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Introductory notes

At the time this report was commissioned and being drafted, the basic training of teachers in France was undergoing a complete overhaul.

Historically, the training of school teachers at the primary level in France was not part of the university system. It was provided by specific training institutions (écoles normales, teacher training colleges). Professional training of secondary teachers was undeveloped.

The Framework Law on Education of 10 July 1989 required that the basic training of all teachers (primary and secondary) take place in autonomous university institutions, the University Institutes for Teacher Training (IUFM, Instituts Universitaires de Formation des Maîtres), which originated in the écoles normales. These IUFM recruited trainers from all ranks (research professors and secondary- and primary-school teachers, as well as teachers who divided their time between the classroom and the IUFM at the primary and secondary level).

Two major changes have taken place since 2007:

- The IUFM have been gradually integrated as affiliated schools in some universities, which has greatly disrupted the functioning of certain institutions. Starting in September 2010, whether they have an affiliated school or not, the universities become responsible for all training of all primary and secondary teachers.

- The reform of 2010 is accompanied by a willingness to raise the academic level of teachers, which is consistent with European requirements. Students must either hold a Master 2, or be enrolled for an M2 in order to take the competitive entry exam
. The exam will take place during the year of the M2. Accordingly, students will have to simultaneously prepare for competitive exam, receive pedagogical training, and prepare for a master’s degree that will serve as an alternative plan should they not pass the exam. It should be emphasized that that those who pass the exam are given a job after one year of training and become civil servants.

Despite the hostility shown by a majority of scholars, teachers, and students to this reform, most French universities, including those who have no affiliated IUFM, prepared a model master called “Occupations in Education” during 2009–2010 with great haste and anxiety with regard to universities that have IUFM regarding the future of staff and students. The reform involves moving from training organised on a “successive” model (academic training followed by part-time professional training) to training organised on a “simultaneous” model, for which the universities are not prepared. Indeed, up to now, university teachers had been preparing students destined to teach in secondary schools in their chosen disciplines, but were not able to address pedagogical aspects. These models were submitted to the Ministry of Higher Education and Research at the end of academic year 2009–2010 and as of this date, the approval process has not been completed.

Accordingly, it is now understood that all requests we have made to try to obtain information on past practices and current proposals have remained unanswered. The development of models has mobilised all energies, and such a request could be seen as provocative, since in essence, we asked for a review of previous training practices that the State has abandoned because it required others.

The data in this report must therefore be taken with caution since they cannot be established with the necessary objectivity. Data provided by Eurybase, in this context, were not updated when the report was drafted. We worked on a few examples that we were able to obtain. But the university websites are not all up-to-date. Some models were fairly accurate in the information they provided, but we know that there can be a significant difference between a written plan and its implementation. Nevertheless, it appears to be of interest for our topic that many universities have provided courses on SEN, including for students headed for secondary education, which was not often the case previously.

2. Wider policy framework supporting teacher education for inclusion
Although the concept of special educational needs includes much more than the needs of people with disabilities, it is still often applied only to those persons, and the term “inclusion”, which recently won out over, if not completely replaced, “integration” in French educational usage, refers, in everyday language, to people with disabilities. The arrangements as a whole for the schooling of disabled students at the primary and secondary levels have changed names in 2009 and 2010 and now contain the word “inclusion” (instead of “integration”). Accordingly, there are now classes for school inclusion (CLIS) at the primary level and local units located for school inclusion (ULIS) in lower and upper secondary schools. The term SEN has had much more difficulty entering everyday use, and the concept is often conflated with disability. However, children with difficulties are children with SEN, but they do not fall within the scope of disability. Some authors use either one or the other of these terms indifferently, and it should be noted that the term SEN is not used in the Law of 11 February 2005.

As an example, the initial questionnaires that we sent to various French National Education employees, teacher trainers, inspectors, and former student teachers (primary and secondary teachers) may be used. We asked them how, in their academic region (or IUFM), young teachers were trained to take into account the SEN of pupils in their basic training, making clear that the term “SEN” went beyond disability. We took pains to send them to non-specialized inspectorate, and some of them responded that they would send them on to their specialized colleagues or to the specialized department of the IUFM. The percentage of responses received is negligible, given the remarks about the reform noted above.

For teachers in service, we sent questionnaires to the student teachers in advanced training at the Institut de Suresnes in 2009–2010, with the idea that their motivation to acquire advanced skills would make their responses interesting. In addition, the INS HEA receives student teachers from all over France (but the age range varies widely, from recent IUFM graduates to teachers nearing retirement). In the letter, we also reminded them that SEN were broader than disabilities. They made the same mistake, for the most part, as their superiors. In addition, some spoke of the training they were still undergoing.

It may be said that, despite changes in legislation and terminology (the terms “inclusion”, “special educational needs”), the concepts have not really changed. The lack of reflection on inclusion is not only a fact of French National Education, is a feature of French society, which is rather elitist when it comes to education. Inclusion is often seen, at a political level, as a means to save money, whereas a genuinely inclusive organisation of schooling should not involve a reduction of funding in order to be effective.

