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PREAMBLE

In the Czech school system assessment of pupils´ school achievement, including pupils with special needs is done regularly. Pupils in primary education cover the age group 6 to 15 years. Pupils with special needs are allowed to enter primary education 2 years later than normal if necessary. The compulsory school attendance is 9 years. With special permission from the Ministry primary education for pupils with special needs can be 10 years. 

There is a long tradition of using subjective assessment done by teachers XE "teachers" \b  at Czech schools. It is an approach based on underlying the competences of a teacher to do a fair and responsible assessment of his/her pupils’ achievements. It also has a lot to do with the authority of a teacher and a lot to do with not only the role of the teacher in providing information about the level of a pupil’s performance to external bodies (parents XE "parents" \b , school, where pupils move to etc), but it has a very important role in providing the feed back and information to the pupil him/herself for building his/her self esteem and self reflection in relation to his/her school achievements, strong or week sides of his/her abilities.

Subjective assessment is considered the opposite to assessment by means of tests XE "tests" \b . There is general agreement that subjective assessment will not be removed from the practice of Czech schools totally. “Standardised assessment” done by means of tests is a broadly accepted practice of psychological diagnostics, as well as for finding the accurate answer as concerns the origin of the pupil ´s poor results or failure at school (for instance the standardised XE "standardised" \b  reading test, test of phonological discrimination of a pupil who has difficulties in acquiring reading and writing skills).

It is necessary to say that inclusive education has only slowly become the standard quality XE "quality" \b  of our schools. The Czech system of education is a multi-track system. There are three organisational forms of education for children with special needs – individual integration at a mainstream school, special classes (units) organised for pupils with special needs at mainstream schools and at a school functioning only for children with special needs (pupils without special needs can also attend such a school if their parents XE "parents" \b  wish).

Due to this, the assessment of special needs XE "assessment of special needs"  for a child plays a very important role in providing the appropriate conditions for education and assessment in the school. To make appropriate conditions for a child with special needs means using the supportive provisions. Supportive provisions are described by the School Act and by the Regulation on education of pupils with special needs.  

Since all schools are obliged to individualise and differentiate the process of education, the supportive provisions described by law are those that go beyond that obligatory individualisation and differentiation of the process of education. The additional support means that the additional pedagogical staff available in a class where there is a  child/pupil/student with special needs, apply special compensatory aids, additional specific teaching materials and specific text books in Braille print, an individual educational plan, and specific assessment arrangements.

The key guiding principle is to create conditions for fair assessment of pupils, for it not to be a disadvantage to be a pupil with special needs during education including assessment of school achievements. 

ASSESSMENT WITHIN THE EDUCATION SYSTEM IN THE CZECH REPUBLIC 

1. General education assessment

In the Czech Republic the assessment of pupils with and without special needs for the purpose of education is carried out regularly and according to the legislative bases. Assessment is the responsibility of the schools and school institutions. Assessment and evaluation XE "evaluation" \b  of the quality XE "quality" \b  of the process of education is one of the priorities of the Ministry of Education, Youth and Sport. The interest has much to do with the general curricular reform that was approved via the new legislation on education. The main new task is to create a system of assessing pupils at certain times during their educational career. 

There has been a period with changes in the system of education in the Czech Republic after the new School Act No 561/2004. This Act was passed and came into force in January 2005. (www.msmt.cz). The main document on strategy and development of the Czech system of education is the National Programme of the Development of Education in the Czech Republic approved by the Czech Government in 2001 (The White Book) (www.msmt.cz)

The biggest change in the process of general education assessment in the Czech Republic described in this document should mean a less selective approach of the Czech schools. Schools should open their doors to all pupils and should focus on success for all these pupils. This approach also covers the strategy of teaching and assessing pupils. The strategy of teaching is based on developing the pupils´ ability to solve problems  instead of the previous approach based on development of pupils academic knowledge. 

At present new test materials are being prepared and verified as well as the process of how to present these test materials to pupils both with and without special needs. For pupils with special needs the specific conditions and adaptation XE "adaptation" \b  process are guaranteed. The set of testing XE "testing" \b  materials consists of questions on mathematics, Czech language and testing of general studying abilities and skills is also included. At the same time the set of adapted testing materials for on-going XE "on-going" \b  assessment of pupils with special needs during the school year, is being developed. 

