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PREAMBLE

Within the framework of a global national policy and strategy, Greece is aligned with all European countries and harmonises the educational system with the current conditions in the new multicultural Greek society. In order to respond to the particular needs of all pupils Greece promotes several changes within the core of the National Education system by implementing innovative activities. These changes have been introduced and promoted initially by the 126 of the Maastricht Treaty and further on developed through the European documents and guidelines. Actions and measures undertaken for 2000-2006 
were targeted to improving the quality XE "quality"  of the educational curricula for mainstream and special education as well as for the training system so as to secure: 

· Quality in the planned interventions 

· Continual evaluation XE "evaluation"  of the actions undertaken

· Quality of the results

· Connection of the educational activities with the labour market, taking into consideration equal opportunities for women and all pupils with disabilities, difficulties and disadvantages.

Assessment today has no more meaning that it used to have in the past since the role of the school itself has greatly changed. The school is expected to provide pupils with a broad understanding and appreciation of values such as humanistic ideals and skills necessary for lifelong improvement.  In fact the educational system itself is assessed rather than the pupils’ achievements. 

The broad term assessment refers to almost all forms of measurement and appraisal, including tests, observations, interviews, and reports from knowledgeable sources, recorded and integrated in an organised manner and used in planning for further instruction. 

The term is sometimes used to refer to one appraisal or one measure, or to avoid the negative connotations of the term test, testing XE "testing"  and evaluation XE "evaluation" . To distinguish the new assessment approach from developmental screening, readiness, achievement and diagnostic XE "diagnostic"  testing; unit test; and the many other instruments and procedures typically called assessment, it is referred to as classroom assessment, alternative assessment or authentic assessment.

Classroom assessment includes the innumerable and complex ways in which teachers XE "teachers"  appraise children’s learning in the classroom.

Alternative assessment refers to almost any type of assessment other than standardised tests and similar developmental inventories and achievement tests. 

Authentic assessment takes place as part of ongoing life and learning in the classroom, playground, lunchroom, and other typical school settings.

Education in Greece is compulsory for all children 6-15 years old. The school life of the pupils, however, can start from the age of 2.5 years (pre-school education) in institutions (private and public) called "Vrefonipiakoi Paidikoi Stathmi" (creches). In some Vrefonipiakoi Stathmoi there are also Nipiaka Tmimata (nursery classes) which operate along with the Nipiagogeia (kindergartens). Compulsory education includes Primary (Dimotiko) and Lower Secondary (Gymnasio) Education. Attendance at Primary Education (Dimotiko) lasts for six years.  During the six grades pupils follow lessons of general education. All-day primary schools are in operation, with an extended timetable and an enriched Curriculum 
. 

The aims of the Greek educational system are specified by the Constitution (article 16,sec. 2) as follows:

“Education constitutes a basic responsibility of the state and its aim is the moral, professional and physical development of the Greek people, the development of their national and religious awareness as well as their development as free and responsible citizens”.

However, Law 1566/85 (article 1, sec. 1), that refers to, Structure and function of Primary and Secondary education specifies the following:

“The aim of Primary and Secondary education is to contribute to the well adjusted and balanced moral, intellectual and physical development of pupils, so that irrespective of their sex and origin, they will be able to develop into well adjusted individuals with a fulfilling and creative life”.

Apart from the provisions of the Constitution mentioned above there are certain others that concern school education. More specifically, article 5A of the Constitution states that the right to information and the right to participation in information in society are protected by the State. Also, in articles 16 and 24 of the Constitution reference is made to the need to protect art and cultural goods, and in Law 2413/96 the framework of action concerning multicultural issues in Modern Greek society is set. Furthermore, Law 2525/98 provides the guidelines for the development of the general educational programme called Diathematiko (Cross-thematic/Cross-Curricular) and the Individual School programme, while Low 2870/00 specifies the framework for the education of Pupils with Special Needs. Finally, with the accession of our country to the European Union the development of European citizenship awareness is considered necessary, along with the preservation of national identity and cultural awareness.

Curricula 
 - The aims of school education and the values are promoted through the syllabus content, the attitudes, skills and activities mentioned in the general educational programme called Diathematiko (Cross-thematic/Cross-Curricular) and the individual school programme (ISC). The model that dominates the Greek educational system is based on the independent teaching of different subjects. This general approach enables pupils to acquire a unified body of knowledge and skills following a holistic approach to knowledge. This approach also allows them to form their own personal opinions on scientific issues that are closely interrelated and are also related with the issues of everyday life. 

The Cross-thematic approach is supplemented by methods of active acquisition of knowledge, which are applied in the teaching of individual subjects, and are further explored during cross-thematic activities taking place during the teaching of each theme. 

ASSESSMENT WITHIN THE EDUCATION SYSTEM IN GREECE
1. Descriptions of the Legal Systems for Assessment 

According to the Presidential Decree 8/29-12-94 article 1, “Educational assessment is the systematic process of inspection of the degree to which the educational objectives and targets are accomplished”. This assessment may take place on an individual level, on a classroom level, on a school unit level and also on a regional and national level, through the use of the appropriate methodology. The assessment of a pupil is a continuous educational process which forms the basis for the monitoring XE "monitoring"  and evaluation XE "evaluation"  of the pupil’s progress. The basic aim of the assessment is the continuous improvement of instruction and the general operation of the school plus the constant briefing of  teachers XE "teachers"  and pupils on the outcomes of their efforts. 