However, the principles of non-discrimination, fairness, equality of opportunity, and secularism are enshrined in the constitution and all regulations.
3. Initial Teacher Education

a. Entry to teacher education

As we emphasized in the introduction, the methods and levels of recruitment and training methods are currently changing. Until 2010, primary, secondary, and professional school teachers were recruited after the Licence (L3) by an competitive exam (regional for elementary teachers and national for secondary and vocational school teachers). They could prepare for it at the affiliated IUFM, and, after they passed the exam, they took one year of part-time professional training (IUFM, supervised and unsupervised student teaching). Starting in 2010, recruitment exams will still exist but will take place during the Master 2 year and student teachers will begin their training while completing their master’s. IUFM no longer have a monopoly on basic professional training, and universities without an affiliated IUFM may dispense with it. The length of student teaching without a teacher present will vary (“Training provided by the regional school authority in connection with the university may also take place”), depending on what is possible for the local education authority. Time requirements between student teaching and university groups will vary from one region to another. Training programmes, which must be approved by the Ministry of Higher Education, will vary from one university to another. There are no national guidelines for the required time to be dedicated to a particular subject. The national specifications to which IUFM were subject have been repealed, but training opportunities may refer to the Decree of 12 May 2010 (Journal Officiel of 18 July 2010), which lists the skills to be acquired by teachers, school librarians, and principal education advisers in the exercise of their profession.

It is reasonable to think that, looking at teacher’s areas of interest, existing departments in universities, and habits established previously in the professional training of teachers, significant disparities exist. In addition, the training of secondary teachers has traditionally been very focused on the subject taught and teaching, while the training of primary school teachers is more oriented towards pedagogy. Arguably, this focus – more on discipline and less on the students – will be reinforced in universities, where research professors know only their own discipline and pay little heed to educational studies.

b. Models of initial teacher education

Pedagogical freedom has been gained for teachers in France, but in the area of professional training, there is an interaction between courses and practical training. In previous methods of training, student teaching and its evaluation were of the utmost importance to the training of student teachers. The analysis of the practice was very useful in meetings categorised as such and also during the disciplinary courses that relied as much as possible on the experience of student teachers. 

The purpose of the training methods used prior to the reform, in the year of professional training after the exam, was to encourage a strong interaction between personal experience and theoretical training. Courses about the education system, in small groups, enabled reflection on secularism, equality, and diversity. Practice analysis groups provided during training made it possible to gain some distance from practice and reflect on it. Meetings with expert professionals in their place of practice permitted a better understanding of educational issues. It should be emphasized that the length of student teaching in the teaching environment has been significantly reduced in the new system. During the student teaching year after passing the exam, new teachers will have an almost full teaching schedule and training will be done in addition to their regular duties.

Courses concerning inclusive schooling are often taught by specialized trainers who train specialized teachers. In some IUFM, trainers for specialized teachers dedicate much of their time to training non-specialized teachers, in others the distinction is stronger. In all cases, it is difficult to know if the courses are devoted to information about various programmes from a regulatory standpoint or if courses are preparing for a pedagogical adaptation of teaching. The problems are the same for training during the first year of teaching. 
c. The initial teacher education curriculum

Each university determines the content of the master’s training, but it is based on the requirements for the recruitment exam, which are themselves determined by the Ministry of National Education as well as the skills referential in the Decree of 12 May 2010. One of the debates during the preparation of models focused on the importance to be given in the master’s to professional training. There is still no clear indication as to whether and how separate tests during the exam will truly take such training into proper account. If they verify only the mastery of academic knowledge, it will have consequences for the definition of master’s training.

In training, a distinction must be made regarding the preparation for the exam, professional training, and characteristics of the master’s training. The need to establish different tracks so that candidates not eligible for the exam can have a master’s that would allow them to have a professional path other than teaching further complicates the data. The emphasis placed on certain areas is related to the skills present among teachers doing the master’s degree. It must also be emphasized that universities, in this new scheme, have considerable autonomy to design the training and, depending on existing human resources, it will be oriented in a more academic or more professional direction. We have found that universities that have an affiliated IUFM had more opportunities to offer in their student teaching options with the help of qualified teacher trainers than universities without an affiliated IUFM. IUFM have many years of experience of working with French National Education, including research professors and teacher training mentors.

The specifications for the previous training of teachers, which provided a national framework for training, were repealed in July 2010. At the same time, the list of the ten skills that all teachers must master was published http://www.enseignementsup-recherche.gouv.fr/pid20536/rubrique-bo.html?cid_bo=52614
In this document, there are many skills to enable teachers to improve inclusion of students with SEN in their classes. They will be detailed below.

Course content is rarely specified in the models, but the model of the Universités du Nord de la France, who have worked together on a Master’s in the Teaching of Modern Literature, one may find, for example work on partnerships starting in the second semester.

	General Professional Culture UE6: Diversity and norms in school environments

	UE6

Master 1

Semester 2

18h
	School as a standardization process 

The teaching profession today:

a comparative approach (mainly European) 


	Critical theories of the classroom setting

Inequalities – weight of subjects – citizenship education – ways of working in class: significance and resistance

The teaching profession today

Changes in and transformation of work (intra-disciplinary and interdisciplinary teamwork and work with members of the local school – partnership – relationships with families)

Goals, skills, and professional identities:

- various concepts of the teaching profession (instruct, teach, train);
- skills referentials for teaching core skills, social and institutional purposes and factors (effectiveness, quality, etc.);
- professional development and teaching conditions.
 
	1 – Lecture (5) + Tutorial (13)

Study of texts and records;
Case Study and Analysis;
Analysis of survey results and interview.
2 – Written summary from document files


	Guided observation:

Collection, analysis of data from school where student teacher teaches.



These opportunities depend on the universities and the choices made.

