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PREAMBLE

In accordance with the Polish law (the School Education Act of 7 September 1991) the education system comprises pre-school institutions, primary schools, lower secondary schools (gimnazja) and upper secondary schools (post-gymnasium schools). In the light of the existing law, institutions of higher education are excluded from the system. (They form a separate higher education system or sector.)

Apart from the above mentioned schools, there are the following elements of the education system: psychological and educational centres for guidance and counselling, education and care institutions, special education and care institutions, special care institutions, artistic schools, continuing education centres, practical training centres, in-service training centres, institutions providing care for pupils attending schools away from their homes, voluntary labour camps, teacher training and in-service training institutions and teachers XE "teachers" \b ’ (pedagogical) libraries.

A child aged 3 to 6 may receive pre-school education, which is not compulsory, but the majority of six year-old children attend either kindergartens or pre-school classes organised in primary schools.

From 1999/2000 children between the ages of 7 and 13 attend new primary schools for a period of 6 years. When it comes to primary schools, they are divided into two stages: the first stage (Years 1 to 3) offering elementary integrated learning and the second stage (Years 4 to 6) at which subject teaching is provided. At the end of the 6 years of primary school pupils have to take an external competence test. The competence test was introduced for the first time in April 2002.

From 1999/2000 (based on the Law of 8 January 1999), all primary school leavers continue their education for 3 years at ‘gymnasium’, a lower secondary compulsory school. At the end of this school pupils take a compulsory external examination organised by the regional examination commission. 

Upon the completion of the gymnasium, they can choose between the options: 3 years at general secondary school, 4 years at technical secondary school or 2 or 3 years at basic vocational school. The first two types of school leavers can take a final examination called Matura which enables them entrance to university.

The Act of 25 July 1998 amending the School Education Act of 1991, Article 15, defines compulsory education in the following way:

- Education is compulsory until the age of 18  

- Full-time compulsory education starts during the calendar year in which the child reaches 7 years of age and lasts until the end of the gimnazjum (lower secondary school), and no longer than to the age of 18. Attending  both primary and lower secondary schools is now obligatory. 
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Special education is an integral part of the Polish education system. This is an arrangement provided for in the School Education Act of 7 September 1991. New definitions and rules for the organisation of special education were introduced by the amendments of this act. The reformed school education system (at the primary and lower secondary levels), special education included, has been implemented under the Act of 8 January 1999 (on the implementation of the education system reforms). The Act of 15 March 2002 amending School Education (and other acts) introduced the new types of post gymnasium schools. 

In 1993 Poland started to include children with SEN into mainstream and integrated schools giving the parents XE "parents" \b  the right to choose a school for their child with special educational needs.

ASSESSMENT WITHIN THE EDUCATION SYSTEM IN POLAND

1. General educational assessment 

As stated in the Minister’s of National Education and Sport Regulation of 7 September 2004 on pupils’ assessment, promotion and examinations in public schools
, assessment comprises:

· Educational attainments (curriculum based assessment) - identifying level and progress in learning knowledge and skills described in curriculum as educational standards XE "standards" \b 
· Pupil’s behaviour – identifying the level of respect in pupil’s ethical and social norms. 

The main goals for pupils’ assessment at schools are:

· Providing pupil with information on the level and progress of her/his educational attainments,

· Supporting pupil in planning her/his development

· Motivating pupils to further progress in learning

· Providing parents XE "parents" \b  with information on attainments, progress and difficulties in pupil’s learning and behaviour as well as on special gifts.

1.1.Curriculum based assessment XE "Curriculum based assessment" \b 
Curricula implemented in schools in Poland (with the exception of schools for children with moderate and severe mental handicaps) are based on the common core curriculum for the given education stage. Curricula can be taken from the list approved by the ministry of National Education and Sport or prepared by the teachers XE "teachers" \b  at a school and approved by the pedagogical council. The core curriculum contains the educational achievement standards XE "standards" \b  that should be met by the end of given education stage.

In special schools the outline timetables provide for an additional 30 contact hours per week for a period of 3 years at each stage of compulsory education, i.e. Stage 1 (Years I-III), Stage 2 (Years IV-VI) and Stage III (gymnasium). In special schools for children and youths with moderate and severe mental handicaps, different curricula and outline timetables are envisaged.

Curriculum based assessment XE "Curriculum based assessment" \b  in the Polish school system depends on The Regulation of the Minister of National Education and Sport (September 7, 2004) on Circumstances and Methods of Assessment, Classifying and Promoting Students and Participants, and Conducting Tests and Examinations in Public Schools with further amendments. This act regulates both internal (done by school) and external (examinations) assessment of pupils’ achievements. 

