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PREAMBLE

Definitions (terminology) and explanations of the meaning of assessment and its different types 

Curriculum reform at the national level is accompanied by changes in the assessment system. Within the new educational paradigm, assessment is seen as an integral part of the educational process, in which continuous observation of the pupils’ progress, appropriate feedback, active involvement of the learner and co-operation between teachers XE "teachers" \b  and parents XE "parents" \b  should improve the quality XE "quality" \b  of learning and teaching. 

Terminology: The term ‘assessment’ is used generically, in all the three senses: process assessment XE "process assessment" \b , product assessment and self-assessment XE "self-assessment" \b . XE "self-assessment." \b 
Assessment as a process: Information about the pupil’s progress and achievement is collected, analysed and interpreted throughout the process of education.

Assessment as a product: Results of the pupil’s progress and achievement are recorded.

Self-assessment: The pupil is engaged in self-observation and analysis of his/her own learning process and results. The pupil is conscious of his/her needs and participates in planning own further learning.

According to the assessment goals there are such main types of assessment as:

Diagnostic XE "Diagnostic" \b  assessment – assessment which is used to identify the pupil’s progress and performance at the end of a topic or part of a course. It helps to predict possibilities of further learning and provide necessary aid in overcoming difficulties.

Formative assessment XE "Formative assessment" \b  – on-going assessment XE "on-going assessment" \b  which helps to predict the prospect of learning and improve progress. It also encourages pupils to analyse their performance and discrepancies and gives chances for positive co-operation between pupils and teachers XE "teachers" \b .

Summative assessment XE "Summative assessment" \b  – assessment which is used at the end of program, course or module. Its results confirm the pupil’s performance formally at the end of syllabus. 

Norm referenced assessment – assessment which gives the possibility to compare one pupil’s performance to the others.

Criterion referenced XE "Criterion referenced" \b  assessment – assessment which is based on some criteria (for example standards XE "standards" \b ). The pupil’s performance is compared according to them.

Other important concepts

Assessment information - information about the pupil’s learning experience, achievement and progress (knowledge and perception, abilities and attitude) which is collected from different sources, in different ways.

Assessment of personal achievement (Idiographic assessment) – According to this principle of assessment, progress is monitored and assessed comparing the pupil’s current achievement with an earlier one.

Learning experience – the pupil’s ability to set learning goals and strive for reaching them, to plan the time of learning, to use various sources of information, work in groups, gain a sense of achievement and develop independent learning strategies.

Description of the ages covered in primary education 

Due to certain national peculiarities the Educational Classification of Lithuania (ECL) slightly differs from International Standard Classification of Education (ISCED 97):

	Educational levels according to the ECL
	Educational levels according to the

 ISCED 97

	0 level

Kindergarten education (kindergarten and pre-school training programmes)
	0 level

Pre-primary education

	1 level
Primary education (primary education programmes)
	1 level
Primary education or first stage of basic education


In Lithuania schools are grouped by level and nature of programmes. Primary education programmes (a four-year curriculum) can be implemented by these types of schools of general education: kindergarten school; primary school; basic school; special homes for children’s education and care; hospital school; secondary school; in certain cases – gymnasium; special school.

As set by the Law on Education of the Republic of Lithuania children can start compulsory
 education at the age of seven. Upon the parent’s request, primary education may begin before the time specified above if the child has achieved the maturity required for this kind of education.

	Level of education
	Duration
	Pupil’s age (years)
	Year

	Primary education
	4 years
	6/7 – 9/10
	1 – 4


The purpose of primary education is to provide an individual with the basics of moral, cultural and social maturity and elementary literacy. In year 1 – 4, pupils are taught only compulsory subjects, as defined in the General Curriculum approved by Ministry of Education and Science. The learners are offered an opportunity to choose non-traditional curricula, i.e. curricula based on Mari Montessori, Waldorf, Suzuki pedagogical systems. 

The official language of instruction is Lithuanian, but national minorities (Russians, Poles, Belorussians) have the right to teach children with using  Russian, Polish and Belorussian languages of instruction. 

Education of pupils with special needs in accordance with the special basic education curricula and adapted basic education curricula takes place in schools of general education. The special education mode that Lithuania has chosen embraces all the forms of special education services provided in both mainstream and special schools.

In 2005, there were 58747 pupils in Lithuania (10.5% of the total population of pupils) with identified special needs of various levels, 6837 pupils (about 1.1% of all the school children in the country) were educated in special schools.

Every year more and more learners with special needs attend schools together with the learners of day schools of general education. In 2005, 9.7% of learners were fully integrated (51910 pupils attended general education schools together with their healthy peers). In 2005, the number of such learners with special needs in day schools of general education was as high as 88.4% out of all learners with special needs. Most of them about 60% had speech and communication difficulties, 19% had some specific cognition problems, 8% were mentally handicapped, 5% were visually impaired, 2% had physical and locomotive problems and 1% were hearing impaired children.

The number of pupils per teacher is 12.9% at primary level. The average class (year 1 – 12) size is 19.6 (24.4 in urban areas, 12.1 in rural areas). The law defines the maximum number of pupils per class as 24 in primary education and 30 in lower secondary education.

ASSESSMENT WITHIN THE EDUCATION SYSTEM IN LITHUANIA

1. A description of guiding principles for assessment policy and practice in Lithuania

The Ministry of Education and Science approved the National Curriculum and Educational Standards and the policy document on assessment The Concept of Assessment of Pupils’ Achievement and Progress. These documents require a modern deep understanding the processes of teaching, learning and assessment and reviewing the role of teacher and classroom practice. It calls for changes in classroom practice and the schools need support to implement the national curriculum, to implement assessment in teaching and learning and to develop teachers XE "teachers" \b ’ assessment skills. 