Currently, it is quite difficult to get an overall view of the training offered by all French universities for future elementary, secondary, and professional secondary teachers since descriptions online may be very detailed (e.g., académies de Paris et Lille) or currently be only very brief, with only course titles or even a proposed number of teaching hours. It nevertheless seems clear that, depending on the university where students are earning their master’s, they will have different training as regards inclusion. And it is also likely that the implementation of these models, in practice, may be slightly different from the project. We have studied several elementary and secondary models that we were able to find. The first element is that, when the affiliated IUFM is widely used, or other specialists in special educational needs, this problem is present, often in the first semester of the master’s. As a result, the INS HEA, an institute specializing in the training of French National Education teachers and managers for pupils with SEN is a partner in the elementary school master’s offered by l’Université de Paris Ouest Nanterre La Défense. L’Université de Grenoble, which has a very dynamic language science laboratory for the inclusion of language variation, offers an master’s in partnership with l’Université de Savoie, which supports a part of training for teachers specializing in the deaf (under the Ministry responsible for Social Affairs).

The problem of special needs is present in the school teachers training courses in core subjects, and it is sometimes expanded upon in the form of a specific course in the second year. The académie de Paris gives an example by offering everyone, starting in the first semester, a teaching unit called “knowledge for teaching and transmitting knowledge”, for which one of the course lessons is, “child development and the learning process”, which addresses the issue of difficulty in its description: “we will examine the various dimensions of child development (cognitive, affective, social, psychomotor, and motor) and disorders that can affect learning.”

Another of these course lessons, “the school and its public” treats the “viewpoint of sociology on schools; students and their social, cultural, and sexual inequalities; relations between schools and parents and families. We show the effects of psychological development on knowledge acquired at school (learning processes and dysfunctions).”

In the second semester, the teaching unit based on “knowledge of the educational system” will present “the principles and organization of the education system (the concept of public service, institutional changes – decentralization, laws, common ground, etc. –, aims and tasks of school); rights, duties, and missions of teachers both legally and factually (responsibility, being a teacher, freedom, neutrality, etc.); special devices: schooling of disabled children (legal, ethical aspects), priority education.”

Note that these contents explicitly linked to SEN are consistently presented in the form of lectures, about which it may be assumed that, even if they result in an evaluation, the professional implications are not necessarily internalized by students. Other aspects will probably be taken into account in other lessons: note that, in the bibliographic information on the acquisition of reading and writing, references may be found to specific disorders of the oral and written language.

A unit of compulsory education in the third semester, “the teacher in the classroom and school”, in particular two of its course lessons, directly addresses what is related to student diversity, differentiated instruction, respect for the student, etc. It should be noted that, this time, these teachings are not only delivered as lectures but also tutorials, which enable greater student involvement.

In the fourth semester, another compulsory teaching unit “education: from classroom issues to social debates, is organized the same way and is more specifically about teamwork and partnership in the framework of institutions (academic, social and educational, medical and social, etc.), conflict resolution, and the concepts of relationship to knowledge, socio-cognitive misunderstandings, the differences between activity and task, etc.”

In addition, the professional part, which is based on the analysis of observation and student teaching practices starting in the first semester, will of necessity address this issue in further depth over the four semesters.

The consortium of universities around the affiliated IUFM in Paris also offers a course called “multi-reference approaches to the diversity of the public”, which is entirely focused on people with SEN and, depending on options chosen, on children as students. The total hours specific to this course is 80 hours in two years. It offers candidates eligible for the school teacher exam an opportunity to improve their knowledge about the diversity of students they face and various educational settings, reflect on teaching and learning adjustments according to the disabilities difficulties encountered .

The universities in Northern France have worked together. The professional part of the master’s in preparation to be a teacher of Literature explicitly shows the diversity of students. The affiliated IUFM has an important role, and one of the research laboratories linked to this master’s is the Théodile team, Université de Lille 3. Elements such as the following may be found in the model:

UE 5 / S4 1. Didactic involvement
Training in oral and written language: learning, skills of students in a given school level, the role of error, specific difficulties, pupils with special educational needs.

Teaching models and methods of work in the language classroom (meetings, strategies, action-oriented approach, building ideas and concepts with students, etc.).

Role of written records of teachers (table, text notebook, preparations, etc.) and students (notebooks, written output, taking notes, etc.).

Student diversity and differentiated instruction in the language classroom.

Institutional forms of evaluation: initial evaluations, secondary school certificate, language tests in the last year of the secondary level.

Functions and implementation of different forms of evaluation (diagnostic, formative, summative) activities in the classroom, Skill Level Groups.

Challenges and implementation of partnerships (cultural, exchanges, etc.).

Comment: These contents are even more interesting as they appear in the teaching of the subject and in a cross-disciplinary manner:

Professional general knowledge and educational intervention

I. Professional General Knowledge

1. Educational institutions: values and aims of schools

The educational system and its actors, socio-historical approach:

· Values, aims of schools and educational policies, debates and lively questions;

· Equality of opportunity, secularism, cultural transmission, empowerment;

· Ethics, professional ethics: values in the classroom and the institution.
2. Diversity and the standard school environment

Schools as a process of standardization:

· Critical theories of educational structures. (Written culture, school discipline on a daily basis)

The limits of standardisation:

· Adolescence; Dropping out; Pupils with special educational needs, the gender issue.

The teaching profession today; comparative (mainly European) approaches.

II. Educational participation

3. Teaching and Learning at school

· Theories of language learning and mediations.

· Pedagogical trends: their political and social context; their influence today.

· The role of pupil.

4. Educational participation and pedagogical issues

· The framework, the construction of authority and trust.

· School violence.

· Motivation in a school environment.

· The use of evaluations.

This aspect of training, taking into account the first half of the master’s and highly structured internships, is detailed in the table below. The interest here is that these approaches are not optional and that students will have worked on all these issues.

Master 1

	 
	Themes and professional questions
	Content
	1 – Pedagogical working methods

2 – Evaluation methods
	Student teaching

	UE6

Master 1

Semester 1

18h
	Knowledge of the education system and its actors

Ethics, professional ethics


	School values and goals (1)

Construction of the French educational system: socio-historical approach – Inventory.