The assessment process at every school comprises of:

· Setting educational requirements for pupils and informing all pupils and parents XE "parents" \b  about them – pupils should know what is expected of them for obtaining a good grade or just a satisfactory grade

· On-going formative and summative assessment XE "summative assessment" \b  recorded according to the school rules, described in the document called School Assessment System (SAS),  this document states the assessment methods, how many terms that are in the school year which determines the frequency of the end of term assessment, the way of reporting XE "reporting" \b  etc.

· End of the school year assessment that has to be done using the same marks in the whole country.

Pupils are assessed throughout the school year.

In Years I-III of the primary school pupils are subject to descriptive assessment. Starting with Year IV, annual or term assessment is based on a six-grade scale including the following marks: excellent (6), very good (5), good (4), satisfactory (3), acceptable (2), unsatisfactory (1). In the case of pupils with moderate and severe handicaps the descriptive assessment is used at all levels of education.

The teacher has to adjust educational requirements to the individual psycho-physical and educational needs of the pupil, in a case where the pupil has been recognised by specialists from Psychological and Educational Services Centres (PESC) as having development deficiencies which prevent him/her from meeting requirements set for all pupils. 

1.2. Assessment of pupils’ behaviour 

A pupil’s behaviour is assessed on the basis of the following scale: excellent, good, acceptable, unacceptable at the end of school term/year. Teachers, especially the guidance teachers XE "teachers" \b  collect information on pupils’ behaviour throughout the whole school year. At the end of the term/year the guidance teacher gives pupil a grade according to the criteria described in the School Assessment System. The criteria of assessment of pupils’ behaviour have to be known by all pupils and their parents XE "parents" \b . 

1.3. Promotion

The pupil is promoted to the following Year if he/she has received annual marks according to the school grading scale and to the specific criteria in all subjects and compulsory classes (except subjects and classes from which he/she was exempted). Pupils are promoted to higher grades on the basis of the decision by the pedagogical council. The mark received for behaviour is not taken into account.

1.4. Certification

All school leavers, except those with moderate and severe mental handicaps, receive the same school certificates. Pupils in schools for children with a slight mental disability are awarded final school certificates with a “the pupil followed the curriculum adjusted to individual abilities and needs on the basis of the public psychological-pedagogical centre's guidance” inscription. Pupils with moderate and severe handicaps are awarded final school certificates in a special form, in accordance with the descriptive assessment rules. 

1.5. External examination system

The new system of external assessment, which has gradually been introduced since 2002, makes it possible to diagnose both the achievements and shortcomings of pupils’ education, to assess the effectiveness of teaching, and to compare objectively current certificates and diplomas irrespective of the place where they have been issued.

The external examination system comprises:

· The Competency Test in Year 6 of primary school.

· The Lower Secondary School (Gymnasium) Examination conducted in Year 3 of lower secondary school.

· The Matura Examination for graduates of general secondary schools specialised secondary schools, technical secondary schools, supplementary secondary schools or post secondary schools.

· The Examination confirming Vocational Qualifications (vocational examination) for graduates of: vocational schools, technical schools and supplementary technical schools. 


All examinations are administered by the Regional Examination Boards. The rules of external assessment are described in detail in The Regulation of the Minister of National Education and Sport (September 7, 2004) on Circumstances and Methods of Assessment, Classifying and Promoting Students and Participants, and Conducting Tests and Examinations in Public Schools.


External assessment is conducted at the end of a given stage of education in view of educational outcomes described in the Core Curriculum. The methods and results of reaching these assignments may vary because of the full autonomy of each school. Therefore, only the final effects of education and results achieved from a completed stage of education can be compared.


The establishment of uniform and precisely formulated attainment standards XE "standards" \b  has direct influence over objectivity and standardisation of the external assessment. Furthermore, those standards are relevant for moving the main interest of the assessment from knowledge to skills and abilities obtained at a particular stage of education.

1.5.1. The Competence Test

The Competence Test is administered at the end of primary school (Year 6) and it is the first and compulsory external examination the pupil attempts in his school education. The first Competence Test was administered in 2002. 

The Competence Test is usually conducted at the pupil’s own school. Only in special cases can the Competence Test be conducted in another institution, fixed by the appropriate Regional Examination Board. The Competence Test does not have a selection function but only an informational one. The results do not have any influence on a pupil’s promotion and should not be the basis of any selection process. Any pupil who has graduated from primary school, independent of test results, must be admitted to the lower secondary school in the appropriate area (until the age of 16).

