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ASSESSMENT WITHIN THE EDUCATION SYSTEM IN PORTUGAL

1. Legal framework and policy

1.1 Basic Compulsory Education

In Portugal basic compulsory education covers nine years and is divided into three cycles:

1st  cycle – children between 6 and 10 years in a single teacher regime;

2nd cycle – children between 10 and 12 years in a multi teacher disciplinary areas regime;

3rd cycle – children between 12 and 15 years also in a multi teacher disciplinary regime.

There are different types of basic education schools but nowadays there is a tendency to join the three cycles in the same school unit.

The main aim of this project is to reflect carefully and to discuss about assessment as an agent of inclusion in the primary school. In this report, since the concept of primary school among European partners differ from the Portuguese one, we have decided to include the first six years of schooling (1st and 2nd  cycles of basic education) in order to cover the 6 to 12 years age group of primary school in those countries. However, you must bear in mind that in our country both the 1st and the 2nd cycles have particular ways of functioning.

1.2 National Curriculum Guidelines

When the policy changes occurred in 2001, the intention was to leave behind the curriculum based upon standard rules for every classroom and to implement a new concept of curriculum which would establish general organisation curriculum principles for basic education, as well as guidelines for the learning and development process of the national curriculum assessment.

According to the new legislation, the national curriculum defines the competences and learning issues the pupils must develop in each of the basic education cycles and defines which type of educational practice to offer them.

By means of its administrative and managing boards each school conceives the school curricular project based upon the national curriculum.

Each class has its own project, prepared by the class teacher, which consists of an adjustment of the schools curriculum to the context of each class.

The national curriculum also refers to the pupils training taken as a whole, namely the development of social competences.

The new legal diploma integrates curriculum and assessment in order to ensure the regulation of the learning/teaching process, whose specific philosophy will be explained further on.

Finally the diploma mentions several educational provisions available; depending on the pupils’ needs identified by the assessment process and providing different pathways so that each pupil may develop the main structural competences defined for each cycle and so by accomplishing the aims of compulsory education.

2. Assessment Legislation and Policy

According to legislation assessment is a learning regulation process guiding the pupil’s school life and crediting performances and acquisitions during basic education.

Assessment allows the systematic gathering of data which is analysed and appropriate decisions then taken which promote the quality XE "quality" \b  of learning.

The aims of assessment are:

· To sustain the educational process regarding the learning success for all pupils, allowing readjustments in the school/class curricular projects as far as methodologies and resources are concerned;

· To credit every competence and acquisition at the end of each cycle by means of internal and external summative assessment XE "summative assessment" \b ;

· To make it possible to provide a better educational system by allowing the right decisions to be made.

The assessment process focuses upon the competences defined in the national curriculum for each disciplinary area in each cycle as well as upon the trans disciplinary areas, namely citizenship.

The process of assessment is based upon the following principles:

· Close relation between the process and the context of the assessment;

· Diversification in the assessment techniques and tools;

· Highlighting of the formative assessment XE "formative assessment" \b  and its methods of regulated auto-assessment as well as its integration into summative assessment XE "summative assessment" \b ;

· Discipline  in the assessment process with explanation of the used criteria;

· Diversification of the co-partners in the assessment process.

In the process of the pupil’s assessment, their teachers XE "teachers" \b , especially the class teacher, the parents XE "parents" \b , the pupils themselves, specialised support services (if that is the case) all have a role.

There are four types of assessment:

DIAGNOSTIC ASSESSMENT is used in the planning of diverse pedagogical strategies; to develop, adjust and readjust the class curricular project in a child oriented approach and giving support to school and vocational counselling. It may be used any time during the school year whenever integrated in the formative assessment XE "formative assessment" \b .

FORMATIVE ASSESSMENT is the main type of assessment in basic education. It is an on-going systematic approach. It requires a variety of tools to gather information related to the different learning issues and the contexts in which they appear. It thus regulates the learning process. Formative XE "Formative" \b  assessment gives the teacher, pupil, and parents XE "parents" \b , information regarding the pupil’s development, allowing adjustment and improvement in the work process.

SUMMATIVE ASSESSMENT takes place at the end of each school term. All the information gathered during the formative assessment XE "formative assessment" \b  process is used and it is expressed by a global judgment about all the learning aquired by the pupils. During basic education, pupils move on to the next cycle if they have developed the required abilities to enable success in their future studies.