The principles of the public education system:

Values and goals in the classroom and institution

Laws, Rules and Regulations – rights and duties in the education community – the Education Code, rules of procedure of local school: Tensions and Dilemmas


	1 – Lecture (5) + Tutorial (13)

Textual studies, analysis of authentic documents

2 – Summary written based on historical records

Student teacher report from teacher observations, onsite surveys on one of the themes learned in class


	Teacher observation:

collection, analysis of data from institution where student is teaching



	Educational intervention UE6: Teaching and learning in school (1)

	UE6

Master 1

Semester 1

18h
	Theories of language learning and mediations.

Pedagogical trends


	Theories of language learning and mediations.

developments, objections, and characteristics

Behaviorism, cognitivism, constructivism, social constructivism, mediation and scaffolding; social representations)

Learning conditions 

Pedagogical trends

The various pedagogical trends: major figures, the political and social context

Their influence today in college and high school
	1 – Lecture (5) + Tutorial (13)

Textual studies, document analysis, case studies

2 –

a) Summary written from fact book

b) Creation of an analyzed fact book


	Teacher observation:

collection, analysis of data from institution where student is teaching



	Professional general knowledge UE6: Diversity and norms in a school environment

	UE6

Master 1

Semester 2

18h
	The school as a process of standardization

The teaching profession today: a comparative approach (mainly European)


	Critical theories of the educational structure

Inequalities-weighting of subjects, citizenship education – ways of working in class: significance and resistance

The teaching profession today

Development and transformation of work (intra-disciplinary and interdisciplinary teamwork and teamwork members of the local school – partnership – relationship with families)

Goals, skills, and professional identities:

- the various concepts of the teaching profession (instruct, teach, train);

- skill referentials for teaching, social and institutional purpose and challenge (effectiveness, quality, etc.);

- professional development and teacher working conditions.
	1 – Lecture (5) + Tutorial (13)

Study of texts and records

Case study and analysis

Analysis of survey results and interview

2 – Summary written from fact books


	Teacher observation:

collection, analysis of data from institution where student is teaching



	Educational intervention UE6: Teaching and learning in school (2)

	Master 1

Semester 2

18h
	The role of the pupil


	The role of the pupil

The relationship to knowledge, academic failure, success, the conditions of appropriation of knowledge, relationship to error. Activities, school work of students in class (listening, participation, note taking, exercises, etc.). The rules, requirements and routines for the school work. Work outside school for school (lessons and homework). Student strategies


	1 – Lecture (5) + Tutorial (13)

Study of texts and historical and/or authentic records

2 – Written summary based on documents

Reading notes


	Teacher observation:

collection, analysis of data from institution where student is teaching




Master 2

	
	Themes and professional questions
	Content
	1 – Pedagogical working methods

2- Evaluation methods
	Student teaching

	Master 2

Semester 1

18h
	Education policies, debates, and lively questions:


	Education policies, debates, and lively questions 

EQUALITY OF OPPORTUNITY, (the teaching context, including priority education - the common core of skills - discrimination)

Secularism: the core principles, and their involvement in secondary schools 

THE TRANSMISSION OF CULTURE, EMANCIPATION


	1 – Lecture (5) + Tutorial (13)

Textual studies, analysis of historical and authentic documents

2 – Summary written from historical records +

oral dissertation


	

	Master 2

Semester 1

18h
	The framework

School violence


	The construction of authority and trust: educational management of class construction, regulation of framework, prevention and management of disruption, sanctions and punishments, rules in the classroom and the institution – Communication in the classroom.

School violence

- History of school violence – The student victim, the victim’s teacher-

Society becoming more litigious towards schools – Violence in schools and the public sphere

School policies against violence at school.


	1 - Lecture (5) + Tutorial (13)

Textual studies, document analysis, case studies (testimonials – video-surveys)


	Teacher observation:

collection, analysis of data from institution where student is teaching

 

	Master 2

Semester 2

18h
	The limits of standardization


	Adolescence: Psychological, physiological, emotional, cognitive and social approaches and impact on the learning process – the social identity of adolescents – The risks of adolescence from a physical, psychological and social aspect

The school dropout: The dropout process in terms of learning, in terms of environment

Students with special educational needs: Meaning, Issues and procedures for welcoming and integrating of pupils with special educational needs in the “ordinary” classroom (students with disabilities or long-term school difficulties)

Gender issues: Behavioral and cognitive attitudes of girls and boys. Notions of gender diversity, gender. Stereotypes


	1- 1 – Lecture (5) + Tutorial (13)

Study of texts, fact book – data analysis

2 – Summary written from historical records +

dissertation


	Student teaches with no teacher present



	Master 2

Semester 2

12h
	Motivation in a school environment

The purpose of evaluation


	Motivation in a school environment

Various affective, social, institutional causes – educational practices that promote motivation

Purpose of the evaluation

Types and functions of evaluation

Various evaluation methods and issues.


	1 – Lecture (5) + TP (7)

Synthesis from documents + oral dissertation


	Student teaches with no teacher present




These examples of elementary and secondary school teacher training show the inventiveness of the teams from the IUFM and the university department in the limited time available to propose a complete master’s course, while keeping up preparations for recruitment. This led some of them to pay more attention to the issue of SEN problems than in the past. Even though learning difficulties, the rules governing the education of disabled students and students with serious difficulties, the various ways of grouping students, and evaluation, were the subjects treated in preparation for exams that year and during the professional training year, both at a general level and through the teaching of subjects, it was practiced primarily for elementary school teachers, but not consistently for secondary school teachers. In addition, elementary school teachers (undoubtedly very few) whose career plan involved the teaching of students with disabilities had no opportunity to do student teaching in specific subjects, even though they were often named in such structures when they finished student teaching for lack of teachers who had specialized training. Secondary school teachers came out of some IUFM without having had any training or information on this subject, through the optional courses.