The test integrates a number of subjects and it tests XE "tests" \b  the skills and abilities specified in the

attainment standards XE "standards" \b  within the scope of: reading, writing, reasoning, using information, applying knowledge. Pupils have 60 minutes to complete the test and can get a maximum score 40 points. External examiners mark the exam papers.

1.5.2.The Lower Secondary School Exam

The Lower Secondary School Exam is conducted in Year 3 of lower secondary school. It is general and obligatory, which means that every pupil graduating from lower secondary school has to take it. The Lower Secondary School Exam is a cross subject exam consisting of two parts (arts and science). The first part tests XE "tests" \b  the abilities and knowledge in the humanities: Polish, History, Civic Education, Art, Music and some educational paths such as Philosophy, Regional Studies, Reading and Media, Polish Culture and the Mediterranean Civilisation. The second part tests the abilities and knowledge in science subjects: Maths, Biology, Geography, Chemistry, Physics and Astronomy and educational paths such as Health Education or Ecology.

In each part of the examination the maximum score is 50 points. The result is final and is taken into account by secondary schools during the selection process.

1.5.3. The Matura Exam

The Matura Exam (The New Matura) replaces the matriculation examination, so called The Old Matura. In 2005 it was introduced for the first time for all graduates of general secondary schools and specialised secondary schools. In subsequent years it will be introduced also for graduates of technical secondary schools, supplementary general secondary schools and supplementary technical secondary schools.

The New Matura is an external examination, uniform throughout the country, but not compulsory. It has been brought in to ensure the uniformity of exam sets and criteria of assessment, comparability of results and objectivity of assessment (the coded answer sheets are marked by external examiners). The Matura Exam is also the basis for entry into universities and colleges of further education. 

1.5.4. The vocational examination

The vocational examination (fully “the examination confirming vocational qualifications XE "qualifications" \b ”) is an external examination, not obligatory, conducted by the Regional Examination Boards. This examination’s main goal is to assess and certify the level of abilities and knowledge specified in the attainment standards XE "standards" \b , which form the basis for conducting the examination confirming vocational qualifications for a particular profession. It is conducted for graduates of: basic vocational schools, technical secondary schools, supplementary technical secondary schools and post secondary schools. The examinees who pass this exam receive a certificate confirming vocational qualifications.

1.5.5 Pupils with special educational needs within the external examination system  

Pupils with SEN take the test organised at the end of primary school and the examination organised at the end of gymnasium in the form and circumstances taking into account their deficiency. 

If necessary, the examination takes place in a separate classroom or at the pupil’s home.

Pupils with special needs are entitled to extra 50% time allocated for work with a test paper. 

There are different test papers for pupils with special needs:

· Paper with bigger fonts (16 and 24 p) for pupils with vision problems,

· Paper in Braille for blind pupils,

· Adapted paper for pupils with hearing problems,

· Adapted paper for slight mental disability.

Pupils with dyslexia do a regular test paper but their paper is marked according to different criteria. Only pupils with moderate and severe mental disability are not obliged to take a compulsory test at the end of primary school or lower secondary examination.

Adapted forms and circumstances of examinations also apply to the Matura examination. Disabled secondary school leavers may take the final secondary school examination in a written and oral form in special classrooms or at home and in a manner adjusted to his/her speaking, writing and physical abilities. If necessary, the examination takes place in a separate classroom or at the pupil’s home. The examinees are entitled to an extra 30 minutes for each exam paper.
2. Assessment of special educational needs XE "Assessment of special educational needs" \b  

In Poland there are Psychological and Educational Services Centres (PESC) where teams of experts issue opinions on:

· Existing needs for special education including directing children to remedial classes for severely mentally disabled pupils 

· Existing need for individual teaching for children who are not able to come to school on a regular basis due to their health problems 
These teams recommend the form of special education to be provided in mainstream schools, inclusive schools or classes, in special schools or classes or in special educational centres.

Assistance for children with special educational needs in Poland comprises guidance and counselling, outpatient’s services, care and assistance in school, education and care in special schools and nursery schools. Guidance and counselling services are provided by PESC. Their tasks include the following: 

· Recognising the state of psychological and physical development of children and young people aged 3 to 18 (and over), and registering children with SEN living in their area; 

· Medical diagnosing (physical development and its impairments), psychological diagnosing (intellectual development, psychometrics, functions of analysers, personality), educational diagnosing (advancement in learning, the scope of deficiencies) and social diagnosing (situation and living conditions in the family); 

· Delivering opinions concerning the form of educational and remedial or correctional and compensatory assistance for children with various disorders as well as directing disabled children to special schools and establishments or other special education institutions; 

· Carrying out medical examinations for children and young people who attend special schools and nursery schools in order to reconsider, if necessary, the possibility of sending some of them back to their original mainstream schools (correcting first diagnoses); 

· Undertaking preventive treatment activities, these including guidance for teachers XE "teachers" \b  and parents XE "parents" \b , measures designed to influence the environment; 

· Organising therapeutic centres. 
All persons receive assistance from PESC free of charge and on a voluntary basis. 