The compulsory system of education assessment is not only based on the performance in the various subjects but also to other factors such as effort made by the pupil, interest shown in the teaching materials, initiatives, creativity, co-operation with peer pupils in the classroom, respect for school regulations
.

Pupil assessment relies on the evaluation XE "evaluation"  of their progress on the basis of specific criteria derived from learning objectives and not from comparison with other learners 

The following criteria are taken into consideration:

· The acquisition of knowledge and skills in relation to everyday life as well as the development of positive attitudes, values and behaviour. 

· The performance and progress in relation to previous progress of the individual child.

· The stage of the individual linguistic development, as well as the opportunities provided for learning in the social and family environment.

Assessment serves mainly: 

· To improve the quality XE "quality"  of education so as to increase motivation for learning.

· To identify learning difficulties and plan appropriate interventions thereby allowing improvement of the teaching process.

· To encourage pupils’ responsibility for learning so as to involve them in developing their personality, thus increasing their self-confidence.

Three types of assessment are used:

a. initial assessment XE "initial assessment"  or diagnostic XE "diagnostic"  assessment, that is used primarily at the beginning of the learning process (and sometimes also during it). It helps to identify the level of pupils’ knowledge and interests and the difficulties that they face. This allows the teacher to apply corrective measures and to adapt teaching to the level, abilities and individual characteristics of every individual pupil.

b. formative assessment XE "formative assessment" , with an informative character, applied during teaching in order to monitor pupils’ progress towards the achievement of specific educational goals. This information can lead the teacher and the pupil to plan and possibly modify the teaching method. 

c. final or summative assessment XE "summative assessment" : This is used as a feedback in order to summarize and to come to conclusions after comparison of the level of pupil achievement to specified and anticipated pedagogical and educational targets. The level of achievement of each pupil is compared with his/her former one. So is measured the class achievement against the anticipated one.

2. Assessment of pupils with special educational needs

The assessment of pupils with special needs is based on the general principles of assessment for all pupils in compulsory level, paying particular attention to the knowledge and skills of each individual.

Particular emphasis is given:

a) To the holistic assessment of the pupil which takes into account all aspects of their unique educational experience, covering cognitive practical and affective elements and focusing on their strengths, rather than on their weaknesses.

b) To the motivating principle of assessment (encouragement of effort).

c) To the correlation of assessment results with each pupils’ individualised educational programme (IEP XE "IEP" ). As the aim of assessment involves gathering information for decision making and for the degree of pupils’ integration, it takes into account the special educational provisions and resources required for the pupil.

d) To encourage teachers XE "teachers"  to use all forms of assessment (e.g. use of tests, oral examinations), so as to improve pupils’ skills according to their age and mental maturity. Assisted by their teachers pupils may acquire increasingly effective self-assessment XE "self-assessment"  skills 
.

For primary school pupils, assessment is not an end in itself and is certainly not antagonistic in nature. It is not concerned only with the performance of the pupil on school subjects, rather it is concerned with other characteristics as well, such as the effort he/she makes, the pupil’s initiatives, his/her creativity, his/her co–operation with others and respect for the school rules.

Under Law 2817/2000, the issue of a Presidential Decree is foreseen for regulating matters concerning examinations, assessment and marking of pupils with special needs who attend both, special and mainstream schools. The more general subject of assessment of pupils with certain categories of diagnosed disabilities and serious learning difficulties is regulated by a PD. 

According to the Presidential Decree 8, article 2, the assessment of pupils on the primary level is carried out by the class teachers XE "teachers"  and is based on: 

a. Daily oral examination of the pupils’, their participation in the instructional process and other school activities, 

b. The results of their performance within the evaluation XE "evaluation"  criteria, which are an instrumental element of the school curriculum and are included in the teaching material, and 

c. The results of homework assignments or assignments performed at school. Moreover, apart from the evaluation XE "evaluation"  criteria that are incorporated in the teaching material, the teacher may add additional criteria wherever those are deemed necessary.

According to the same decree, article 5, teachers XE "teachers"  meet mainly to discuss issues relevant to the pupils’ progress in all aspects of the educational process. Every three months a pedagogical council takes place where all school personnel are present. The pupils’ progress is assessed both on a classroom and on a school level in general. Following this, the classroom teachers are responsible for briefing the parents XE "parents" . The co-operation between teachers and parents is a valuable tool in providing information about the pupil on how the teachers can better understand the pupils and therefore assess them accordingly. The meetings among the teachers for assessing the pupils as well as the meetings with the pupils’ parents are incorporated in the yearly planning of school activities that are made known to the School Advisor.

Finally, according to article 3, a descriptive assessment is applied for pupils of all grades  during the primary period which includes issues related to the broader content of the term ‘assessment’ as well as all the activities of the pupils within the school environment. The descriptive assessment enables teachers XE "teachers"  to inform pupils and parents XE "parents"  in detail about the outcome of their efforts.

According to the Presidential Decree 8/29-12-94, article 2, pupils with special educational needs are not assessed and graded on the subjects that they have an objective difficulty to follow and consequently to be assessed on. Nevertheless, they participate on the instruction on those subjects up to the point that they are able to. Additionally, the assessment of the pupils that are in a special class is performed by the class teacher of the mainstream class, in collaboration with the teacher of the special class. Moreover, the pupils with special educational needs in mainstream classrooms must be evaluated and assessed according to a report performed by the medico pedagogical evaluation XE "evaluation"  centre. Last but not least, according to Circular C6 /106 /3.4.92 pupils with dyslexia are exempt from any written exams and are assessed only orally. 