Other less detailed projects, including secondary education, made references to the ten skills in the table. Accordingly, the “mathematics teaching” master de l’Université de Pau et des Pays d’Adour (UPPA) refers to skill 6 for mandatory teaching units: “observation and analysis tools for mathematics classroom practices”, “knowledge of public”, “student teaching with no teacher present” and “consolidation of professional actions”.

After reading several draft master’s, we realize that in some academic regions, the situation will remain identical, especially for the secondary teacher’s master’s, but the Lille example shows that some students headed for secondary teaching there will have training in that discipline.
d. Attitudes and values in initial teacher education

As mentioned above, there is a reference document http://www.enseignementsup-recherche.gouv.fr/pid20536/rubrique-bo.html?cid_bo=52614 that lists the skills that must be acquired by teachers. The points that seem most important for training in inclusive schooling in the broader sense are indicated in italics.

This document lists the ten “essential” skills for all teachers in France at whatever level they are involved. The professional skills to be acquired during the training to bring into play knowledge, the ability to implement it, and professional behaviour. No matter what their profession, teachers or chief educational advisers, they are all, in one way or another, also essential. 

In each of these competences, one may find a possible consideration of the special educational needs of pupils, which are included in Annex 1.

e. Teaching practice

Most universities rely on the former experience of IUFM and therefore work in partnership with the regional and local education authorities. It is not at all sure that students are faced with diverse student populations, because their placement in student teaching depends on class vacancies and the decision of institution heads, not a collaborative training plan. Schools and classes for student teaching during the master’s will be chosen by the administration of French National Education based more on replacement needs for in-service teacher training than the needs of student teachers. It is expected that the placements of those who pass the exam will be done out of concern for avoiding situations that are too difficult for beginners. This situation existed before. The students teachers were asked to do unsupervised student teaching in each cycle of primary education and most of them succeeded. However, there were great disparities due to heterogeneity, since some parameters were not always controllable (with some student teachers doing all their training in sensitive areas or educational priority areas (ZEP) or, conversely, all of their student teaching in affluent neighborhoods), but IUFM made sure they had assisted practical training at least once in disadvantaged areas. Since the volume of practical training has decreased significantly as a result of the master’s, we cannot know what will happen. Since the support of student teachers is done in several regions on the basis of teacher volunteering, without undergoing any additional qualification as it was the case of teacher trainers (PEMF) for primary level, one may think that monitoring practices are very heterogeneous in the experience of teachers.
4. Competences, assessment and accreditation 

See the ten skills to be mastered (Annex 1)

Several evaluation methods are used in initial teacher education. First, success in competitive examinations (with ranking) provides recognition of written (qualifying tests), oral (entrance exams), and academic knowledge, and, with regard to oral knowledge, the mastery of certain skills, even if it is only of the French language. Second, all teaching units of the master’s are, legally, subject to evaluation, either by continuous monitoring or final evaluation, the methods of which vary depending on who is overseeing it. That may be, depending on the number of ECTS and hours of lessons, an analysis of a book, a report, a dissertation, or a long or short thesis.

Regarding professional training, it is also evaluated, through visits and, in some IUFM, e.g., the IUFM of Paris, the development of a skills portfolio by the student:

• The student teaching visits are subject to a report that is communicated to the student teacher and placed in his or her dossier. The evaluation is based on observations on the sequences carried out by the student during the visit of trainers, the sequence of the student teaching in context, the preparations of the student teacher, and student papers in class. Each unsupervised classroom experience is followed up with at least one visit from a trainer.

• The dossier is created by the student throughout the two years of the master’s. It consists of a selection of items or documents reflecting the construction and development of his or her skills as these are defined by the order establishing a skills referential for teachers.

The teachers of a group of students gather to approve or reject each semester of the master’s.

All masters teaching unit lessons are subject to evaluation, so those that refer to specific skills for inclusion are evaluated. The arrangements vary from university to university (textual analysis, student teacher report, written examination, etc.). The skills are also evaluated during visits to student teaching sites.
5. Teacher educators 

For content related to SEN and disability, challenging behaviour, diverse ethnic, cultural, linguistic and religious backgrounds, more able learners or other minority groups/learners vulnerable to underachievement (e.g. gay, lesbian, transgender learners, children in care), the trainers involved in the IUFM have experience of teaching pupils with SEN in primary and secondary education or experience in training teachers. Affiliated IUFM also have a network of associated trainers (time shared between the classroom and training). The transition from training to university makes one take the risk that direct experience may not be valued outside of student teaching. Some research professors may have deepened their research in the field. (N.B. in France, to report on sexual preferences is discriminatory)

Trainers may have been recruited as professionals in the field who developed theories about their experience in the form of a university thesis, and they may have done some research on students with SEN or be specialists in the teaching of a subject and thought about adapting that teaching to student diversity.

6. Quality assurance and follow up of new teachers 

As new courses have not yet begun, information about quality assurance and follow up is not available.

Previously, the lessons were largely based on the analysis of observed or actual practices of student teachers, and classes more often relied on analysis of the classroom situation and case studies often made by trainers. Students were often required to prepare and present group work in different areas.

With regard to practice, student teachers received advice from an IUFM trainer and a teacher trainer conducting a visit to each training period and, following their observations and the conversation which followed, they drew up a report on what had happened. The observations focused on preparation and classroom and student management, the content of the lesson, and the interactions between teacher and students. Many IUFM relied on the teacher skills framework to guide the evaluators’ observations.