This adaptation XE "adaptation" \b  will be prepared to reflect the special needs of the pupil, to take into  consideration their individual needs with regard to their specific needs (additional time, specific forms – for instance using Braille print, ICT, sign language, alternative means of communication, extra support etc.) – as the new School Act guarantees. 

This is a very complex and demanding approach that includes the involvement of the whole assessment process. This means that a variety of tools, methods of distribution of test materials to pupils with specific needs, development of manuals, using the compensatory aids, assistive support to pupils etc. shall be used.

The intention is to develop test materials that will give a complete picture of pupils’ skills, the ability to work with information and to find the solution. The test shall not be based on testing XE "testing" \b  the academic knowledge.

The new School Act states that assessment of pupils with special needs should reflect their special needs, should be done by appropriate methods and forms, be based on individualised approach stressing the abilities of a pupil and his/her individual achievement during the educational process. Assessment should be a tool for maintaining a positive approach towards the principle of ‘whole-life’ education for the pupil.

The Recommendation of the Ministry of Education about the assessment of pupils with special needs states, among other things, that the teacher should:

· keep the evidence of a pupil ´s on-going XE "on-going" \b  achievements

· reflect on the individual efforts of a pupil  during the process of education and his/her approach and attitude to education and social abilities

· provide regular information to pupil´s parents XE "parents" \b  about the pupil´s achievement 

Teachers should assess the on-going XE "on-going" \b  performance of the pupil during the educational process. By means of a variety of methods and forms the teacher should assess the practical, motor skills, oral, written performances, pupil´s social awareness and development of his/her social skills, abilities to work. 

It is assumed that the teacher will ask for the opinion of other class teachers XE "teachers" \b  and/or will ask the Pedagogical-psychological counselling centre or Special educational counselling centre for particular advice concerning the education and assessment of a pupil with special needs.

The School Act guarantees that assessment is done by means of words – descriptive assessment, for pupils with a mental impairment. Although there is no strict regulation concerning  the formulation of such assessment, it is assumed that assessment of pupils shall be based on positive motivation, building the pupils self esteem, on evaluating the positive achievements and motivation towards an independent living style and ‘whole-life’ education.

For other pupils– including other groups of pupils with special needs - choosing oral assessment is eligible, the school headmaster makes a decision in co-operation with the School Council. The parents XE "parents" \b ’ wishes are also taken into consideration. In the School Act there is a paragraph regulating the assessment of pupils with specific learning disorders. The assessment of this particular group of pupils shall be done orally, depending on the wishes of the parents.

If a parent is in doubt concerning the fairness of curriculum based XE "curriculum based" \b  assessment he or she can ask the school head teacher for his/her child to be re-asssessed. There is focus on pupils with special needs and they are given special attention. Recommendations given by the Pedagogical-psychological counselling centre or Special education counselling centre for the purpose of the pupil ´s assessment are seriously taken into consideration. 

The strategic document – National Programme on Development of the Process of Education in the Czech Republic, (White Book) is focussed on the role of assessment. In this document it is written that pupils are assessed according to their individual achievements at certain times during their education. 

According to the School Act, assessment of each pupil is done regularly at primary level. After finishing the first lower stage of elementary education (at the end of the fifth class) the written report is given to pupil’s parents XE "parents" \b  describing the child’s performance and competences acquired during this particular part of his/her compulsory school attendance. 

At the end of the second stage (the ninth class) the second written assessment is given to the pupil with information about the pupil’s achievement. This assessment consists of a recommendation regarding the planning of their future education. This is quite a new practice in our system of education. These reports XE "reports" \b  are not only a very important message both for parents XE "parents" \b  and pupil, but it is supposed to be a tool for schools to get a feed back, to think more about each pupil and/or about the quality XE "quality" \b  of education provided. The assessment reports are also supposed to motivate a child for future educational efforts and to be a tool for future planning. 

Curriculum based assessment of pupils achievements is an on-going XE "on-going" \b  process during the whole school year. At the end of the first and second term of each school year all pupils are provided with a certificate describing the pupil’s school achievements in taught subjects. Assessment of the pupils´ school achievements is expressed by means of marks or by words or with a combination of the two above mentioned methods. The head teacher decides which method to use in a pupils´ assessment with approval from the School Council.

In a case of where a pupil moves to another school, the oral assessment is transformed into marks if the new school requires it. The oral assessment is transformed into marks for pupils in the last grade of primary education and for pupils taking entrance examinations for secondary school. Pupils with specific learning disorders are assessed orally according to the wish of their parents XE "parents" \b . Pupils with complex special needs are only orally assessed.

