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PREAMBLE

With the declaration of the Independence of Cyprus in 1960, the responsibility of education of the Greek community was entrusted to the Ministry of Education of the Cyprus Republic, which was founded under Law 12 of 1965.

In 1972 education became free and compulsory for the primary level and for the lower secondary level, up to the age of 15. In 2004 pre-primary education became compulsory (from the age of 4,8 years).

The functioning of public schools is regulated by legislation through the “Regulations for the Operation of Public Schools 223/1997”. Special Education has its own legislation which is the “Law for Special Education and Training of children with Special Needs 113(I)1999”. 

The school curricula and methodologies used in the classrooms emphasize the process of learning and focus on strategies that will help the children learn how to learn and use creative and critical thinking. Attendance in primary schools is compulsory.  children should be at least five years and eight months old, in order to get enrolled in the first grade.

The Department of Primary Education is responsible for the pre-primary educational programs offered at nursery schools for children aged three and above.  Pre-primary education includes the following types of nursery schools: public kindergarten, communal kindergarten, which are supported by community and parental involvement and private kindergarten. The Department of Primary Education has under its supervision the schools for children with Special Needs.  Currently, there are nine special schools functioning in the country.  Specialists also provide special education within the mainstream of primary schools.

A school year begins early September and ends in late June, with two weeks holiday for Christmas and Easter.  A school day begins at 7:45 until 13:05. 

“Assessment” as described in “The Cyprus Educational System” (2003), is an integral part of teaching which aims at gauging the degree of success of its aims as they are set by the curricula.  It is expected to combine a variety of types and techniques so that it can achieve a reliable, objective and fair assessment of the knowledge, the critical thinking and the skills of the pupils, contribute to self-knowledge and autonomous thinking as well as how well pupils acquire objective information and the level of their learning capabilities.  The product of assessment provides the education system with information on the results of its tasks and gives feedback on the teaching and learning process, so that there can be continuous improvement. Assessment in primary and pre-primary education is not used for purposes of promotion from one class to another. 

The educational system in Cyprus is currently undergoing reform.  A committee of experts has been assigned to examine the educational system and make proposals.  Their report (www.moec.gov.cy/metarithmisi/f4.htm), among other issues, takes critical stance on the curriculum, the teaching procedures, and the assessment of knowledge, in which they propose need reform.  They also propose a curriculum and an educational procedure that will aim at the inclusion of all children and to the prevention of social exclusion. 

ASSESSMENT WITHIN THE EDUCATION SYSTEM IN CYPRUS

1) The Legal System for Assessment

1.1 The educational system

The State is responsible for providing free compulsory education to children from the age of 4,8 years till the age of 15. It offers education in nursery, primary, gymnasium and lyceum.

All levels of education are under the authority of the Ministry of Education and Culture, which is responsible for educational policy making.  Pre-primary school provides compulsory education from 4,8 years.  Primary schools offer compulsory education from 5,8 years to 12.  The core subjects are language (Greek) and mathematics.  For each subject of the curriculum there is a statutory time allocation.  

The main objective of education in Cyprus is to “develop free, democratic and autonomous citizens who, using their mental and physical growth, will help actively in the social, scientific, economic and cultural progress of the country and who will promote co-operation and love between people, always aiming for freedom, justice and peace and always having as their guidance the idea of a free country…” (Ministry of Education and Culture, 2002, p.17)

1.2 General Educational Assessment

Assessment is one of the main factors for successful education.  In 1994, for the first time, the curriculum suggested that assessment be made through tests (criterion referenced, curriculum based assessment), observations, interviews, and pupil’s self-assessment XE "self-assessment" \b .  This was the first time that suggestions were made for policy on assessment (Kyriakides, 1996).

According to the 1997 Regulations for the Functioning of Public Schools, a pupil is promoted each year from one grade to another according to his/her age.  In nursery and primary schools no form of assessment is conducted for purposes of promotion to the next class.

The assessment of pupils, which forms an integral part of teaching, aims at gauging the degree of success of its aims as they are set by the curricula.  Assessment is expected to combine a variety of types and techniques so that it can achieve a reliable, objective and fair evaluation XE "evaluation"  of the knowledge, the critical thinking and the skills of the pupils, contribute to self-knowledge and autonomous thinking as well as how well pupils acquire objective information, the level of their learning capabilities.  In addition, assessment provides the education system with information on the results of its tasks and gives feedback on the teaching and learning process, so that there can be continuous improvement.  Assessment is also a way for parents XE "parents" \b  to be informed about their children’s performance.  Finally, it creates incentives for learning in an environment of co-operation and mutual respect either by the creation of competitive spirit or by the mere individual satisfaction of attaining high performance and acquiring knowledge. 

A pupil is assessed on:

· His/her involvement in the daily work in the class and his overall activities at school.

· The results of his/her performance as presented in written tests

· Projects and other activities.

Formative assessment XE "Formative assessment" \b  is conducted throughout the school year for continuous monitoring XE "monitoring" \b  and control of the teaching/learning process in view of finding out and tackling possible problems as well as finding out the suitability of the teaching methods and tools employed.

As defined in the Cyprus Curriculum for Primary Education of 2002, assessment is an on-going and systematic procedure of identifying the level of achievement of the teaching goals.  Assessment of the pupils’ achievement is also assessment of the effectiveness of the teaching procedure itself.

Through assessment it is expected:

· To gain information on the level of success of each pupil 

· To specify the weaknesses of pupils on certain topics

· To improve and promote learning procedures

· To gain information on the suitability of the teaching goals

· To gain feedback for adjustments and reform of the national curriculum 

There are three main kinds of assessment, described as guidelines for teachers in the National Curriculum of 2002.  These are:

1.2.1 Initial Assessment

Initial assessment aims to identify the existing knowledge of each pupil, abilities and level of achievement. It is conducted at the beginning of the school year or at the beginning of each term.

It is a school-based assessment and it is considered useful for programming the learning procedure and defining goals.

1.2.2 On-going Assessment

It is conducted during the teaching procedure and it provides the teacher XE "teacher"  with information about the effectiveness of his/her teaching, the appropriateness of the teaching goals, means and procedures and the level of learning achieved by the pupils.

1.2.3 Evaluation

This is usually done at the end of the semester or each school year and refers to the whole curriculum. The teacher XE "teacher"  gains information on what the pupils have achieved throughout the semester or the year.

Assessment is conducted within the teaching procedure.  It does not aim, according to the curriculum of 2002, to discriminate or reject pupils, but to provide information in order to give help to all pupils according to their abilities in a mixed ability class.  This emphasizes the importance of assessment for helping pupils improve and make the best use of their potentials.

The teacher XE "teacher"  uses the results of assessment not only to re-define / reform teaching goals, aims and procedures, but to develop remedial teaching, according to the needs of the pupils.  Assessment is important for the teacher as a means of individualizing instruction.

1.3 Means of Assessment

Non-standardized XE "standardized"  tests

As stated in the Curriculum, assessment is carried out through reliable tests usually designed by the teacher XE "teacher" .  In designing a test, the teacher should have in mind:

a. the subject to be assessed

b. the knowledge that should be gained by the pupils

c. to give precise instructions, questions and activities in the test  to avoid failure due to misunderstanding.

“Standardized” tests

The Curriculum Development Unit prepares these tests.  They are based on the Curriculum and are formalized.  They are not actually standardized XE "standardized" , in the meaning of defining standards XE "standards" \b . They are just the same for all schools but are not used for defining national levels.  Teachers XE "Teachers" \b  have the option to use them as they are or to adapt them to suit their needs.