CHECK-ASSESSMENT is one of the tools used in the national curriculum assessment process and it provides the teachers XE "teachers" \b , the school and the school administration with relevant information although it does not affect the pupil’s progression to the next form.

3. Legal Framework and Procedure for Inclusion

Since the 1990s Portugal has been improving conditions for pupils with SEN by providing quality XE "quality" \b  learning and access to mainstream education.

Nowadays inclusive school basic principles – based upon humanistic beliefs concerned with people’s rights, equity and social justice – are unquestionable. Teachers, parents XE "parents" \b  and politicians recognise that traditional, formal models can lead to segregation and discrimination making social and educational integration difficult for disabled people. However, in order to maintain and develop quality XE "quality" \b  education for these pupils it is important not only to preserve the availability of specialised human resources and specific tools but also to implement severe changes in the schools organisation and in pedagogical practice.

This is not a direct process and although inclusive education principles are considered unquestionable, there are some weaknesses in the way they are put into practice. The concept of special educational needs apply to every child or young person showing any learning difficulty any time during their academic life. Due to its very comprehensive nature, it has created some problems in schools during detection of needs and in the process of assessment. In effect, lying on value principles, it can assume different meanings in different contexts, allowing some pupils to be considered as Pupils with sen even if they don’t show any considerable problem. Other pupils that really have special needs are sometimes not being considered as having special educational needs.

The underlying philosophy of the legal diploma concerning assessment focuses upon a policy of several different answers that lead to inclusion and the development of different strategies as far as SNE is concerned, according to the complexity of the situation.

The class teachers XE "teachers" \b  are responsible for the whole process in less complex situations, controlling the information gathered about pupils.

More complex situations which require specialised methods and tools are aided by the Specialised Services of Educational Support leading to the PEIs planning. According to the aims defined in the PEIs and the needed environment conditions, local educational services allocate the suitable human and material resources to meet the appointed requirements.

ASSESSMENT PRACTICE IN PORTUGAL

1. Assessment in inclusive classrooms

SEN pupil’s diagnostic XE "diagnostic" \b /initial assessment XE "initial assessment" \b  is the basis for the whole plan of their leaning process. It is a very important and a most valuable step into the devising of the IEP XE "IEP" \b  (Individual Educational Plan) which should include the objectives to be achieved, the methodology to be used, and the indicatives for the curricular adjustments and the defined criteria for the pupil’s assessment.

This assessment is developed by SNE teachers XE "teachers" \b  in co-operation with other professionals (health, social security, etc), whenever possible, and also with the family. Data provided by the family as well as other existing reports (medical, psychological, therapeutic) are gathered and analysed. Pupil’s competences and functioning in the school context are checked by means of a set of varied tools and, consequently, a pedagogical report is produced. This should actually be a contextualised descriptive rather than a categorical process involving each item relating to the child’s development. This way a child’s profile is designed where all the elements that ease the child’s participation in the educational context as well as the hindering ones are identified.

The IEP XE "IEP" \b  should be devised by the class teachers XE "teachers" \b , the specialist teacher and a psychologist in collaboration with the family. This document should be systematically checked by all the partners and, as a flexible tool, may be rewritten any time during the school year.

Example: Annex – Diagnostic Assessment and IEP XE "IEP" \b 
1.1 On-going assessment XE "On-going assessment" \b 
The learning process types of assessment of all the pupils in a class relating to the characteristics of that group of pupils are described in the class Curricular Project. If there are any pupils with SEN in the group their assessment may assume a different type clearly explained in their own IPEs. Those pupils with SEN assessment adjustments relate to the way pupils express themselves, the provisions available, time spared and the places chosen for the tasks.

In the first four years of school (1st cycle of basic education) SEN pupil’s IEP XE "IEP" \b  may suffer either slight curricular adjustments or very serious ones with very different objectives from those foreseen in the class Curricular Project (see Annex – Educational Programme….).

The on-going formative assessment XE "formative assessment" \b  is very important during these four years. Summative assessment is expressed in a rather qualitative and descriptive form. As for pupils with SEN, assessment social competences, personal autonomy and behaviour are highlighted.

At present, when assessing pupils with SEN it is common practice in schools to use differentiated tests XE "tests" \b , shifting from tests to research work, projects done in pairs, the use of computer technology and real life situations.