Results of psychological, pedagogical and medical examination, carried out by specialists attached to a given centre or external experts, serve as the basis for an opinion qualifying children and young people for suitable forms of special education that can be applied in general schools, integration schools or classes or in special schools or classes, or as individual teaching arrangements.

Special education in Poland comprises the following groups of children with special educational needs:

· Children with slight mental disability; 

· Children with moderate or severe mental disability; 

· Deaf children; 

· Children with hearing impairment; 

· Blind children; 

· Visually impaired children;   

· Physically disabled 

· Chronically ill; 

· Psychiatric children;

· Autistic children and children with multiply disabilities; 

· Children with social and behavioural problems. 

The principles and procedures for qualifying Children with SEN and young people for additional support and the rules for directing children to suitable schools and establishments are defined in the Regulation of the Minister of Education of 12 February 2001. But it is up to the parents XE "parents" \b  if and to what extend they want to proceed with the opinion.

The opinion issued by specialists from PESC contains diagnosis XE "diagnosis" \b , suggestions for the best form of special education (mainstream, integrated class/school or special school) and recommendation of the best teaching methods for the examined pupil. An important part of such recommendations is assessment of pupil’s school achievement. It covers methods and organisation of monitoring XE "monitoring" \b  pupils’ progress as well as organisation of external examinations. The recommendations referring to teaching/learning process and assessment are very important especially for mainstream teachers XE "teachers" \b  and enables them to properly organise the education process for pupils with SEN.

ASSESSMENT PRACTICE IN INCLUSIVE (INTEGRATED) CLASSES IN POLAND

1. General remarks

 According to The Regulation of the Minister of National Education and Sport (September 7, 2004) on Circumstances and Methods of Assessment, Classifying and Promoting Students and Participants, and Conducting Tests and Examinations in Public Schools all schools, inclusive schools and schools with inclusive classes among them, should develop and implement  School Assessment System. The system comprises:

· School educational requirements (attainments targets) 
· Assessment rules, methods and recording / reporting XE "reporting" \b  pupils’ achievements 
· Behaviour assessment

· System evaluation procedure.

In the inclusive school assessment system, they have to consider the educational needs of pupils and their abilities. 

In an inclusive school classroom, pupils are taught by two teachers XE "teachers" \b : a leading teacher responsible for the learning process and a specialist teacher, usually a specialist in SNE. Both of them are involved in pupil assessment. They take into account not only his/her knowledge and skills but also pupil’s involvement, affords, abilities. In some schools pupils have the opportunity of self assessment XE "self assessment" \b  and/or peer assessment XE "peer assessment" \b  if it concerns behaviour. This assessment is usually done during a discussion with all of the pupils in the class.

Parents are systematically informed on pupil’s progress either during meetings with class’ guidance teacher or individual meetings with subject teacher or school psychologist.  

2. Maria Sklodowska–Curie’s Primary School No 7 (with inclusive classes) in Jaworzno

The School Assessment System (SAS) in Primary School Nr 7 in Jaworzno was built upon the Ministry of National Education regulation. The SAS defines the rules of assessment, examination and promotion. It includes definitions, goals, procedures of assessment and forms of activity which are subject to assessment, f. ex compositions, written examinations etc. The SAS includes the detailed rules of assessment of pupil’s behaviour and the way of reporting XE "reporting" \b  the pupil’s progress in each subject to the parents XE "parents" \b . The detailed rules of assessment are described in subject assessment systems. The requirements concerning single marks in every subject are included in SAS. 

As the school has inclusive classes the assessment system takes into consideration children with special educational needs. Among the total number of 582 pupils in the school, there are 5 children with hearing impairments, 5 with visual impairments, 15 with slight/moderate mental disability and cerebral palsy, 3 with ADHD, 10 physically disabled, 1 chronically ill, 3 with multiply disabilities and 23 with speech and/or language disorders.  

The teachers XE "teachers" \b  demonstrate full and various professional qualifications XE "qualifications" \b . In the teaching staff there are specialists for different disabilities: 5 oligofrenopedagogists (specialists for mental disability), 3 speech-language therapists, support teachers, 2 pedagogy specialists, several specialists for correctional and compensatory assistance and 1 psychologist. Two of the teachers continue education in surdopedagogy (deaf/hearing impairment children education). 