The Concept of Assessment of Pupils’ Achievement and Progress introduces the main features of a strategy for assessment, sets assessment in the context of learning and teaching, discusses the implications for school assessment policy, and identifies key elements in assessment.

On the basis of Concept schools should review and develop their assessment policy: 

· the principles and intentions which should underline each school’s assessment practice;

· the roles of those involved in the process of assessment; 

· the ways in which the key principles of assessment for learning XE "assessment for learning" \b  can be implemented in the classroom.

The assessment should:

· be part of the planning in  teaching and learning

· focus on how pupils learn

· be recognised as an essential part of everyday classroom practice

· be sensitive and constructive as any assessment has an emotional impact

· encourage the learners’ motivation by emphasising progress and achievement rather than failure

· promote commitment to learning goals and a shared understanding of the criteria by which they are assessed

· provide opportunities for learners to improve upon their work

· develop learners’ capacity for self-assessment XE "self-assessment" \b 
· enable all learners to achieve their best and to have their efforts recognised

· be regarded as a key professional skill for teachers XE "teachers" \b 
2. Promoting an inclusive approach in education policy in Lithuania

2.1 Commitments to international policy documents

In Lithuania the field of special needs education has been the product of a long lasting earlier period, when the segregation of "the different" was a state policy. Thus, it was very clear for the Lithuanian Ministry of Education that there was an urgent need to develop a special needs education field in accordance with the principles stated in the United Nations' Declaration of Human rights, The Children’s Convention, the Salamanca Statement and Framework for Action on Special Needs Education. 

Another important issue is the commitment of Lithuania to The Dakar Education Forum where it was underlined:

"The key challenge is to ensure that the broad vision of Education for All as an inclusive concept is reflected in national government and funding agency policies".

"We are all at a different pace but nonetheless striving to develop Inclusive Education or School for All learners, where we put full participation, equality and community at the centre - as a clear dimension of quality XE "quality" \b  in education".

2.2 Tenancies

Tendencies are as follows: every year more pupils with SEN choose mainstream educational settings.

The decreasing tendency of the number of Pupils with SEN attending special (boarding) school is very stable – since the restoration of political freedom and the introduction of changes in educational policy in the early nineties up to now the number has declined. In the school year 1999-2000 SEN the number of pupils attending special (boarding) schools were 14%. In the school year 2004-2005 SEN the number of pupils attending special (boarding) schools was 1.1%.

Another very important tendency can be noted and emphasised: In the school year 1999–2000 SEN 82% of pupils were mainstreamed. In the school year 2004-2005 SEN 88.4% of pupils have been mainstreamed.

In 2004–2005 there were 10.5% pupils (out of the total population of pupils) with identified special needs of various levels, and 9.7% of the total population of pupils with identified special needs were fully integrated (attending general education school together with their healthy peers).

The percentage of pupils’ educated at special (boarding) schools is as low as in those European countries which are committed to an inclusive education approach. What does it mean? Every year the number of Pupils with SEN who enter primary, basic and upper-secondary mainstream schools and vocational training schools, with aspirations and ambitions to study at higher education schools is constantly increasing. 

With the emergence of pedagogical-psychological services in municipalities, the identification of children with special educational needs improved, while special pedagogical and psychological assistance became more accessible to them as these services are provided at the place of residence of these children. In 2005, pedagogical-psychological services were established in 51 out of 60 municipalities.

2.3 Political level: promoting an inclusive approach in education policy

Lithuania’s first post-communist Constitution (1992) which was approved by a referendum in October 1992 affirms the determination of the Lithuanian nation to strive for an open, just and harmonious democratic society. It claims that every child must attend compulsory education until 16 years of age. The first basis in legislation for integrated education of children with special educational needs (SEN) is the document entitled The Act of Special Educational Provision for Children with Special Educational Needs in Mainstream Educational Institutions, May 27, 1993. This document was compiled in the context of the situation of special education in the country and accumulated experience of other countries in the managing of special education and it states that: Pupils with SEN in mainstream institutions may be educated: 

1. in a mainstream group or class, following the mainstream curriculum, but with special methods applied 

2. in a mainstream group or class following a modified mainstream curriculum

3. in a mainstream group or class following an alternative curriculum for those children who can not cope with a modified curriculum

4. in a mainstream group or class following an individual curriculum which is specifically designed according to the needs of the pupils 

5. partly in a mainstream group or class, partly in a special group or class; 

6. in a special group or class. 

This document may be considered as the first one that started to legitimise inclusive education of pupils with SEN in mainstream institutions. It also mandates the parent’s formal right to choose the educational institution. It also recognises the unity of identification of special educational needs and serving these needs through a Special education board of a mainstream school.

Lithuania is improving its legislation, which will gradually lead to providing facilities to enhance developments and processes working towards inclusion.

2.4 The State Educational Strategy for 2003-2012 and a programme of its implementation (2003)

2.4.1 Special needs education field: 

· to implement ideas of “A School for All” into a real Lithuanian school practice

· to ensure accessibility of all school types introducing formal and non-formal educational programmes to persons with SEN; to provide an opportunity for persons with SEN to learn in an environment that meets their needs;

· to gradually decrease the number of special (boarding) schools and along with this to facilitate creating resource centres: the most advanced special (boarding) schools to be transformed into resource centres.

