[image: image1.jpg]




Legislation and Policies for Inclusion

Information presented during the

Case Study Visit to

Montluçon, France June 2007
[image: image1.jpg]
Contents

3BELGIUM (FLANDERS)

CYPRUS
4
CZECH REPUBLIC
6
DENMARK
8
ESTONIA
11
FINLAND
13
HUNGARY
14
LITHUANIA
15
POLAND
17
PORTUGAL
19


BELGIUM (FLANDERS)

After 10 years of discussion the Flemish government has reached in March 2007 an agreement concerning the education of pupils who need extra care. The new system has to guarantee that every child in Flemish Education gets proper and convenient care. The agreement concerns both regular and special education. The policy of special education has now become 30 years old. After 1,5 year of discussion, this concept was approved by the Flemish Government. The first step of implementation of the new legislation will be in September 2008 and will be finished in 2016.

Now 1,1 million children follow education in Flanders. An important part of them has specific needs, which can threaten success in a school career. Often they follow regular education, but besides that 46.500 children follow special education. This amount is 40% higher than 15 years ago. Around 7000 pupils follow integrated education (GON): they follow classes in regular schools en get support from special education during some hours a week. Besides this there is as well a growing amount pupils that are in the inclusive education projects (ION). They follow classes in regular education but they get the information on there own level. 

The new legislation wants to offer more possibilities to parents, children and schools. The concept is based on 2 main concerns: possibilities of adapting the environment (5 care levels) and the characteristics of the children (4 clusters)

The clusters are based upon the problems in participation that children could experience. It handles about problems in participation

· By other means than a disability (f.e. children who speak another language at home) (Cluster 1)

· By means of learning (f.e. dyslexia) (cluster 2) 

· Which causes other problem in functioning, also outside the school environment (f.e. blindness) (cluster 3)

· By means of disturbed social interaction (f.e. autism) (cluster 4).

The care levels are pointing out the characteristics of the education itself. The higher the number the more care a pupil needs. Based upon a care level the methods in the classroom will vary, as well as the support for the teachers, the kind of degree or certificate a pupil gets, the sources,… The first two levels are for regular schools, the forth level will only be offered in special schools. The third level opens both doors from special as from regular schools for the pupils. In this case regular schools will get the same (financial) support as in special education. There is as well a fifth care level for children who are (temporarily) not following classes in a school (f.e. children in hospitals or in K-services). 

The selection of the most suitable care level is done by the CLB (centre for supporting pupils) and in co-operation with the parents, the school and the pupil.

Source: press release on 30th March 2007

Prepared by Jetske Stribos - jetske.strijbos@xios.be 
CYPRUS

The educational system:

The State is responsible for providing free compulsory education to children from the age of 4,8 years till the age of 15. It offers education in nursery, primary, gymnasium and lyceum.

All levels of education are under the authority of the Ministry of Education and Culture, which is responsible for educational policy making.  Pre-Primary School provides compulsory education from 4,8 years.  Primary schools offer compulsory education from 5,8 years to 12.  The core subjects are Language (Greek) and mathematics.  For each subject of the curriculum there is a statutory time allocation.  

The main objective of education in Cyprus is to “develop free, democratic and autonomous citizens who, using their mental and physical growth, will help actively in the social, scientific, economic and cultural progress of the country and who will promote cooperation and love between people, always aiming for freedom, justice and peace and always having as their guidance the idea of a free country…” (Ministry of Education and Culture, 2002, p.17)

Inclusion legislation and policy:

The policy for Special Education in Cyprus is expressed within the Special Education Law 113(I) of 1999, the Regulations for the Early Detection of Children with Special Needs 185(1)/2001 and the Regulations for the Training and Education of Children with Special Needs 186(1)/2001. These last two regulate the implementation of the new Law as from September 2001.

Through the core articles of the Law for Special Education, the state recognizes that all children have a right to an education appropriate to their needs. The State attempts to provide a legal framework where those with special educational requirements can receive, in the least restrictive environment, an education which meets their individual needs. According to the Law for Special Education and Training of 1999, children, to whom special education and training has been determined, attend ordinary schools, special units or special schools with appropriate infrastructure, adopted to their own needs..  
The majority of children with special needs attend mainstream schools and follow the normal curriculum, which may be adjusted to suit their particular needs, according to the child’s Individual Education Plan (I.E.P.). 