Observation 

Teachers XE "Teachers" \b  observe the pupil’s emotional behaviour and participation in class lessons. 

Self- assessment

Through self-assessment XE "self-assessment" \b  pupils are able to observe their own potential, their progress and their achievements for purposes of self-esteem. 
1.4 Teachers XE "Teachers" \b ’ role in Assessment

According to the Curriculum, assessment is not only considered as a means of measurement, it is also a procedure with which the teacher XE "teacher"  and the school in general can observe the results of the teaching process.

The teacher XE "teacher"  has a major role in assessment for the curriculum, for new methods in teaching, for means used in teaching and for innovations.  He/she is the most appropriate to see in practice if something is successful or not, if an innovation is functional or not.  It is the teacher who will help decision makers to have a more clear view about innovations.

The most important part of assessment is not just to write down results and numbers, but also depends on the teachers´ ability to find activities for helping pupils overcome their disabilities and weaknesses.  After written assessments it is usually useful for the teacher XE "teacher"  to provide follow up work.  This way, assessment becomes an integral part of teaching.

1.5 Initial and on-going assessment XE "on-going assessment"  of special educational needs

The policy for special education in Cyprus is expressed within the Special Education Law 113(I) of 1999, the Regulations for the Early Detection of children with Special Needs 185(1)/2001 and the Regulations for the Training and Education of children with Special Needs 186(1)/2001. These last two regulate the implementation of the new Law as from September 2001.

Through the core articles of the Law for Special Education, the state recognizes that all pupils have a right to an education appropriate to their needs. The State attempts to provide a legal framework where those with special educational requirements can receive, in the least restrictive environment, an education which meets their individual needs. It attempts to ensure through ongoing re-assessment that the pupil’s educational programme develops along with the pupil and that every effort for the least segregated educational setting is made. 

Whilst special education has its’ own legal framework, special and mainstream education are part of one school system with common administrative procedures.

According to the Law for Special Education and Training of 1999, pupils, to whom special education and training has been determined, attend ordinary schools, special units or special schools with appropriate infrastructure, adopted to their needs and to their individual program, which is setup by the Liaison Officers, in co-operation with the teachers and parents XE "parents" \b  of the pupil.  The same officials supervise the pupil’s progress.  

The majority of pupils with special needs attend mainstream schools and follow the normal curriculum which may be adjusted to suit their particular needs. Whenever a specialist teacher XE "teacher"  is part of the pupil’s education, they must co-operate and interact with the classroom teacher in the development and delivery of an individualized education program for the pupil. During the development of the pupil’s Individual Education Plan (I.E.P.) staff are expected to make every effort to ensure that the pupil is fully involved in all school and class activities. The education team developing the I.E.P will often determine the goals and what instructional methodology will be implemented for the pupil. This team consists of the class teacher, the specialist teacher and any other specialists involved in the pupils´ case.  The parents XE "parents" \b  of the pupil are also present and involved during the programming of the IEP XE "IEP" \b .  The IEP is a result of the cumulative record of the pupil (which includes reports from the previous class teacher, reports from specialists, the parents´ views), as well as from initial assessment and is an on-going procedure.  At the end of the school year a summative end-of-year assessment report is conducted.

The IEP XE "IEP" \b  includes the entire education of the pupil and is based on the cognitive and emotional needs of the pupil, as well as his/her needs for self-caring, communication and socialization. Special education includes not only academic subjects but also areas of self-help skills, social skills, pre-vocational, vocational training and anything that may assist the person in his/her holistic development.

The IEP XE "IEP" \b  gives a detailed analysis of general goals for each subject.  Each goal is subdivided into specific targets and ways of achieving them.  The teacher XE "teacher"  must report on the IEP giving dates of assessment and at the end of each semester must evaluate the targets regarding the pupil’s progress.  At the end of the year the teacher must give a final report, as part of the IEP, regarding the overall progress and the pupil’s status.  

 When a pupil requires individual assistance outside of his/her classroom, this is arranged so as not to restrict their access to all subjects of the curriculum. 

Liaison officers of special education or special needs advisers offer guidance both in special schools as well as in mainstream schools.  These advisers work under the guidance of the inspector of special education, offering advice and support to specialist teachers, co-operating with teachers and administrators in ordinary schools and with other professionals. After assessment and diagnosis XE "diagnosis" \b  is made, special needs advisers visit both special as well as ordinary schools and offer advice and suggestions to school staff, parents XE "parents" \b  and children.

1.6 Curriculum based XE "Curriculum based" \b  examinations and assessments

In primary education there are no examinations for promotion from one grade to another or from primary to secondary school.  Examinations are taken only in secondary education for purposes of promotion.  Pupils with special educational needs are entitled to some facilities during tests and exams, according to decisions made by the District Committees.  These provisions may be extra time for tests or exams, emphasis on oral achievement, ignorance of spelling and syntactic mistakes, and provision of a transcriber where this is considered important. There are no public examinations in Cyprus for pupils during primary education. 

On-going assessment is mainly curriculum based both in pre-primary and primary education.  Teachers XE "Teachers" \b  keep a portfolio XE "portfolio"  for each pupil that is shared with the parents XE "parents" \b  and other colleagues who are engaged in the education of the pupil.

1.7 The use of individual pupils’ assessment information.

Individual pupil assessment information is almost never or rarely ever used for non-teaching and learning purposes - for example, school or even regional comparisons and monitoring XE "monitoring" \b  - in Cyprus.

There is no official independent monitoring XE "monitoring" \b  body that may gather and process pupil assessment information for the purpose of school or regional comparisons or for monitoring national standards XE "standards" \b . This has been an issue of debate, and although an attempt was made several years ago (2001) to set up a process for monitoring national standards, it was soon deserted mainly due to pressures by major stakeholders including teachers’ unions. 

The Committee of Experts’ report concerning Educational Reform in Cyprus also rejects the idea of introducing National Standards but does recommend a carefully designed system of periodic evaluation XE "evaluation"  of educational outcomes at nodal points in the educational system (e.g. 7, 11, 14 and 16 years of age) in order to provide feedback for the improvement of the system and for monitoring XE "monitoring" \b  the introduction of innovations. 

Clearly, the Committee is weary of the “consumerist” trap that National Standards may lead to, but does at the same time recognize the need for centrally regulated data gathering that will help provide feedback and monitor what is happening in the educational system as a whole.

In practice, and at present, the lack of such pupil assessment information is regarded by many as a major impediment to the improvement of the effectiveness of the educational system in Cyprus.
2. Implementation of Assessment Policy

2.1 Pre-Primary Education

According to National Curriculum of 2002, in pre-primary schooling teachers observe from the very first day the pupil’s behaviour and personality in order to program activities.  According to the guidelines, teachers of pre-primary should observe each pupil and keep a record giving a brief description of behaviour. Where a behavioural problem is observed, the teacher XE "teacher"  must contact the parents XE "parents" \b  for discussing matters concerning the pupil’s education.  

After the first weeks in nursery school, the observations done by the teacher XE "teacher"  are written officially on an initial assessment sheet, which includes emotional goals and knowledge achievement.  It is also important for the teacher to describe the pupil’s health and mental health.