The logopedic and therapeutic programs are incorporated into the core curriculum. These individual programs define the processes of children’s therapy or determine the base for the creation of an individual program. They are created by a teacher of each subject in co-operation with the school’s pedagogy specialist, supporting teacher and/or psychologist.

Children and parents XE "parents" \b  get acquainted with the requirements and subject assessment systems. 

2.1. Adaptation XE "Adaptation" \b 
In an opinion prepared for pupils with SEN by Psychological and Educational Service Centre where the assessment of disability or impairment takes place, teachers XE "teachers" \b  usually can find the word adaptation among recommendations for the school. In the opinions issued to children with disabilities who demonstrate intellectual norm, this word concerns the adaptation or modification XE "modification" \b  of forms and methods of teaching, not too often it concerns the curriculum or the educational requirements.

As far as children with mental disabilities are concerned, the teaching program is modified and adapted to their needs and abilities including different teaching forms and methods as well.  A teacher may write his/her own teaching program or use the one issued by the Ministry of National Education. The modification XE "modification" \b  of the teaching program involves the implementation of educational requirements that meet children’s needs. The requirements specify what a pupil is supposed to learn and do to achieve a given school mark. In reality, the requirements are usually lowered and simplified.

2.2 Few examples

2.2.1. Teaching forms and methods

The adaptation and modification XE "modification" \b  of the teaching program usually implies that a teacher is obliged to provide pupils who suffer from various dysfunctions with additional audio and/or visual teaching aids. The aids are to facilitate the process of learning. Individual pupils complete exercises and perform tasks that have a level of difficulty suitable for their abilities. A teacher may also be asked to explain again or read an instruction twice or even more times. 

There are some examples of methods used by teachers XE "teachers" \b  working with different types of learners.

a. Children with a severe mental disability tape record their oral presentations such as stories, poems, and answers to some questions, which are later played in the classroom. They even participate in school performances as their role is recorded and then presented to the audience.

b. Children with a hearing impairment are not obliged to attend foreign language classes. As far as learning Polish language is concerned, special requirements concerning the correct articulation, intonation and accent are formulated to facilitate the process of acquiring a mother tongue. Pupils without any disability are encouraged to help their less fortunate peers. A child with SEN will sit beside a strong and calm learner who will willingly help him/her. For example: he is able to point out a suitable exercise, lend a notebook, etc.

Pupils with SEN are encouraged to take part in the competitions, the community services, the school performances and assemblies with the participation of the whole class.

Writing by listening is replaced by other forms of exercises in the process of writing; the exercises are prepared individually and adjusted to the child’s abilities.

These are some of them:

· the allocation of the sentences to the meaning of the pictures

· filling in the gaps in the sentences with suitable words. 

Pupils also collect the definition of complex and sophisticated words learned during lessons in a specially designed, for this purpose, self-made dictionary.

c. Children with visual impairments are provided with handouts printed in larger fonts to facilitate reading and writing. They are also encouraged to design art work in larger formats.

In the classrooms for stage I pupils (Years 1-3, age 7-10) there are special places for relaxation and calming down. The time of acquiring and internalising a given part of material is adapted to meet the abilities of the individual pupil. The date of assessment, for example, a test administration is agreed upon with the pupil. The subject leading teachers XE "teachers" \b  as well as specialist teachers receive the opinion of the pupil with SEN containing diagnosis XE "diagnosis" \b  and recommendations from Psychological and Educational Service Centres. 

2.2.2. Assessment

When we do an assessment of the individual written works of a pupil with a hearing impairment we should take into consideration the range and the level of the vocabulary he/she uses, the individual effort and the pupil’s input and the phonetic errors caused by this kind of disability. In the case of a large number of different types of errors a pupil makes, there is a need to use the descriptive mark.

When we assess the pupil we use the positive approach noting success rather than failure, as this has an educational and therapeutic function. The teacher can give the learner (with a hearing impairment) a negative mark, but on condition that the teacher explains the learner the reason why he/she got the negative mark and the pupil will then know in what way he/she can correct this mark and who will help. 

In the assessment of pupils with moderate or severe mental disabilities, we mostly consider the interest in learning, efforts and self dependence of the child. Every teacher’s assessment on progress and improvement keeps in mind the pupil’s individual potential and abilities and therefore marks given to different pupils are not compared. The problems with inequitable assessment appear more often at Stage II (Years 4-6) of education in primary school than in stage I, as younger children (Years 1-3) receive only descriptive marks.
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