Where a child requires individual assistance outside of his/her classroom, this is arranged so as not to restrict their access to all subjects of the curriculum. 

Liaison officers of special education or special needs advisers offer guidance both in special schools as well as in mainstream schools.  These advisers work under the guidance of the inspector of special education, offering advice and support to special teachers, cooperating with teachers and administrators in ordinary schools and with other professionals. After assessment and diagnosis is made, special needs advisers visit both special as well as ordinary schools and offer advice and suggestions to school staff, parents and children.

“A child is considered to have special educational needs if he/she has a significantly greater difficulty in learning than the majority of children of a similar age or if a disability prevents or impedes him/her from using the standard educational facilities and resources available in mainstream schools” (Law 113 of 1999).  In this case, according to the Law for Education and Training of Children with Special Educational Needs 113(I)1999,  the child is referred to a District Committee for special Education and Training which will assess the child and evaluate its needs.  This evaluation is conducted by a multidisciplinary team, including a child psychologist, an educational psychologist, a teacher of special education, a doctor, a speech therapist and any other specialist, as the case may need.

The District Committee decides that a child is in need of special education and training or facilities.  It also decides whether special education and training shall be provided in mainstream classroom, in a special unit in mainstream schools or in a special school. 

The parents of the child to be evaluated have the right to attend during the evaluation and to participate alone or with a professional of their choice, but also have the obligation to give any information concerning their child that will help the assessing procedure.  After the evaluation, parents are informed of the decisions concerning their child, taken by the Committee, and have the right of appeal to a Central Committee for special education and training.

Every two years, or earlier if required, a re-evaluation takes place in order to assess the child’s progress, the educational program and further needs, if any. 

The Law for Special Education has led towards the segregation of special needs education from general education. Teachers do not have a clear view of Special Needs and the implementation of the Law for Special Needs has led teachers to move the responsibility for children with special needs to others, the specialists.  That is why many referrals were made to District Committees to assess pupils that teachers could not, or would not, handle.  In order to face this situation, the Ministry of Education of Cyprus, as from September 2004, has put into action the Mechanism for Detection and Support of Children with learning difficulties, emotional and other problems.  Through the Mechanism, the school, in cooperation with the family of the child, must set out a procedure for helping the child within the school and at home, before referring it to the District Committee for assessment. 

More Information - Agency National Overview for Cyprus - 

http://www.european-agency.org/nat_ovs/cyprus/ 

Prepared by Andreas Theodorou - atheodorou@moec.gov.cy 

CZECH REPUBLIC

The right of all children to be educated is enshrined in the Constitution of the Czech Republic (Ústava České republiky No 1/1993). The Constitution says that everybody is equal in accessing the law and according to the law. Everyone has the equal opportunity to receive education.  Everyone also has the right to basic and secondary education free of charge. 

Since 1989 there has been a progressive process of changes in the Czech educational system. All those changes have opened the space to a wider differentiation and individualization of educational offer. The greatest changes deal with a group of children with special educational needs. 

The pupil with special needs has the right to be educated at the mainstream school (preferably with regards to the pupil’s special needs), and/or at a special class/unit within the mainstream school and/or at a basic school for children with special needs (“special school”).  Inclusion of pupils with SEN is the first alternative for providing special needs education.

The general objective of education of children with special needs both in mainstream and segregated provisions is to give them equal opportunities to successful and efficient education in accordance with their needs and abilities. The main principle is the focus on each pupil’s strengths and her/his individual learning and development needs. Education has to promote pupils’ initiative and self-confidence. 

Special schools are defined as a part of the overall educational system by the School Act. The number of them is decreasing. These schools provide education to students with mental, sensory or physical disabilities, students with communication difficulties, students with complex needs, students with learning and/or behavioural difficulties and ill or health risk pupils.  

Basic and secondary education is free of charge and is covered by the national budget.

The assessment of educational needs is carried out by Pedagogical-psychological Advice Centres, Special Pedagogical Centres, Centres of Educational Care and Diagnostic Institutes within the educational sector. 

As a rule, it is the teacher who deals with student's special needs, in co-operation with resource centres (special schools) and counselling services. The responsibility of parents is to take the decision for their daughter and/or son to undergo the assessment of special needs. The experts from special educational and/or educational – psychological counselling centres look into the nature of the need of a child and make proposals for special support and provisions. The head teacher of the school decides about the form of special education support. Parents have the right to approach this decision-making process and their opinion is crucial.