In order to evaluate the effectiveness of schools and for research purposes, there are certain periods where examining tests take place on a national and regional level based on specifically developed criteria. The Pedagogical Institute and other scientific sectors administered by the Ministry of Education and Religious Affairs perform these examining tests. The final results of these tests are disseminated to the Ministry of Education and Religious Affairs, the Pedagogical Institute, the Special Needs Advisors, the Educational Administration Offices and the schools that participated.

According to the existing legislation, pupils with SEN are assessed with compassion and comparative leniency, aiming at supporting and encouraging them. More specifically
:

Pupils’ with mental retardation in primary special schools are assessed by the use of verbal characterisations: very good (A), good (B), satisfactory (C), unsatisfactory (D) and E and F as numerical grading. In special primary schools for pupils with motor, vision and hearing disabilities, assessment is carried out in the same way as pupils in the respective mainstream schools. 

In mainstream schools of primary and secondary education, pupils with SEN are assessed in the same way as that applied for pupils without SEN. 

In primary education, pupils with SEN are promoted from one grade to the next on the condition that their annual school performance is evaluated as: Very Good (A), Good (B) or Satisfactory (C). Pupils whose performance is evaluated as Unsatisfactory (D) must repeat the grade. The promotion procedures of pupils with special needs attending mainstream schools or special schools of primary and secondary education for pupils with motor, vision and hearing disorders are the same as those applied in mainstream schools.

The pedagogical and scientific guidance and support of the pupils and their parents XE "parents"  are achieved through close co-operation between teachers XE "teachers"  in special schools and the Diagnostic Evaluation and Support Centres (KDAY). Also, 16 special education School Advisers are responsible for co-ordinating the special schools belonging to their region and responsibility. In the near future, three more special education School Advisers are going to be recruited, one for the schools for the blind/partially blind and two for the schools for the deaf/hard-of-hearing.

According to article 30, Presidential Decree 26/2002, pupils with SEN, who have been certified by the competent services of the Ministry of Health and Welfare, attending Eniaio Lykeio (or any other level of education, for reasons of equal treatment), are examined orally or written, depending on their abilities, and are assessed on the basis of only one of the following types of examination. More specifically:

a) only oral examination is provided for:

· the blind and those suffering from serious vision disorders, 

· pupils incapable of written examinations due to a permanent or temporary physical disorder, and 

· pupils suffering from dyslexia. 

b) Only written examination is provided for:

The deaf and the hard of hearing pupils (disability percentage above 67%), along with those who suffer from speech disorders (articulation difficulty, stammering, etc). 

3. Implementation of Assessment Policy

Within the above described educational system and legal framework teachers XE "teachers"  are expected neither to pre-plan the educational procedure nor to direct pupils in the classroom environment. Their main purpose is to support their efforts by becoming an assistant, a colleague or a mediator.

Expectations of teachers XE "teachers" : current expectations of teachers as assessors of children’s learning and development are high. Professional organisations, other teachers, specialists, parents XE "parents" , and the general public contribute to those expectations.

Teachers should be skilled in the following areas: 

1. choosing assessment methods appropriate for instructional decisions

2. developing assessment methods appropriate for instructional decisions

3. communicating assessment results to pupils, parents XE "parents" , other lay audiences and other teachers XE "teachers" ,

4. Administering, scoring, and interpreting the results of both externally produced and teacher produced assessment methods.

5. recognising unethical, illegal and otherwise inappropriate assessment methods and uses of assessment information 

Traditional assessment of children’s performance is no longer the case. Instead alternative ways of assessment are recommended. Emphasis is put on procedures aiming at acquiring knowledge through creative work, communicative skills and responsibility through collaborative work, research and critical thinking. Such alternative methods are focusing on: 

·  the development of projects and their final outcome; 

·  group assessment, done collectively by the pupils themselves; 

· assessment of the children’s work based on their files/portfolios XE "portfolios" . 

Although assessment results are also used for other purposes, such as reporting XE "reporting"  to parents XE "parents"  and children what has been learned, communicating with other teachers XE "teachers" , and in some cases reporting to funding agencies and the public, their primary purpose is to guide and support children’s learning.

The following table informs on the number of pupils in inclusive classes at pre-primary and primary level (Data of Ministry of Education, June 2005)

	PRIMARY EDUCATION



	
	Classes
	Total population of pupils

	Special nursery schools

 
	115
	385

	Inclusive classes in nursery schools
	78
	248

	Special primary school
	668
	2857



	Inclusive classes in Primary schools
	1253
	12559

	            Total 
	2114
	16049


4. Challenges and Tendencies

Several social and educational factors contribute to current changes in assessment practices. These include changing concepts of the purpose of assessment and of how children develop and learn, changing educational goals, curriculum and teaching strategies, the changing nature of the population in schools and centers and the limitations and inadequacies of traditional testing XE "testing" . 

Any change in education has to face two opposite forces, the one fighting the other: New trends are imposed by the current situation of the national education system which are, in a way, pressed by the European Union strategy which is discussed and approved by the Ministers of the E.U. countries.  On the other side, traditional teaching is not or will not easily get into the track of the new situation. A problem here arises: How to motivate teachers XE "teachers"  so as to become ‘vehicles’ of the new approach to assessment and to put  in practice these  challenges.