New teachers are followed up by advisory visits by trainers.

7. Representation from minority groups

(i) Teachers – depending on their disability, teachers are eligible for human support, e.g. an assistant for blind teachers. If teachers become disabled when they are already employed, they sometimes have difficulties returning to work and may have to change direction.

(ii) Teacher trainers – the situation is almost the same as for school teachers.

(iii) Student teachers – teachers take a selective exam after which they have a medical examination. Disabled people can either pass the common exams with adaptations as provided for their disability, or take advantage of recent measures, following the Law of 2005, and be a student teacher without taking the exam. Their recruitment is done so through writer application, and they me be employed after an inspection. Since the Law of 2005, the number of disabled teachers recruited in this way has increased. For people from different ethnic, cultural, linguistic and/or religious groups, homosexuals and transsexuals, there is no special programme or statistics as that would be considered unlawful.

State officials, teachers, and trainers must be of French nationality or nationals of a State of the European Community (or Switzerland or Andorra). The Law does not disclose their sexual preference, religion, or political opinions, but in any event they must respect neutrality and secularism in the exercise of their function.

8. Policy into practice examples

We cannot give any examples of “good practices” as training has not begun. In particular, it will have to be seen how newly qualified teachers are assisted during their first few years of teaching. Until 2010, newly appointed teachers enjoyed additional mandatory training during the two years following their basic training. For them, it was often an opportunity to explore, in connection with their teaching, questions in depth whose difficulty cannot always be expressed and challenges with which one is not directly confronted, such as the education of students with disabilities, non-francophone students, school failure, cultural deprivation, etc. The new teachers were much more receptive than during their basic training because they are very focused at that time by teaching “within the norm” and following the curriculum. It is unclear at present whether these practices will be kept. They were particularly relevant as the student teachers were often faced with very difficult situations in their early years.

ANNEX 1
Aspects of the ten skills most relevant to the development of inclusive Practice (shown in italics)
“(...) As an agent of the State, [teachers] show dedication and follow ethical principles: they respect and uphold each pupil as a person, they are attentive to the potential of each one; they respect and uphold freedom of opinion; they take care to develop an attitude of objectivity; they know and uphold the principles of secularism, especially neutrality; they ensure the confidentiality of certain information about pupils and their families.

(...)

The ethics and responsibility of teachers found their exemplary nature and authority in the classroom and the institution.”

This introduction already demonstrates that teachers are perceived of as officials of the State and they must respect and uphold it. 

“Knowledge

The professor knows:

- the values of the Republic and the texts on which they are based: liberty, equality, fraternity; secularism; rejection of all forms of discrimination; coeducation; equality between men and women;

- the institutions (central and local governments) that define and implement the educational policies of the nation (...);

- the educational policy of France, the broad outlines of its history and its current issues (strategic, political, economic, social) in comparison with other European countries;

- the major principles of the law as it pertains to civil service and the education code: laws and regulations in connection with the profession exercised, the texts relating to pupil safety (e.g., supervisory duties) and security (e.g., obligation to report);

- the educational system, its participants and programs (priority education, etc.).;

- The Convention on the Rights of the Child;

(...)

- the administrative and budgetary organization of schools and local public educational institutions;

- the operating rules of the school or institution (rules of procedure, budgetary and legal aspects);

- the characteristics and indicators of the school or institution where they are working;

- the mission of the school or institution where they are working;

- the role of various boards (school council, teachers’ council, elementary or secondary council; school board, educational council, class council, disciplinary board).”
All of the above knowledge helps to facilitate the inclusion of pupils with SEN. The ethical dimension of the profession is validated from the outset, with the concept of respect for republican values as well as the consideration of the individual differences of pupils. Accordingly, out of the minimum knowledge they should have, knowledge of institutions and of Law 2005-102 of 11 February 2005 “for equal rights and opportunities, participation and citizenship of disabled persons”, that facilitates the inclusion of disabled students in their educational institution of reference, starting from basic training, should be a facilitating factor. Knowing the characteristics of the educational institution and the role of duly established boards will also enable young teachers to respect the rights of children.

“Abilities

Teachers are able to:

- use their knowledge of the development and operation of the national public education service to use the resources available; (...)

- participate in the life of the school or institution;

- identify the telltale signs of specific difficulties of students as regards health, risky behaviors, extreme poverty, or mistreatment;

- contribute, through cooperation with partners inside and outside the institution, to the resolution of specific difficulties of pupils (...)”

The above abilities, once mastered, will enable young teachers in a controlled regulatory framework and a given local context to identify difficulties of some students and find solutions to remedy them, these solutions will not always be pedagogical or didactic. Teachers must know that they are subject to the obligation to report a pupil suspected of being mistreated, for example.

“Behaviors

Acting ethically and responsibly leads teachers to:

- explain and share the values of the Republic;

- integrate, in the carrying out of their duties, their knowledge of institutions, the State (its organization and its budget), and their official duties;

- follow in everyday practice the rules of ethics related to the teaching profession in the national public education service;

- respect pupils and their parents;

- respect and enforce the rules of procedure, charters for resource use, and common areas; (...);

- cooperate in carrying out partnership activities undertaken between the institution and its economic, social, and cultural environment;

- take into account the civic dimension of their teaching.”

The complete list for this first skill is linked to the consideration of pupils with SEN in that the principles of a right to education, non-discrimination, and fairness are part of the principles of schooling in France. It should be noted that this first skill is assessed during the recruitment exams.