According to the new School Act, pupils are provided with a leaving assessment report describing how the pupil has fulfilled his/her goals within his/her educational programme. Similar leaving assessment is given to a pupil at the end of the fifth and/or seventh grade when leaving for secondary school.

If the pupil’s knowledge and school achievement is not sufficient he/she is allowed to repeat a year once during the first, and once during the second stage of compulsory education.  A pupil is also allowed to repeat a year if they have a health condition, and if parents XE "parents" \b  ask for this. 

Assessment is considered to be one of the very important aspects in the education of pupils with special needs. Assessment is included in the obligatory structure of the individual education plan for pupils with special needs. 

An appropriate description of the methods, tools and process of assessment is a useful guide to teachers XE "teachers" \b  for proper planning of the educational process and for giving pupils a fair feed-back. Giving the recommendation to mainstream school teachers about the methods of assessment of mainstream pupils with special educational needs is the responsibility of pedagogical - psychological and special educational counselling centres, even though a large number of mainstream teachers have passed in-service-training in special education and assessment. Teachers are required to follow these recommendations.

The assessment of pupils with special needs is focused on:

· indicating special educational needs 

· assessing the educational conditions with regards to the needs of the pupil and planning of the educational process

· giving  feed back to teacher about his/her strategy of teaching

· giving  feed-back to the pupil about his/her achievements

· giving  information to parents XE "parents" \b  of the pupil

· planning the pupil’s future career and professional and job orientation

2. Initial and on-going XE "on-going" \b  assessment of special educational needs

2.1 Initial assessment of special educational needs

The School Act is based on equal access to education. The Act guarantees pupils who can not benefit from the regular process of education, the applied principle of individual approach, differentiation, special provisions and support. The main group of such “endangered” pupils are pupils with special needs.

Pupils with special needs have to first and foremost be identified so that they can obtain the access to and can benefit from specific support. According to the School Act, the pedagogical counselling centres and special educational centres are responsible for identifying the special needs of a pupil. This procedure is a kind of “referral” to special needs education for such a pupil and gives access to specific pedagogical (special pedagogical) support and provisions available for a pupil with special needs. 

The initial assessment of special needs XE "assessment of special needs"  is done by taking a multidisciplinary approach. Special teachers XE "teachers" \b , school psychologists, and social workers are members of this team XE "team" \b  within the mainstream staff of pedagogical and psychological counselling centres and special educational centres.

This referral consists of a recommendation to teachers XE "teachers" \b  on how to plan the process of education. It describes both the strong points and disadvantages of a pupil concerning his/her access to general education. These counselling centres are also required to provide a recommendation when choosing the placement of a pupil – individual integration into the mainstream or special placement into the special unit (class) within the mainstream school and/or into a special school.

It is up to parents XE "parents" \b  to decide which alternative they choose for their child. 

A very important part of such a referral is assessment of the pupil´s school achievement. With regard to assessment it covers recommendation of methods, tools and the organisation of a pupil’s educational progress. These recommendations are part of an individual educational plan for a pupil with special needs and teachers XE "teachers" \b  are obliged to follow them.  

Such recommendation is important especially for mainstream teachers XE "teachers" \b , who integrate a pupil with special needs. Special teachers at special units and/or special schools have more information and knowledge about education and assessment of pupils with special needs and are required to organise the entire educational process, taking the pupils special needs into consideration, and meeting these needs.

2.2 Ongoing assessment of special educational needs

The referral to special needs education and to the access of specific provisions for a pupil is determined and revised periodically to renew the need and type of support and to describe the actual special needs of a pupil more precisely, reflecting the progress and development of a pupil.

This practice of the Czech system of education is open to meeting the pupils´ needs concerning education and helping mainstream teachers XE "teachers" \b  understand the special needs of the pupil. The main aim is to support the educational success of a pupil with special needs and to motivate him/her for future education. 

An Important part of the above described process is having regular contact between the counselling centres and schools, talking about the needs of a pupil and finding the most effective way of meeting the special needs of a pupil during his/her educational process and future planning, in a co-operative way. 

2.3 Regulations covering public examinations

To follow the main principle of the new School Act – success for all and motivation for the ‘whole-life’ education, many provisions are applied in public examinations for pupils with special needs. 