Baseline assessment is important in nursery so as to program the activities and set the goals of teaching. Records of on-going assessment XE "on-going assessment"  are also kept.  Teachers XE "Teachers" \b  may choose the goals that they will assess. Teachers are obliged to prepare their own means of assessment and these are allowed to differ for each pupil according to his/her needs.  Assessing pupils is a means of self-assessment XE "self-assessment" \b  for the teacher XE "teacher" .  By assessing the pupils, teachers assess their programming, the organizing of the class, the teaching procedures and the effectiveness of teaching approaches used.  It is also a means of assessing the curricula for adopting or rejecting innovations and techniques.

If a child is considered unready to attend primary school at the age defined by the law (5,8 years old), then the parents XE "parents" \b  should apply for a suspension in starting primary school.  The Department of Primary Education studies this application in order to decide whether to give a suspension or not.  The decision is based on the views of the pre-primary class teacher XE "teacher" , the pupil’s age and any medical or other documentation that prove that the pupil is not ready to attend primary school.  If an agreement cannot be reached between the school and the family as to whether the pupil should attend primary school or not, then the director of primary education should ask the view of the educational psychologist of the school which will assess the pupil and prepare a written report stating the situation.

2.2 Primary Education

During primary school, the pupil is assessed within the class.  There are no regulations for public examinations or assessment for promotion from one grade to another.  The teacher XE "teacher"  conducts assessment for his own purposes. Since there is no standardized XE "standardized"  assessment policy (which has been standardized throughout the country), the teacher has the flexibility to choose the methods and instruments they prefer.  In some cases the head teacher may request statistics for each class and on each subject separately.  These statistics are used only for purposes of assessment within the school and not for comparison between schools.

Grading is used for the purposes of the teacher XE "teacher"  of each class.  In small classes grading is avoided as it is considered to reflect negatively on pupils gaining low scores, since pupils are put into classes of mixed abilities.  In higher classes, tests are marked with grades and taken home for the parents XE "parents" \b  to see and sign.  Parents are also given feedback about their child’s progress and ranking in tests at weekly meetings with the teacher.  These meetings are optional and the parents may meet the teacher on a specific day and time each week, determined from the beginning of each school year.  If the parents are not able to attend this meeting, they may arrange another meeting in co-operation with the teacher.

There are tests for each lesson in primary school that are prepared mainly from the Curriculum Development Unit.  These assessment tools are prepared as examples in order to give teachers a clear view of what they should assess, although in many cases they are used as given and not adjusted to the needs, strengths or reality of the class.  For the language lesson (Greek), teachers mainly use the assessment tests and books that are written in Greece and used as the main tools for the lesson.  It is expected that in a couple of years, the Curriculum Development Unit of Cyprus will have prepared the country’s own language books so that they will be used as the official tools instead of the books written in Greece.  

Pupils are graded at the end of each school year, but these grades are not accessible to the pupil or the family.  They are given to the new class teacher XE "teacher"  who will be in charge of the class during the next school year. At the end of primary school, teachers put grades that are given to the gymnasium so they, too, can form classes of mixed abilities.  This is an informal procedure for passing on information to secondary education and facilitates transition.  Pupils are not informed about these grades.  

This procedure aims to provide information, to all those concerned for the education of the pupil, for forming classes of mixed ability, for defining goals, for improving teaching procedures and for possible developments in assessment, thus facilitating better instruction.  

The individual portfolio XE "portfolio"  is a very good source to identify and organize teaching, although findings from research have shown that teachers do not use the cumulative record to identify difficulties and organize their teaching.  Policy in Cyprus does not encourage teachers to use the individual portfolio for assessing pupils or for gaining information on their strengths or weaknesses. 

The teacher XE "teacher"  is free to develop any way of assessment and record keeping XE "record keeping" \b , although in many schools teachers use the same strategy which is to divide each test into major goals and state the level of achievement at each goal, they then categorize the difficulties and provide feedback and remediation.  The head teacher may ask teachers to use a specific way of record keeping and also ask for a copy to keep in his/her office.  

In some cases the head teacher XE "teacher"  may provide teachers with assessing tools or make suggestions to teachers or give his/her own tests to each class. The school inspector may also give suggestions.  No other resources of assessment are given.   

Pupils and parents XE "parents" \b  see assessment as a grading procedure.  This can be a problem because it may influence the pupil and the parents psychologically in the case of low grades.  

2.3 Assessment of Children with Special Educational Needs 
“A pupil is considered to have special educational needs if he/she has significant  difficulty in learning compared with the majority of children of a similar age or if a disability prevents or impedes him/her from using the standard educational facilities and resources available in mainstream schools” (Law 113 of 1999).  In this case, according to the Law for Education and Training of children with Special Educational Needs 113(I)1999,  the pupil is referred to a District Committee for special Education and Training which will assess the pupil and evaluate its needs.  The Committee will conduct a full multidisciplinary team assessment and will also operate to provide all the necessary measures in terms of curriculum adaptation XE "adaptation" \b , technical and staff support for the effective education of the children within a mainstream setting.  

Through the core articles of the law for Special Education and Training 113(I)1999, the State undertakes the early detection of children with special needs from the age of three. 

Any person, especially a parent, director of a nursery, kindergarten, elementary school, secondary school or any other member of the educational staff, doctor, psychologist, social worker, are responsible for informing the District Committee responsible for special education, of each case that comes to his/her attention regarding a pupil who may have special needs.

The District Committee then has the duty to efficiently assess the needs of any pupil considered to have special needs, regardless of which school the child attends or where they live and to provide all the necessary measures in terms of curriculum adaptation XE "adaptation" \b , technical and staff support for the effective education of the pupil within a mainstream setting. 

This assessment is conducted by a multidisciplinary team, including a pupil psychologist, an educational psychologist, a specialist teacher XE "teacher" , a doctor, a speech therapist and any other specialist, the case may need.

The District Committee decides that a pupil is in need of special education and training or facilities.  It also decides whether special education and training shall be provided in mainstream classroom, in a special unit in mainstream schools or in a special school. 

The parents XE "parents" \b  of the pupil to be assessed have the right to attend during the assessment and to participate alone or with a professional of their choice, they are furthermore obligated to give any information concerning their child which will help the assessing procedure.  After the evaluation XE "evaluation" , parents are informed of the decisions concerning their child, taken by the Committee, and have the right of appeal to a Central Committee for special education and training.

 Every two years, or earlier if required, a re-assessment takes place in order to assess the pupil’s progress, the educational program and further needs, if any.  

Pupils in elementary schools are graded for internal purposes only. Those with special needs will be graded by their peers though their individual needs will be considered.

The government mainly provides funding for special needs.  The State is obliged to equip special schools or mainstream schools where special education is provided, with all the required equipment and staff, according to the provisions of the Law.  The number of the staff and the budgets for each school depend on the number of pupils and the provisions at the school.  
The Law for Special Education has led towards the segregation of special needs education from general education. Teachers XE "Teachers" \b  do not have a clear view of Special Needs and the implementation of the Law for Special Needs has led teachers to move the responsibility for pupils with special needs to others, the specialists.  That is why many referrals were made to District Committees to assess pupils that teachers could not, or would not, handle.  

