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The Education System

• Pre-primary  from 4.8 yrs
• Primary from 5.8 to 12 yrs
• Secondary gymnasium 12 -15 yrs
• Secondary Lyceum or Technical 15-18yrs
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Current policies
• Education at pre-primary and primary

level is free, compulsory, inclusive, multi-
cultural

• Mixed ability, learner-centered
instructional approaches are encouraged

• Assessment methods  that are designed to
monitor the progress of each pupil towards
his/her goals are endorsed

• Individual pupil assessment information
not used for non-teaching and learning
purposes in primary education in Cyprus
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1997 Regulations for the
Functioning of Public Schools

specify that children in primary
education are promoted

according to age – not level of
scholastic attainment.
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1994, 2002(revised) curriculum on
assessment

Principle 3.2
   Assessment does not aim at the distinction

of  some children and the rejection of
others but to provide help to all children for
the full realization of their potential.

Principle highlights importance of assessment for
the development of each child according to

his/her individual abilities
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Assessment viewed as:
• Ongoing, systematic procedure
• Integral part of teaching and learning process
• A collective and cooperative process
• Is curriculum-based
• Concerns all areas of education and

development as set out in the curriculum :
knowledge, social-emotional, psychomotor
etc.

• Employs diversity of methods and
approaches (tests, observations, interviews,
pupil's self assessments)
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National Curriculum but no National
Standards

Emphasis given on assessment
information being used mainly for
individualizing instruction in mixed

ability classes.

7M. Kapsali EPS



Assessment of SEN
1999 Law 113(I)/99 on the Education of

Children with Special Needs

Introduces
• Concept of “least restrictive environment”;
• Multi-disciplinarity of assessment and

monitoring of progress;
• Individual Education Plans
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District Committees for Special
Education and Training

• A Principal Education Officer
• A representative of the appropriate level of

education (pre-primary, primary, secondary,
technical)

• A special education teacher
• An educational psychologist
• A clinical psychologist
• A social worker
• A speech therapist
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Multi-disciplinary teams for
assessment

Appointed by the District Committees and consist of
professionals of various disciplines as appropriate:

•  Class teacher
• Special education teacher
• Educational psychologist
• Speech pathologist
• Audiologist
• Medical doctor ( paediatrician, neurologist, child

psychiatrist etc)
• Social worker
• Other(s) as needed
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Role of class teachers
Complete an Educational Assessment Report

giving descriptive information on:
Pupil´s history
Sensory-motor development
Cognitive development
School performance (3Rs)
Social –emotional development
Required to include samples of child´s work
Give recommendations as to special educational

provisions needed by the child
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Role of parents
• No parental permission for assessment required by

law
• Parents required to respond within thirty days of

receiving notification
• “Entitled to be present during assessment and to

participate on their own or with a professional of
their own choice, to offer opinion or to submit
evidence or recommendations pertaining to the
assessment”

• Parents are entitled to a detailed report of the results
of assessment and the recommendations of the
District Committee  as to the pupil´s Individual
Education Plan

• Have a right to appeal against the decision
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Role of educational
psychologists

• Always seek permission and cooperation of parents
for the assessment of their child

• Work mainly within the school environment
• Cooperate with head teachers, class teachers,

parents, pupils and all others involved
• Obtain information on medical, developmental,

educational history of child
• Use a variety of methods (interview, observation,

questionnaires, psychometric  tests, projective
techniques etc)

• Observe the pupil within a variety of contexts (in and
out of class, during play, alone and with peers or
significant others etc.)
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Recommendations

• Re-visit formal framework within which
teaching and learning takes place

• Revise legislation,  regulations and
procedures, policies and practices to be
more inclusive rather than exclusive.  Is a
“special” law needed for “special” needs
children?