2 – Mastering the French language to teach and communicate

“In their use of the French language, both written and oral, teachers must be exemplars regardless of the subject they teach.

They are attentive to the quality of language used among students. They must show their knowledge, provide explanations, or give work, they speak with clarity and precision, taking into account the level of their pupils. They can simply describe and explain what the teach to those they speak to in all of their diversity, especially parents.”

The introduction to this second skill concerns French as a language of work and communication inside and outside the classroom: adapting to the level of their pupils, being able to explain their pedagogical actions to all parents. 

“Knowledge

(...)

School teachers also know:

(...)

- the mechanisms of learning to read and its obstacles;”

Here the skills to be mastered by teachers differ depending on the age of pupils they teach. School teachers must obviously be able to detect and prevent oral and written language learning difficulties.

“Abilities

The teacher is able to:

- identify barriers to reading and oral and written language deficiencies by identifying problems that pupils may encounter;

- construct teaching sequences with development goals for oral and written expression by pupils;

- communicate with clarity and precision in appropriate language, both written and oral;

- with pupils during learning (transfer of knowledge, organization of in-class work and homework given…);

- with parents, during individual or group exchanges.

Behaviors

A concern for helping pupils master language causes teachers to:

- integrate the goal of mastery of oral and written language by pupils into various professional situations;

- ensure that all teaching and educational situations are at the pupils’ level of language, both written and oral.”

This skill goes beyond the technical aspects that primary school teachers and secondary school French teachers must teach: it clearly places the skill of communication among the core competencies of the teaching profession, which must be understood by all pupils, whatever their difficulties may be, and must be able to be adapted to various interlocutors when sharing with parents.
“3 – Mastering subjects and having general cultural literacy

A good command of the knowledge taught is the necessary condition of teaching.” (...)

This third skill is less oriented toward teaching pupils with SEN, but it is related to the contents of the education to be provided, with an elementary school teacher being versatile, and a lower and upper secondary teacher teaching one or more subjects, while “ensuring consistency with other subjects”.

“4 – Designing and implementing teaching

Teachers are specialists in teaching their subject(s), (...) they know the learning process and the obstacles pupils may encounter and how to remedy them; (...)”

 The fourth skill concerns the implementation of teaching

“Knowledge

Teachers know:

(...)

- the fundamentals of child, adolescent, and young adult psychology, the process of student learning and potential barriers to these processes;

(...)

Abilities

Teachers are able to:

(...)

- think in terms of skills (...)

- implement differentiated progress according to pupils’ levels;

- depend on their knowledge of the pupils’ learning process and of child, adolescent, and young adult psychology;

(...)

- take into account the results of evaluations in the construction of a pedagogical progression;

(...)”

The fourth skill is related to the teaching of pupils with SEN as it refers specifically to differentiated instruction and the knowledge of learning processes and their obstacles.

“5 – Organizing the work of the class

Teachers know how to make all students in a class advance in the mastery of knowledge, abilities and attitudes, and respecting the rules of being a member of society; their requirements relate to the behavior and ensure that students attach value to the personal and collective work.”

The introduction of the fifth skill relates to the fact that the teacher must express an interest in all students to help them advance, without exception, and they must also set out to transmit how to behave and not just how to learn.

“Knowledge

Teachers master knowledge related to group and conflict management.

Abilities

Teachers are able to:

- take responsibility for a group or a class, deal with conflicts, enhance participation and cooperation among students;

- organize the classroom space and time depending on the activities scheduled;

- organize the different moments of a sequence;

- adapt the forms of involvement and communication to the types of situations and activities planned (posture, place, action, verification of instructions, etc.).

Behavior

In any teaching situation, teachers ensure the establishment of a working framework to allow the peaceful exercise of activities.”
The fifth key skill affects pedagogy and classroom management by the teacher: managing space, time, the group, and groups and individuals. The fact that the teacher must ensure that every pupil feels safe in the “peaceful exercise” class is important so that all pupilsfeel like they are learning.
“6 – Taking into account student diversity 

Teachers implement the values of coeducation, whether they pertain to mutual respect or equality between all pupils.

They know how to differentiate their teaching to the needs and abilities of pupils so that each pupil progresses. They take into account the various rates of learning, accompany each pupil, including thosewith special needs. They know how to use school partners as needed.

They know the mechanisms of learning, knowledge of which was recently renewed, in particular through the contributions of cognitive psychology and the neurosciences.

They cause each pupil to have a positive view of others in compliance with common republican values and rules.”
This sixth skill is the central target skill for training teachers to take into account the special needs of pupils, SEN, which are cited here and refer to pupils with disabilities. Skill 6 covers both what teachers must master in their own behavior and what they must convey to their students.

“Knowledge

Teachers know:

- elements of sociology and psychology that allow them to consider, as part of their teaching, the diversity of pupils and their cultures;

- educational arrangements for the management of school difficulties and pupils with disabilities.

Abilities

Teachers are able to:

- take into account the pace of student learning;

- determine, based on identified needs, the steps necessary for the gradual acquisition of knowledge and skills required;

- adapt their teaching to pupil diversity of (differentiated pedagogy, personalized assistance, individualized program for educational success), relying in particular on digital tools available to them and their pupils;

- at the primary level, to participate in the design of specialized assistance;

- implement personalized assistance at the secondary level;

- participate in the design of a “personalized education project”, an “individualized inclusion project” for pupils with special educational needs and disabled or ill pupils based on adapted approaches and tools and information and communication technology.

Behavior

Teachers ensure:

- the maintenance of equality and fairness among pupils;

- that students has positive views of themselves and others.”
These are the elements for the sixth skill, which have been studied in further depth in the training plans offered for masters’ degrees.