In order to face this situation, the Ministry of Education of Cyprus, as from September 2004, has put into action the Mechanism for Detection and Support of Pupils with learning difficulties, emotional and other problems.  Through the Mechanism, the school, in co-operation with the family of the pupil, must start the procedure for helping the pupil within the school and at home, before referring it to the District Committee for assessment. If the school after following the procedure still cannot deal with the problem, the pupil is then referred to the Committee. This Mechanism facilitates and promotes in-school support for pupils and families before any official special education is carried out. The Mechanism defines a two-month procedure in which teachers and parents XE "parents" \b , as partners, support the pupil and try to help in overcoming difficulties.  At least two teacher XE "teacher" -parent consultation meetings should take place during the two months.  Records of these meetings are kept, describing the goals set and the activities undertaken by each partner.  Due to this Mechanism it is expected that teachers and schools will take more responsibility for pupils with special needs.

3. Challenges and Tendencies

As mentioned above, pupils are put into classes in a way to promote heterogeneity. Assessment practice has shown that heterogeneity is a problem when assessing is carried out.  This happens because tests are designed by teachers to evaluate all pupils. Therefore, the questions must cover all levels so that all pupils can answer.  This makes it very easy for the “good” pupils and very difficult for the “low achievers”.  Teaching is also difficult in mixed ability classes. Research from Kyriakides (1996), found that 35% of the Cypriot teachers did not feel confident in assessing their pupils and suggested in service training to improve their assessment practice.  

Unfortunately, the Law for Special Education and Training of 1999 approaches special needs in a medical-psychometric way. The teacher XE "teacher"  considers special needs as an illness and therefore waits for diagnosis XE "diagnosis" \b  and medical advice.

4. Innovations and Developments

The inclusion of pupils with special needs into mainstream education is a matter of major policy for the Ministry of Education and Culture that is in line with current international conventions and philosophical thought. The adoption of this policy has been accompanied by a change in the perceptions, beliefs and attitudes of society towards children with special needs whether they are in the education system or the community at large. 

In 2001 decisions were taken to form policy for implementation of National Standards.  This decision was put into action and a procedure began in order to define National Standards.  A Committee of Experts appointed by the Council of Ministers in 2003, studied this policy further and made a proposal for an educational reform in Cyprus. Their proposal points out that implementing a policy for defining National Standards will cause more problems than it will solve.  They propose a reviewing of the National Curriculum so that the new version will give the teacher XE "teacher"  all the details required about teaching and the goals to be achieved by the pupils.  They also suggest that an assessment/research program should be developed, that will periodically assess the results of teaching in all basic subjects in order to evaluate the system and not the pupils.  Furthermore, they propose that new books are written in Cyprus for all lessons and that using books from Greece, which is an easy solution, should stop.

In 2004, the Ministry of Education and Culture, has assigned to the Pedagogical Institute of Cyprus and the University of Cyprus a large scale research for the implementation of the Law of 1999 for Special Education.  It is expected that this research will lead to important findings on the effectiveness of the Law and the suitability of provisions in primary education; it will reveal weaknesses and give implications for improvement and development, along with other possibilities, for curriculum policy.  

5. Conclusion 

Assessment is an issue that raises a lot of debate.  In the past years, in Cyprus, pupils were assessed for purposes of transition from primary to secondary school.  If pupils failed their exams, they had to drop out of school or take exams again the following year.  Due to this procedure there were many pupils dropping out of school from the age of primary. This procedure was discarded because it came into contrast with the Law for Compulsory Education of 1993, which states that children are obliged to attend school until the age of 15. 

However the idea of promoting all pupils in the gymnasium, from one grade to another, without having to repeat the same class, is currently being considered.  

In the frame of the Educational Reform which is now undertaken in Cyprus, the Committee appointed to prepare a proposal for the Reform, has made, amongst others, a suggestion for the elaboration of a study for the development in Cyprus of a system for internal evaluation XE "evaluation"  of the performance of each school unit and the education provided within it.  This study should include, along with other suggestions, the:

· Development of an Analyzed Guide for assessment of teaching procedures at school level and programming of the education to be given

· Means for promoting the above (case studies, diagrams, assessment sheets, etc) 

· Training for teachers.

As far as national standards XE "standards" \b  are concerned, the committee for Educational Reform has suggested that trying to define national standards will cause more problems than solving the present ones.  Therefore they have proposed, as mentioned before, a revised version of the National Curriculum giving more details to teachers about what their pupils should learn at each lesson.  They also propose the development of an assessment procedure for evaluation XE "evaluation"  of the results of teaching.  Assessing the product of the teaching procedure and the pupils´ progress, as stated by the Committee, will be a means for designing more effective procedures and activities.  The Committee also suggests the writing of new books for all the lessons taught in schools so that teachers use these books and not the ones from Greece.   

Another suggestion is that assessment of the teaching procedures should become an important issue for study, with the co-operation of all those interested in the teaching procedure.  The results of assessment should be used for feedback on the effectiveness of the educational system and for reformation and amendments on the procedures used.

National Standards, as proposed in the Report of the Committee of Experts (2004), should be studied in relation to the whole philosophy of education and especially as part of assessment.
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ASSESSMENT PRACTICE IN CYPRUS

1. Overview of current thinking on ways ahead in assessment practice.

1.1 Educational Reform

The educational system in Cyprus is currently undergoing reform as a result of dialogue and consensus between stakeholders based upon the proposals made by a Committee of Experts appointed by the Council of Ministers in 2003. Among other issues, the Report of the Committee of Experts (2004) 
examines the issue of assessment and evaluation XE "evaluation" . It takes a critical stance on the concept of National Standards which, in the opinion of the Committee, is tied to a consumerist view of education: goals are analyzed into objectives which are measurable and may thus be hierarchically ordered into levels by age and grade. In this way, the degree of attainment or success, not only of pupils but also of teachers and of whole school units may be externally evaluated and ranked by results, albeit with negative consequences for the pupils, the teachers and the school units ( p.p. 278-280 and 283). Among other negative consequences the Committee believes that an approach based on the idea of National Standards “takes for granted that everyone has the same ability for learning, without taking into consideration special- ness or particularity, something that favors social discrimination and the existing social culture” (p.283).  The Committee rejects the attempt, begun in Cyprus in 2001, to introduce National Standards into the educational system of Cyprus and proposes instead a review of the Curriculum to include in greater analysis and details not only the knowledge, but also the abilities, skills and attitudes expected to be attained by pupils, taking into account, the reflection and promotion of the multi-cultural and inclusive dimension of educational policy in Cyprus.  

The review of the Curriculum would be part of the introduction of a wider system of ongoing, qualitative evaluation XE "evaluation"  of the educational process that would override an exclusive reliance on quantitative assessment and evaluation of outcomes.  Rather, a carefully designed system of periodic evaluation of educational outcomes in all basic subjects at nodal points in the educational system  (e.g. 7, 11,14 and 16 years of age), would provide feedback for the improvement of the system and for monitoring XE "monitoring" \b  the introduction of innovations. 

The Committee proposes the development of a system of internal evaluation XE "evaluation"  of the performance of each school unit on the basis of quality XE "quality" \b  indicators that would be arrived at consensually by the various stakeholders.  With regard to pupils´ learning, such indicators may be adopted as attainment of learning objectives for each lesson, within-pupil comparison of performance at different times during the school year and, more pertinently, within-group comparisons of the progress and performance of pupils with special needs to that of more able pupils in the class. 

Such a system would require a shift from more centralized to more localized methods of administration, from more hierarchical-authoritative methods of control to more participative and consensual methods of decision-making and responsibility; and from more teacher XE "teacher" -centred to more learner-centred methods of instruction.   This would imply that any shift in the role and relationship of each teacher vis-à-vis each individual pupil in his/her class and, more generally, any shift as to “what teachers and pupils do in classrooms” (Black and William, 1998)
 would be a reflection of the changing role and relationship of teachers vis-à-vis other teachers, school administrators, parents XE "parents" \b  and the school community in general. 