The pupil with special needs should be given specific support and specific conditions for passing all obligatory exams. This concerns not only pupils on the primary level of education, but pupils/students on the higher education level as well. 

There is a lot of focus on maturity examinations at the secondary level of education of pupils with special needs. The specialised agency has been founded – The National Centre for Maturity Examinations. A group of experts are developing both the manual for organising the maturity exams, specially tailored for students with various special needs, and test materials for the target group.

The new model of maturity examination is to come into force in 2007.

Before this process comes into force, pupils with special needs have the right to use compensatory aids and other provisions during examination, described in the individual educational plan according to the special needs of a pupil. These aids and provisions are implemented to reduce the negative impact certain impairments can have on a pupils exam results. 

Pupils with special needs also have – according to the Regulation - the right to be provided with specific provisions and support described in the counselling centre’s recommendation when taking the entrance examinations for secondary school.

3. Implementation of Assessment Policy - General educational assessment 

It is common practice in primary and secondary schools in the Czech Republic for assessment to be seen predominantly as a teacher’s instrument serving the purpose of the correction of pupils’ performances and as an incentive leading to an increased effort.  It can be said that this is basically a heteronymous approach to assessment, wherein the assessment process related to the specific learning activity has been “alienated” somehow from the pupil in favour of the teacher.  

The pupils themselves do conduct some assessment activities though. However this has generally been done outside the area aimed at by the main educational focus. There have been exceptions with the occasional mutual “correction” along with certain learning exercises, or a teacher’s invitation for self-assessment after an oral examination in the class. 

The traditionally conceived assessment practice has a classical numeric scale with notes from 5 to 1 as its main tool. It has been commonly practiced that teachers XE "teachers" \b  broaden this scale for their internal use utilising classical “minuses”, respectively “pluses” or various symbols serving the fine-tuning of the numeric grades. Thus teachers created numeric (or quasi descriptive) nuances as an auxiliary tool in order to overcome the limited framework of the numeric scale. Nevertheless these marks have been used not as a part of the methodically elaborated approach, but rather as semi-private reminders.  

The numeric notes practice has been harshly criticised by most teachers XE "teachers" \b  and educational theoreticians as far back as the eighties, particularly in the first half of nineties. The alternative proposed was a descriptive assessment. The descriptive assessment was used widely at a number of schools during the first third of the nineties, especially at the private ones. Lowly elaborated and weakly established practice of descriptive assessment together with its significant demands have however deterred a great number of teachers from its use so that schools have started returning back to the classical numeric grades. 

Nevertheless the descriptive assessment- assessment by words - is still rather common in private schools as one, amongst other, distinctive features of their unique educational approach. The main objective commonly made against the use of the numeric note is its low informative capacity and too much categorical formulation. In real life practice however, teachers XE "teachers" \b  have been adding relatively positive supportive information when revealing the outcome of the assessment to pupils and parents XE "parents" \b .

Senior pupils and their parents XE "parents" \b  can thus be helped by this information, which enables them not only to estimate which descriptive content had been given by a particular note, but what has been demanded from them in order to improve as well. There are some rather complex negotiation processes regarding the numeric notes practice, as can be seen in the research recently conducted by the School Ethnography Prague Group at the Pedagogical Faculty of the Charles’ University. 

The notes distribution has a typical feature within particular subjects across the various schools. Research done at the Prague Pedagogical Faculty show that the notes within the taught subjects, especially with profiling subjects such as maths or the Czech language, have a normal distribution, i. e. the best notes (the “ones”) and the worst notes (the “fives”) are represented in the smallest quantities. On the other hand with the arts its distribution has regularly been closer to “L” form, i. e. the most notes are the ones and the twos. 

For the time being the radical stances towards the numeric notes have been somewhat reduced. The prevailing belief among teachers XE "teachers" \b  and theoreticians suggest that the overall approach to assessment implemented in particular didactic situations must be perceived as a decisive feature, not the very form of the assessment. 

However the controversy around numeric vs. descriptive assessment has put a new light on a crucial problem known for a long time – pupils have been informed by the teacher on the note only, not on the correction of their work. The pupil is informed of the teacher’s assessment of her/his effort, but not about the mistakes she/he has made. This deepens disproportion between the autonomous vs. the heteronymous assessment concept and consequently the formative XE "formative" \b  assessment rate decreases in favour of the summative XE "summative" \b  assessment. 