The professionals from the health sector are responsible for medical diagnoses and medical recommendation to support education. Teacher training is predominantly at university educational level; upper secondary education for preschool teachers is accepted. Most programmes are at master’s level (ISCED 5A) and are taught at universities. 

Source: Agency National Overview for the Czech Republic - 

http://www.european-agency.org/nat_ovs/czech/
Prepared by Olga Zelinkova - zelinkova@mymail.cz 
DENMARK

Legal System:

The teaching of children, young people and adults is regulated by a number of acts, and, with one exception, the general provisions on special education are contained in the ordinary acts applying to the school area in question. The exception is the act on special education for adults, which since 1980 has been the legal basis for compensatory special education for adults with functional difficulties of a physical or psychological nature; there is however also a ministerial order on special educational support in vocational education and training etc. But otherwise there is no special legislation which applies to pupils with special needs. In the ordinary legislation pertaining to the individual levels of education, it is laid down more or less directly that the teaching must be open to all and thus be organised and executed with due consideration of the pupils' different prerequisites and needs, and there may be provisions regarding special considerations in connection with examinations and the like.

In the Folkeskole, where the compulsory education is a decisive element of the legislative basis, it is laid down very precisely and obligingly that all children are obliged and therefore also entitled to complete the Folkeskole or other teaching of a standard which can measure up with that of the Folkeskole. The Act on the Folkeskole thus applies to all children of basic school age as well as children who have not yet started school, if they due to a handicap have needs for special educational assistance. The aims of the school, the number and scope of the subjects, the organisation of the teaching in class levels, evaluation etc. are thus directed equally at well-functioning pupils and at pupils with severe functional disabilities.

The Act on the Folkeskole does however contain supplementary provisions on special rights for certain pupils and on possibilities of deviating from some of the provisions in the act in relation to these pupils. In section 3 of the Act on the Folkeskole, it is laid down that ''Special education and other special educational assistance shall be given to children whose development requires special consideration or support'', and it is directly mentioned that these provisions may contain deviations from the subject-range of the school, the provisions on proficiency assessment and the weekly timetable. It is characteristic of section 3 of the act that there is no indication of any form of objective or categorical delimitation of the group of pupils with special educational needs. The decision as to whether a child's development requires special consideration or support is dependent on a concrete assessment in each individual case, which according to section 12 in the act shall be made upon pedagogical and psychological counselling and upon consultation of the pupil and his/her parents.

The provisions on special education and other special educational assistance of the Act on the Folkeskole are elaborated on and amplified in a number of ministerial orders and circular letters as well as in a number of guidelines on the content and organisation of the teaching. The latter are subject to continuous revision. The regulations governing special education are mainly dealing with the following topics: the pupils, the time of initiating special education and other special educational assistance, the content of the special educational assistance, the different forms of special education, the procedure in relation to referral of pupils to special education and other special educational assistance, special considerations at examinations, transition from school to working life, teacher training etc.

Inclusion:

In connection with the change of law in 2000, a three-year programme was launched that aims to improve and maintain the quality of special needs education. The KVIS programme (’quality in special needs education’) has as one its aims to inspire the Minister of Education to make adjustments of the law by the end of the three-year period.

The programme is managed both at the regional and central level with the regions as the promoters. It is at this level the concrete changes and new developments must take place in order to meet the objective of improving the quality of special needs education. Regional committees monitor, support and contribute to 

•  the development of the regional and local special educational programmes and special provisions for infants

•  the educational institutions and counselling services in the area with a view to developing a coherent counselling and support service in the region in question

•  the co-operation between the social, health and educational sectors in the region with a view to proposing potential improvements in this field

•  the introduction of recommendations regarding the future organisation and distribution of tasks. And they also contribute to the final evaluation through the provision of progress and status reports.

Both policy-makers and professionals in Denmark have pointed out that the local schools should be able to meet the educational needs of the majority of pupils. They have emphasised how important it is that that children have relations with other children and adults in the local environment. School must be sufficiently inclusive to meet the needs of the individual pupils.

This does not necessarily mean that teachers should be able to meet the educational needs of all children in the ordinary mainstream school classes. The special schools with their expertise are, and will continue to be, a valid alternative educational provision.