• Make schools accountable for the learning
and development of ALL children

M. Kapsali EPS 14



Recommendations

• Empower class teachers and
school units to assume

responsibility for the learning and
development of all their students
within a multi-cultural, inclusive

setting.
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Recommendations

Provide education and training for head
teachers to assume leadership role

“ ...best practice is facilitated in school units
where the head teacher is knowledgeable
and experienced and has the confidence
to lead, to inspire, to motivate, to coach,
guide and support colleagues and to
empower them to adopt learner-centred
attitudes, approaches and methods...”
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Recommendations

Provide appropriate education and
training for class teachers  to

increase awareness, knowledge,
and skills promoting inclusion.
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Recommendations

• Go for less children per class
• Provide teaching assistance
• Allocate out-of-class time to class

teachers for providing individualized
support to students who need it

• Use multi-disciplinary teams to
provide support to classroom
teachers
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Recommendations

• Make assessment an ongoing process
• Institutionalize partnering  between

parents and teachers
• Institutionalize participation of pupils in

assessment/ self-assessment
• Promote flexibility and variety in methods

of assessment
• Encourage avoidance of exclusive

reliance on quantitative information
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Recommendations

Provide more time for  children to
develop in their own pace and to

those who care for them and work
with them to help them develop to

their full potential.
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VIEWS ON TEAM WORK CONCERNING
ASSESSMENT AND INTERVENTION IN

SCHOOLS

Polina Themistokleous
School Psychologist



Limitations
• Lack of standardized test.

• Excessive workload (1: 3220)

• Due to lack of time and increased work load :

1. There is not enough emphasis on working collaboratively.
2. The School Psychologists work is mostly focused on assessment and

interventions are limited.
3. Follow up on cases is also limited.

• Sometimes the role of the School Psychologists is limited to
providing or not providing special education.

• Beaurocratic procedures are very slow and therefore a given child
may not receive the help needed in time.



Multidisciplinary team

Goals, advantages, difficulties and
suggestions for improvement



Multidisciplinary team:
Defining the problem and development of
intervention planning

1.  gather information,

2. seek opinions from team members,

3. develop potential goals, solutions or intervention plans,

4.  team members offer opinions about each potential solution
from their different professional perspectives,

5.  evaluate potential solutions and choose the best one or
integrate several into one,

6.  summarize the plan and agree on distribution of tasks across
team members.

7. Revaluation of given goals, plans and progress.



Advantages of Teamwork
• The handling of cases is conducted in a global manner.

•  Development of interpersonal and communication skills.

• Moral support.

• Variety of opinions.

• Allows providers to focus on individual areas of expertise

• Enables the practitioner to learn new skills and approaches



Difficulties that may arise
• The main difficulty is lack of time and increased work

load. Due to this, communication and coordination of
group meetings is sometimes limited and difficult.

• Different educational background may sometimes result
in conflicting opinions of the child’s best interest. Failure
to deal effectively with conflict, however, may lead to low
motivation, withdrawal, anger, burn-out and most
importantly the mishandling of a case.

• Personalities within the team may also result in conflict.

• Team dynamics are easy to shake because they depend
on all members cooperation.



Suggestion for further improvement of
teamwork
• Reduction of work load so that there is more time for

investing in team work and cooperation.

• Further clarification of everyone's role and work limits.

• Respect on boundaries of each team member.

• Further clarification of responsibility allegations and
more focus on mutual accountability.

• Education on team work techniques.



• Because of the professional diversity present on the team,
differences of opinion and conflict are not only inevitable but
are in fact necessary and desirable. Conflict may encourage
innovation and creative problem-solving, and successful
resolution of differences may foster increased trust and
understanding among team members. Therefore we must
seek harmony when conflict occurs by listening carefully and
respectfully to all opinions, brainstorming possible solutions
and focusing on common interests.

• give and receive feedback.

•  review and evaluate progress at conclusion of interaction.



Lia Ioannides Antigone Michael
Speech Therapist Special Educator
M.Sc., M.R.C.S.L.T. Master of Phil.

