:

An offer has been created on the pre-primary level, initially beginning at 4 years, of ‘éducation précoce’ from the age of 3 years and open to ALL children, but with the intention of allowing immigrant children to become familiar with the national language. 

In Echternach and for the school year 2005/2006, some 33 pupils have taken part in 

this school offer.

Table 1: Pupils taking part in the pre-primary school offer in Echternach in 2005/2006

	Pupils in total
	Immigrant pupils
	%

	33
	23
	69,7%


At primary level, different forms of education are offered (courses and classes) to pupils with SEN, some especially for pupils with an immigrant background. We find some of these offers in Echternach, like ‘cours d’appui / support courses’, ‘cours de langue / language courses’, ‘cours intégrés / integrated courses’, ‘classes d’accueil / welcoming classes’, ‘classes d’attente / waiting classes’, ‘classes spéciales / special classes’. There also exists an offer of ambulant educational help for pupils with SEN.

For the city of Echternach, and for the school year 2005/2006, we find the following situation:

Table 2: Number of pupils in the different types of classes in Echternach 2005/2006

	2005/2006
	‘Classe d’accueil’
	‘Classe d’attente’
	‘Classe spéciale’

	Pupils
	0
	0
	21


The repartition of the pupils is as follows:

Table 3: Pupils in the special classe in Echternach in 2005/2006

	Special class
	Non-immigrants
	Immigrants

	Pupils
	7
	14


Q.4. Data concerning number and % of immigrant pupils with SEN in special schools, compared to number and % of non-immigrant pupils with SEN in special schools.

Table 4: Number and % of pupils in the regional special school

	Regional special school
	Number and % immigrant pupils with SEN
	Number and % of non-immigrant pupils with SEN

	Echternach
	9
	22


Q.5. If no data is available, what is the reason for lack of information?

There are a lot of reasons for the partial lack of information and data on the local level: one reason is that local schools (local schools in general in Luxembourg) have no director responsible for gathering information about the local school. So every teacher is responsible for the statistics of his/her class. At national level, there is a lot of information available for the situation in pre-primary and primary school; often this information is not available at local level but they give a general overview of a problem. For some measures, as in special courses given to individual pupils or small groups of pupils, there is no data available as these offers often emerge during the current year and the pupils join and leave these courses at random.

Concerning the lack of local information at post-primary level, we have to take into account that this type of education is under the responsibility of the Ministry of National Education, that the school in Echternach is a regional one, and that the basic level of secondary education is not available in Echternach. 

3. Provisions

Q.6. Which types of educational provisions are offered to immigrant pupils and their families?

At pre-primary level, as mentioned in Q3, the ‘éducation précoce’ has been introduced to give young immigrant children (3 years old) the chance to learn to understand and to speak the Luxemburgish language whilst in a playing situation. These efforts are to be continued in pre-school (4 to 6 years) by offering well structured native language courses to the young immigrant pupils. 

At primary level, depending on whether the children have followed pre-primary education in Luxembourg or whether they have just come to Luxembourg, the young immigrants are invited to either follow the official curriculum, or they can join the ‘classe d’accueil/welcoming class’ which can, on demand, be created. In reality, as new immigrant children do not arrive ‘en masse’, single children are often attached to a class corresponding to their age (minus 1 year), with the possibility to follow supporting courses in the national curriculum. It may happen that these children, even after some years of doing both, have to join the ‘classe spéciale / special class’. We have to consider that most of the immigrant children come from Portugal, so therefore the Embassy of Portugal offers courses in Portuguese to those children attending local primary schools.

In general, parents are welcomed by the local teachers, or, in the best of cases, by a delegated representative (délégué du personnel enseignant) of the school.

For provisions offered on the secondary level of education, please refer to Q7 (below) of the national information given.

Q.7. Which services are responsible for and how do they co-operate? To which extent do these provisions differ from the ones provided to the local population?

As we have seen, there is no official welcoming of immigrant people in Luxembourg, including school (all levels). Pupils are ‘normally’ introduced to a class corresponding to their biological age; at best they are put into a class 1 year below their age. 