In accordance with the aim of the KVIS programme, which is to improve the quality in special needs education, it is necessary to approach the concept of ”quality” from a number of different angles in order to influence attitudes of pupils, parents, teachers and school management, and to question traditions.

This can best be achieved through:

•  flexible educational settings

•  continuous discussions regarding special education, profound special education and ordinary education

•  renewal of methods and organisational structures of the educational provision

•  application of new communication methods and educational materials 

•  changes in the physical settings of the school

•  in-service training of school staff

•  multi-faceted co-operation internally as well as across schools, sectors, regions and countries.

The local Pedagogical and Psychological Counselling Offices (PPR) that exist in most Danish municipalities play an important role in the quality assurance process, as they are involved with all three types of education – ordinary education, education of pupils with ordinary special educational needs and pupils with profound special educational needs.

The counselling and guidance they provide to schools and parents greatly influences local attitudes and decisions regarding educational and organisational action programmes. The local offices must acquire the specialised knowledge required to ensure the quality of the educational programmes for pupils with special educational needs.

Source: Agency National Overview for Denmark

http://www.european-agency.org/nat_ovs/denmark/
ESTONIA

The Constitution of Estonia stipulates (§37) that „everyone has the right to education. Education is compulsory for school-aged children to the extent specified by law. Parents shall have the final decision in the choice of education for their children.“  

Since 1991 several legal acts that form the basis for modern educational system have been adopted in Estonia. The Education Act (1992) states that all children in Estonia shall receive education. Every child has the right to receive education in his/her local school closest to his/her home. In case there are no applicable conditions in the school a child with special needs should study in a special school.

The Basic and Upper Secondary School Act (1993) stipulates that a school shall guarantee study opportunities for every child in a compulsory schooling age living in the school’s area of service (§15). Compulsory schooling can be done also by studying at home (§19). A student has the right to select a school in compliance with his/her interests and abilities or to study according to an individual programme as provided by the Ministry of Education (§31).

The following regulations support students with special needs in an ordinary classroom: “Basis for organisation of work in a remedial teaching group” (1999, amendments 2002, 2005).

The regulation of the Minister of Education provides that the aim of remedial teaching is to support a student with special needs in a compulsory school and to facilitate acquisition of study results established in the National Curriculum for Basic and Upper Secondary Schools. Students with specific learning difficulties, with physical and mixed disabilities, with visual or hearing impairments have the right to receive remedial teaching. Remedial teaching is also meant for those 1st-2nd grade students who, in spite of teacher’s help and assistance, can’t acquire curriculum’s requirements and need support in acquiring learning skills and habits. There will be up to 4 hours of remedial teaching in I school stage (grades 1-3) and at least 3 hours in II school stage (grades 4-6) in a week.

The regulation of the Minister of Education and Science “Procedure to study according to an individual education plan”. An individual education plan is a curriculum for students with special educational needs (incl. highly able students) that give an opportunity for a student to study and develop according to his/her abilities. 

Regulation of the Minister of Education and Science “The basis, conditions and procedure for assessment of students, transfer to the next grade and for doing over the same study year”. Assessment of knowledge and skills will be based on the respective national curriculum. In case a student studies according to an individual education plan, assessment will take into account the special requirements established in the individual education plan. 

Estonian educational legislation is under continuous improvement. The latest amendments entered into force from September 1, 2005. Since the adoption of Education Act in 1992 a lot has changed for students with special needs. When all students got the right to attend a local school the general opinion (that was also supported by legislation) was that students with special needs can go to a local school if the school did not have to change their way of teaching and assessment. At the moment legal acts put responsibility to schools to teach students with special needs. The school has to find also necessary financial, physical and human resources. As most of general schools offering primary education are owned by a local government, the local government often has to cover additional costs for teaching students with special needs. Most of the special schools in Estonia are state-owned, it means they receive financing directly from the state budget.

More Information - Agency National Overview for Estonia - 

http://www.european-agency.org/nat_ovs/estonia/ 

Prepared by Ania Haljaste -  aina@eol.ee 
FINLAND

Finland has reformed its legislation on education 1997; one law for all also for special needs education.  A central objective of Finnish education policy is to provide all citizens with equal opportunities to receive education, irrespective of their age, domicile, financial situation, sex or native language. Thus pre-primary education, basic education and upper secondary education are, in principle, free of charge: tuition, welfare services and school meals are provided free of charge at all levels, whereas learning materials and text books are free in pre-primary and basic education, travel to and from school is also arranged by the education provider.