 In the traditional system of assessment teachers XE "teachers"  were expected to transfer knowledge and to check afterwards if this knowledge had been registered in the receivers’ mind,  considering them as a mass. Now that constructivist approaches and  ICT ‘tools’ open a wide range of applications and a new field for collaborative work aiming at individual  teaching (ITP)  and results, teachers are not prepared to respond, not only because they have been trained to older models, but also because the new role of the manager is totally unknown to them. Teachers are expected; a) to be managers of the new system, b) to have ‘tools’ to use the system  efficiently  and, c) to use the assessment information effectively and appropriately for every pupil given the great diversity in the current school population. It was very easy before when we used to refer to categories. But the categorisation system does not apply any more, not only for pupils with special needs, but also for the so called before ‘ordinary’ school pupils, since special educational needs increase more and more, appearing in all pupils whether with or without disabilities. The challenge is now: a) how to allocate and evaluate the kind of special educational need, b) how to master the individual application of the  subject matter and c) how to match what has been taught with what is assessed. In addition, a crucial problem is that assessment must be closely related to what pupils learn through the subject matter. 

Concluding the above raised questions we think that new advisory persons, (e.g. co-ordinators), might be needed who could assist teachers XE "teachers"  to built a portfolio XE "portfolio"  for every pupil, so as to have available information concerning their improvement. This file of observations from the pupil’ s progress could lead to a fair and effective assessment  of their teaching, the pupil’s response to this kind of teaching, the value or the extra curricular activities, now being part of the teaching process. Statistics of the pupil’s progress help teachers to compare the results on an individual basis within the national system requirements and culture, during the cycle of studies (i.e. primary, secondary low and upper) over the years. This could be a valid assessment process which can always be the subject of discussion between all school factors, i.e. teacher and pupil, teacher and teacher, teacher and parents XE "parents" , teacher-parents and head-teacher, all of them with the regional advisory body (CDES in the case of Greece) for the benefit of the child’s progress. 

All the above constitute also the orientation of the European Community education policy. Maintaining democracy, religious freedom, collective spirit, internationalism, social justice and solidarity, cultural awareness, social cohesion, and providing employment and intellectual development opportunities for all in open pluralistic societies are priorities that fall within the scope of a common European education policy.

5. Innovations and Developments

 Nowadays we are reaching a better understanding of how children develop and learn, and the roles that parents XE "parents" , teachers XE "teachers" , and other children play in the process. Children actively construct knowledge within a social context that affects how and what they learn.

Education aims at both the well adjusted development of the pupils, personality and their successful integration in society through developing new values and cognitive, affective and psycho-kinetic skills and abilities. These values and skills will enable pupils to function as informed, responsible and active citizens in continuously changing and highly demanding social settings. This effort should focus on the following: 

· To develop pupils skills, abilities and interests. 

· To provide equal opportunities for learning for all pupils. 

· To reinforce the pupils cultural and linguistic identity within the framework of a multicultural society. 

· To develop environmental awareness and foster relevant patterns of behaviour. 

· To prepare pupils to explore new information and communications technologies. 

Curriculum goals and content, learning processes, instructional strategies and assessment are interrelated. Inclusion of children with special needs increases the diversity in early childhood classrooms. Assessing their strengths and needs requires flexible assessment practices that include a child’s functioning in everyday life.

 Factors contributing to current changes in Assessment:

1. changing concepts of the primary purpose of assessment 

2. changing concepts of how children develop and learn 

3. changes in educational goals, curricula and instructional strategies

4. the limitations and inadequacies of traditional testing XE "testing" 
Assessment techniques include written or oral exams with closed or open type questions; semi structured dynamic dialogue among the participants in the learning process; synthetic creative exploratory tasks (projects); systematic observation; pupil portfolios XE "portfolios" ; self-assessment XE "self-assessment"  or peer assessment XE "peer assessment"  and combinations of different techniques (e.g. written test and oral exam together) etc.

These techniques help both parents XE "parents"  and pupils to become aware not only of the pupils’ weaknesses and difficulties but, more importantly, of positive the aspects of their performance, including effort, involvement and active participation.

Before the beginning of the school year, teachers XE "teachers"  prepare the curricula and the programme that will be used for the registered children in collaboration with the school advisor. 

During the school year, seminars and continual meetings are organised by the teachers XE "teachers" ’ council for the follow up of the programme. At the end of the year the teaching personnel meets in order to evaluate the performance and improvement of the children, the outcomes of the teaching process, plus, the feed back of the resolutions undertaken in the beginning of the school year. All this material is registered, reconsidered and resubmitted for use in the following years programme. During the school year, on the initiative of the school advisors and in collaboration with the district’s authorities, teachers of all pre-schools of the district may meet in order to examine issues concerning the organisation of cultural activities as well as issues related to the quality XE "quality"  of life of the children in the district.

6. Conclusions 

The following activities have so far been implemented by the Ministry of Education: 

· Research and inclusion programmes for educational needs in vision, hearing, autism and special learning difficulties, 

· Training programmes for mainstream and special school teachers XE "teachers"  of primary and secondary level, 

· Establishment of workshops, 

· Implementation of vocational training programmes within general and technical secondary schools and 

· Establishment of a Data Bank in the Directorate of Special Education and connection of special school units and special classes with the Data Bank http://www.dea.gr). 

· Establishment of Special Vocational Education and Training Workshops (SEN EEEEK) that train pupils 14-22 years of age who are excluded from the other educational structures at special low and upper secondary schools.  

· Special Education TEE, inclusion classes in mainstream lower and upper secondary schools for graduates of primary schools. Namely, 61 EEEEKs are in operation, with 65 specialisations such as gardening, weaving, handicraft, sewing, confectionary etc.