On a more practical level, changes proposed (many of which have already been implemented and others are underway) include:

1) Extension of the school day until the afternoon with a full timetable of activities.

2)  Increasing effective instruction/learning time. 

3) Review and development of the Curriculum to reflect the needs of a democratic, participative, multi-cultural and inclusive society.

4) Adoption of teaching methods which promote active learning, critical thinking, creativity and the development of skills for lifelong learning.

5) Creation of a central agency to oversee and co-ordinate assessment and evaluation XE "evaluation"  of educational outcomes with the purpose of generating objective, valid, and reliable information to be fed back into the educational system; development of a system of internal evaluation of the performance of each school unit.   

6) Continuous education and training of teachers to prepare them for implementing goals successfully and policies e.g. inclusive education. 

7) Administrative decentralization of school units

8) Lowering teacher XE "teacher"  / pupil ratio

2. Best practice

Assessment practices in inclusive classrooms in pre-primary and primary education will be examined against the backdrop of ongoing educational reform and examples of good or best practice will be teased out and highlighted.
2.1 Assessment in inclusive classrooms

2.1.1 Pre-Primary Education: 

Teachers XE "Teachers" \b  are advised to conduct initial (or baseline) assessments in order to ascertain each pupil’s level of development on entry.  Such assessment include obtaining information from parents XE "parents" \b  through questionnaires and/or interviews regarding the medical and developmental history of pupils. It also includes observation, informal assessment or completion of more formal checklists (criterion based assessment).  Teachers are provided with guidelines and samples of questionnaires and checklists but there is flexibility as to the use of particular methods and procedures especially if the school unit under the guidance of the head teacher XE "teacher"  adopts these. Areas assessed include psychomotor ability, language and communication skills, cognitive skills, emotional development, development of social skills and personal adjustment. 

There is heightened awareness among pre-primary teachers of the importance of early identification and intervention and pre-primary teachers are especially careful to refer any pupil showing problems in language and speech development.  Moreover, in a recent (2005)
 study concerned with the piloting of a set of tests for early diagnosis XE "diagnosis" \b  of learning and other difficulties, conducted by the University of Cyprus and the Educational Psychology Service of the Ministry of Education and Culture, it was found that “overall, the ratings given by the classroom teachers appeared to coincide with those obtained by the administration of the psychometric tests”.  This is taken as an indication of teachers´ heightened awareness and sensitivity in picking up signs that pupils in their charge may be having difficulties.  

In cases where teacher XE "teacher"  assessment shows that a particular pupil may lag behind developmentally or have other emotional or behavioural difficulties then he/she has the option to follow the procedures set out by the recently introduced Mechanism for Identification and Support of Pupils with Learning and Emotional Difficulties (2004)
.  

Teachers XE "Teachers" \b  may be informed of pupils with special needs on entry either through parents XE "parents" \b  (in the manner described above) or through other services (paediatric departments, pupil psychiatric units, social services etc) or through the Service for the Co-ordination of Early Intervention.  In such cases, if the pupil has not undergone assessment by the appropriate District Committee for Special Education and Training as prescribed by Law (1999)
, he/she is referred by the teacher XE "teacher"  following the proper procedures. 

Teachers XE "Teachers" \b  who are designated as members of a multi-disciplinary assessment team by the District Committee for Special Education and Training are required to formally submit a written report containing information about the developmental and learning attainments of the particular pupil under assessment. 

Ongoing assessment is mostly curriculum - based and the methods adopted are usually observation in the group, one- to-one interviews with the pupil, samples of work done in class etc. The teacher XE "teacher"  usually keeps a descriptive record plus a work file or portfolio XE "portfolio"  for each pupil. Teachers XE "Teachers" \b  use this information to help them plan class lessons and activities and to monitor progress towards goals. Teachers share this information with parents XE "parents" \b  and try to involve, guide and support parents in contributing to the development and progress of their pupils. Teachers are also required to share this information with other colleagues in order to enable them to contribute effectively in the education of the pupil. They may share this information (with parental permission) with the educational psychologist, the speech therapist or as the need may be, with doctors, social workers and others within the framework of the Mechanism mentioned above.  It is emphasized that teachers should be discreet and respectful and should observe the principles of confidentiality.  

In cases where the District Committee for Special Education and Training decides that a pupil has special needs then the teacher XE "teacher"  is required to co-operate with the special teacher and/or speech therapist as well as the educational psychologist and any other professional involved for the drafting of an Individual Education Plan and for its implementation and monitoring XE "monitoring" \b . 

Final assessment which is conducted at the end of the year by teachers using the methods described above helps teachers and parents XE "parents" \b  ascertain the pupil’s readiness for primary school.  It is again curriculum based and assesses readiness in all areas of development, including emotional development. If there is any doubt as to the readiness of a pupil to attend primary school, the advice of the educational psychologist is sought; if it is found necessary, after psycho-educational assessment is conducted, and with the consensus of the parents, then special permission is formally asked from the Director of Primary Education to allow the pupil to be retained for a year in pre-primary class.  Good practice is reflected in early identification of children with difficulties so that procedures are set in motion and provision (as needed) is made to help the child throughout the year before entry into primary school. 

It is perhaps worth mentioning here that the Educational Psychology Service of the Ministry of Education and Culture and the Psychology Department of the University of Cyprus are currently engaged in collaborative research that aims at the standardization of psychometric and other tests for the identification and diagnosis XE "diagnosis" \b  of learning difficulties in pre-primary and early primary age children. This is a long-term project that includes the development of remedial packages intended for use by teachers. 

2.1.2 Primary Education

Initial assessment usually takes into account information that is passed on from pre-primary School or from previous class teachers.   In addition, teachers conduct their own assessment of pupil’s baseline learning attainment. There is no standardized XE "standardized"  assessment instrument and there is wide flexibility as to the choice of methods and instruments that can be used.  Teachers XE "Teachers" \b  use tests that are centrally prepared or tests that they prepare themselves. They may also record their own observations of pupils’ class work.  In some schools, after the first month when teachers have had time to observe and to gather information on each pupil, parent-teacher XE "teacher"  meetings are arranged, especially for parents XE "parents" \b  of first graders.  These meetings help create a climate of co-operation and sharing of goals. It helps teachers meet parents, get an idea of the pupil’s family background and also get information about the pupil’s history, present conditions, etc. At this time, parents may also learn about the results of the initial assessment from the teacher. Thus, better planning of instruction is facilitated. Sometimes, (usually in 1st and 2nd grade) open classes are held and parents are invited to sit in and observe lessons.  

In cases where a teacher XE "teacher"  feels that a particular pupil may have learning or emotional difficulties then he/she has the option to follow the procedures set out by the recently introduced Mechanism for Identification and Support of children with Learning and Emotional Difficulties (2004).   

In cases where pupils are thought to have special needs, they are referred for assessment by the appropriate District Committee for Special Education and Training as prescribed by Law (1999).  Teachers XE "Teachers" \b  who are designated as members of a multi-disciplinary assessment team by the District Committee for Special Education and Training are required to formally submit a written report containing information about the developmental and learning attainments of the particular pupil under assessment. 