In basic education, special needs education is to be provided primarily in conjunction with mainstream education. If pupils cannot be provided with instruction in a regular teaching group due to disability, illness, delayed development, emotional disorder or for other similar reasons, he or she must be admitted or transferred to special needs education. In such cases, special needs education may also be provided in a special class or some other appropriate location. Instruction is provided by a special needs class teacher. 

An individual curriculum must be drawn up for each pupil transferred or admitted to special needs education. In addition, those in need of special support are also to be provided with pre-primary education and vocational education and training by regular institutions wherever possible.

From birth to the age six, children can attend day-care centres or smaller family day-care groups in private homes, all of which charge fees depending on parental income. All 6-year-olds have had the right to free pre-primary education since 2001. 

More Information - Agency National Overview for Finland - 

http://www.european-agency.org/nat_ovs/finland/ 

Prepared by Irja Vinni - Irja.Vinni@Ruskis.fi
HUNGARY

In Hungary education for children with special education needs is traditionally provided in segregated, often boarding schools organised according to the type and degree of a given disability. The concerned pupils are brought up being far from their families. In primary education there are separate schools for the blind, the partially sighted, and the deaf, those of hard of hearing, the physically disabled and the mentally disabled.  These segregated special schools, while they can provide education at a good or excellent level, often place obstacles in the path of those concerned thus making it difficult for pupils with special education needs to fit in with others. Pupils brought up segregated from the whole society have a hard time finding their way, they find it difficult to get around in the world of the unimpaired, in their social career they are at a disadvantage as from their very early years they had got used to being segregated from the majority of the society.

The Act on Public Education made inclusive education possible for the first time in 1993. In addition to regulations, providing the conditions for the inclusive education of pupils with special education needs requires the use of many other instruments as well. The most important ones are: creating the material, technical and environmental conditions of inclusion, developing the pedagogical methodology for inclusive education, introducing initial integrating teacher training, providing in-service training for teachers with the aim of increasing their social sensitivity and attitudes, and creating a material interestedness which is greater than at present.

In the Hungarian system of public education inclusion is present as an educational policy, social and pedagogical objective. Public education policy puts emphasis on funding; the regulations favour the inclusion of those with disabilities. The aim of inclusive education is the possibility of achievement for all children, regardless of the fact that they are impaired due to some damage or other reasons could participate in institutional education without being discriminated or segregated. 

The Ministry of Education has developed comprehensive integration reforms. The amendment to the Act on Public Education is to have the effect that in the process of education and in the work of the related organisations anti-discriminative efforts will be stronger, exclusion of groups of weaker lobbying power will be less frequent and their participation in achieving the objectives of public education will be strengthened.   With the interests of pupils from both disadvantaged backgrounds and with special education needs in view, the medium term measures of the public education strategy are aimed at reducing the inequality of chances.

Number of pupils/students in full-time public education*

	
	Students in full-time education
	Pupils/students with SEN
	Pupils/students with SEN in regular classes

	2004/2005
	1 784 224
	74 477
	30 510

	2005/2006
	1 758 097
	78 694
	36 239

	2006/2007
	1 729 175
	81 575
	40 557


*Statistical Yearbook of Education 2006/2007 – Ministry of Education and Culture

More Information - Agency National Overview for Hungary - 

http://www.european-agency.org/nat_ovs/hungary/ 

Prepared by Zsuzsa Hámori-Váczy - zsuzsa.vaczy@om.hu 
LITHUANIA

In Lithuania the field of special needs education has been the product of a long-lasting earlier period, when the segregation of "the different" was a state policy. Inclusive education in Lithuania is in process since 1993. The first basis in legislation for integrated education of children with special educational needs (SEN) is the document entitled The Act of Special Educational Provision for Children with Special Educational Needs in Mainstream Educational Institutions, May 27, 1993. This document was compiled in the context of the situation of special education in the country and accumulated experience of other countries in the managing of special education. The general objective was to promote inclusive education, enabling students with special educational needs to enter ordinary schools and ensure quality education for each child, to give all children the maximum opportunity for an optimal development. Next steps were The Law on Special Education (1998), The Law on Education (2003) and The State Educational Strategy for 2003-2012 and a programme of its implementation (2003).