· Establishment, promotion, downgrading, transformation and merger of Special Needs Education Schools and Inclusion Classes (SMEA) together with the staffing by increasing or decreasing the vacancies of the teaching staff or the special educational staff takes place upon recommendations formulated by the Diagnostic, 

· Evaluation and Support Centres (DESC) and the Prefectural Education Committees to the Directorate of Special Education, which in its turn reports to the competent Minister of National Education and Religious Affairs responsible for special education issues.

All the above activities are planned and implemented on the basis of influencing the society and all school factors toward social and educational integration.

In all types of schools technology has been promoted during the last five years. ICT offers special tailor made curricula according to the individual needs of a child. Hence it is expected by the teacher to be able to use these curricula and to be able to choose assessment tools in order to evaluate the teaching process and results. Flexibility that can be a major element of software allows alternative use of the assessment tool as well as diversification of curriculum application. The outstanding question and the challenge remaining for the teachers XE "teachers" , is to be trained to the new technology….

ASSESSMENT PRACTICE IN GREECE

To provide a clear example of good assessment practice in Greece, the work of the Centres for Diagnoses, Evaluation and Support (CDES) will be examined in this section.

1. CDES: Introduction and Main role

The Centres for Diagnosis, Evaluation & Support (CDES) were officially established in 2000, by the Ministry’s of Education law no. 2817.

CDESs’ main role is to offer evaluation XE "evaluation"  & support services to pupils, especially those experiencing Special Educational Needs (SEN), their parents XE "parents"  and teachers XE "teachers" .

According to law no. 2817/2000, pupils with SEN are those who experience considerable difficulties in learning and in adjusting to the school environment because of physical, intellectual, psychological, emotional and/or social factors.

The SEN pupil group includes all pupils who have:

· Mental deficiency or immaturity

· Serious sight or hearing problems

· Serious neurological problems, physical disabilities or generally health issues

· Speech and language difficulties

· Complex cognitive, emotional and social difficulties

· Autistic Spectrum Disorder (ASD) or other developmental disorders.

In addition, pupils of pre-school and school age, as well as adolescents, who do not fit into any of the above categories, but still need a special educational approach for a certain period or for their whole school life, are also included in the SEN group.

2. Services on offer

CDES sets up and organises its resources and services in such a way, so that valid and timely evaluations and interventions are provided and valuable information regarding all matters around SEN is offered. CDES acts as mediator between educational and health services and pupils with SEN and their families. More specifically, CDES is accountable for:

· Investigating the degree and nature of SEN in the whole pre-school and school population in order to achieve timely diagnosis XE "diagnosis" , evaluation XE "evaluation"  and support/intervention. This investigation is carried out during November and December within the area of each CDES’s responsibility and in collaboration with the teachers XE "teachers" . 

Parents’ or carers’ consent is essential in the evaluation XE "evaluation"  process. CDES can  evaluate pupils but only after their parents XE "parents"  or carers have formally expressed their concerns and submitted a formal “application” for evaluation.

· Locating or allocating Pupils with SEN into the provision which best meets their needs.

· Creating and organising Individual Educational Plans (IEPs) or group psycho-educational or/and instructional plans to be implemented in the school setting.

· Evaluating, monitoring XE "monitoring"  and following-up Pupils with SEN’ progress in collaboration with the school counsellors.

· Informing and supporting school personnel and generally all those involved in the learning process throughout education.

· Suggesting the appropriate technical support and generally the ways for best meeting the Pupils with SEN’ needs at home and school.

· Organising open days for parents XE "parents" ’ or carers’ information on the services offered, as well as counselling sessions for them.

· Supporting all those instructing Pupils with SEN.

· Raising the community’s awareness as far as Special Education is concerned.

3. How CDES’s personnel work

· They make sure that there is constant collaboration between CDES and referred pupils, their parents XE "parents"  and teachers XE "teachers" . Their services are offered according to each particular pupil’s psychosomatic characteristics, speech and language abilities, pace of learning and learning style and social aptitudes. CDES’s personnel also take into account cultural or any other aspects, which may differentiate referred pupils and their families from the community and interfere with the evaluation XE "evaluation"  and support process.

· They support and implement the progress and development of pupils with SEN; they respect those pupils’ uniqueness and make sure that their educational and social inclusion is utterly achieved.

· They apply all suitable and necessary measures, so that any physical or psychological trauma or stigma is prevented.

· They work in collaboration with all pupils and families with SEN, without any discrimination around social class, gender, age, colour, race or cultural background.

· They respect all Pupils with SEN’ and their families’ human rights and more specifically their right to protect their personal data. It is ensured that all information obtained is strictly confidential. 

· In the diagnosis XE "diagnosis"  and evaluation XE "evaluation"  process they only use standardised, within the Greek population, assessment tools and psychometric tests. In addition, CDES’s personnel are constantly up-dated and informed on all aspects of psychometric measurement, such as reliability, validity, standard errors, on the best practice using these methods and on the limitations this kind of testing XE "testing"  may present.

· They work in collaboration with all community services, especially with SEN teachers XE "teachers"  and SEN school counsellors, so that their common goal is achieved: progress and development of pupils with SEN and their families.

4. Parents’ counselling sessions

Parents of pupils with SEN experience several significant needs: they need to be accurately informed around the nature of their child’s difficulties and they need to be supported, advised and educated in order to meet their child’s needs in everyday life. Moreover, they need a range of services provided for their child, but they also have to think about their family as a whole and how this whole will develop.

Parents need to be aware of their child’s difficulties (diagnosis XE "diagnosis" ), of the reasons why these difficulties have arisen (aetiology), of what the future holds (prognosis) and how their child can be supported (education, physical treatment and care, psychological intervention).