Ongoing assessment: Teachers XE "Teachers" \b  are required to follow the centrally regulated Curriculum.  In keeping with inclusion, they are encouraged to employ learner centred, individualized approaches to instruction; however, at the present time, the majority of teachers do not find that this is possible because, as they claim, the number of pupils per class is still large (maximum 30 per class), with a very full Curriculum and there is a shortage of effective teaching time.  Moreover, some teachers feel insufficiently prepared to implement such methods. Thus, learner-centred instructional approaches and assessment methods that are designed to monitor the progress of each pupil towards his/her own learning and development goals can only be highlighted as reflecting best practice.  

Within this context, good practice is reflected in the willingness of teachers to assume responsibility for the progress of each pupil in their class towards the attainment of their individual learning goals, to be pro-active in partnering with parents XE "parents" \b  and others in helping each pupil achieve to their potential. Better practice is reflected in teachers being allocated out-of-class time for providing individualized support to pupils who need it. In this way class teachers are in a better position to assess needs in further detail, to design strategies for help, to motivate pupils and raise their self-esteem, to monitor their progress and to provide feedback to the pupils and their parents. Best practice is facilitated in school units where the head teacher XE "teacher"  is knowledgeable and experienced and has the confidence to lead, to inspire, to motivate, to coach, guide and support colleagues and to empower them to adopt learner-centred attitudes, approaches and methods. In such schools head teachers play a key role in facilitating a positive and helpful learning climate for teachers as well as pupils and in facilitating teacher-learner interaction and teacher-parent co-operation.  A case example of such a school unit is Meniko Elementary School in the Nicosia district, which is described in more detail below (see section 2.3).

As mentioned before, at the present time, teachers are expected to assess and monitor the progress of their own pupils against curriculum goals using either centrally prepared tests or tests of their own design but are not required to formally submit the results of such assessments to anyone (e.g. parents XE "parents" \b , other teachers, administrators or other decision-makers) during the year; although, a class record book plus an individual file or portfolio XE "portfolio"  for each pupil is kept by the teacher XE "teacher"  in the classroom.   Assessment is usually both written and oral and the teacher takes into account the pupil’s motivation and involvement in everyday activities.  Good practice is reflected in descriptive records of each pupil’s development in all areas, including personal and emotional adjustment and not just attainment of lesson goals. 

Feedback is provided to parents XE "parents" \b  mostly in the form of notes written in a home-school book, marked class work or tests being sent home and in weekly oral communication. Such communication is optional, that is, teacher XE "teacher"  – parent consultation periods are scheduled into the timetable, and it is up to parents to avail themselves of these periods for weekly consultation. (As might be expected, socio-economic & educational background of parents relates to the degree to which they may avail themselves of weekly consultation opportunities). Feedback as to the pupil’s progress is usually descriptive and is accompanied by samples of the pupil’s work within the classroom; the results of periodic “diagnostic XE "diagnostic" \b  tests” that are given at the end of lesson units may also be presented.  On this basis teachers may also inform parents of the ranking of the pupil against peers in the same form group. Pupils themselves are not required to be present at such consultations but good practice is reflected in teachers extending invitations to pupils to participate in such consultations, to talk about positive and negative experiences and what they find helpful or not. Such meetings end with the setting of goals for the further development and learning of the individual pupil and the undertaking of responsibility by teacher, parent and pupil to see that goals are met.  

In cases of pupils with Individual Education Plans according to the Law for the Education and Training of Pupils with Special Needs (1999), teachers are required to participate in periodic meetings of the multi-disciplinary team with the purpose of monitoring XE "monitoring" \b  the pupil’s progress and to formally submit their assessment report to the District Committee for Special Education and Training every six months. 

Curriculum - based final assessment is conducted by the teacher XE "teacher"  and may include oral and written tests, observations, descriptions and samples of work.  Again there is flexibility as to the choice of assessment methods and materials. Many teachers will just use all the information cumulatively gathered throughout the year, which was included in each pupil’s portfolio XE "portfolio" . This, together with a letter-grade ranking of the level of attainment of each pupil is passed on to the next teacher who takes over the class the following year.  

Formal end-of-term or end-of-year reports regarding pupils’ learning attainments are not given to parents XE "parents" \b .  What is given is a certificate of promotion to the next grade. Apart from exceptional cases, especially in first grade, all pupils are promoted.  Once they reach sixth grade all pupils enter lower secondary school and their letter-grade ranking and other pertinent information is informally passed on to the new school.

2.2 Assessment of pupil with special needs:

Pupils “suspected” of having special educational needs are referred to the District Committees for Special Education and Training for assessment and recommendations regarding their education.  District Committees are made up of public servants appointed by the Minister of Education and Culture as follows: 

i. A Principal Education Officer

ii. A representative of the appropriate Level of Education (e.g. pre-primary, primary etc.)

iii. A special teacher XE "teacher" 
iv. An educational psychologist

v. A clinical psychologist

vi. A social worker

vii. A speech therapist  

The District Committee conducts multi-disciplinary assessment through the appointment of a team of professionals as appropriate. Such teams XE "teams" \b  usually consist of the class teacher XE "teacher" , a special education teacher and an educational psychologist with the addition of a speech pathologist, doctor, social worker or other professional as needed.  Each member of the multi-disciplinary team is required to carry out their own diagnostic XE "diagnostic" \b  assessment and to submit a written report with recommendations to the District Committee. It is worth noting that members of the team are not required by law to meet with each other as a team. 

2.2.1 Role of parents XE "parents" \b  

The law does not stipulate parental permission to refer but the District Committee is required to inform them of its decision to conduct multi-disciplinary assessment and of their rights and obligations emanating from the law.  The parents XE "parents" \b  are required to “respond within thirty days of the receipt of notification” and to co-operate for the assessment of their pupil. They “are entitled to be present during assessment and to participate on their own or with a professional of their own choice, to offer opinions or to submit evidence or recommendations pertaining to the assessment.”  (1999, p. 342).  It is stated that, parents “are under obligation to provide any information that may assist in the task of assessment” (p. 343).  Once assessment is completed, parents are informed of the decision of the District Committee, which is required to submit to them a detailed report with the results of the assessment and their recommendations as to the Individual Education Plan (IEP XE "IEP" \b ) of the pupil. In case of disagreement, parents have a right to appeal, first to the District Committee itself and, if not satisfied, to the Central Committee. 

2.2.2 Role of class teachers

As members of multi-disciplinary assessment teams XE "teams" \b , teachers are asked to complete an Educational Assessment Report which asks for descriptive information on the following areas: Pupil’s history; sensory-motor development, cognitive development and school performance (reading skills, mathematical skills, communication skills, writing skills); social development (personal adjustment, behaviour, social relationships). Teachers XE "Teachers" \b  complete their report with their recommendations as to whether the pupil should receive special educational provisions and what kind. 

Teachers XE "Teachers" \b  have a great degree of autonomy as to the methods and instruments to employ for the assessment of pupils and they will usually employ the means that they use when assessing all pupils in their class.

Teachers XE "Teachers" \b  are also required to participate and contribute to the development and implementation of the pupil’s Individual Education Plan (IEP XE "IEP" \b ). They do this through collaboration with the parents XE "parents" \b , special teacher XE "teacher"  and/or speech therapist, the educational psychologist and other professionals as needed and with the help and coordination of the Special Education Coordinator (SENCO).  The involvement of the pupil at any stage of the drafting of the IEP is not required.