2.4.2 The Law on Education (2003)

Art. 15. Special Needs Education

15.2. Special needs education is provided by all compulsory and comprehensive education programmes. In order to meet the needs of a pupil, these programmes have to be changed, adapted or new special educational programmes created; an additional assistance has to be provided.

15.3. Special needs education can be provided by any school that offers compulsory or comprehensive education and other educational providers, and sometimes - special schools.

15.5. Persons with SEN [...] can acquire education and/or qualification XE "qualification" \b .
The time needed for formal education can be prolonged for a person with SEN.

Art. 34 Accessibility of education to persons with SEN

34.3. Accessibility of education to persons with SEN is ensured by: 

· adapting school premises, providing psychological, special pedagogical and special assistance and special assistance devices and special educational materials;

· other ways in accordance with legislation.

Art. 39 Legislation of learning achievement

39.4. At the end of a primary, general and secondary school education program [...] the pupil can get a learning achievement certificate.

2.5 Developing the system of provision of special pedagogical and psychological assistance

· The model of provision of special pedagogical and psychological assistance and the Programme of its implementation in 2003-2005. 

· The order of financial assistance for municipalities that decide to establish municipal pedagogical psychological services in 2004.

· The MoEd allocated 1 mill. Litas for the year 2004. 

· Funding from the EU Structural Funds: the two National projects related to the prevention of drop-outs and developing a network of PPS have been prepared.

· The changes in the Law of the Local authorities: passing some relevant for pedagogical and psychological assistance. 

· From the year 2005 Lithuania allocates 20 % plus of the funding into the so called "back-packs” for each pupil with SEN in a mainstream setting. From this money additional pedagogical (special pedagogical) and psychological assistance will be provided. Some funding from such "back packs" might go to funding local PPS, teacher assistants etc.

· To further improve the system of financing of the education system: necessary resources are provided by pupil’s back-pack to ensure a quality XE "quality" \b  education to  pupils with SEN in mainstream schools.

· A new Concept of Teacher Education has been introduced. Therefore in the future each graduator will have the necessary knowledge for dealing with the diverse pupils’ body including pupils with SEN.

· The in-service teacher training system is further developed so that teachers XE "teachers" \b  can have an access to a bigger variety of programmes regarding inclusive education. 

· Consultants on inclusive education who were prepared during the Nordic and Baltic project “A School for All” are disseminating their knowledge and experience.

· The model of provision of special educational materials was created (using the Swedish experience in this field).

3. Assessment Policy in Lithuania

3.1 An overview of the legal frameworks and policies that dictate assessment in primary education

The curriculum at school level is defined by the General Curriculum and Educational Standards for pre-school, primary and basic education (2003) and General Education Plans (2005-2007).

The Concept of Assessment of Pupils’ Achievement and Progress (approved by the Minister of Education and Science in 2004-02-25, the Law No 256) and the Concept of Primary Education (approved by the Minister of Education and Science in 2003-02-03, the Law No113) dictate assessment in primary education.

The Concept of primary education defines the assessment of primary school pupils’ achievement and progress:
· The assessment of primary school pupils’ achievement and progress is the integral part of primary school pupils’ education.

· The goal of assessment is, to help pupils to strive toward general education objectives, encourage the pupil’s maturity, raise learning motivation, extend emotions, improve the pupil’s progress and achievement, predict future learning, correct the process of education and inform pupils, their parents XE "parents" \b , school community and society.

· The assessment of primary school pupils’ achievement and progress is based on the idiographic principle co-ordinating formal (criterion – referenced non-grade) assessment with informal assessment.

· Ways and procedures of assessment suit the young learner’s needs, personality and requirements of standards XE "standards" \b .

· The methodology of assessment may be different but it must foster the pupil’s personality, encourage his/her success, progress, positive personal features and creativity and improve personal achievements.

· The teacher uses their own chosen assessment form, remarks, profiles, descriptions, reviews etc., the results of assessment are noted in log books, pupil achievement record books, registers etc, assessment material (examples of pupils’ work, workbooks tasks, tests etc) is collected and portfolios are made.

· According to the results of criterion referenced XE "criterion referenced" \b  assessment and informal assessment (monitoring XE "monitoring" \b , discussion, analysis etc), teacher corrects his own teaching techniques, content and requirements.

· Parents XE "Parents" \b  are informed about their pupils’ progress and achievements regularly, properly and intelligibly showing the pupil’s achievements, indicating discrepancies and finding possible ways to eliminate them.

According to the documents mentioned above schools choose individual assessment methods and forms in the classroom. Primary school children are not given grades (marks). Feedback techniques include giving comments soon after the work is finished, using peer and self-assessment XE "self-assessment" \b , confirming what pupils get right, identifying errors and gaps for giving specific and direct support to help pupils. The main idea is assessment for learning XE "assessment for learning" \b  not assessment of learning. 

There are no exams or overall standardised XE "standardised" \b  testing XE "testing" \b  in primary school. The description of the pupil’s progress and achievement is made at the end of year four. According to the Education Improvement project (2002-2005), the National studies of year four pupil’s achievement have been accomplished in 2003 and 2005 (sample testing of the native language, maths and science achievements).

The law No 1222/527/8 on “The assessment of the person with special educational need”’, which is intended for the assessment of primary school pupils with learning difficulties, was approved by the Minister of Education and Science in 2000-10-04. There are some described cases in this law, when it is necessary to repeat pedagogical-psychological assessment for the pupil with special educational needs again. Education content, teaching methods and devises are selected individually for such pupils making individual programs. Education Achievement Standards are adapted according to their capabilities. Assessment is also adapted individually. Learning results of the pupils with special educational needs are assessed according to the requirements of the special program (General Education Plans, 2005-2007). Primary school teacher and special education teacher can assess pupils’ achievements (The law No. 113 approved by the Minister of Education and Science, 2003-02-03).