CDES’s psychologist holds the main responsibility for the counselling sessions, but she/he may also work in collaboration with the teachers XE "teachers" , the social worker or other professionals. The main aim is to strengthen parents XE "parents" , so that they participate actively in the process of supporting and including their children with SEN into the school and the community and collaborate effectively with all the different professionals.

Counselling sessions take place on fixed time intervals between parents XE "parents"  and the psychologist, in groups or on a one to one basis.

5. Supporting teachers XE "teachers"  teaching pupils with SEN   

The support of teachers XE "teachers" , not only those teaching in mainstream classrooms including pupils with SEN, but also those teaching in Special Education classrooms, is achieved through:

· In-Service Training (INSET) provided by CDES’s personnel in the school grounds and in collaboration with school counsellors. These training sessions may refer to a range of topics, such as emotional intelligence, early identification of pupils’ difficulties, social skills development, non-verbal behaviour and communication in the classroom etc.

· Modelling and shadowing. The CDES’s personnel present to teachers XE "teachers"  what best instruction practice should consist of, with a special emphasis on non-verbal classroom behaviour (teachers’ and pupils’).

· Mainstream input by CDES’s personnel regarding the implementation, assessment and follow-up of the Individual Educational Plans (IEPs) applied in the classroom setting. 

6. A Case Study

CDES is a new organisation established recently by the ministry of education as above mentioned.  The employees are qualified teachers XE "teachers"  in special education, psychologists, social workers and other specialists. Within the CDES’s spectrum is to ensure pupils’ full access to the educational system in order to fulfil the objective of inclusion. CDES of B’ Athens district provides services to pupils, parents XE "parents"  and schools from February 2005. Parents confronting their child’s difficulties in school contact CDES via telephone and state their demand regarding the educational provision. The demand may vary from inclusive models, integrated support or even special school provision. Subsequently, CDES has the authority to assess the pupil and the school service in order to suggest further educational practices.

CDES intre-disciplinary team came along with a framework for the ongoing monitoring XE "monitoring"  process of school provision. According to this framework the cases are distributed to the specialist teachers XE "teachers"  with respect to their specialisation, who from that point on are responsible for the assessment and the fulfilment of the parental demand. The specialist teacher is responsible for the organising of the family’s appointments with the social worker and the initial meeting with the psychologist.  Moreover, she/he has to interview the family prior to individual educational assessment, the school visit, and the in-class observation. Meanwhile, on weekly based meetings the sub team (specialist teacher, social worker and psychologist) collaborates, exchanges information, and designs the further intervention procedure. When there is a difficulty in the decision making process the case is referred to the mainstream weekly whole team’s meeting.  Sometimes, the need for external collaboration is defined and accomplished with other services such as medical oriented services, counselling services, and professionals from different disciplinary areas.   

6.1 Background

During the second month of our working period we came across a case of inclusion which started at the beginning of the current school year. The pupil had in class support by a qualified special teacher provided by the ministry of education based on 2817/2000 law for special needs education and his medical report.  There was neither prior educational assessment of the pupil’s functioning skills nor evaluation XE "evaluation"  of the school environment or preparation of the school community for accepting the operation of an inclusive model. 

A short description of the pupil’s case and the assessment procedures used is cited in the following case study. 

6.2 Description

The methodology of assessment followed in this case was a systemic approach of the pupil and his experiences among different environments e.g. classroom, peer group, school organisation and home. The rationale of this form of assessment procedure is that the pupil can be positively or negatively influenced by any or all of those environments or systems. A pupil’s behaviour and academic performance may vary according to the environment being experienced. The reactions of other significant persons and the interaction with them can affect the pupil’s performance. A pupil may become entrapped into a vicious circle of negative interactions leading to a deteriorating behaviour. 

This is exactly what happened in the case of P., a thirteen year old pupil, when he entered the secondary education system last year. From the beginning of the school year, and although he had a slightly lower than average academic performance, he presented a rather challenging behaviour in class with his teachers XE "teachers"  and with his peers, especially during breaks. The following incidence is characteristic of the behaviour expressed. He locked the Head of the school in her office, took the key, and left school. He went home and confessed to his family what happened explaining that he was afraid of the head teacher. This incidence characterised the pupil as extremely dangerous for himself and others and lead to an official decision of him being taught alone at home at the expense of his parents XE "parents" . Nevertheless he was allowed access to the final exams of the school year. Meanwhile, the school asked help from the counselling service of secondary education. This co-operation of school, family and the counselling service lead to a pupil’s diagnosis XE "diagnosis"  by a psychiatrist (from a public medical system) as a high functioning autistic person. The medical and the counselling service informed the school of the pupil’s special characteristic features and worked towards the parent’s and the pupil’s direction in order to accept the new dimension in their lives. 

The pupil and his family have an ongoing external private counselling service, which was started after the establishment of the diagnosis XE "diagnosis"  and is partially financially supported by the National Health System. Moreover, the family applied because of this diagnosis to the Ministry of Education and gained an in school specialist teacher for the current school year. The pupil returned to secondary education and CDES is involved in order to support and assess the provision of the current school year, and recommend the kind of support needed for the following school year. 