In the 5th and 6th forms (2nd cycle of basic education) summative assessment XE "summative assessment" \b  is expressed in quantitative terms on a scale from 1 to 5 (qualitative or descriptive impressions may also occur). At this level SEN pupils’ IEP XE "IEP" \b  may be established either as an adjustment to the general curriculum or it may take into account the pupil’s profile in a functional learning perspective. The latter situation is called alternative curriculum but a different document (with serious changes).

In the 2nd cycle of basic education the assessment adjustments may consist of:

· Tests adjusted to the pupil’s competences;

· Tests or working papers written and monitorised by a teacher or a support teacher;

· Extended time to write the tests XE "tests" \b  or do the working papers (in situations of motor impairment, slow process of information, behavioural problems);

· Different places where to write the tests XE "tests" \b ;

· Group work (previously defined and afterwards value by the partners in the group and by the teachers XE "teachers" \b );

· Use of an adjusted type of communication according to the pupil’s impairment (oral, written, signal language, Braille…)

· Tasks and behaviour records.

The assessment of pupils that follow alternative curricular is very different from the one of their classmates. The results are generally qualitative and directly related to the functional competences described in the IPE.

2. People involved in assessment

Diagnostic assessment may involve kindergarten teachers XE "teachers" \b , other teachers, doctors, psychologists, therapists, social workers and the family.

Data is generally gathered by Educational Aid Specialised Services (EASS) from each School Centre, which in a meeting with the remaining partners highlights pupils and identifies the educational measures to be adopted.

In the 1st cycle SEN pupils assessment is done by the class teacher and the specialist  teacher. Other professionals may take part (psychologist, therapist) if the pupil follows specific language, motor, or behavioural programmes etc.

The presence and co-operation with the family is crucial in the establishment and assessment of the IPE and in such activities as specific language, behavioural or individual autonomy programmes.

The pupils also participate in the assessment during the learning process and at the end of each school period, by means of self-assessment or pair assessment according to their age and competences.

Self-assessment is often used as a strategy for promoting the acquisition of knowledge, in the development of behaviour regulation and autonomy. 

In the 2nd cycle the different disciplinary teachers XE "teachers" \b  together with the specialist teacher have a role in the assessment process. Whenever there is a different partner in the educational process he/she also participates in assessment of the programmes they are involved in.

Pupils do self-assessment and pair assessment and, in some meetings with the teachers XE "teachers" \b , they have a representative. Pupils with SEN participate in the process according to their competences.

In this cycle and in the 1st cycle family has a similar role. In situations where there are alternative curricula the family participates in the meeting and makes decisions in the curricula planning.

3. Learning and teaching

In the 1st cycle the pupils’ assessment outcomes are analysed and recorded in Teachers Meetings (where all the class teachers XE "teachers" \b  and the specialist teachers) are present.

In the 2nd cycle each of the class teachers XE "teachers" \b  and the specialist teachers are present in Class Meetings. Here, there is a direct influence of the pupils’ outcomes upon the educational plans and upon the different pedagogical measures to be adopted during the school year described in the Class Curricular Projects (CCP).

At the School Groupings Pedagogical Council, there are monthly meetings with a representative teacher from each department, with the members from the technical services, other professionals and the family.

There can be questions raised regarding diagnostic XE "diagnostic" \b , formative, academic and behavioural levels as well as the participation in extra-curricular activities. The discussion leads to the development of a Pedagogical Project of the School Grouping, later adjusted to the class by means of the CCP. 

In teacher training the assessment and pedagogical differentiation in SNE only appear in a very subtle way. Consequently teachers XE "teachers" \b  are not effectively entitled to real inclusive practice.

In Special Education Post-Graduation Courses every item related to SNE is referred to inside the curricular plans. There are disciplines related to assessment methods and to the designing of specific tools and instruments according to the different SEN areas.

4. Innovative assessment tools and methods

At present the most innovative assessment tools and methods are the ones related to:

· Assessment participated by all the partners involved in the educational process (teachers XE "teachers" \b , pupils, parents XE "parents" \b , specialised technicians etc.)

· Formative XE "Formative" \b  and summative assessment XE "summative assessment" \b  shared by the class teacher and the specialist teacher in the definition of the competences to be developed by the pupils, the making of the tests XE "tests" \b , working papers and materials, contextualised remarks, definition of time for writing the tests and other tasks.

· In the assessment process every item of the curriculum has the same value, taking into consideration the different ways pupils learn.