4. Initial and on-going assessment XE "on-going assessment" \b  of special educational needs

4.1 The Law on Special Education (1998) 

Article 3. Basic definitions of the Law defines that “Persons with Special Educational Needs are children and adults, who because of congenital or acquired impairments have limited opportunities of participating in the educational process and social life”.

According to the Law special educational needs might be mild, moderate, profound and severe.

Legislation act regarding assessment, evaluation XE "evaluation" \b  and defining special educational needs of persons (2002, signed by three ministers) reads what kind of categories of impairments are and indicates recommendations related to adaptation XE "adaptation" \b  of educational methods or curricula and educational plans.

Initial detection XE "Initial detection" \b  of a pupil’s problem is done by his/her teacher. Teacher informs parents XE "parents" \b  about the problems and they must sign the Agreement, and only after that an initial assessment of the pupil’s special educational needs is done by specialists (special education teacher, speech therapist, and psychologist). They present their findings and recommendations regarding further modification XE "modification" \b  of the programme to the School Special Needs Education Commission who make a decision. Certain forms (approved by the Ministry of Education and Science) are filled in.

The period for modification XE "modification" \b  of the teaching methods, special pedagogical/ psychological assistance has to be indicated.

If after this period is over the pupil still can not cope with teaching requirements and achieve low results, the School Special Needs Education Commission recommends to parents XE "parents" \b  to apply for further assessment to the local pedagogical psychological service. There is a team of specialists who work at each PPS in almost every municipality. These specialists after a further assessment and evaluation XE "evaluation" \b  give recommendations to parents and the school the pupil attends. It is indicated what kind of special assistance, education plan/programme that needs to be implemented and when it is necessary to repeat the assessment again.

In controversial cases (when parents XE "parents" \b  don’t agree with the results of initial pedagogical psychological assessment and the conclusions done by local pedagogical psychological service) the pupil’s educational needs are assessed by specialists of the National Centre for Special Needs Education and Psychology.

4.2 Curriculum based examinations and assessments

Primary school children have no exams or overall standardised XE "standardised" \b  testing XE "testing" \b . General school education is completed by the final aptitude test and secondary school education is completed by the final Matura examinations. The tasks of the exams are adapted for  pupils with SEN.

4.3 Regulations covering public examinations etc

The Aptitude test and the Matura exams are prepared and carried out according to the exams programs and regulations, which are approved by the Minister of Education and science.

4.4 Links to more detailed sources of information

National Centre for Special Needs Education and Psychology
http://www.sppc.lt
Education Development Centre 




http://www.pedagogika.lt/
Teacher Professional Development Centre


http://www.pprc.lt/
Education management information system 

http://www.svis.smm.lt/
Centre of Information Technologies of Education
http://www.itc.smm.lt/
Lithuania's National Education for All Forum

http://www.forumas.smm.lt/
National Centre of Examination




http://www.egzaminai.lt/
Education Improvement Project




http://www.mtp.smm.lt/
5. Implementation of Assessment Policy

After the abandonment of grades (1996) the principle of the idiographic assessment was admitted as the priority in primary school, many workshops have been held for primary school teachers XE "teachers" \b , so it is therefore possible for them to share good practice.

The Primary school teachers XE "teachers" \b  were the most active participants of the project “The Assessment of pupils throughout education process” (2001–2003). This project was intended to create the Concept of Assessment of Pupils’ achievement and progress in co-operation within 50 schools who joined in the project. The partners of the project were schools, the Ministry of Education and Science, The Educational Development Centre and the British Council. The experience of the UK teachers, especially Scottish teachers, made an impact on the project.

Implementation of the Concept of Assessment of Pupils’ Achievement and Progress has been based on the continuous project “The Assessment of pupils’ throughout education process” (2004–2005) in co-operation with 29 schools and supported by the British Council. Teachers, Lithuanian and foreign experts have been trying to find the best ways to implement the principles and intentions of assessment for learning XE "assessment for learning" \b . The assessment development centres have been created in the schools involved in the project; assessment coordination leaders promote good practice in the regions. The teachers XE "teachers" \b  involved in the project will give examples of their practice in the preparing manual for teachers. 

Primary school teachers XE "teachers" \b  made a big impact on the assessment information, recording documents changing and modifying them according to the changed assessment throughout education process. For example, pupils achievement record books are not imposed on the schools, but the school is offered an opportunity to choose, create its own pupils achievement record book or refuse using it at all.

Education improvement project (sponsored by the World Bank) has also made a big impact on the implementation of assessment for learning XE "assessment for learning" \b  ideas of the Concept of Assessment of Pupils’ Achievement and Progress. The school teams involved in this project have learned the strategies of co-operative learning and assessment for learning, tried them and adapted them to their own schools. Approximately 100 consultants promote good experience collected using innovative methods and formative assessment in the class.

Co-operation with teachers XE "teachers" \b  preparing national education legislations acts, general education plans and education standards XE "standards" \b  (2003), The Concept of Assessment of Pupils’ Achievement and Progress (2004) was the key stone which encouraged the teachers of different subjects to become consultants who are able to explain the importance of such documents and their availabilities in the education process. The workshops about the assessment throughout education process, results of National study of pupil’s achievement and exam results have been held in the Institutions related to teachers in-service training, according to them the improvement of education quality XE "quality" \b  is analysed.