The process of the assessment is subsequently described. Initially a specialist teacher trained in autism by the Ministry of Education and EC’s financially supported educational programmes, took over the case. The specialist was responsible for booking appointments and communicating with family, school, specialist teacher, medical and counselling services. The procedure planned (contacts and appointments) was explained during the parent’s first visit at the Service. Additionally, the specialist teacher asked parents XE "parents"  what their opinion was for the best provision for their child and if they are ready to engage in a co-operation form. She also explained that she will act as intermediary in their case. An appointment for the parents with the social worker followed and a structure interview was carried out. Parents at that stage brought all the official evidence including the medical report of their child’s diagnosis XE "diagnosis" . The social worker informed the other members of the sub team (specialist teacher and psychologist) about the facts of the interview prior the educational and psychological assessment.

Afterwards, a meeting with the pupil and the specialist teacher took place. The procedure started with a semi-structured interview (devised by the Pedagogical department of Athens University) investigating pupil’s considerations for his everyday life, his school experiences and his perceptiveness of the difficulties experienced.  A curriculum based assessment by the specialist teacher followed. The rationale was to investigate pupil’s access to what is being taught, his style of learning, and the strategies he has developed in order to achieve his academic performance. Besides the medium level of achievement the assessment revealed some very important factors. The pupil had a short concentration span and did not retain extensive oral information, although he performed better when the information was broken into smaller pieces and in a written form. At some points he had difficulty in perceiving metaphoric language, humour and acted in a “literal” manner. In addition a “controlled” stereotypic movement of hands was observed.

At that stage an extensive meeting of the specialist teacher and the pupil’s specialist teacher also took place. It was a semi-interview describing from the beginning the whole procedure of the inclusive provision, the pupil’s performance and his relation with peers and his teachers XE "teachers" , the specialist teacher’s collaboration with school teachers in class and with the Head of the school as well as her weekly appointments with the pupil’s mother. 

A meeting with the psychologist of the counselling service of secondary education further enlightened the current situation and provided information of what the school system experienced last year. Additionally, contacts were made with the private counselling service which sent to our service a detailed assessment report of their work with the pupil and his family. 

The CDES’s psychologists had a counselling interview with both parents XE "parents"  and pupil. A standardised psychometric intelligence test (WISC-R) had already been conducted during the diagnosis XE "diagnosis"  process at the medical service. Pupil’s IQ was within the lower average limits. By the elaboration of the interview’s results the sub team decided that the family was already receiving the support needed, so no other counselling appointments with the psychologist were booked. 

Moreover, a meeting with the specialist teacher and the secondary counselling service psychologist was carried out. Information was obtained for the operation of the school system prior and afterwards the support service as well as for the collaboration of the parents XE "parents" . A joint visit to the school was planned. Private semi-interviews with the Head and the school teachers XE "teachers"  involved enlightened the evaluation XE "evaluation"  procedure and set the objectives for the third and final school period (school exams). In class, direct observation of the interactions between the pupil, his peers and the school teacher as well as the position of the specialist teacher with regard to the above complex interaction system was conducted. An informal observation during unmodified peer interaction periods (breaks) also took place.

According to the above assessment procedure, the objective of the provision was defined as the achievement of pupil’s independent functioning in the school service after the gradual withdrawal of the specialist teacher’s physical presence and the establishment of a “sos” code whenever the pupil needed assistance. This is a complex long term aim and certain prerequisites must be established first. In order for the pupil to succeed in this aspect he had to work on self regulation activities; to understand why and when he needs help; what aspects of school life upset him and how one behaves under stressful situations; what mechanisms one develops. The specialist teacher also had the role of the intermediary between pupils. He had to ‘translate’ the pupil’s behaviour to his peers and vice versa. Academically, the pupil managed to regulate his stress during the final exams (always assisted by the specialist teacher) and gained a good report. The school community reported its relief because no incidences like those of the previous school year happened. The ‘equilibrium’ within the school was accomplished and the pupil performed academically on a satisfactory level. Therefore, both family and school were convinced that, at a very preliminary level, inclusion worked effectively. A detailed report of the aims and the results of the provision was obtained by the specialist teacher at the end of the school year. 

Since only the foundations of inclusive education were established during this year CDES proposed to the Ministry of Education to further fund a specialist teacher for the pupil. An IEP XE "IEP"  will follow the provision for the next school year. It is essential for both the pupil and the school service that no change of the specialist teacher will occur.

7. Better recording conditions 

The inclusion in educational normal procedures of children who face difficulties in the learning process means the expansion of the teaching staff’s responsibilities and the co-operation between teachers XE "teachers"  of the “normal” classes and those of the integration or inclusion classes. Pupils with special educational needs are not able to obtain a satisfying position in the social life of the class! The school and the teachers should react as “a bridge of communication” between the pupils with or without difficulties.

· The teachers XE "teachers"  of schools where inclusion programs take place must be trained on special educational subjects, subjects concerning the assessment and dealing of pupils with educational and communicational problems and subjects which make them able to solve collision subjects.

· The development of “smart” relationships inside the class, step by step, between pupils with difficulties and pupils without difficulties, contributes to the acceptance between themselves.

· The establishment of a small number of children (one or two) with difficulties in classes with few pupils helps for an individual educational program and the better internal differentiation of the class relating to the capabilities of the pupils as a means of avoiding high or low requirements.

· Daily school work with small groups of pupils and the often changing of the groups’ combination make mainstreaming easier because of the establishment of relationships and communication between the pupils of the class. The differentiation in education is important during school years.

· Within the framework of teaching the framework is of great importance to the goals of the school and the inclusive class. With the freedom to work every child learns how to organise and make good use of their time. The activities do not interfere with their goals and the children learn not to get annoyed with each other.