There are obviously rather complex causes for this situation. One of them is certainly teachers XE "teachers" \b ’ cautiousness because of pressure from the parents XE "parents" \b  – when pupils receive a corrected written task, some parents or pupils tend to question the relevance of the mistakes made. Another reason is lack of time – teachers perceive the work on the subject taught as more important than concentrating on a deeper analysis of the reasons for, or the context in which, errors have been made. 

Moreover there is a lack of systematically elaborated approaches to autonomous assessment, respectively a lack of implemented methodologies which could systematically train pupils for self-evaluation XE "evaluation" \b  and assessment. This has been so in spite of the fact that the autonomous approach to assessment has been known and promoted in the Czech Republic as far back as the eighties. 

4. Challenges and tendencies 

The new School Act is based on meeting the individual needs of each pupil and on improving the differentiate content of the education. This is easy to say but hard to implement into practice. It is always difficult for teachers XE "teachers" \b  to deal with differences and to find appropriate ways in how to formulate adequate demands, how to find and continue with appropriate ways of assessment taking into consideration pupils´ individual predisposition.

There are many good examples of differentiated approach to pupils with special needs in mainstream and/or special settings. Such a positive individual approach provides a pupil with special needs, with a fair feed back and supports him/her on his/her educational career. It also helps a pupil towards independent living and social inclusion. 

On the other hand there are some bad examples when a teacher underestimates the pupil’s abilities and is less demanding with regards to the amount of knowledge and competences the pupil is supposed to acquire. Then the understanding of special needs is not appropriate even though a pupil continues his/her education without any problems. The problem can appear later.

The discussion among professionals in the Czech Republic is focusing the implementation of the curricular reform into practice. There is one National programme for primary education that should be followed by all pupils; it includes pupils with and without special educational needs and also includes pupils with mental disorders. One chapter of this National Educational Programme deals with pupils with special needs. It contains provisions that are to be implemented into the process of education of pupils with special needs. 

Pupils with severe mental impairment and complex special needs are to follow the National Educational Programme tailored especially for this target group. The new School Act requires that each school shall develop its own school programme based on the approved National Educational Programme as from 2007 to reflect the whole structure of pupils. This means that the school educational programme should cover a broad range of pupils and their educational needs – from gifted pupils to those with special needs. 

4.1 Education of Students with Specific Developmental Deficiencies in Learning or Behaviour

Pupils with specific learning disorders (dyslexia, dysgraphia, dyscalculia etc) are usually educated within the regular educational system, e.g. they are integrated into mainstream classes during the process of school education. They can receive an individual education plan (IEP XE "IEP" \b ) which is tailored in co-operation with the Education-and-Psychological Counselling Centres or Special-Education Centres. These specialised educational counselling centres formulate the diagnosis XE "diagnosis" \b  and provide teachers XE "teachers" \b  and parents XE "parents" \b  with methodological advice if needed. The teachers should undergo the in-service training so that they are competent in dealing with pupils with this kind of special needs.

The individual educational programme (IVP) is based on:

· the diagnosis XE "diagnosis" \b  made by professional counsellors and special teaches

· the educational assessment worked out by the class teacher

The IEP XE "IEP" \b  must consider the conclusions derived from interviews with the pupil and his/her parents XE "parents" \b . IEP is created for those classes and courses that are subject to the particular needs of special support and/or provisions to create better access to education. The IEP is made by the teacher of the course. 

The IEP XE "IEP" \b  focuses on future goals (i.e. entering further education, termination of schooling, etc.), long-term goals (answering the question of what the pupil should learn during a school-year span), and short-term goals (what should the pupil be able to handle within a shorter period of time). IEP must consider the individual special needs of a pupil. It should also contain explicitly stated methods for examining the pupil’s knowledge.  

Pupils with specific developmental deficiencies in learning or behaviour are assessed according to their special needs, i.e. differently from other children in the class. Oral examination is preferred.

4.2 Screening Methods for Detecting Children with Special Learning Disabilities

In kindergartens, the teachers XE "teachers" \b  can note developmental difficulties or deficiencies in their everyday work with the children. These difficulties can represent predisposition for future learning disabilities.