At this time Lithuania is improving its legislation, which leads gradually to facilities provided to enhance developments and processes working towards inclusion. The Law on Education (2003) is being updated this (2007) year. It means that The Law on Special Education (1998) will stop existing very soon.

By The Law on Education (2003), Education of students with special needs in accordance with the special basic education curricula and adapted basic education curricula takes place in schools of general education. The special education mode that Lithuania has chosen embraces all the forms of special education services provided in both mainstream and special schools. The percentage of students’ educated at special (boarding) schools is about 1.1% of all the schoolchildren in the country (6837 pupils). With every year more and more learners with special needs attend general education schools together with their healthy peers. In 2005, 9.7% of learners were fully integrated (51910 pupils). 

Legislation act regarding assessment, evaluation and defining special educational needs of persons (2002, signed by three ministers) reads what kind of categories of impairments are and indicates recommendations related to adaptation of educational methods or curricula and educational plans.

Initial detection of a student’s problem is done by his/her teacher. Teacher informs parents about the problems and they must sign the Agreement, and only after that an initial assessment of the pupil’s special educational needs is done by specialists (special education teacher, speech therapist, and psychologist). They present their findings and recommendations regarding further modification of the programme to the School Special Needs Education Commission that takes a decision. Certain forms (approved by the Ministry of Education and Science) are filled in.

The period for modification of the teaching methods, special pedagogical/ psychological assistance has to be indicated. After this period is over but a pupil still can not cope with teaching requirements and achieve low results the School Special Needs Education Commission recommends to parents to apply for further assessment to the local pedagogical psychological service. A team of specialists are working at each PPS in almost every municipality. These specialists after a further assessment and evaluation give recommendations to parents and the school a pupil is coming from. It is indicated what kind of special assistance, education plan/programme have to be done; when it is necessary to repeat the assessment again.

In controversial cases (when parents don’t agree with the results of initial pedagogical psychological assessment and the conclusions done by local pedagogical psychological service) the pupil’s educational needs are assessed by specialists of National Centre for Special Needs Education and Psychology.

The purpose of pedagogical and psychological assessment (at a school or at a local pedagogical psychological service) is to find out why a pupil meets problems during schooling process. It is important to underline that the information regarding the impairments is strictly confidential. Only recommendations that are needed to adapt educational programmes or teaching methods and to provide additional assistance of specialists are directed to schools' administration. Lithuania has achieved a lot striving to go further and develop its legislation regarding this matter. For the development and quality improvement of inclusive education, more funds are allocated every year (the pupil basket increased 20 percent in 2005 for children with special needs). Legal acts and documents govern the accessibility to education for the children with differing competencies, a variety of programmes, adaptation of school environment, provision with educational compensatory equipment and with special teaching aids. 

More Information - Agency National Overview for Lithuania - 

http://www.european-agency.org/nat_ovs/lithuania/ 

Prepared by Ms. Ramutė Skripkienė - ramute.skripkiene@spc.smm.lt 
POLAND

The Regulation signed by the Minister of National Education and Sport (January 18, 2005) on Circumstances of Organising Education for Disabled Pupils or Pupils with Social Problems in Mainstream Public Schools or Integrated Schools. 

This act describes circumstances of organizing education, guidance and care for pupils with special education needs in:

· Main-stream preschools and schools 
· Main-stream preschools and schools with Integrated classes
· Integrated preschools and schools.
Inclusive education is organized for a pupil on every level, in integration with other pupils and in environment closest to the place hi/she lives in.
Education for disabled student in inclusive settings is provided not longer than the student is:
· 18 years old – in case of elementary school,
· 21 years old – in case of gymnasium (lower secondary school),
· 24 years old – in case of upper secondary school.
Inclusive settings mentioned above offer disabled pupils with statement of educational needs (statement is issued by the team of professionals from Psychological and Educational Services Centre):
· Education that takes into account the suggestions written in the statement 
· Special circumstances such as special educational recourses
· Proper techniques and methods of teaching and learning
· Therapy or psychotherapy if needed
· Integration with peers.
There are additional teachers with special qualifications employed in preschools and schools mentioned above. They:

· Diagnose educational and psychophysical needs of disabled pupils

· Together with teachers adapt curricula and develop individual programmes

· Give advise to the teachers on teaching methods 

· Provide psychological and pedagogical help for disabled pupil and his/her family

All students with SEN take competency test organised at the end of the primary school and the examination organised at the end of gymnasium – in the form and circumstances taking into account their deficiency. 