2.2.3 Role of educational psychologists

Educational Psychologists (EPs) are employees of the Educational Psychology Service (EPS) of the Ministry of Education and Culture.  They are represented on the District and Central Committees for Special Education and Training and have a strong say in decision-making.  They are appointed as members of multi-disciplinary assessment teams XE "teams" \b  in most cases that are referred to the District Committee. Often they will know the pupils referred and quite often they will have referred them themselves. This is because the EPS accepts referrals directly from schools, from parents XE "parents" \b  and from other sources and many times EPs will have worked with pupils long before a formal referral to the District Committee is made. This is especially the case since the introduction of the Mechanism for Detection of Learning and Emotional Difficulties (2004).  

Although not required by the relevant Law (1999), professional ethics dictate that the permission and co-operation of parents XE "parents" \b  is sought before the process of psycho-educational assessment is initiated. EPs work mainly within the school environment where they will meet separately and together with head teachers, class teachers, parents, pupils and other persons involved.  They will obtain information on the pupil’s medical, developmental and educational history and they will interview, test and work with the pupil, its parents, teachers and others concerned. 

The methods they use include: observation, interviews, psychometric measurement, questionnaires, exercises, projective and other techniques, multi-disciplinary team meetings etc.  EPs observe the pupil in many contexts, in and out of class, in organized and free play, alone and with peers or significant others, in school and at the EPS offices. 

Although EPs are required to work within the confines of the medico-psychometric model prescribed by the Law and to complete their assessment with recommendations within two months, they try to follow as far as this is possible an approach that takes into account the pupil’s adaptation XE "adaptation" \b  in the particular school/ family /social context, looking not only for weaknesses but also for strengths that will help the pupil adapt and develop his/her potentialities. This is a rather longer-term approach as EPs are interested to see how the pupil responds to various interventions (involving also the teachers, parents XE "parents" \b  and others in the environment) before they are confident to make recommendations as to needs. 

In this context, good practice is reflected in EPs following a contextual / environmental / systemic adaptation XE "adaptation" \b  model of assessment and intervention rather than a strict medico-psychometric model. This approach entails examining the interaction between the child and his/her environment and observing his/her responses to changing conditions over time. This means becoming involved, alongside teachers, parents XE "parents" \b  and children themselves, in an ongoing process of assessment both before as well as after the child has been referred to the District Committee plus all the way through the drafting and implementation of the IEP XE "IEP" \b . It also means supporting class teachers in assuming an active, leading role in the drafting and implementation of the IEP and in assuming responsibility for the progress of the pupil within his/her class. (At present, the observed tendency is for the class teachers to assume a more passive role and for the special education teachers to assume a more active role in the implementation of the IEP, something that tends to undermine inclusive policies and practices). 

Best practice is reflected in the EPS following a preventative rather than interventionist approach in schools through systematically pursuing and developing a partnering role with the school. Through pro-active, systematic and direct communication and co-operation with key partners within the school community, EPs offer guidance and support to the school in facilitating and promoting learning and development of all their pupils in all areas: factual knowledge, problem solving, creativity, personal and social skills, self esteem and self confidence. 

In order to be able to do this more effectively, the EPS organizes its activities around two main areas:  that of responding to individual referrals and the area of activities that involve whole classes or whole school units with the aim of improving learning, promoting inclusion, building up resilience and resistance to non-adaptive modes of responding in pupils . One example is the Program for the Development of Self-Esteem in Primary School Pupils which is in its 5th year of application.

2.2.4 The Mechanism for Identification and Support of Pupils with Learning and Emotional Difficulties (2004)

The Mechanism is an innovation introduced by the Ministry of Education and Culture during the school year 2004-2005 as a response to the observed over-referral by schools to the District Committees for Special Education and Training soon after Law 113(I)/1999 was put into effect.  Teachers XE "Teachers" \b  and other school staff readily responded to the law’s mandate that “any person, especially every parent, head teacher XE "teacher" ....or other member of teaching staff, doctor, psychologist, and social worker must inform the District Committee without delay of the case of any pupil that may come to their attention or knowledge as probably having special needs.” (p. 342).   

It gradually became obvious that a lot of the time pupils were being referred for problems that could have been tackled within the school unit by their own teachers in the context of an inclusive school, in a mixed-ability classroom setting.  As the assessment procedures prescribed by law are not without cost (financial, time and, for the pupils themselves and their families, mostly emotional) and did not benefit those pupils who, after assessment by the District Committee for Special Education and Training were not deemed as having special needs, it became apparent that referral procedures would need to be internally regulated.  The guiding principle of such regulation was the empowerment of class teachers and their school units to assume responsibility for the learning and development of all their pupils within a multi-cultural, inclusive setting.  

The Mechanism comprises of a set of procedures that are intended to regulate the actions of the school unit with regard to pupils with learning or other difficulties. It is based on the idea that “during schooling, it is possible that a pupil may have difficulties, either in learning or in its personal/ social adjustment. Most pupils will overcome their difficulties with the help and support that they are given within the school unit by their teachers in co-operation with their parents XE "parents" \b  and, sometimes - where needed - with the educational psychologists. A small proportion of pupils’ have difficulties that are more complex and/or persistent and are often associated with learning or other disorders. These pupils may need more special attention and help in co-operation with professionals on the basis of an individualized education plan. The needs of such pupils are provided for by Law 113(I)/1999 on the Education and Training of children with Special Needs” (p. 1). 

The procedures set out by the Mechanism place emphasis on the role of the school unit in the identification and support of pupils’ difficulties and especially on the co-operation between the class teacher XE "teacher" , the pupil and the parents XE "parents" \b , in keeping with a “triangular partnership model of assessment” as described by Wolfendale (2004)
.  The Mechanism prescribes at least two teacher-parent consultation meetings within a two month period, before the partners decide to ask the help of outside professionals/services. During this time, information is exchanged, areas of strength and weaknesses are highlighted and targets are set. A record of meetings and decisions taken is kept, including descriptions of activities undertaken by each partner. These are kept in a file for the individual pupil in which samples of his/her work are also kept. . Each partner undertakes responsibilities, activities and tasks that will help the pupil develop strengths and improve weaknesses.   This collaboration does not end if the parties involved decide to seek help from outside professionals but continues on with the expansion of the partnership to include these professionals (e.g. educational psychologist, speech therapist and others as needed).  The Mechanism requires that at least two consultation meetings and co-operation between parents, teachers and outside professionals are conducted within a further two-month period before it is decided among them to refer the pupil to the District Committee for Special Education and Training.   

Good practice is reflected in the following: 

· a process for the assessment and support of children over time is institutionalized; 

· the  processes of assessment, target setting, support and monitoring XE "monitoring" \b  of progress through feedback are institutionally linked; 

· the leading responsibility  in the process is delegated to the school unit and particularly to the class teacher XE "teacher" ;

·  the partnership between teachers and parents XE "parents" \b  is also institutionalized; 

· best practice is reflected in the involvement of the child itself in the process. 

It must be underlined that the Mechanism will be under review after having been piloted for one year during 2004-2005.   In an in-service evaluation XE "evaluation"  conducted by the EPS among its staff (2005), EPs expressed the view that one of the factors that may impact negatively on the proper implementation of the Mechanism is the inadequate preparation and poor self-confidence of class teachers in assuming a leading role in the process.  