Another possibility for screening is the Jirasek’s Referential Exam of School Maturity, which can reveal any partial deficiencies in a child promoting the development of specific learning disabilities. However, it is usually difficult to recognise an overall developmental immaturity from partial deficiencies, which could become an underlying part of learning disabilities. Another screening method is i.e. The Test of Risks (Kucharska, Svancarova), or the Reading Prediction Battery by A. Inizano (Czech version modified by B. Lazarova). These tests XE "tests" \b  serve as a timely depiction of children, who can suffer from future problems with writing and reading. In some cases, the postponing of compulsory school attendance can be suggested based on a poor performance in the test. The test includes several subtests focused on auditory and visual areas, articulation, high-motor skills and sense of rhyme. The test also contains various themes of compensations. 

5. The Approach of the Counselling Centres 

Pedagogical and Psychological Counselling Centres and Special Education Counselling Centres, are educational institutions that work with children from 3 years of age up to the end of secondary schooling and respective specialised college education. These institutions participate in the educational process of children mainly in a case, where such a course of schooling is in some way a disadvantage.

The Counselling Centres maintain a direct contact with children, pupils, students and their parents XE "parents" \b  in the form of individual assistance or group work. The educational course of action of for children pupils and students is chosen and modified with regard to recommendations done by these centres. . 

The result of psychological and special pedagogical assessment forms the basis for generating an individual education plan. The counselling centres formulate professional references that include the following features:

· Information about the kind and level of impairment of a pupil and whether the child has or has not special needs that require additional financial benefits

· Interpretations of the conclusion derived from psychological and special educational assessment focused on the educational needs, concrete description of educational needs of a child including recommended educational approaches.

· Recommendations concerning the organisational form of the pupil’s schooling, e.g. suggestions for individual integration, for placement into a special unit/class, for placement into a special school, recommendation for so called “diagnostic XE "diagnostic" \b  placement” – that is placement for a fixed period of time in school to get more information about the pupil’s special needs.

· Suggestions concerning content, extension and methods of offering the individual

· special schooling or pedagogical and/or psychological assistance for the child.

· Suggestions concerning needs of additional pedagogical staff during the educational process.

· Suggestions concerning useful compensational tools, specialised textbooks, or learning tools etc. needed for teaching purposes or during examinations.

· Suggestions concerning  possible decrease in the number of pupils in a class, including clarification;

· For the schooling requirements of secondary or college education, the references can include concrete recommendations for a modification XE "modification" \b  of entrance examinations, techniques of schooling, possibly even for graduating examinations, final (leaving) examinations.

Conclusion

All changes concerning education and assessment of pupils including those with special needs and described in the new School Act, as well as the development of the school educational programme is a big challenge to all head teachers XE "teachers" \b  and teachers. Teachers and head teachers have been given on going, in-service-training to obtain more knowledge on how to deal with this and how to deal with differences.

This new trend and perspective is generally considered to be a systematic starting point towards building inclusive education and an inclusive school climate. 

ASSESSMENT PRACTICE IN THE CZECH REPUBLIC

1. Good Practice in Assessment Methods and Tools in the Czech Republic

As we could see during the first project meeting in 2005 in Brussels, assessment is not a simple or innocent term. As an example of good practice we will not introduce an assessment, which provides numerical results to help make schools accountable, we do not want to attract your attention on the assessment methods, which provide pupils with certificates. As a good example of assessment activity we have chosen an assessment for which the first priority is to serve the purpose of promoting a pupil’s learning. 

Assessment for learning XE "Assessment for learning" \b  is informal, embedded in all aspects of teaching and learning, and conducted by different teachers XE "teachers" \b  as part of their own diverse and individual teaching styles (Black et al, 2005). In the “assessment for learning” concept, a pupil is seen as an active initiator of the process of learning. This pupil-centered approach to learning emphasises the interactive partnership between teacher and pupil. The pupil, through her/his attitude and individual way of learning, influences the choice of the means of the educational process, as well as the level of his/her aims and aspirations. The pupil is part of the conditions in which the educational process takes place. The way of interaction is significantly forming these conditions (Vojtová et al, 2006). Teachers and pupils use assessment as feedback to modify teaching and learning activities. “Such an assessment becomes formative XE "formative" \b  assessment when the evidence is used to adapt teaching to meet learning needs” (Black et al, 2005). 