6. Challenges and Tendencies

In an aim to improve student achievement in basic education, modernise Lithuanian schools and to make more efficient use of financial resources, the education improvement project was developed by the Lithuanian Ministry of Education and Science (2002-2005). Today, it is the biggest Lithuanian investment into education, funded from a World Bank loan and co-financed by the Government of the Republic of Lithuania and municipal funds (180 mill. Litas).

Enhancing the quality XE "quality" \b  of teaching and learning in basic schools, introducing new learning and assessment strategies into the classrooms, upgrading teaching equipment, renovation of schools and improving their energy efficiency, optimisation of municipal school networks, establishment of monitoring XE "monitoring" \b  systems, creation of education quality management and policy analysis systems are all activities of the Lithuanian Education Improvement Project.

6.1. Development of the system of education quality XE "quality" \b  management

The main objective is to create a system of education quality XE "quality" \b  management, which is understood as the timely use of relevant information about the consequences of prior decisions, in order to improve our ability to raise system efficiency and pupil achievement. 

In creating a system of quality XE "quality" \b  management in education, the following objectives are pursued: 

· to create the education management information system (EMIS) embracing the organisation of the timely collection of data, the creation of databases, the assurance of their accessibility, training of the providers and users of information
· to create a system of continuous monitoring XE "monitoring" \b  of the system of education and to strengthen capacities of different management levels to develop education policies
· to create a national system to assess pupils’ performance, providing reliable information about the achievements of the pupils in Years 4, 8 and 10, as well as the contents and process of education
· to create and implement a system of external and internal audit of schools by training school communities to carry out an internal audit, by creating the methodology for external audit and training auditors of local municipalities to apply it
About 400 teachers XE "teachers" \b  from 70 schools in Lithuania are trained to use advanced teaching methods, modern equipment, and teaching aids in the classroom; they are also trained to assess the needs of their school and improve or renovate it.

6.2 Linking “needs assessment” and the traditional “medical-psychometric” approach

Classification of pupils according to impairments exists. The purpose of pedagogical and psychological assessment (at a school or at a local pedagogical psychological service) is to find out why a pupil experiences problems during the schooling process (The Definition of SEN given by the Law on Special Education (1998), and by mentioned above Legislation act from 2002.). It is important to underline that the information regarding the impairments is strictly confidential. Only recommendations that are needed to adapt educational programmes or teaching methods and to provide additional assistance of specialists are directed to schools' administration. Lithuania has achieved a lot striving to go further and develop its legislation regarding this matter:

· First of all a wide network of pedagogical psychological services was developed in the country so assistance is as close as possible to families, pupils and schools.

· Developing and improving education financing reform. Each pupil with SEN from the year 2005 gets plus 20 percent more funding. The problem is that the additional money is not directly related to the particular pupil’s special educational needs, which means that each pupil who is by definition is described as “having special educational needs” (the pupil went through formal assessment procedures at a school or at local PPS) is given the same “plus 20”. There is a draft of recommendations for municipalities regarding links between real educational needs and funding required for a certain pupil. There are needs that require for example “plus 40”. This draft document is going to be further discussed at the Ministry of Education and Science.

· The next step is going to be changing the secondary legislation acts in line with an inclusive approach with advanced terminology and directed towards “necessary educational needs assessment and provision” more than towards impairments.

7. Innovations and Developments

Inclusive education has been in process since 1993. Schools where true inclusion is being practised have the opportunity to assess pupils’ capabilities using the general regulations acts or individually prepared records according to the special school example.

The Law “The register of speech therapist, special education teacher, the teacher of the blind and the teacher of the deaf” was approved in 2002-11-25 by the Minister of Education and Science. The pupil’s achievements throughout the semester and at the end of the school year are noted in this register. Special education teachers XE "teachers" \b  have the right to assess pupil’s learning achievement during their lesson/training.

Nordic Council of Minister’s Project in the Baltic Countries “A School for All” (started in 1999 and continued until 2004). The general objective of this project is to promote inclusive education in Lithuania, enabling pupils with special educational needs to enter ordinary schools and ensure quality XE "quality" \b  education for each child, to give all children the maximum opportunity for optimal development. This is to occur within the framework of the local education system where the pupils’ participation in the local community is the basic principle. The project is designed to support the development of specialised knowledge at different levels, in order for pupils with special needs to receive an education within the framework of the ordinary educational system. This development of specialised knowledge is designed on the basis of the needs and priorities in the Baltic countries.

According to the main project plan this objective should be reached through the following activities:

· By in-service training for mainstream school teachers XE "teachers" \b  and headmasters, special school teachers and headmasters. This training was done in 5 topics: “Pupils with severe and profound dysfunction”, “Pupils with social and emotional problems”, “The role of pedagogical psychological services in assuring quality XE "quality" \b  inclusive education”, “The role of headmasters and school administrators”. 

· By improving the network of special (boarding) schools, mainstream schools, pedagogical psychological services in Šiauliai and Panevėžys counties and municipalities who are involved in the project’s activities.

· By dissemination of the ideas of “A School for All” and introducing them into the educational policy documents.

· By ensuring lasting positive effects due to the improvement of policy documents, using consultants in in-service teacher training and network or model of co-operation in counties.

Publications published:

· “A School for All” we create today” (case studies)

· Inclusive Education in the focus of scientists 

· Framework for teacher training: working in inclusive setting

Seminars/workshops have been held for school project co-ordinators, headmasters, school administrators and politicians. The workshop: “Introducing the framework for teacher training: working in an inclusive setting” for mainstream schools’ teachers XE "teachers" \b , teacher trainers.