2.2.5 How teachers are prepared for their role in assessment:

The University of Cyprus is the main provider of teacher XE "teacher"  preparatory training in Cyprus. The Department of Education offers one course on Educational Assessment and Evaluation as part of its Program of Studies for Elementary and Kindergarten Teachers XE "Teachers" \b . According to the course description part of the course is focused on assessment of pupils’ knowledge, skills and attitudes. Topics such as the following are covered: purposes of assessment; formative and summative models of assessment; test construction; use of standardized XE "standardized"  tests; record keeping XE "record keeping" \b  and reporting XE "reporting" \b ; portfolios XE "portfolios" \b .  Another part of the course is about the theory, practice, understanding and utilization of educational evaluation XE "evaluation" . Topics such as the following are covered: evaluation of teaching and teacher’s appraisal; program evaluation; external evaluation of school units; school self-evaluation; and evaluation of educational systems.  Pre-service teachers are given opportunities to gain hands-on practical experience by visiting schools and collecting data and by working with pupils on one-to-one basis and in small groups. However, it seems that they do not feel adequately prepared for this aspect of their work as Kyriakides (1996)
 attests.  
2.3 An example of good practice: Meniko Elementary School in the Nicosia District

This is a small rural community school of about 100 pupils. The head teacher XE "teacher"  exercises leadership in the organization of the school unit and in the adoption of approaches and methods conducive to a learning community. The vision of the head teacher is shared by staff that collaborates and co-operates among themselves in achieving shared goals. The school is open to the community and there is a strong partnership not only with parents XE "parents" \b  but also with village authorities and institutions.  The school layout, the buildings and yard and the classroom layout and furniture have been modified with the guidance of outside experts that were called in on the initiative of the head teacher so as to reinforce open and learner centred approaches to learning.  Learning is largely co-operative and pupils work in mixed ability groups. The environment is quiet and conducive to learning and the climate is calm and orderly. Pupils are valued as persons who contribute to and enrich the school community in diverse ways. Diversity and difference are accepted and valued. 

In this context, pupils with special needs are integrated in their class groupings and their IEP XE "IEP" \b  is linked to the curriculum content with modifications to suit their needs. The specialist teacher XE "teacher"  collaborates very closely with the class teacher and works with the pupil in the homeroom alongside the rest of the pupils to achieve the pupil’s individual learning targets. Feedback is given not only by the teachers but also by peers in the group who support each other in their learning.

THE FEATURES OF ASSESSMENT BEST PRACTICE AND POLICY THAT SUPPORTS BEST ASSESSMENT PRACTICE

Best practice

Assessment practice in inclusive primary classrooms has been examined against the backdrop of (a) the stated multi-cultural and inclusive dimension of educational policy in Cyprus and (b) ongoing educational reform requiring a shift in the role of school units and in the role of teachers within their classrooms. 
Learner-centred instructional approaches and assessment methods that are designed to monitor the progress of each pupil towards his/her own learning and development goals have been highlighted as reflecting best practice.  

It has been noted that best practice is facilitated in school units where the head teacher XE "teacher"  is knowledgeable and experienced and has the confidence to lead, to inspire, to motivate, to coach, guide and support colleagues and to empower them to adopt learner-centred attitudes, approaches and methods. In such schools head teachers play a key role in facilitating a positive and helpful learning climate for teachers as well as pupils and in facilitating teacher-learner interaction and teacher-parent co-operation.  A case example of such a school unit is Meniko Elementary School in the Nicosia district which has been described in more detail elsewhere.

Best practice highlights: 

Role of teachers:

1. Flexibility and variety in methods of assessment. Teachers XE "Teachers" \b  exercising autonomy and independence in choosing methods of assessment that will help them gather information about each pupil’s learning and development needs and in monitoring XE "monitoring" \b  their progress towards the attainment of their individual learning goals. Sources of information may include not only oral and written tests but also observations, interviews, and samples of work, individual files/portfolios XE "portfolios" \b , class record books, home-school books, and teacher XE "teacher" -parent consultations.

2. Avoidance of exclusive reliance on quantitative information. Creative use of descriptive / qualitative records of each pupil’s development in all areas, including personal and emotional adjustment and not just attainment of lesson goals. 

3. Teachers XE "Teachers" \b  being allocated out-of-class time for providing individualized support to pupils who need it. In this way class teachers are in a better position to assess needs in further detail, to design strategies for help, to motivate pupils and raise their self-esteem, to monitor their progress and to provide feedback to the pupils and their parents XE "parents" \b .

4. Teacher-parent consultations and more generally pro-active partnering with parents XE "parents" \b  and others in helping each pupil achieve to their potential, with the participation of pupils themselves in such consultations, to talk about positive and negative experiences and what they find helpful or not. 

Role of Educational Psychologists (EPs):

1. Adoption of a preventative rather than interventionist approach in schools through systematically pursuing and developing a partnering role with the school. EPs offer guidance and support to the school in facilitating and promoting learning and development in all their pupils and in all areas.

2. Adoption of contextual/ environmental/social/adaptation XE "adaptation" \b  model of assessment and intervention rather than strict medico-psychometric model. 

3. Use of a wide variety of methods of psycho-educational assessment including observation, interviews, psychometric measurement, questionnaires, exercises, projective and other techniques, multi-disciplinary team meetings etc. EPs observe the pupil in many contexts, in and out of class, in organized and free play, alone and with peers or significant others, in school and at the EPS offices. 

4. Involvement in ongoing, continuous process of assessment alongside teachers, parents XE "parents" \b  and pupils themselves.

5. Supporting teachers in assuming an active, leading role in the assessment of individual needs, in the drawing of individualized learning plans and in monitoring XE "monitoring" \b  the progress of each pupil in their class. 

Policy that supports best practice

The role of Law 113(I)/1999 and the District Committees for Special Education and Training: 

· Mandates interdisciplinarity of assessment both through the composition of the District Committees themselves and also through the appointment, by the Committees, of multi-disciplinary teams XE "teams" \b  of professionals to conduct diagnostic XE "diagnostic" \b  assessments of pupils with SEN. 

· Regulates the development of the pupil’s Individual Education Plan (I.E.P) so that every effort is made to ensure that pupils are fully involved in all school and class activities.

The contribution of The Mechanism for Identification and Support of Pupils with Learning and Emotional Difficulties (2004):  

Special mention was made of the Mechanism for Identification and Support of Pupils with Learning and Emotional Difficulties (2004) as an innovation introduced by the Ministry of Education and Culture during the school year 2004-2005 as it became increasingly apparent that referral procedures to the District Committees for Special Education and Training (Law 113(I)/1999) would have to be internally regulated.   The guiding principle of such regulation was the empowerment of class teachers and their school units to assume responsibility for the learning and development of all their pupils within a multi-cultural, inclusive setting.  

Within the framework of the Mechanism, good practice is reflected in the following: 

· a process for the assessment and support of pupils over time is institutionalized; 

· the leading responsibility  in the process is delegated to the school unit and particularly to the class teacher XE "teacher" ;

·  the partnership between teachers and parents XE "parents" \b  is also institutionalized; 

· best practice is reflected in the involvement of the pupil itself in the process (triangular partnership model of assessment institutionalized) 

Furthermore, other features of assessment policy that support best practice are the following: 

· records must be kept

· teachers have the flexibility to prepare their own means of assessment, according to the needs of teaching and the abilities of the pupil

· there are no regulations for public examinations or assessment for promotion from one grade to another.  Thus, pupils with SEN are not forced to drop out of school if they cannot succeed, or repeat a class

· teachers are autonomous to choose the methods of assessment that they consider the most appropriate in each situation

· teachers must have a 40 minute parents XE "parents" \b -teacher XE "teacher"  consultation meeting every week. 
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