When serious problems arise in pre-primary or primary school, it is taken up with the regional school inspector who is able to propose solutions on the local plan such as: adapting the official program to the child, permitting the child to follow several courses in other classes or creating language support in the local school as courses or in classes.

Parents, teachers and the regional school inspector may apply to a regional advisory/assessment center ‘Service de Guidance de l’Enfance’, where every child can be studied and given advice on personal, family or school problems. These regional assessment centers are linked to the regional school inspectors, to medical doctors in child development and to institutions for child therapy. This help is offered to the local community, natives and immigrants alike.

At the secondary level, we can mention 2 different support centers: the school-linked psychological center (Service de psychologie et d’orientation scolaire) which offers support to every pupil in the school and the specialised assessment center in charge of immigrant pupils aged + 12 years (Cellule d’accueil pour élèves nouveaux arrivants).

Q.8. Describe in which way services provide information to parents and to which extent families are involved.

The Ministry of National Education provides so-called mediators (‘médiateurs culturels’) in order to communicate with the parents of immigrant children when they join the school system. These mediators are native language speaking persons who have lived in Luxembourg for several years and who are aware of the cultural origins of the immigrant people as they are immigrants themselves coming originally from the same country. They assist the before mentioned assessment centers, as well as the local teacher or the school inspector in translating the dialogue between the professionals and the parents. They may accompany the parents to e.g. the doctors, the hospital, or classes and assist them with everyday problems in the context of the school.

Q.9. Can you describe the financial implications regarding provisions available to immigrant pupils with SEN and their families?

The financial implications of the provisions (either in assessment centers or at school) on the local level are not available as most of these provisions are meant for the entire school population. Maybe some of the financial contribution could be measured; but for political as well as ethical reasons there is consent for not distinguishing the help for several categories of people. 

4. Support measures

Q.10. Can you list the main problems faced by schools, teachers, pupils and families.

The most important problem mentioned by schools, teachers and families is the long bureaucratic procedure before receiving help. The ways of communication between school and assessment and support centers are not without misinterpretation and misunderstanding. According to the assessment and support centers, there is a lack of commitment from parents with a different cultural background. Many appointments are not kept by parents, so therefore a diagnosis takes much more time that it should do.

On the other hand, help is already defined and attached at the beginning of a school year; so if further problems arise during the year, there is no more immediate help available.

Q.11. According to the existing local information, do you have results regarding support measures provided to/by the school, to/by the teachers and to the pupils? Please detail them.

According to a global appreciation, children with a different cultural background and who need time to acclimatize finish school with one or 2 years delay. Due to lack of competence, mostly in the German language, most of those children join the post- primary level more often in the technical classes.

Q.12. Please describe success factors and obstacles related to an inclusive learning environment in the frame of a multi-cultural class.

It seems that the involvement of the parents in the school career of the children is important. Also, the general framework in a class and in a school means a lot for the success of the individual child in a multicultural environment. Working on the individual child’s progress rather than on a general, defined program for an entire class can help to develop inclusive learning. It is much easier to develop strategies for the individual child when there is more than one teacher in the class. On the other hand, according to the composition of a given class, the rhythm of progress can change from one year to another - adapting the level to the children.

Q.13. Can you provide references to some conducted or planned evaluation on this issue (if any)?

No

5. Assessment

Q.14. Can you describe the assessment tools used in order to identify the needs and abilities of immigrant pupils with SEN?

The assessment tools used do not differ from the assessment tools used in general. The only ‘facility’ is having the assistance of a translator.

Q.15. Can you describe how barriers such as the linguistic one are taken into consideration?

See question 14

Q.16. How does assessment take place when immigrant pupils with SEN enter the educational system. What kind of documents (if any) are immigrant parents expected to bring from one country to another?

The assessment is not done automatically; it requires an invitation from the assessment center which is provided only when the parents or the teacher demand a diagnosis. All documents from schools or medical doctors from abroad are welcome in order to speed up the process of pedagogical help.

Q.17. Can you describe who is involved in the assessment procedure (role of schools, assessment services, etc)?

Help can only be asked for by school teachers or parents; the parents have to agree with the proposals made before help can start.
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