We would like to highlight an example of a school in the North of Portugal (in Frei Bartolomeu dos Mártires – Viana do Castelo – School Grouping) where there are seven pupils with SEN in the 5th and 6th forms integrated in mainstream classes with differentiated curricula.

The curricula are defined by all the educational partners, including the pupil and they are based upon a pupil’s profile designed by the class teachers XE "teachers" \b , the specialist teacher, the family and the pupil him/herself. These dynamics facilitate a co-responsibility and concertation in the teaching and learning process in which the formative assessment XE "formative assessment" \b  has a crucial role increasing autonomy, socialising, promoting knowledge acquisition and, in some cases, developing pre-vocational competences.

The specialist teacher is the link in this process previously planning the curricular adjustments, specific materials and technological provisions.

This task is developed in co-operation with the class teachers XE "teachers" \b  so as to ease the placement of pupils with SEN in the classroom and in other school places, for example, workshops.

This joint strategy develops the best conditions for the pupils to build their autonomy and responsibility.

The acquisition of competences in each item of the programme.

The specialist teacher devises activities for the pupils to learn how to obey the rules, how to have a time control, in the organisation and presentation of materials, self-assessment.

In this way pupils participate more and more in the educational process and become more and more independent.

In a situation where the pupil’s curriculum allows the development of pre-vocational and functional learning, the assessment in these items has the same weight as in any other item of the common curriculum.

5. Conclusions

These are the most important factors in our view to the implementation of good practice in the assessment and learning process of pupils with SEN:

· Initial and on-going training for all teachers XE "teachers" \b  regarding pedagogical differentiation, team/pair work, organisation and management of the classroom and assessment

· Stability within the school (teachers XE "teachers" \b , specialists etc.))

· Increasing family participation during school life;

· Existence of multidisciplinary regional teams supporting Schools Specialised Educational Aid Services.

The changes needed in this field can be summed up in the dissemination of “good practices” which are a mere application of what is written in the legal documents.

Therefore, our greatest challenge is to put into common practice all the principles and guidance about curricula/assessment/inclusion written in the law.

THE FEATURES OF ASSESSMENT BEST PRACTICE AND POLICY THAT SUPPORTS BEST ASSESSMENT PRACTICE

Best practice

The organisation, management and assessment of each pupil’s learning especially that of pupils with SEN, defines the way in which a school fights against educational exclusion. This leads us to the key aspects, of good practice in assessment, to be considered:

· Primary diagnosis XE "diagnosis" \b  of the pupils’ profile

· Clear definition of the pupils’ self-competences in the various fields mentioned in the National Curriculum as well as in other specific ones

· Selection and organisation of the matters addressing the development of the defined competences

· Selection of learning situations through an approach that is in accordance with the pupils’ daily life, whenever possible

· Strict definition of the criteria used for the assessment of the developed competences;

· Construction and use of various assessment tools according to the different learning environments;

· Analysis of the outcomes as a regulating element in the whole process, collecting information about the need for reorientation of the process in a case where the defined competences have not been accomplished, or moving forward to the development of further competences.

Concerning pupils with SEN all the mentioned tasks should be developed in interplay between the class teacher and the specialised teacher, from the time of the diagnosis XE "diagnosis" \b  till the assessment moment, including the validation of the results and the decision about the direction of the pupils’ learning path.

Policy that supports best practice
As key aspects of an assessment general policy, we believe that exchange and ensuring practice in the process of assessment leads to inclusion and we highlight:

· The legal system of assessment regards every pupil with or without SEN. There is no specific legislation for pupils with SEN

· Assessment is seen as a crucial  part in the teaching/learning process facilitating the identification of needs and impairments at the level of the developed competences and the subsequent reorientation in the process to a better inclusion of the pupils

· Availability of curriculum options adjusted to the pupils’ profiles in order to contribute to a ‘path of quality XE "quality" \b ’ for the pupils’ future life.