8. Conclusions 

Schools where true inclusion is being practised have the opportunity to assess pupils’ capabilities using the general regulations acts or individually prepared records according to the special school example.

Every year integrated pupils with SEN get more funding. Resources are provided by pupil’s back-pack to ensure a quality XE "quality" \b  education to pupils with SEN in mainstream schools: more pupils with SEN, more resources.

Pupils’ assessment done by the School Special Needs Education Commission, PPS or in especially disputable cases by National Centre for Special Needs Education and Psychology is free of charge. The government allocates money for establishing PPS in every municipality.

The attitude to pupils with SEN and their needs changes rapidly. In the past schools got documents where indicated impairments were described, now such practice is abandoned. Teachers get documents where only the curriculum for the pupil is pointed out.

It is important to increase the knowledge about pupils with severe disabilities for different groups of teachers XE "teachers" \b  as well as for headmasters and educational authorities, to establish new regional models in order to create a school for all. 

Examples of the impact of new ideas that one can see is that some schools now have the function of resource centres. Severely disabled children, earlier “kept” in institutions getting no education, have now been transferred to special schools for education.

8.1 Challenges:

· It is very important to stick to and further develop co-operation between teachers XE "teachers" \b  and special teachers and between different kinds of schools and staff from PPS and National Centre for Special Needs Education.

· It is still important to influence politicians and municipal and county administrators on the issue of inclusive education. Some of these children might otherwise have to go to special schools.

· Some children still stay at special (boarding) schools only because their parents XE "parents" \b  are not able to take care of them. They should have had the option of living at home and going to a mainstream school.

· The immediate objective is to ensure a successful transition for pupils with special education needs going from Year 4 of primary school to Year 5 of basic school.

· Teachers must improve their pedagogical skills so that they can provide individual education plans XE "individual education plans" \b  for their pupils, allowing them to participate in ordinary study groups with additional support. 

· The challenge in Lithuania is to establish enough training courses for ordinary and special teachers XE "teachers" \b  to create good and adequate knowledge for the implementation of an inclusive school. This is knowledge, positive attitudes and know-how to establish training programmes at universities and other training institutions. There are now tools provided for teacher training programmes at different levels, but there is a basic funding problem for larger scale training.

· Lithuanian teacher training is now implementing a new course combining theoretical knowledge with practical experience. Furthermore, an evaluation XE "evaluation" \b  of teacher training programmes has been developed based on benchmarking systems.

· To maintain and promote the teacher training programmes, it is recommended to organise long term collaboration between Lithuanian teacher trainers and partners from Nordic countries and EU-countries concerning the implementation of larger scale teacher training programmes.

ASSESSMENT WITHIN THE EDUCATION SYSTEM IN LITHUANIA

1. Assessment in Inclusive Classrooms

The achievements of integrated pupils with SEN are assessed according to the document of the Ministry of Education and Science 2001-03-13, No 24-01-02-36 „Education of pupils with SEN in special and training classes of mainstream schools”. Teachers can be flexible in doing the assessment of a pupils’ achievement, they can use various procedures: informal assessment, on-going monitoring XE "monitoring" \b , and portfolio XE "portfolio" \b . The standardised XE "standardised" \b  testing XE "testing" \b  is not used. For example, in classroom practice the teacher keeps a record of his/her observation about pupils with SEN educational skills, individual learning abilities and social skills. Using assessment records is a kind of communication between the teachers XE "teachers" \b  sharing information about learning difficulties and achievements of the pupils with SEN, successful teaching methods and activities, kinds of support proposed to overcome learning difficulties. Reviewing assessment records helps the teacher to monitor the pupils’ achievement and progress, to prepare for a discussion with the pupil and his/her parents XE "parents" \b  and also with school’s special pedagogues and administration.

2. People Involved in Assessment

2.1 Roles of the people involved in the Assessment

Pupils and their teachers XE "teachers" \b  discuss about the syllabus and objectives, create the criteria of assessment and analyse the information of assessment together. Pupils learn to do assessment and self-assessment XE "self-assessment" \b  of their progress and achievements with teachers’ assistance and plan their future learning, according to their progress.

Parents XE "Parents" \b  (foster parents XE "parents" \b ) who have children with learning difficulties, can get help from the school special education commission or PPS and be informed about their pupils’ education by the Educational institutions and Pedagogical Psychological Centres. According to the Law on Education of the Republic of Lithuania 2004-18-03, 33 clause, “Parents of Pupils with SEN can participate in the pupil’s assessment and get necessary information about the assessment results”.

Teachers:

· plan and do the assessment of pupil’s progress and achievement throughout the education process, according to the way chosen

· Assess the pupil’s achievements

· Implement assessment information according to the school regulations

· inform pupils, their parents XE "parents" \b , colleagues and administration about pupils’ learning, progress and discrepancies

· analyse and correct teaching techniques and pupils’ learning according to assessment information

· provide necessary help for pupils with learning difficulties

· Co-ordinate the methodology of pupils’ progress and achievement.

The Education Department of local-government administration analyses the assessment information of schools and makes decisions according to it; assesses the quality XE "quality" \b  of school work paying attention to social-cultural context, ensures order of national tests XE "national tests" \b  and exams co-ordinating it with the school and teachers XE "teachers" \b , ensure the availability of in-service training for teachers.

The Ministry of Education and Science approves documents related to formal education and the assessment of pupils’ achievement, organises pupils’ achievement assessment at the end of primary, general and secondary school education programs, ensures the quality XE "quality" \b  analysis of the National study of students’ achievement results, its introduction to the society etc.