The General Curriculum is a document prepared by the Ministry of Education (the implementation of the preliminary procedure has now come to an end) offers schools in the Czech Republic enough ‘space’ for using the formative XE "formative" \b  way of assessing pupils in their own school curriculum. The General Curriculum emphasises the development of pupils' personalities, underlines the schools significance by supporting respect for personal values, developing tolerance towards other races, cultures, ways of life and also religion. It gives the school the task of increasing attention in the development of responsible and reasonable decisions. It wishes pupils to be able to evaluate the effect of their behaviour; not only for their own benefit, but also to care about the ethical standards XE "standards" \b  valid in interpersonal and social relations and care about democratic and national traditions. Amongst other purposes of education it also outlines the necessity to stimulate pupils so that they learn to act and deal with others, to develop their inquisitiveness, creativity in learning and life and their willingness to co-operate and help others. Children should learn how to care for their general physical abilities and health; they should learn to understand the principles for maintaining their development and how to look to a future filled with work and self-realisation and to lead a dignified and meaningful life (cf. RVP, 2004, Vojtová, 2004).

2. Basic School Dr. Jana Malíka v Chrudimi, Czech Republic

As an example of good practice we present a school, which is in the small town of Chrudim. It is the philosophy of this school, of which there is ample evidence, that assessment is used to meet the pupils learning needs and to promote their abilities for life. 

This school started in 1991, in the period of new social-cultural-historical consequences in Czech society. The shift towards new democratic attitudes within the school environment was significant at that time.  A New school, new staff and a new social-political situation in the society, created a challenging school environment. Implementation of progressive methods in education, concentrated on the formative XE "formative" \b  influence of teaching and learning is in our opinion the fundament of this school development process. Assessment as a formative process makes itself felt during the whole school period. Nevertheless we will try to underline the main aspects of assessing in this school which is clearly manifested in the:

· school policy

· school curriculum

· school opening        

2.1 School policy

Strong and confident leadership with a democratic open leading system could be seen as a main aspect for creating good conditions for the teachers XE "teachers" \b ´ work. Freedom to work, trusting staff and sharing responsibility is, amongst other conditions, a way of building a clear-shared vision. The whole school approach towards assessment makes itself felt in the assessing system, which focuses on teachers as well as on pupils. Within the school policy the school has developed criteria for assessing teachers as well as pupils. These criteria are the results of teachers’ team XE "team" \b  work. Both of these groups have the same aim: to encourage competent, self-confident and responsible teachers and pupils. The following describes the basic areas of a pupil’s assessment:

a) Descriptive assessment – assessment should describe the level of pupil’s achievement within primary education, verbal and not numeric assessment should be used. Within secondary education pupils receive a numeric subject’s assessment for their certificate.  

b) Feedback function of assessment - assessment is seen as having a ‘feedback role’ in the teaching and learning process. It should serve pupils as well as their teachers XE "teachers" \b  and parents XE "parents" \b ’ feedback about the effectiveness of learning strategies and teaching methods. 

c) Encouragement of the self-assessment process – this idea aims to provide pupils with the ability to do self–assessment and to judge the results of their work and its influence.

d) Reflective assessment – assessment should be reflective within the learning process, pupils should learn to reflect upon which competences and abilities they have reached through this process. 

e) Partnership – conditions for assessment is based on common discussion among teachers XE "teachers" \b  and pupils.   

These basic areas are the framework for assessing a pupils school performance, it is compulsory for all teachers XE "teachers" \b  in all classes to use this framework.

2.2 School Curriculum

 A school implements The General Curriculum as a curricular framework for The school curriculum. (At present this General Curriculum is at the stage of preliminary procedure and it is used as an experiment.)  It is based on respect for the learning needs of each pupil. 

2.2.1 Success

The main philosophy is to create conditions for fulfilling pupils’ social and professional perspectives, which is seen as influencing the aims of education and as building strategies and motivation for their attainment. Within this philosophy school should be a place where pupils feel safe, experience success, build up their own learning strategies and improve competencies needed for life. 

2.2.2 Responsibility of choice

The organisation of education works for the pupils’ right and at the same time the responsibility of choice. Pupils are managers of their own learning process. Basic attainments of the subjects are the same and compulsory for all pupils on the same level in each year. Pupils should choose for themselves, in accordance with their interests, aspirations and school offers, subjects which are differentiated by the demand and quantity factor. This kind of differentiation gives pupils the chance to learn about their own abilities and needs, and at the same time encourages them to achieve more.
2.2.3 Planning

The one week planning process is a platform for self-assessment by pupils and for getting feedback from teachers XE "teachers" \b . It is a platform for informing parents XE "parents" \b  of their children’s achievements. Each week, in accordance to curriculum plans, each pupil has to assign subjects focused on his/her own assessment and feelings of achievement. He/she can use four levels of assessment: I know, I know partly, I know with help, I do not know. Also teachers give their own assessment in these subjects and offer pupils the possibility to compare and think about the differences between these two assessments.   