ANNEX    

1. Class Grid

	PLANNING GRID          _______ FORM
	CLASS / GROUP
	________ PERIOD

	
	
	
	
	

	TOPIC / UNIT ____________________________________________________________
	

	
	
	
	
	

	SKILLS
	STUDY MATTERS
	EVIDANCE CRITERIA
	LEARNING SITUATIONS
	ASSESSMENT

	
	
	
	
	


2. Pupils with SEN facilitation grid for explaining the way of organising the pupil’s learning.

	Pupil’s Identification


	Name:  

Date of Birth.: 

Identity Card:       

Registration Centre:  FORMDROPDOWN 


 FORMDROPDOWN 



	Address:

Telephone: 


	Parents:                                                              Job:         

                                                                          Job:     
Family Circle:  FORMDROPDOWN 



	Urgent contact:      
Assistant Doctor:                                           Health Centre:      
Health Service Card:                         N.º:      
Other Social Links of Support:      


Highlighting a Pupil’s name

Identification

Name:                                                      Date of Birth:      
Kindergarten:                              Group:      
School: 
 FORMDROPDOWN 
                      Form  FORMDROPDOWN 


Class:  FORMDROPDOWN 

Motives for the raising the pupil’s name

     
Strength Areas

     
Measures already adopted 

     
Date: 
Kindergarten Teacher /Class Teacher / Class Teacher:      
Referring the Pupil to Specialised Pedagogical Assessment

	Pupil’s Name       Date of Birth.      
Adress       Tel.:     
Kindergarten      Group:       School Yar        
Kindergarten Teacher:      

School              Form:  FORMDROPDOWN 
Class  FORMDROPDOWN 
   School Year        
Teacher/Class Teacher     


	Specific Reason for Referring (short description of the type, intensity and context of the pupil’s weaknesses):

     


	Parental Information

Father’s Name     
Mother’s Name     
Person in Charge:   Father   FORMCHECKBOX 
    Mother  FORMCHECKBOX 
    Other   FORMCHECKBOX 
  

Further useful information: 

     

	Medical Report:

     


	Schooling Information:

Kindergarten: Yes  FORMCHECKBOX 
    No  FORMCHECKBOX 

Date of entering the Kindergarten:      
Schooling postponment: Yes  FORMCHECKBOX 
    No  FORMCHECKBOX 

Pupil’s age when he/she began the school life:  FORMDROPDOWN 
             School     
Schooling Postponment): 1st form  FORMCHECKBOX 
   2st form  FORMCHECKBOX 
  3st form  FORMCHECKBOX 
  4st form  FORMCHECKBOX 

                                     5st form  FORMCHECKBOX 
  6st form  FORMCHECKBOX 
  7st form  FORMCHECKBOX 
  8st form  FORMCHECKBOX 
  9st form  FORMCHECKBOX 

Reasons:      
Further information:      


	Previously adopted measures: 

(please, specify according to law) 

     



	Outcomes: 

     


Date         

Kindergarten Teacher/ Class Teacher or Class Teacher      
Consent Document

I (name of the person in charge of the pupil’s education) ,      , hereby declare that I am aware of the raising/highlighting of (pupil’s name) and that I agree with his/her assessment by the Psychological Advice / Guidance Services.

Remarks: 

     
Date:      
Signature:      
Consent Document

I (name of the person in charge of the pupil’s education) ,      , hereby declare that I am aware of the raising/highlighting of (pupil’s name) and that I agree with the Law-Decree 319/91 proposed measures, mentioned below:.

	a) Special compensation equipment
	 FORMCHECKBOX 


	b) Material adjustment
	 FORMCHECKBOX 


	c) Curricular adjustment
	 FORMCHECKBOX 


	d) Special enrolment conditions
	 FORMCHECKBOX 


	e) Special attendance conditions
	 FORMCHECKBOX 


	f) Special assessment conditions
	 FORMCHECKBOX 


	g) Adjustment in the class organisation
	 FORMCHECKBOX 


	h) Further pedagogical support 
	 FORMCHECKBOX 


	i) Special education
	 FORMCHECKBOX 



Remarks: 

     
Date:      
Signature:      
	Individual Educational Plan


Pupil’s Identification

	Name

Kindergarten:        Group:         School Year:      
School: Form:  FORMDROPDOWN 
 N.º       School Year:  


	Working Team     

	
	Dispatch


[image: image1.jpg]Date:      

1.Educational Acquisitions and Pupil’s Profile 
	     



2. Proposed Measures

(If you have to refer to Article 2-i), please draw on outline of the adjusted curricula).

	     



3. Human Resources and Tools

	     



4. Criteria for the assessment of the proposed measures
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President of the Executive Board


� FORMTEXT ��     �





Person in charge of the pupil’s education:


� FORMTEXT ��     �

















PAGE  
8
Assessment Project Country Report

Portugal