2.2 Pupil’s participation in assessment

The most important part of assessment for pupils with special educational needs is on-going assessment XE "on-going assessment" \b . Pupils take part in the assessment according to their capabilities and the type of difficulties. They and their teachers XE "teachers" \b  try to discuss about the syllabus and learning objectives together, create the criteria of assessment or self-assessment XE "self-assessment" \b  and plan ahead concerning their learning and assessment. Teachers try to explain these criteria for pupils, promote pupils learning motivation, enthusiasm and creativity (according to their ability). Pupils (with teachers help) are trying to analyse their strengths and weaknesses, social skills needed for their socialisation and positive relationship with classmates.

2.3 Co-operation between pupils, parents XE "parents" \b  and teachers XE "teachers" \b 
At least two or three times per year (for example after each term or more often if needed) the teacher discusses the progress of pupils with the pupils and their parents XE "parents" \b . The results are recorded, for example, in the logbooks, portfolios. The final assessment of these pupils is positive.

The teachers XE "teachers" \b  of basic schools in Lithuania are actively learning new methods of assessment, but it is really very difficult for them to apply these methods for pupils with SEN and implement them into teaching practice. Teachers are complaining about a huge teaching load: they are overloaded with tasks and duties and they do not have enough time to individualise and differentiate education.

3. Learning and Teaching

3.1 How assessment information is used to inform teaching and learning activities in classrooms

Assessment information is provided in either a spoken or written form to pupils, parents XE "parents" \b , colleagues and school administration. The progress and achievements of pupils with SEN are analysed by other school specialists who assist the pupils (special education teacher, speech therapist, and psychologist). At the end of the term or semester assessment information is analysed during the meeting of the teachers XE "teachers" \b ’ council. The Deputy Headmistress  sums up the assessment information, compares it to the results of the last semester and draws conclusions. Summative assessment XE "Summative assessment" \b  is used at the end of the program, course or module. Its results confirm the pupil’s performance formally at the end of the syllabus. Parents XE "Parents" \b  (foster–parents) are informed about their child’s achievements according to the school regulations this must be done at least twice a year.

3.2 How assessment information links to the planning of learning and teaching at school, regional or even national levels

The National Study of Students’ Achievement, the international TIMSS studies and international competition results has implemented new requirements and challenges for updating curriculum and textbooks for the comprehensive school. General curriculum and achievement standards XE "standards" \b  are revised and updated every 5-6 years, based on international and national pupil achievement assessment results, expert evaluations of the said documents as well as international practices. In order to ensure an effective and attractive teaching, the supply schools with new equipment and computer teaching aids is very important.

For better results in primary education, new effective measures should be employed to upgrade the teachers XE "teachers" \b ’ training and enhance their competence; and to raise general esteem of the profession of primary teaching. The results of the National Study of Pupils’ Achievement demonstrate that high competence of teachers plays a decisive role in affecting pupils’ learning motivation and results. To ensure the quality XE "quality" \b  of the primary education, a greater attention should be given to the quality and efficiency of teachers’ training and competence raising. It would also be expedient to create a unified information system allowing the educational community members to submit and search information on training seminars and other events as well as other relevant information.

Future plans:

· More detailed analysis of content (general plans, standards XE "standards" \b  and text books), paying attention to pupils’ knowledge and abilities and favourable attitudes towards teaching opportunities both in gender and  regional aspect.

· The review of TIMSS–TREND research in the results of the science achievements of pupils.

· The analysis of the impact that informal teaching has in society, for choosing further professions and the attitude towards sciences.

· The review and assessment of teachers XE "teachers" \b ’ training system.

· Assessment of qualifying events and programs for primary teachers XE "teachers" \b  provided by various educational institutions.

· Developing a web site for children and parents XE "parents" \b  with summary information about assessment.

3.3 How teachers XE "teachers" \b  are prepared for their role in assessment

Information from Lithuania’s teachers XE "teachers" \b ’ qualification XE "qualification" \b  development system analysis shows that there is an improvement in the attitude of the teacher and an improvement in specialist teachers. The research shows that Lithuania’s qualification elaborating system is: open, has a wide variety of programs, but also it is easily seen that there is a shortage of equipment which would help to evaluate the quality XE "quality" \b  of programs and their impact on improving the professional work of teachers. 

The qualification XE "qualification" \b  elaborating system of teachers XE "teachers" \b  is decentralised. In 2003 the Teachers’ Competence Centre was founded in order to supervise the quality XE "quality" \b  of this system, to accredit programs and the qualifying institutions

Teachers prepare for the assessment of pupils with SEN by participating actively in various projects.

4. Innovative Assessment Tools and Methods

In order to assess pupils with SEN the data about the pupil are collected: parents XE "parents" \b , teachers XE "teachers" \b  and SEN specialists describe his/her learning and behaviour.

Striving for proper and economical assessment such innovative tools as portfolio XE "portfolio" \b , descriptions, reviews and IT devises are used.

5. Conclusions

Nowadays the most important issue is the implementation of new assessment ideas into the practice and the assessment of integrated pupils with SEN. Firstly it is necessary to train teachers XE "teachers" \b , co-ordinate different education documents in accordance with the principles of the new assessment concept, to solve financial problems. Another important task is to change the public attitude to persons with SEN and the new assessment goals, devices and methods which are not clear for some parents XE "parents" \b , teachers and the conservative society. The main conclusion is that it is necessary to find possible ways in order to co-ordinate and implement innovative education and assessment ideas into education practice. 