“7 – Evaluating pupils

Teachers can evaluate the progression of learning and the degree of acquisition of skills achieved by pupils. They use the results of evaluations to adapt their teaching to pupils’ progress. They make pupils understand the principles of evaluation and develop their ability to evaluate their own products. They communicate and explain to parents the results expected and results obtained.”

The seventh skill affects the in evaluation of pupils’ acquisition, which is part of the process of teaching and which naturally must be tailored to special needs.

“Knowledge

Teachers know:

- the various evaluations that they may use and the uses that they can make of them (...)

Abilities

Teachers are able to:

- understand the functions of evaluation;

- design evaluations for different points of the learning process, that is to say;

- define the requirement level of the evaluation; (...)

- analyze the successes and errors observed;

- design of remedial activities and activities for consolidation of learning (training exercises, oral or written memory exercises, activities for helping, supporting, and deepening knowledge, etc..)

(...)

Behavior

Teachers practice evaluation in the context of a clear relationship and of trust, and for this reason:

- they moderate their evaluation judgments;

- they promote the performance and personal work of pupils;

- they ensure that pupils are aware of their progress, and of the work and effort that they must show.”

Although certificatory evaluation is also mentioned, the emphasis on training evaluation and its impact on the teaching process is very important for the progress of “non-standard” pupils. The question of evaluation is of great concern, especially to secondary teachers who teach pupils with SEN in France because the attention is focused on grades, despite the establishment of a common base of knowledge and skills.

“8 – Mastering information and communication techniques

All teachers are affected by the use of tools specific to these technologies and their integration into teaching practices. At the end of their university training, they must have the skills to use and a reasonable mastery of information and communication technology in their professional practice.

The knowledge and skills expected are those relating to the skills of Level 2 “teacher” IT and Internet Certificate, which is verified in the master’s.”

This skill is not specifically related to teaching pupils with SEN, but the mastery of technological tools, especially computers, allows the teacher to directly adapt some documents to make them more accessible to some pupils, such as those with dyslexia, dyspraxia, or visual or motor impairments. Mastery of technology enables direct communication with pupils and facilitates their inclusion.

“9 – Working as a team and cooperating with parents and school partners

Teachers participate in the life of the school or institution. (...)

Teachers work with parents and school partners. (...)”

The ninth skill is among the most important for teachers who have pupils with special educational needs in their classrooms. For these pupils, some decisions are made in consultation with parents, other teachers, specialized or not (specialized RASED for pupils in difficulty, teachers responsible for specialized support for pupils with disabilities, referent teacher), and other professionals (SESSAD, social services, associations, etc.).

“Knowledge

Teachers know:

- the role and function of parent associations;

- partners and interlocutors outside of the school with which they will work;

- as regards them, the conventions and protocols between the Ministry of National Education and other ministries or agencies;

- means of helping pupils’ integration;

- professional orientation procedures and various ways which pupils may choose.

Abilities

Teachers are able to:

- put their professional practices in the context of the collective actions of the school or institution, including:


- in the field of lesson scheduling;


- in the field of evaluation (coordinated evaluation aids and scales, record books, quarterly newsletters, etc.);


- in the field of professional orientation;


- in the field of support and inclusion of pupils, in collaboration with other staff (class teachers, chief educational advisers, RASED teachers, guidance and medical and social staff, etc.);


- in the field of arts and cultural education through the knowledge of the main partners (professionals and institutions under the Ministry of Culture, local authorities, associations);


- in the field of educational partnerships with State services (culture, employment, justice, police, environment and sustainable development, defense, etc.);

- communicate with parents:


- by contributing to the establishment of a constructive dialogue in order to inform them about teaching or activity goals, summarize evaluations in appropriate language, examine the results and aptitude of their children, the difficulties observed and possibilities of remedying them;


- putting knowledge to use in the field of guidance to help pupils and their parents in developing a career plan;

- contribute, in cooperation with partners inside and outside the institution, to the resolution of specific pupil difficulties in the field of health, risky behaviors, and extreme poverty or mistreatment, (... )’
Behavior

In the exercise of their profession, teachers observe behavior that encourages teamwork, dialogue with parents, and partnership.”
Mastery of this skill enables young teachers to exercise full teaching responsibility and it enables them to seek and request assistance from others in case of difficulty. 

“10 – Training and innovating themselves

Teachers update their disciplinary, teaching, and pedagogical knowledge, they know how to appeal to those who are likely to give them help or advice in the exercise of their profession.

They are capable of performing a critical analysis of their work and modifying, where needed, their teaching practices.”

This last skill, which indicates that teachers are trained throughout their lives, is linked indirectly to the teaching of pupils with SEN, who often thwart the usual way of teaching and cause teachers to change their practices.


“Knowledge (...)

Teachers know French educational policy.

Abilities (...)

Teachers are able to leverage the contributions of educational research and innovations to update their knowledge and use it in everyday practice.

Behavior

Teachers demonstrate intellectual curiosity and know how to question their teaching and methods.”

The above behavior is an interesting indication as to which approach to implement. Young teachers learn that not only the pupil’s responsibility to adapt to the school but it is the school’s responsibility to adapt to the needs and functioning of students, though careful observation of them and trying to find solutions.
�	Until September 2010, the minimum degree required for the recruitment exam was the licence. Students did a year of preparation for the exam at either an IUFM (for primary school teacher exams, CRPE; for the teacher training certificate in a vocational lycée, CAPLP; for the teacher training certificate for technical education, CAPET) in a university and the IUFM (for the teacher training certificate for secondary education, CAPES). Those who passed the exam received part-time professional training in an IUFM.
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