ASSESSMENT IN 
INCLUSIVE SETTINGS



Assessment for Special Needs Students

Assessment
Types

Diagnostic
Assessment

Initial 
Assessment

Ongoing
Assessment

Final 
Assessment



Difficulties in Assessment

 Lack of Assessment Tools

 No time specifically allocated for assessments

 Late identification of children with learning
difficulties

 Difficulty in liaising with other members of the
multidisciplinary team



Liaising with other members
of the multidisciplinary team

 Obtaining and exchanging information about
the child

 Collaboration in the formulation of the IEPs
(teachers, parents, educational psychologists,
other professionals and child)

 Collaboration during school year for ongoing
assessment purposes



What would make our work better
Suggestions for Improvement

 Formulation of: 1. Checklists, 2. Tests,        
                    3. Developmental Norms

 More flexibility in specialists’ schedules in order to:
-Perform assessments
-Liaise with other members of the multidisciplinary team

 Reinforcement of the involvement of all members of the
multidisciplinary team in the formulation of the IEPs

 Earlier Identification of children with learning difficulties/
screening tests



Inclusive education or

parallel sessions?

A teacher’s experience

By Christiana Christou

Primary School Teacher



2

A pupil with Special 

Educational Needs…Who is she?

• Cerebral palsy

• Wheelchair

• Unable to handle 

pencils

• Lack of eye-hand 

coordination

• Minimum short-term 

memory

• Emotional bursts
Use of photos, with parents’ permission
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Gathering information for her…

From 

• previous class 
teacher

• her escort

• her parents

• Ignorance for any 
previous work 
portfolio

First attempt of 

assessment  through:               

observations

face-to-face 

intercourse

reactions 

oral participation

ability to handle 

the offered IT
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CLASSROOM WORK 

• Same educational goals for all pupils

BUT

• Different expectations from each pupil

Respect pupils’ differences concerning 

their abilities, interests and emotional 

status



5

Multi-disciplinary team 

• Parents

• Educational 

Psychologist

• Speech-therapist

• Special Education 

Teacher

• Special Education 

Coordinator (SENCO)

• Escort

• IT specialist

• Classroom Teacher 

• Suggestions for 

Individual Education 

Plan 

• Educational Goals set 

for the first school 

semester

• Teacher was not 

informed about her role 

during this procedure…
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USE OF I.T.

• PC = notebook! Keyboard = pencil!

• Books’ exercises transferred on PC specially 

reformed for the pupil’s abilities

• Use of clip arts, scanned pictures and photos 

to enhance pupil’s motivation and interest

• Cooperative work on the PC

• Drawings using the mouse and touch screen
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Reformed 

grammar 

exercise
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Reading Comprehension Exercises
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Essays
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TESTS
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Collaboration with            

Special Education Teacher

• Individual sessions designed by the 
Special Teacher and based upon the 
teacher’s planning for the whole class

• Collaboration between SET and 
classroom teacher helped the pupil 
especially in mathematics

• No regular meeting hours available
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Cooperation with Parents
• Frequent contacts during consultation 
periods scheduled into the timetable or 
through telephone sessions

• Parents invited in classroom to watch the 
lesson

• Parents purchase a printer device for the 
classroom 

• Parents provide a PC at home, for the pupil 
to “do homework”
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Continuous monitoring and 

assessment

���� Touch-screen considered inappropriate

Focus on keyboard use

���� Discussion with IT specialist leads to 
introduction of special education software 
(Clicker, ClosePro)

���� Collaboration with Special Education 
Teacher provides new ideas for achieving goals
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Teacher’s Final Assessment

• Descriptive and detailed

• Based on observations, the work 
portfolio, the skills’ and abilities’
improvement and emotional 
development

• Included suggestions for the year after

• Given to parents and next classroom 
teacher
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PROBLEMS and DIFFICULTIES

Inadequate teacher informing about:
His/her precise role in the process of inclusive education

The role of each member of the multi-disciplinary team

Lack of time for regular coordination between teacher, 
special education teacher and other specialists 
involved

Specific assessment key points do not exist

Time not provided, for the teacher to adjust everyday 
lesson activities on PC

The role of head teachers
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