THE FEATURES OF ASSESSMENT BEST PRACTICE AND POLICY THAT SUPPORTS BEST ASSESSMENT PRACTICE

Best practice

The assessment of primary school pupils’ achievement and progress in Lithuania is based on the idiographic principle (assessment of personal achievement) co-ordinating formal (criterion – referenced non grade) assessment with informal assessment. There are no separate assessment techniques for pupils with SEN in inclusive primary classrooms.

Best practice in assessment in inclusive primary classrooms 

· is adapted individually and suits the learner with SEN concerning their needs, personality, requirements of modified mainstream curriculum, alternative or individual curriculum and standards XE "standards" \b  adapted according to their capabilities;

· informs pupils about their progress and helps pupils to strive for their educational objectives;

· raise learning motivation;

· extend emotions and will;

· encourage pupil’s success, progress, positive personal features and creativity, improve personal achievements;

· encourages pupil’s participation in assessment;

· intelligibly shows the pupil’s achievements, indicating discrepancies;

· helps the teacher  to correct his/her own teaching techniques, to correct individual curriculum of pupils with SEN, correct the process of education, content and requirements, to find possible ways to eliminate discrepancies and gaps, to give support and overcome learning difficulties;

· informs parents XE "parents" \b  about their pupils’ progress and achievements regularly and properly;

· fosters co-operation between pupils, parents XE "parents" \b  and teachers XE "teachers" \b ;

· inform school community and the society.

Teaching and learning individualisation requires knowing the child very well. Informal assessment, on-going monitoring XE "monitoring" \b , pupil’s observation records and portfolio XE "portfolio" \b  help to give accurate information about the learning difficulties and achievements of pupils with SEN, along with successful teaching methods and activities. Assessment records help the teacher to monitor the pupil’s achievement and progress, prepare for discussion with the pupil and his/her parents XE "parents" \b , also with school’s special pedagogues and administration.

Policy that supports best practice
There are some policies that support best assessment practice in Lithuania. At first, this is a Curriculum reform accompanied by changes in the assessment system. Within the new educational paradigm, assessment is seen as an integral part of the educational process, in which continuous observation of the pupils’ progress, appropriate feedback, active involvement of the learner and co-operation between teachers XE "teachers" \b  and parents XE "parents" \b  are emphasised. Secondly, the new policy document on assessment The Concept of Assessment of Pupils’ Achievement and Progress requires a modern deep understanding of the processes of teaching, learning and assessment. It intends to change schools accountability, assessment policy, classroom practice, and develop better assessment skills in teachers. Thirdly, the policy of funding and equipment for pupils with SEN education in inclusive primary classrooms will provide an opportunity for pupils with SEN to learn in an environment that meets their needs. This will guarantee better teaching and learning conditions and will support better assessment practice.

OVERALL CONCLUSIONS

The Lithuanian school curriculum has been revised in recent years to provide for the acquisition of a wider range of skills, but classroom practice has not yet changed. The intention is that the role of the teacher should move in the direction of becoming a facilitator rather than an instructor, but that requires assessment skills that have not yet been developed by teachers XE "teachers" \b  generally. They need to understand the concepts of assessment and develop the skills to implement them. There is a real desire among many elements in the education service to effect quality XE "quality" \b  improvements in the educational process, but there is a strongly felt need for clarity on what the changes are, what they imply and how they can be affected.

At the primary stages, there has already been a move towards less formal assessment, made on the basis of a variety of learning experiences and methodologies, and resulting in a more descriptive form of reporting XE "reporting" \b  achievements, but many teachers XE "teachers" \b , pupils and parents XE "parents" \b  are still bound to marks and formal assessment.

Despite a lot of effort implementing assessment for learning XE "assessment for learning" \b  ideas, teachers XE "teachers" \b  still have been working using old-fashioned methods, they need support, knowledge and skills, good practice. Contradiction is seen between the principles of the assessment throughout the education process and Matura exams. Pre-service teacher training changes very slowly, it is still based on teaching by academic areas.

Next steps need some clarification and development:

· The implementation of ideas of the New Assessment Concept

It is necessary to solve the contradiction between the implementation of the assessment for learning XE "assessment for learning" \b  ideas and various standardised XE "standardised" \b  tests or exams which are centralised.

· A manual to help teachers XE "teachers" \b  to develop the practice of continuous assessment

The aim would be to provide a document that will be easy for the teachers XE "teachers" \b  to use. It may set out clearly the main types of assessment, with explanations of the purposes, value, limitations and implications of each. There should be illustrations to move the abstract statements into a concrete reality that average or below average teachers can relate to. There might be explanations of the place of assessment in planning; teaching; recording; reporting XE "reporting" \b ; and evaluating. Also there might be information on assessment in the various main subject domains, with a number of suggestions on practical approaches to assessment at different stages of schooling in each subject area, illustrated if possible by examples; and on assessment approaches at different stages (G1-G4; G5-G8; G9-G10; G11-12).

· Training of trainers to help teachers XE "teachers" \b  to understand why and how

There is yet not much clarity about the intended role of the trainers: How much time that will be made available for them to do their work in; what financial provision will be made (fees; travelling and subsistence); whether they will be generic trainers in assessment or have a subject-related role; whether their efforts in the first instance are to be focused on the volunteer schools; what geographical range there will be in their work. 

Training of school principals and/or deputy principals, at least at the level of awareness and support, seems to be needed.
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� Compulsory education is ten years (until the age of 16). It is free of charge, except partial payments for textbooks.
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