· The development of social abilities is necessary for successful integration in social and financial life. Within the frameworks of the daily program the social competences play the greatest role. The inclusion teacher, with an organised program, teaches the children with difficulties on their own so that the pupil has time alone with the teacher. Moreover, there is co-operation with the teacher of the mainstream class in order to consolidate acquired abilities. The children are always praised. 

The success of inclusive classes depends on the co-operation between parents XE "parents"  and pupils. The parents of AMEA participate in the program knowing the goals of this program. They are informed by the specialist teacher of special needs for the program progress and encourage positive results. Parents of the remaining children in the class are informed at the beginning of the school year that it will be an inclusive class, as it is important that they understand that the existence of children with special needs in the class will not disrupt the learning procedure.

8. Assessment in inclusive classes

The descriptive assessment is considered by the inclusive classes as the most suitable way to emphasize the differential learning possibilities.

On the other hand the numeral assessment does not express and spoils the pupil’s individuality. One other goal of the assessment is to make pupils capable of learning how to estimate their competences and how to stay away from an out- coming assessment.

As time goes by, pupils learn to assess their progress independently from the progress of the other pupils. Furthermore, it will be easy for the pupils to evaluate all the personal changes in the progress of their development. The teacher of the class informs his pupils through the teaching and especially from the analytical program. More specifically, the teacher adapts teaching methods and strategies of assessment for the class and records the results.

Especially when the parents XE "parents"  and supporting groups participate in the program the record of the assessment and the efficiency of the strategies being used is very important.

The education the school provides for the pupils with special needs has a great effect on the social adaptation XE "adaptation"  when reaching adulthood.

The determination of the goals must be clear and the pupil must take part in the hierarchy of his/her needs.

The assessment:

· Is not an end in itself

· Must not be one-sided and monolithically organised 

· Can not aim at selecting and conforming functions under a social model which already exists.

· Must not be restricted only to the final results. 

The assessment must be continuous (and not coincidental) and to aim at :

· Problems’  diagnosis XE "diagnosis" 
· Pointing out the drawbacks 

· Helping to make the correct decisions

· A suitable planning and programming of the actions 

· Rewarding efforts 

· Giving information to all interested parties

In this way the assessment helps the improvement of the education procedures and methods.

9. The role of the centre of diagnosis XE "diagnosis" , assessment and supporting (KDAY) in inclusive classes

The multidisciplinary team XE "multidisciplinary team"  of KDAY has assessed the abilities and the educational needs of pupils who are taught in inclusive classes. This team co-operates with the pupil’s family and continues to consult/support when necessary.

· Families who have children with similar problems (for example, autism) meet in KDAY almost every month at the same place. At this meeting the parents XE "parents"  tell each other about the difficulties as well as the achievements of their children, the atmosphere of the educational community, the difficulties that they face at home. They receive the support of KDAY’s staff but basically they learn to find solutions and to support each other. KDAY also tries to play a mediator role in the potential problems that children may have at school.

· Before the beginning of the inclusive program KDAY’s teachers XE "teachers"  inform the school community about the goals of inclusion.

· The teachers XE "teachers"  of the integration department of inclusion co-operate with a teacher from KDAY. The latter support the teacher with pedagogical material and educational programs.

The teacher and the psychologist of KDAY who support the family are in continuous touch with the school and contribute to the differentiation of the goals and practices when it is necessary.

The families are of course informed about such initiatives. There are some informative meetings at KDAY place with experts and school teachers XE "teachers"  in order to be trained in subjects of special needs.

Particularly in these meetings the school teachers XE "teachers"  ask for teaching strategies which make the learning procedure easier. In addition they ask for instructions about the way they should approach children with special educational needs.

Moreover, some questions are posed about the way in which they should manage disputes between pupils and the questions that the other pupils ask about the differentiation of this program which deals with a pupil’s special educational needs.

· Programs of sensitivity are organised by KDAY’s staff at basic education schools. The goal is the comprehension of the difficulties that AMEA face in every day life.

· Programs with common demonstrations of mainstream schools and schools of special education are co-ordinated by KDAY to prepare the pupils of mainstream schools to contribute to activities and actions for pupils who have problems in learning and communication.
10. Conclusion

The above case constitutes one of the first examples of current practise which are considered as pilot programmes in our district of responsibility since they provided us with experience, knowledge and a frame for further action. 

Inclusion has two dimensions: the pupil’s access to the educational process and her/his social involvement in school life. Therefore, curriculum-based assessment is largely about the collection of evidence related to what has been taught, what pupils have learned and how their presence is shown in the mainstream school. As such it should inform teachers XE "teachers"  and enable them to plan more effectively according to pupils’ needs and the provision’s objectives. Assessment is not synonymous with testing XE "testing" .  Whilst tests may have a role in the assessment of pupils, tests should not be used exclusively to make decisions about a pupil’s learning abilities and needs, but also to provide statistical evidence on a national level. The need for the conduction of standardised educational assessment tools, tests and sociograms, is stressed in order to avoid malpractice and “home made” assessment. These kinds of tools used critically and in innovative ways such as dynamic assessment will provide evidence in order to generate the effective practise towards inclusion. Although the second aspect of inclusion which involves social acceptance and relations with peers has to be monitored using qualitative approaches.

The past five months several autistic pupils have asked for in-class support for inclusive provision. Our immediate plans are to train specialist teachers XE "teachers"  according to pupils’ difficulties, provided by the Ministry of Education, to understand autism in order to intervene accordingly; to act as intermediates in the mainstream school service. Moreover, the differentiation of the school programme must be ensured by IEPs which we had no time to form this year.
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