Pupils with special needs are entitled to extra 50% time allocated for work with a test paper. 

There are different test papers for pupils with special needs:

· Paper with bigger fonts (16 and 24 p) for pupils with vision problems,

· Paper in Braille for blind pupils,

· Adapted paper for pupils with hearing problems,

· Adapted paper for slight mental disability.

Pupils with dyslexia get regular test paper but their paper is marked according to different criteria.

Only pupils with moderate and severe mental disability are not obliged to take compulsory test at the end of primary school or lower secondary examination.

Adapted form and circumstances of examinations also applies to the Matura examination. Disabled secondary school leavers may take the final secondary school examination in a manner adjusted to his/her speaking, writing and physical abilities. If necessary, the examination takes place in a separate classroom or at the pupil's home. The examinees are entitled to extra 30 minutes for each exam paper.

Director of Central Examination Board describes the adapted form and arrangements of examination that examinees with different types of disability are entitled to and a school head has the right to make decision about accommodations after the analysis of the statement issued by specialists from Psychological and Educational Services Centre.

More Information - Agency National Overview for Poland - 

http://www.european-agency.org/nat_ovs/poland/ 

Prepared by Jadwiga Brzdak - jbrzdak@oke.jaworzno.pl 

PORTUGAL

Special needs education within the Education System:

Underlying the organization of special education is the principle that mainstream schools should effectively meet each pupil’s needs, no matter their differences.

Both educational policies and practice aim at planning the appropriate setting within the mainstream education system that should allow the inclusion of SEN pupils in a way that restrictive measures only should be applied when every possibility of adaptation had failed.

Special education is organized in a continuity of responses between groupings/classes and specialized units, which support inclusion and work in reference schools. Only in exceptional circumstances when mainstream education has confirmed not to be able to supply pupils with the educational responses they need, are they allowed attending special schools. Special education institutions are gradually changing into resource centres where specialized technicians and equipment and also teacher training are available to mainstream schools through partnership agreements.

Kindergarten/Pre-School:

Early identification of special needs in young children is mostly a responsibility of the medical services and it enables the activation of intervention mechanisms even before children enter the school system. After the identification, the Ministry of Education provides special education teachers to support those children either in kindergarten/pre-school or at home.

Some multidisciplinary teams (including technicians from several ministries: education, health, social security) called early childhood intervention teams, work mostly with families. Their aim is to address the needs of the families as well as to strengthen their self-competences for active intervention in the strategies of support for their children. 

Compulsory Education:

Compulsory education covers 9 years of schooling and lasts from 6 years of age to 15, these limits are not applied to special education learners.

In order to adapt the learning process to the needs of these learners, the legislation foresees a set of measures for each particular case materialized in:

· providing the support of specialized professionals ( special education teachers, counsellors, mobility professionals, sign language trainers and interpreters, therapists, psychologists, and so on);

· the use of specific equipment and tools (books in Braille, books with enlarged characters, optical and hearing devices, adapted software, and so on);

· defining special conditions for the process of evaluation (type of test, type of pupils’ ways to express themselves, timetables, place and time of the test);

· differentiating the curriculum (by replacing, introducing, removing aims, contents, activities).

All the changes and adaptations appear in the Individual Educational Plan. Whenever the adaptations are considerable and do not fit within the national curriculum, a Individual Programme has to be made.

SEN learners’ academic progress depends on the items established for general evaluation according to the aims and competences in mainstream regimes.

If pupils have an Individual Programme theirs evaluation follows what is set on their Individual Programme, meaning that their progress does not depend on the competences set for the grade they attend and it allows them to stay in the same group/class.

Transition Period:

The two last years in school, for the pupils with severe disabilities that put at risk their acquisition of the knowledge and the competences inherent to compulsory education, are a vocational training for the future active life. In this circumstance the Individual Educational Plan is called a Transition Plan where a project for the pupil’s future life is defined alongside his/her competences, abilities and desires as well as his/her parents’ expectations.

These pupils’ curriculum also aims to develop labour competences and to prepare them for employment within a certain professional field. In some cases these competences are developed inside the school, in other cases in workshops for professional training in connection with special education institutions and, in other situations, partnership with local enterprises is established to enable the development of labour competences in this context.
More Information - Agency National Overview for Portugal - 

http://www.european-agency.org/nat_ovs/portugal/ 
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