2.2.4 Learn to learn - L2L

Assessment is used as a process for teaching the pupils to assess their own work as well as to support schoolmates in reaching their achievements. Group teamwork is used as the main method of learning. Groups of pupils work on a common task and have the responsibility of not just solving the task and reaching the goal, but also to evaluate their own learning strategies. The group is responsible for its all members.    

2.3 School opening

The term ‘open school’ within this context can be understood as staff being prepared to listen to pupils, parents XE "parents" \b  etc and then work with the received information. This interaction is practiced mainly on a personal or on an electronic level. Parents and teachers XE "teachers" \b  are using e-mail for questions concerned their children or vice-versa. Teachers are sending curriculum plans and other materials to parents and pupils; the school has opened a flow of information. A public on-view web site offers basic information concerning school philosophy, programme, organisation etc. The parent’s web path is an e-bridge between the pupils´ parents and school’s teachers (staff). A school is open for parental influence and participation.

2.4 Main features

· Teachers are highly skilled; they are responsible, knowledgeable, motivated and committed to the school.

· Teachers and pupils have the individual freedom to develop their own teaching and learning strategies.

· The vision of school education is clear and shared.

· Parents are welcome to co-operate.

Formative assessment is a process, one in which information about learning is evoked and then used to modify the teaching and learning activities in which teachers XE "teachers" \b  and pupils are involved. Such an interaction process may involve a teacher with a pupil, but might also occur between pupils in peer-assessment work (Black et al., p.122). In our opinion this example from the Czech School shows the way of implementing formative XE "formative" \b  assessment within the school practice.
Conclusion

Assessment as the process of the whole-school approach toward pupil’s achievements is described through the example of practice in the Basic School Dr. Jana Malíka v Chrudimi, Czech Republic. This school is a good example of how to use formative XE "formative" \b  assessment to stimulate and challenge both sides of the teaching and learning process. Teachers are motivated to look for suitable teaching methods and a supportive educational environment to enable all pupils’ appropriate access to education. Pupils are stimulated into new efforts without taking the risk of exclusion from their natural social environment. 

The principles of this approach are the basis for the national policy towards formative XE "formative" \b  pupils’ assessment, for using the assessment as a tool in reaching success for every child. It is a big challenge for teachers XE "teachers" \b  to develop personal competencies enabling “fairness” in the assessment of a pupil. The traditional approach of assessing pupil performances is built on comparing pupils and their knowledge without being significantly aware of the concept that each pupil is different.  

In the Czech Republic, the strategy is to share examples of good practice through workshops and in-service teacher training courses. The general curricular reform and the new model of assessment which will come into force in all Czech schools in 2007, will open the possibility of success to all, will enhance the understanding of abilities in each pupil and will develop better organisation of the teaching process. 

The example of good practice described above proves the reality and positive results of implementing the concept of equal access in education for all pupils. This rationale of the national policy in the Czech Republic can be put into school practice. 

This concept of assessment follows the recommendation of the main document on strategy and development of the Czech system of education “National Programme of the Development of Education in the Czech Republic”:

· It is based on an individualised approach;

· it is stressing the abilities of a pupil and his/her individual achievements during the educational process

· it is encouraging pupils towards  long-life education.

Teachers, pupils and their parents XE "parents" \b  in this school show that nowadays the educational policy is not just a pipe dream. The way they are using assessment within the school help them to understand what the barriers for learning are and to develop strategies for removing these barriers and thereby meeting the pupil’s learning needs (UNESCO, 2001, Daniels, Garner, 2000). 

The key principles of a knowledge and skills orientated assessment at schools:

·  sharing the responsibility for success for all pupils by the whole staff

· to identify the needs of all pupils

· developing appropriate organisation of the educational process

· developing the school /pupils tailored school curriculum;

· to use a less selective approach

· to build a more differentiated  social environment;

· to provide the pupils with relevant information about their achievements

· to provide parents XE "parents" \b  with information about their child, 

· to discuss strategies with parents XE "parents" \b 
· team XE "team" \b  work. 
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